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YBOJHE HAIIOMEHE

Pesumea y oBoM 300pHHKY 1ajy ce Kao MOACTHIA] 3a JUCKYCHje KOje ce OUeKyjy Ha CKyIy.
Bemmku 6poj mpujaBibernx pamosa (95) u yuecnmka (120) uz Cnosenuje, XpBarcke, bocHe u
Xepueroune, Makenonuje, Pymynuje, Mahapcke, Pycuje, Enrnecke u CpOuje, ka0 u 0Opoj
yIJIOBa MOCMAaTpama, yKasyjy Ha MOACTHLAJHOCT TeMe, Ha 3Ha4yaj TEMaTHKe, aKTYEeHOCT MMUTAmba
Ha KOja ce OJHOCH, OJHOCHO KOja Cy YYECHHIM HAlUTH y Te3aMa MPeIIoKEeHUM Kao Moryhu
OKBHIp TTUTamka 0 KOjuMa O Ce Ha CKYITy TUCKYTOBAJIO.

Cenamuaectu  OKpyriaM CTO U TEMaTUKy ,,MOpamHOCT M JapOBHTOCT Y OBOM 300PHHUKY
obenexaBa CHHEpPTrHja Pa3IMUATOCTH HAYUYHUX TEOPH]ja, HIEja, METOIOJIOMIKHX MPUCTYTA... , KOje
Cy ce, ca pa3lIM4YUTHX reorpadCKUX MPOCTOpa W W3 Pa3IMUYUTHX METAaTEOPHjCKHX HCXOIMIITA,
Cnie y HOBHM MPEXHU UCTPAKUBAUKU U peIIEKCUBHH OKBUP, OMel)eH KIbYyUHUM MOjMOBUMA Kao
MITO CY: JApOBUTOCT, MOpAalHA JapOBHUTOCT, MOpalHa aHOMHja, €THYKAa KOHIENTyaIu3aluja
o0Opa3zoBama JapOBUTHX..., YAME OBaj CKYyIH, Ka0o M MPETXOIHH, A00Wja CBE HArJAIIEHH]y HOTY
MPEXHOT Pe(IeKCUBHOT M UCTPAKUBAUKOT MPOjeKTa KOjUM C€ Pa3IUYUTHM CTpaTrerujama u u3
Pa3IMYUTUX YIIIOBA OTBAPajy HOBA MUTAA Y 00JACTH TAPOBUTOCTH.

[ToceOHa BpeqHOCT OBOTA CKyTNa, Ka0 W MPETXOIHHX, j& Y UHTEPAUCIUILIMHAPHOM TTOBE3NBAY
PATMYUTHX MCKyLIeHha Yy MCTPAKHBAakby HOBHX MOTYNHOCTH W IIyTeBa CyKOHCTPYKIHje
HeJaromKuX MeTo/Ia M MOCTYTIaka KOj! BOAE Ka 3pesIijeM MOPAIHOM pacyhuBamy U IO3UTHBHOM
KopuIIhewy WHTEPIIEPCOHANIHE TeHHjaTHOCTH.

JIapOBHUTOCT ¥ KPEATHBHOCT YYHHUIHM Cy JKHBOT JbYAHM JAKIIUM, yIOOHHjUM, XyMaHUJUM U
JISTIIMM, aau Opojuu yBuau y (He) Jefa MO3HATHX JIMYHOCTH, 3a KOje ce cMarpa aa Cy OWin
JTAPOBUTH, OTBapajy HEIOYMHMIIE, TAKO JIa pa3MaTpaHa MUTama JapOBUTOCTH, Hajuenihe w3 yria
MO3UTUBHHUX Hcxofa (MOKEJbHUX) CBOjCTaBa MApOBHUTUX, TPa)xe YBUA W Yy JPYry CTpaHy
(heHOMEHA, HETATUBHE NCXOJIe M HETaTHBHA CBOjCTBA, KOja Cy JIO Caja, YIJIaBHOM , 3aHEMapHBaHa,
IITO BUIIIE ayTOpa y MPUIIPEMH 3a 0Baj CKYII, Y Pe3UMEHMa YHHH.

[IpoMeHe y caBpeMHOM CBETy O0OeeXeHe AWTHTAHUM ONTUMH3MOM pediekTyjy ce y HOBUM
0o0MIMMa JPYIITBEHOCTH, MOBE3MBamba, MOTyNHOCTH OCBajama ciI000/e, Koja ce HajouuTHje
oryefia y HecarjieAMBUM MoryhiHOCTHMa capalibe, KOMyHUKalyje, NapTHIUNanyje, pasMeHe... Y
CBETY KOjH j€ TOCTA0 pPaBaH, YMPEXKEHH CMO M Onuckd. JlururtamHa yTomuja (IMTHTONH)a)
eMaHIUIAaTOPCKU MOTSHINj T Hajla3n y MIJIMjapJaMa oarosopa ca I'yrima, anm ce oBomMe Ha3upy
Beh cBe jacHuje mapamokcu aurutonuje ( yHU(GOPMHOCT, HMJCHTHYHU OOpacly MHUILIHCHA,
MOpAJIHU peIaTHBU3aM...), YHja o0jalImemna HUCY JT0OBOJbHA 3a jaye CyKOOJbaBame ca MOPATHUM
HUXWJIM3MOM M pENaTUBU3MOM KOjU ce y caBpeMeHocTH Hyau. OjadaBambe eMaHIUIIATOPHOT
MOTEHIIMjaa, He CaMo W3 yrijla HOBUX HaYMHA JPYIITBEHOT MOBE3MBaMbha, HETO YOIIITE, TOCEOHO
JIapoOBUTHX, TpaXu onaroBope Ha OpojHa mnwurama: Kako obOnaukoBaT cuHTe3y Mohu
MHTEJIUTCHIIN]E U KBaJIUTETa KapaKTepa JapOBUTHX; KOje OM KBaIUTETe KapakTepa JaHac Tpedao
MPENo3HaBaTH W MPHOJIMKAaBATH NAPOBUTHMA; KAKO HACTABOM jeJHAKO MOJCTUIATH AyX U Pa3yM;
OJHOC MOPAJHOT M €THYKOT pa3yMeBamba M MHUCAOHMX aKTUBHOCTH JAPOBHUTHUX; KPUTEPH]YMH
CTaHIap/ia KojuMa TapOBUTH BpeAHYjy ceOe M 0O0JNMKyjy MOpalHe HOpPME, MHCAOHH IpPOLECH
TAPOBHUTHX Ka0 OCHOBA 3a 00jallkebe y3ajaMHOT OTHOCA M3Mel)y KOTHUTUBHOCTH M MOpaJia, jade



CCH3UTUBHOCTH MpPEMa MOPAIHUM OKOJIHOCTHMA Y CBAaKOJHEBHUIH; KaKO IAPOBUTH OOJHKY)Y
MopajiHe TWJIeMe M KakKo Joja3e J0 pellera, KakBa je MOTHBalWja AapOBUTHX Y OJHOCY Ha
oCTaye; IITa YAHM HBHXOBE CMEPHHIE y JKHBOTY; KOJHMKO ce yayOJbyjy Yy carieiaBame OJHOCA
WHTEJEeKTyallHe MONM WM KBalWTEeTa KapakTepa; KOJMKO Hall HAIMOHAJIHUA KYPHKYIYM, HIH
KYpUKYJIyM y IpPYTUM CpeArHaMa W AMJAKTHYKH MPUCTYINH, NpYyKajy MOryhHOCTH AapoBUTHMA
Jla ce CPETHY ca CBOJUM YHYTpAlIlbUM HCKYCTBUMA, TUJIeMaMa O MPUPOIH KapakTepa; KakBa je
CaMOCIIO3Haja TapOBUTHX; JapOBUTH M AyTOHOMHO MOPAJHO cylheme; HHTeNIeKTyalHa 1 MOpaTHa
KOMILIEKCHOCT Y4YeHa M T0y4YaBama - IITa je TO M KaKo TO M3BECTH, BACIUTAIE KapakTepa U
JapOBUTOCT; TelIKohe Be3aHe 3a KOHLENTyalu3alujy U MEpPeHme MOPaIHOCTH M JTApOBHTOCTH;
yJlora HIKOJIe M JPYTHX BaCHHTHO-0Opa30oBHUX (akTopa y (OpMHpamy BPEIHOCHHX CHCTEMa U
MOpAITHOT pa3Boja; OONHMKOBamE€ BPENHOCTH M JApOBHUTH; Kako [aHac W3rJenajy MopallHe
IVMEH3Uje HACTaBe M y4YeHa; OJHOC MOpajHe AMMEH3Hje MpeMa KOTHUTHUBHOj, KaKO MOpallHe
JIMMEH3H]je MPEBECTH Y IIKOJICKEe aKTUBHOCTH; KaKO OMOTyhuTH Jlakie pasymMeBambe KOMIIOHEHTH
MOpaJHe IUMEH3Hje TapOBUTUX O CTpaHE HACTABHUKA; KAKO Yy NPBH IUIaH JIOBECTH MOPATHO
TJIEAUIITe, a HE HaBEeCTH CBOje WJIM YyHHBEp3ajHe, [IoOalHe TWOorieae;, KapaKTepPHCTHKE
aTMocdepe y Ko0joj ce pa3BHja MOpallHH Kapaktep. EToc BacmuTHO-00pa3oBHE WHCTUTYIHjE U
pa3BoOj MOpajiHe JAapOBHTOCTH, BPEIHOCTH MAPOBHTHX M MOpalHa aHOMHja APYINTBA; KAaKO Ce
MOTY MOBE3aTH MHTEIEKTyalHa U eMOIIMOHAIIHA O00JIACT paaM IJIAaHWPaka UCKYCTaBa ydyema Koja
uMajy aAyOMHY W ypaBHOTEKCHOCT; Kako y (yHIAMEHTAIHOM LWJbY HacTaBa (eMaHIMIANuja
pa3yma) Haja3u MECTO Yy pa3BHjamby XyMaHUX BpPJMHA JapOBHUTHX; JApOBHTH M II0OAH3aIHja
Kao MpPOMOIMja TEXHOKPATCKEe IOMHHAIM]e; JOMETH E€MaHIMIATOpHE MeNarordje y MOAPIIIT
JapOBUTHMA JIa OTKPHjy COIICTBEHE Pa3BOjHE MOTpede; TApOBUTH y TIOCTMOIEPHOM ILIYpajIn3My;
meaaromko ,,Tpedba”, kao o0coOeHO CpencTBO TOACTHLAKAa W pPa3Boja WHAMBHIYAITHUX
CIIOCOOHOCTH W MOPAJTHOCTH JAPBUTHX Yy IIEIOBHTE JIMYHOCTH — IIPO €T IIOHTpA; IITa YHHH
MOpaJTHy OpHjeHTAIUjy, ETHKY JapOBUTHX; YHME CE MOTY OIHCATH Hay4YHa YBEPCHAa M BPEIHOCTH
y KOHTEKCTy €THKE aKaJeMCKOI paja, IITa YHHHU ,YHYyTpalllke IilacoBe” NapOBUTHX, KaKO HX
mmpaTe, MEmajy M ycarjaimiaBajy; KOJHKa je HHUXOBa aKaJeMcKa HE3aBHUCHOCT, KaKO BPEIOHY]Y
M3a30B€; KOje METOJIe MOPAITHOT BaCIUTabha OJIroBapajy AapOBUTHMA...

Jeman ox 3HauajHUX yryIoBa 3a carjienaBarke MOTYNHOCTH 3a OIrOBOpMMAa Ha IPETXOIHO
MOCTaBJbECHA U JIPYTa MMUTamka je eTUYKa MEePCleKTHBa KOHIIETITyaln3alije 00pa3oBHUX IUJbEBA Y
OKBHPY IUTYypaJIICTUYKOT KOHLENTa 00pa3oBama. Y pe3uMenMa, Jakie U y AUCKycHjama Koje ce
Ha CKyly OYeKyjy, HCHHTYjy ce€ KJbyYHE IICHXOJIOIIKE MpPEeTIIOCTaBKE U TIpenpeKe 3a
IUTypaTTMCTHYKH TPUCTYTT 00pa3oBamy TAPOBHUTHUX Kao M MOACTHLAKY HUXOBE KPEaTHBHOCTH.
[Mocmarpajy ce, Japyraudju HauyWHU pa3BHjalkba BPEIHOCTH TOJEpaHIHUje, MPUCTYIIHMA
KOTHUTUBHOT M ()JIEKCHOMJIHOT TOACTUIamka, a OCHOBHA NPETIOCTaBKa j€ IICHXOJIOMIKA
CIIPEMHOCT 3a yBa)kaBamke€ PA3IMYUTOCTH, KOja je M OCHOBHM €THYKH KPUTEPHUjyM M ETHUKH
apryMeHT y NPWIOT IUTyPAIMCTUYKOT TPHCTYIA Y TOACTHIAKY KPEaTUBHOCTH IapOBUTHX.
Hcnuryje ce Kako MPUHLIMIM MYJITHIIEPCHEKTHBHOCTH M MYJITHKYJITypalu3Ma, Kao CacTaBHUX
JeJI0Ba ILTYPATUCTUYKOT 00pa30BHOT KOHIIENTA OJr0Bapajy 3aXTEeBHMa CABPEMEHOT OKPYXKemba H
MMO’KEJPHUM HCXOJMMa 00pa3oBama, MOoceOHO W3 yIJia MOACTHIama KPEaTUBHOCTH. 3HAUYAjHY
NaKKbY UCTPAKHBAYM yCMEPaBajy Ka BE3M OCHOBHUX €THYKHX IMPETIOCTABKH ILTYPaTUCTHYKOT
KOHIIETITa " MOXKEJbHUX 00pa3oBHHUX [IJbEBA, NPUHLIUITAMA oOpa3oBama:
MYJITHIIEPCHIEKTUBHOCTH ¥ MYJTHKYJITypalu3My, Kao ¥ aHalIM3aMa eTHYKUX Hadela
IUTypaIMCTHYKUX  KOHIENIMja o00pa3oBama, KojuMa ce MNoAymupy MoryhHocTH jadama
EeMaHIUIIATOPHOT  IMOTEHIHjajla  IIKOJNe  IUIypaJucTHUKUM  mpuctynoM. [loncruname
IUTypaJTMCTHYKOT ~ KOTHUTHBHOT  CTWIAa Yy  HAcTaBH,  YK/bYyYMBambeM  IPHUHIMIA
MYJITHIIEPCIEKTHBHOCTH U MYJITHKYJITYpaju3Ma, MocMaTpa ce Kao Haj3HAYajHUjH TOTEHIIH]ja
IUTYPaTUCTHYKOT KOHLIENTa 00pa3oBama y IpUIPEMH JapOBUTUX 32 KUBOT U PajJl y CAaBPEeMEHOM
JPYIITBY.



JpymrTBeHa TpaHchopMaldja, y MHOTHM 3eMJbaMa HaIlller OKpYKemha W IIUpe, je TMpeypenria
JIpPYIITBEH! BPEAHOCHU CHCTEM. YHHUBEp3aJHEe MOpalHE HOpME MOCMaTpajy ce y pe3uMenmMa Kao
HeaTpaKTHUBHE, 3acTapelie, a pe3yJiTaT Tora je MopajiHa JIe30pHjeHTaluja, 3a KOjy MHOTH CMaTpajy
Jla HUje JIOKAJIHH, PErHOHAHU, HAlMOHATHN (peHOMEH, HEeTo IJIaHeTapHH, KOJH je Y BEIMKO] Mepu
Y3pOK ApYILITBEHE AMCXapMOHHje M KOYHHUIA XyMaHoT npocrneputera. OBO je, M0 OLEHH ayTopa
BUILE TIPHJIOTA, TOBOJ Ja €€, HAKOH JYror HU3a TOJIMHA, TOPHjCKO-€MITUPUCKO KPETame OKO
KOTHHCTHBUCTUYKM OPHjEHTHUCAHE OCe IOCMaTpama JAapOBHTOCTH M JapoBHTHX Okpehe ka
XOJIUCTHYKUM CXBaTambHMa CYIITHHE JaPOBUTOCTH.

Emmatyja je jomr jeman ox yrioBa MOpajHE OpHjeHTAIHje, OJHOCHO BHJ €MOITMOHAIHE KOMIIOHECHTE
MoOpaliHe JApOBHTOCTH KOjU CE M3pakaBa HA HAYHMH Ja JapOBUTH MOTY 0O0Jbe Of IPYTMX Ja CXBaTajy
cebe, cBoje MOTyhHOCTH, Ka0 M UCTO TO KOJ APYT'HX 0co0a Ha OpIrKaH HAaYMH, Ca U3PAa3UTO H3PAKEHOM
emmnatujoM. McrpaxknBama Hariamasajy U BUXOBE H3paKEHE CIIOCOOHOCTH y NOCTaBJbalby LNJbEBA
ceOn y pasyMmeBamy HaMepa y CaMOperyJalju M Yy YHOPHOCTH M JOCIEIHOM CaMOCXBaTamy.
Hocnenno camocxBartame, Kao MPOCOLHjaTHU TloMarad, CMaTpajy UCTpaKMBauH, MPOTEKE c€ A0 CBOjUX
npouunx u Oynyhmx mmunoctn. CaMocxBaTame ce MeuHHINE Kao pa3yMeBamke U JIaBamke CMHCIA
OymyheMm pa3Bojy, makiie Kao CBpXa KOjOM C€ pPa3BOj MHBHIyE KpHCTaIHIIe W ycMmepasa. Hamasum
UCTpaKUBamba MOTBPhyjy Te3y 0 3HAUajy CBpXe, CMHCIA KMBOTA 3a NICHXOJIOMIKHA Pa3Boj U CTAOMITHOCT
Anm, uCTpaxuWBama  KOHCTaTyjy M Ja Belukd Opoj ocoba He ycmeBa Ja JOCTHTHE OBY
WHTpanepcoHaHy uHTerpanyjy. OBo ce moceOHO oqHOCH Ha 0co0e Koje Cy BHUIIE OKPEHYTE Ka JTMIHUM
JbeBMMa (JIMYHE KOPHUCTH), @ Markbe Ha OHO YMME MOTry Ja mpeBasul)y cebe, OJJHOCHO Ha OHO IITO
caMHM MOTY Jia Ipy»ke Apyruma. McTpaxkuBama HaroBemrasajy a ce y HeKUM KyIaTypama, a OBO ce Kao
IUIaMEH IIUPU CBETOM, CMaTpa Jia Cy Ka ceOM OpHjeHTHCAaHH LMJBEBH HOPMa; MHOTE KYJITYPOJIOIIKE
MTOpyKe T10jadaBajy Kpajilby TauKy JUYHE cpehe W )KuBOTHE caTuchakmuje. Y OBaKBHM CHTyaIlljaMa y
MOTIYHOCTH pa3BHjeHa CBpXa MOXe Ja Oyle u3y3eTHa, AapoBuUTa (opMa HUHTparepCcoHaIHe
MHTEIUTEHIIMje KOja YKIbydyje MHTETpalHjy U IMOCeI0Bamke TUYHE CIIOCOOHOCT Ja W3BIIAYM 3HAYa] U3
JUYHOT MCKYCTBAa. Tako ce OBaj KBAIMTET, BE3aH 3a CXBATamkbe CMUCIA, M3pakaBa y CAMOCBECTH
COTICTBEHUX MOTHBA 32 JICJIOBaME, MPEMO3HaBame eeKTa HeUMjUX OJUTyKa W IMOHAIlamka Ha Apyre, U
Oyayhy opujeHTanujy Koja nmpomupyje oBa 3Hau€Ha, pe30HOBakE U epeKkTe Kpo3 KUBOTHHU TUIaH jenHe
ocobe, a OBO je 3HAYajaH yrao MCTPaKMBAamba [TApOBUTOCTH JOTHLIAH Yy MHUTamHMa Koja ce
HaroBEeITaBajy y pe3uMenmMa.

VY3 mpeTxomHO, MHTEpPECaHTHA Cy pa3MaTpama 3Hauaja "TIOCTMOJIepHe ajanTaiuje” MacoBHE KyJIType
y OKBHpPY ayTOHOMH3AIMje BPETHOCTH M paclia/iamba jeIMHCTBEHHX BPEITHOCHUX CTAaHIApAa, C jeHe
CTpaHe, a C Jpyre, MojayaBama 'NUKTara 0e3 MPETXOAHOr MpeayMHUIIIbaja’ MOCTMOJCPHUCTHYKE
"aHTH-aKCHONOTHje" Koja HacTyma IOJ 3HaMEHmEM HMOopalu3Ma M, 3ajelHO C THM, ¢ Jiakohom
y3ypIiupa MO3HIMje HOBUX TOTAJMTapHHUX IpaBmia. IlocMaTpa ce y CKiIOIy oBOTa M Kako je JaHac
Beh opmanusaM yCTylmHO MECTO alCTPaKTHO] WIEjU IUTypaln3Ma U TOJEPAaHTHOCTH KOja, IO CBOjOj
NPUPOAH, TEKU HUBEIUCAKY KIaCHYHE PAMOHATHOCTH, CyNpPOTCTaB/bajyhu joj ce y paBHU Hay4YHHX
JHMCKyCHja ¥ TIPOCTOpY onmrenpuxBaheHnX y3ajaMHHX AenoBama. Tako ce, UCTUYE ce y pe3uMenMa
"CMeHa MmapaJurMy BpeMeHa'" y MPOCTOPY cCaBpeMEHE €BPOIICKE ITUBHIIN3AIN]jE - TaHAK HEN30EeKHOM
MpoLIeCy CoLHWjalHe MOJAEPHHU3AIMje MO JeN0oBambeM yOp3aHOT II100ann30Bama - MOXKE pa3MaTpaTH
Kao CBOjeBpPCHH 'M3a30B" o7 cTpaHe comuyMa ymyheH cTBapaiadkoj JIMYHOCTH. AHalu3e HiIy U
ny0Jbe y cXBaTama o mouerMa (hopMupama KoHIernrje "spiaor Hosor ceera’ (Brave New World) o
kome cy mucimmu WM. Kanr, [I. O6pagosuh, A. lllonenxayep, ®@. Huue, A. Beprcon, H. Bepajaje u
MHOTH Jpyru. CBe WHHX, KaKo ce HAaBOJM IOBE3yje ONHOC MpeMa MOpaldy Kao c(epH HCTHHCKOT
CTBapaJalliTBa, 3aCHOBAHOT Ha MapaJOKCATHOM CII0jy HOPMAaTUBHOCTH U cl00o0ze, pasyma u ocehama,
OMIITEr U TMOjeAMHAYHOr. Y TOME je, CMaTpajy ayTopud y OBOM 300pHUKY, CYIITHHA ayTOHOMH]E
Mopajla — Tj. HbEHAa HECBOAMBOCT Ha COLMAIHY aJalTHPAaHOCT Koja jé TMOBe3aHa C HamopoM
uHauBHAyyMa. CMaTpa ce Ja je y BeIITHHH Ipero3HaBama MaHH(ecTanyja cTBapaiadke ciodone
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KOja HHje CBOJMBAa Ha CaMOBOJbY, jelaH O] Haje()eKTHUjUX HAUMHA TPEro3HaBama CTBapasauke
JMYHOCTH y PAaHOM CTaJHjy HEroBOT pa3Boja.

ws ckyna je na TpyXH JONPHHOC Ca3HamUMa O BAaHUHTENEKTYalHO] chepd M OFHOCY
WHTEJICKTa W JAPYTMX JIOMEHAa JIMYHOCTH JapOBUTHX (MOPATHOCT, EMOIMOHAIHOCT...) U O
MoryhHOCTHMA XOJIUCTHYKOT MPHUCTYIIA Pa3B0ojy JHYHOCTU AapoBUTHX. [locebaH acnieKkT oBora cy
Hamepe Koje My y IpaBily moTpeda Jia ce aKTyelln3yjy UCTpaKuBamba M TCOPHUJCKU TOIICAN Ha
MOpPaTHOCT JAapOBUTHX, a TUME M Ha MOPAJIHO BACHHUTAamkE KA0 HMHTETPAIHU [0 MporpaMa
oborahmBama MapoBUTHX, y Hamu na he ce oBHM mMoBehaTw HUXOBAa IMO3WTHBHA HCKYCTBA H
OXpabpuTH HMX Ja CIyXe JAPYIITBY yCMEpaBaHU HajBHINIUM wHjcainMma. Pe3umen oOehapajy
WHTEPECAHTHY MAMCKYCHjy Ha TPETXOAHO TMOCTaBJbeHA MHUTamka, Pa3IHYUTEe MOTOIOJIOLIKE
MIPHUCTYTIE U Halla3e KOje MOXKeMO Jajbe TUCcKyToBaTH. Beh oBo Mormo 6u OutH noBosbaH OeHedur
3a OpraHu3aIlrjy CKyIma ¥ yUYeCTBOBAbE HA HhEMY.

VY Bpumy, jyna 2011. rogune I'poznmanka ['ojkoB

INTRODUCTORY REMARKS

The Book of Abstracts is compiled of abstracts of the papers to be an incentive for the discussion
to be led during the conference. A great number of submitted papers (95) and participants (120)
from Slovenia, Croatia, Bosnia and Herzegovina, Romania, Hungary, Russia, England and
Serbia, as well as the various angles the topic has been considered have proven that the chosen
problem fields is encouraging and significant and that the issues it refers to are in the spotlight of
broader attention; i.e. the participants have found themselves in the theses suggested as a possible
framework of the issues to be discussed.

The 17" Round Table and the topic “Morality and Giftedness” in the Book of Abstracts is
featured by the synergy of various scientific theories, ideas, methodological approaches... that
have from the various geographic areas and different meta-theoretical standpoints gathered into a
new network research and reflexive framework, marked by the key terms like, e.g.: giftedness,
moral giftedness, moral anomy, ethical conceptualization, education of the gifted..., shading this
and the previous conference with increasingly more emphasized note of network reflexive and
research project raising new questions in the field of giftedness from versatile angles and
according to various strategies.

The particular values of this conference, as well as the previous ones is in interdisciplinary
networking of various temptations and research of new possibilities and ways of co-constructing
pedagogic methods and procedures leading to more mature moral judgement and positive use of
interpersonal genius.
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Giftedness and creativity have made the life of man easier, more comfortable, more humane and
more beautiful; however numerous insights into (mis)deeds of famous persons considered to be
gifted have opened up certain dilemmas; consequently, the considered issues of giftedness, most
frequently from the viewpoint of positive outcomes of (desirable) features of the gifted have
imposed the need to get an insight into another side of the phenomenon, i.e. its negative outcomes
and negative features that have mostly been neglected, which has been emphasized by a number
of authors in their abstracts.

The changes in contemporary world marked by digital optimism are reflected in new forms of
social life, networking, possibilities of liberation, most obviously noticeable in the infinite
possibilities of cooperation, communication, participation, exchange... It the world that has
become flat, we are networked and close. Digital utopia (digitopia) has found emancipatory
potential in the billions of responses from the Google; however, it is possible to more and more
clearly notice the paradoxes of digitopia (uniformity, identity thinking patterns, moral
relativism...), whose explanations are not sufficient for stronger confrontation with the moral
nihilism and relativism offered in modernity. The empowerment of emancipatory potential, not
only from the angle of new ways of social networking, but generally, seeks for answers to
numerous questions, especially when gifted are in question: How to shape a synthesis of power of
intelligence and the quality of the character of the gifted; What qualities of a character should be
acknowledged and made closer to the gifted nowadays? How to equally encourage both sprit and
reason of the gifted through education? What is the relation between moral and ethical
understanding and thinking activities of the gifted; criteria of the standards the gifted estimate
themselves and shape moral norms; thinking processes of the gifted as a grounds of the
explication of mutual relation between cognitive aspect and morality, more emphasized
sensitivity towards moral circumstances in everyday life; How do the gifted shape moral
dilemmas and how do they reach solutions? What is motivation of the gifted like compared to the
others; what are their guideline in their lives; to what an extent they reflect on considering the
relation between intellectual power and character quality; to what an extent our national
curriculum or the curricula in other parts of the word, as well as didactic approaches, open up
possibilities for the gifted to encounter their own inner experiences and dilemmas regarding their
character nature; what is the self-knowledge of the gifted; the gifted and autonomous moral
judgement; intellectual and moral complexity of learning and teaching — what is it and how
should it be carried out; upbringing of character and giftedness; the difficulties related to
conceptualization and measurement of morality and giftedness; the role of the school and other
educational factors in the forming of value systems and moral development; the shaping of values
and the gifted; how do moral dimensions of teaching and learning today look like; what is the
relation between moral and cognitive dimension; how to translate moral dimensions into school
activities; how to enable easier understanding of the components of moral dimension of the gifted
by teachers; how to focus of moral standpoint, rather than state one’s own universal, global
views; characteristics of the atmosphere in which moral character is developing. The ethos of
educational institution and development of moral giftedness; the values of the gifted and moral
anomy of society; how can intellectual and emotional field be brought into connection in order to
plan learning experiences that have depth and balance; how does teaching (emancipation of
reason) find its place in development of humane virtues of the gifted; the gifted and globalization
as a promotion of technocratic domination; the reaches of emancipatory pedagogy in the support
to the gifted to identify their own developmental needs; the gifted in postmodern pluralism;
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pedagogic “should” as a characteristic means of encouragement and development of intellectual
abilities and morality of the gifted into well-rounded personalities — pro et contra; what makes
moral orientation, the ethics of the gifted; how ca scientific beliefs and values be described in the
context of academic work ethics; what makes the “inner voices” of the gifted, how the follow,
alter and improve them; what is the extent of their academic independence, how do they value
challenges; what methods of moral education are suitable for the gifted...

One of significant angles for considering the possibilities to find answers to previously raised
questions, as well as other questions, is the ethical perspective of conceptualization of educational
aims within pluralistic concept of education. In the abstracts, i.e. in the discussion expected to be
let at the conference, key psychological assumptions have been examined, as well as the obstacles
for pluralistic approach to education of the gifted and encouragement of their creativity. Different
ways of the development of tolerance value are considered, as well as the approaches to cognitive
and flexible encouragement, with psychological readiness as the basic assumption for respect for
differences, which is the basic ethical criterion and ethical argument in favour of pluralistic
approach to encouragement of creativity of the gifted. What has been examined is how principles
of multi-perspective and multi-culturalism, as inevitable components of pluralistic educational
concept meet the needs of contemporary environment and desirable educational outcomes,
especially from the angle of creativity encouragement. The researchers pay significant attention
to the relation between basic ethical assumptions of pluralistic concept and desirable educational
aims, i.e. principles of education: multi-perspective and multi-culturalism, as well as the analysis
of the ethical principles of pluralistic conceptions of education, supporting the possibilities of
empowerment of emancipatory potential of school through pluralistic approach. The
encouragement of pluralistic cognitive style in teaching, the involvement of multi-perspective and
multi-cultural principle have been considered to be the most significant potential of pluralistic
concept of education in the preparation of the gifted for life and labour in modern society.

Social transformation in many countries of our region and further has rearranged the social value
system. Universal moral norms are considered in the abstracts as unattractive and outmoded,
resulting in moral disorientation, considered by many authors not to be a local, regional or
national phenomenon, but a planetary one, which has to great extent been the cause of social
disharmony and the obstacle of human prosperity. According to the assessment of a number of
authors, this is an incentive to, after a long period of theoretical-empirical movement around
cognitive oriented ox of dealing with giftedness and the gifted, make a shift towards holistic
understanding of the essence of giftedness.

Empathy is another angle of moral orientation, i.e. a form of emotional component of moral
giftedness expressed in such a way that the gifted can better than others understand themselves,
their own abilities, as well as of others and their abilities in a caring way, with exceptionally
expressed empathy. The undertaken studies have emphasized their expressed abilities in setting
themselves aims in understanding of intentions in self-regulation and their persistence in
consistent self-understanding. Researchers consider that consistent self-understanding, as pro-
social facilitator, reaches all its past and future personalities. Self-understanding is defined as
understating and giving sense and meaning to future development; in other words it is a purpose
crystallizing and guiding individual development. Research outcomes have proven the thesis on
the importance of a purpose, i.e. life meaning, for the psychological development and stability.
However, the studies have also shown that a great number of persons do not manage to reach this
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intrapersonal integration. This is especially true for the persons who are more directed towards
their own personal aims (personal benefit), and less towards what they can do to overcome
themselves, i.e. to what they themselves can offer to others. The studies have implied that in some
cultures, and this has like a fire been spread around the world, it is considered that self-oriented
aims are a norm; many cultural massages emphasize ultimate point of personal happiness and life
satisfaction. In such situations completely developed purpose can be exceptional, gifted form of
intrapersonal intelligence including integration and having personal ability to find importance
from personal experience. In such a way, this quality, closely related to the understanding of the
sense, i.e. meaning, is expressed in the self-awareness on one’s own motives for action,
recognition of the effects someone’s decisions and behaviour can have on others, as well as future
orientation that increases these meanings, reasonings and effects through a life plan of a person.
The abstracts have touched upon this important research angle of the gifted.

Along with the above stated, what is also interesting are the considerations of the importance of
“postmodern adaptation” of mass culture within automation of values and decay of unique value
standards, on the one hand, and more emphasized “dictate without previous forethought” of
postmodern “anti-axiology” on the other, appearing under the sign of immorality, and together
with it easily usurping the positions of new totalitarian rules. Within all this the idea has also been
considered that nowadays formalism has given place to abstract idea of pluralism and tolerance
which, according to its nature, strives for levelling of classical rationality, confronting it at the
level of scientific discussions and the space of generally accepted mutual actions. Thus, what has
been pointed out in the abstracts is that the “paradigm shift” in the space of contemporary
European civilization — a tribute to the inevitable process of social modernization under the
influence of accelerated globalization — can be viewed as a particular “challenge” by the socium
directed to creative personality. The analysis goes even further in the contemplations on the
beginnings of forming of the concept of “the brave new world” reflected upon by I. Kant, D.
Obradovic, A Schopenhauer, F. Niche, A Bergson, N. Berdjajev and many others. As it has been
stated, what connects all these authors is their attitude towards morality as a sphere of true
creativity, based on paradox link between normativism and freedom, sense and sensitivity,
general and individual. This is, as it has been hold by the authors of the papers, the essence of
autonomy of morality — the impossibility to boil it down to social adaptation connected to the
efforts of individuum. It is considered that in the skill of recognizing manifestation of creative
freedom not possible to be boiled down to self-will and arbitrariness there is one of the most
efficient ways of recognizing creative personality in the early stage of its development.

The aim of the gathering is to give its contribution to the insights in the sphere beyond the
intellectual, as well as in the relation between the intellect and other domains of the personality of
the gifted (morality, emotionality...) and possibilities of holistic approach to the development of
personality of the gifted. Special accent is put on the intentions going in the direction of the need
to update the research and theoretical views on morality of the gifted and thus on moral education
as an integral part of the enrichment program of the gifted with hope that this is how their positive
experiences will be increased and encourage them to serve to their society guided by the highest
ideals. The abstracts promise interesting discussion on previous raised questions, different
methodological approaches and outcomes to be further discussed. Even this alone could be
sufficient benefit offered by the organization of the conference and the participation in it.

June, 2011. Grozdanka Gojkov
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Prof. d-r Ljupco Kevereski, Pedagoski fakultet- Bitola, Makedonija

REFLEKSIJE MORALNIH DIMENZIJA DAROVITIH, NEIZBEZAN DISKURS
U RAZVOJU DRUSTVA

Nagla drustvena transformacija, u mnogim zemljama naSeg okruzenja, preuredila je
drustveni vrednosni sistem. Tako, ¢ak, u nekim podrucjima i, uopste, univerzalne moralno-
eticke kategorije smatraju za opasnost u razvoju samog drustva. Kao rezultat toga, licci moralno-
eticki interanalizovan koncept je bio dezorijentovan.

Ali, danas pitanje moralnosti nije uopste lokalna, regionalna, nacionalna sekvenca, vec
je ono planetaran fenomen; ono se tako mora posmatrati i razvijati. Svedoci smo da se li¢ni
konstrukt moralnosti skriva u krute institucionalne i drustvene okvire, ali moramo biti svesni da
on predstavlja neukrotiv izlazak sunca za sva drustva koja u njemu vide neizbeZan uslov
drustvenog prosperiteta ili kraj drustvene disharmonije.

Sa nauc¢ne tacke gledista, dugi niz godina teorijsko-empirijsko kretanje oko
kognitivisticko orijentisne ose posmatranje darovitosti i darovitih je bilo oteZzavaju¢a okolnost da
se eksplicitno vidi kao jedan od glavnih ekstrakta darovitosti. Danas moZemo reci da je evidentan
naucni stav da holisticki predznak shvatanja sustine darovitosti je konzistentan koncept koji je
ekvivalentan homogenoj kompoziciji delova ujedinjenih u jednu celinu.

Organizator nije imao samo fenomenalnu moc da prepozna sledecu kocku u mozaiku
nazvanom 17. okrugli sto pod imenom DAROVITOST | MORALNOST | DAROVITOST, veé
je imao i senzibilitet da prepozna neophodan zahtev vremena u kom se ova problematika trebalo
kretati.

Borba darovitih da uspostave balans izmedu licnog visoko moralnog kompozita
moralnosti i uocljivog mikro i makro amoralnog okruzenja, daje nam pravu lekciju na putu ka
pravom smeru.

Da se govori o moralnosti je isto kao da se govori o ID-u sa Frojdovskog koncepta
shvatanje licnosti jer je ona danas previse pod pritiskom ne sopstvenog vec takozvanog
drustvenog EGA.

Na kraju, u okviru teme, zeleo bih da istaknem da samo moralni agregat svih nas,
posebno darovitih, moze dinamizirati personalni, institucionalni i drustveni razvoj, sto je cilj,
verujem, svih nas.

Darovit ili talentovan nije onaj koji zna sebi objasniti kako je dosao do svog naucnog
produkta, ve¢ onaj koji ume da objasni drugima kako je to nastalo, posebno onima koji manje ili
uopSte to ne razumeju.

Prepoznatljiva moralna dimenzija i sugestija svih nas je ne budite sami, budite sa onima
koje ne Zele da budu sami. To je privilegija ovih skupova.
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Lector univ. dr. Gabriela Kelemen
Facultatea de Stiinte ale Educatiei, Psihologie si Asistenta Sociala
Universitatea ""Aurel Vlaicu™ din Arad, Romania

EDUCATIA SUPRADOTATILOR S| CATEVA PROBLEME DE ETICA
THE GIFTED CHILDREN EDUCATION AND SOME ETHICAL ISSUES

"Prin gifted education se respectd natura divina a omului si nu
omul-marfa, omul de consum. Noi promovam omul creator,
omul capabil sa-si dezvolte potentialele.” (Florian Colceag,
Presedinte IRSCA Gifted Education.)

Copiii supradotati reprezinta o categorie aparte, ei se prezinta ca avand nalte calitati
intelectuale si o capacitate de gandire analitica care depaseste nivelul copiilor de aceeasi varsta.
Conceptul de supradotare se refera la capacitati intelectuale dezvoltate peste medie la care se
adauga si alte abilitati superior dezvoltate. S-a renuntat de mult la ideea ca supradotarea se
manifesta doar ca o dezvoltare exceptionala a inteligentei. Tn urma studiilor intreprinse s-a ajuns
la anumite concluzii, ce prefigureaza cateva puncte de vedere care trebuie luate Tn considerare.
Distingem astfel céteva interpretari ale supradotarii din perspectiva pedagogica, psihologica,
sociala si biologica.

Din punct de vedere pedagogic supradotarea se refera la capacitatea peste medie a unui copil
de a invata rapid si cu usurinta un volum de cunostinte propus grupului de copii de aceeasi varsta
din care el face parte.

Din punct de vedere psihologic se considera ca supradotarea presupune un nivel al varstei
mentale superioar celei cronologice (biologice).

Din punct de vedere social supradotarea presupune obtinerea unor rezultate deosebite, utile
din punct de vedere social si pe care supradotatul le poate obtine datorita Tnzestrarii sale speciale.

Din punct de vedere biologic supradotarea presupune existenta, la persoana considerata a fi
supradotata, unui sistem nervos central a carui structura si functionare este astfel dezvoltat incéat
1l capaciteaza sa memoreze, sa invete, sa rationeze peste media populatiei de accesasi Varsta.

Totusi supradotarea nu presupune doar existenta unor abilitati foarte bine dezvoltate ci
necesita si persistenta lor pe o lunga durata de timp. Desi supradotarea este grevata de
dimensiunea de preconditionare, in sensul ca supradotarea este determinatd de caracteristici
somatice, de existenta unor abilitati intelectuale Tnnascute (aptitudini) care 1l ajuta pe supradotat
sa se manifeste ca atare, totusi pentru a se dezvolta pe masura dotarii, individul este conditionat
de dimensiunea de activare. Aceasta la randul ei depinde de nivelul de motivatie, de
personalitatea individului, de oportunitati sociale si de sistemul educativ la care are acces.

Dezvoltarea intelectuala exceptionala determina la supradotati o sensibilitate emotionala,
diferita de a majoritatii, care 1i face deosebit de vulnerabili. Performantele lor intelectuale
exceptionale nu sunt dublate de o rezistenta emotionala pe masura, astfel incat sa fie capabili sa
infrunte stresul social. Exista o comparatie metaforica care prezinta foarte bine caracteristicile
supradotatilor. Daca marea majoritate a oamenilor privesc lumea si 0 percep ca si cum ar purta
niste ochelari opaci, supradotatii privesc lumea si o vad de parca ar purta lentile
superperformante, iar geniile vad realitatea ca privitd printr-un microscop electronic. Aceste
trasaturi care Ti fac atat de speciali le creeaza si vulnerabilitati, pentru ca véarsta cronologica care
este mult ramasa in urma celei mintale nu le permite si o adaptare emotionald adecvata la
capacitatile lor. De aceea pentru a se dezvolta la cotele maxime inscrise in codul lor genetic acesti
copii au nevoie de confort psihic, de un climat afectiv cald si generos, saturat de caldura
sufleteasca si dragoste.
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Se pune problema ce face societatea pentru a interveni oportun pentru identificarea si
educarea copiilor supradotati. Ne referim la copii, pentru ca este imperios necesar ca persoanele
supradotate sa fie identificate de la cele mai fragede vérste. De ce? Pentru a nu se pierde un
important potential. Un copil supradotat neidentificat de timpurie se poate pierde printre ceilalti
daca nu este sprijinit, in primul rdnd emotional. Societatea, Tncepand cu familia, apoi institutiile
colare: gradinita si scoala trebuie sa-si indrepte eforturile inspre acordarea unui interes, cel putin
la fel de concentrat ca si in cazul copiilor cu deficiente. Si supradotatii se incadreaza in categoria
copiilor cu cerinte educative speciale, prin prisma vulnerabilitatii lor emotionale si a
inadaptabilitatii sociale. Din aceasta categorie a persoanelor cu nevoi speciale de educatie fac
parte cei care din motive de tip genetic, social, economic sau cultural au nevoi speciale de
educatie. Se includ in aceasta categorie: copii cu handicap din categoriile senzorial, fizico-
locomotor, mintal-psihic, social, cultural, economic - copii provenind din casele de copii, copii de
puscariasi, de alcoolici, din familii destramate sau familii cu un standard de viata sub pragul de
saracie, familii de emigranti, de imigranti, alte handicapuri sau handicapuri multiple, s.a.m.d.,
copii cu potential Tnalt, copii inzestrati si talentati.

Avand in vedere ca majoritatea copiilor supradotati au nevoi speciale de educatie, se
impune existenta unor programe de educatie specializata in conformitate cu nevoile lor concrete
si specifice de educatie. Copiii supradotati datorita faptului ca au o dezvoltare asincroni pe
diferite paliere necesita conditii educative speciale, adaptate profilului lor psihologic. Aceste
conditii speciale trebuie sa corespunda atét din punct de vedere intelectual, cét si emotional.

Pentru o interventie oportuna este necesara, in primul rand identificarea. De cele mai
multe ori pentru identificarea supradotatilor se utilizeaza testele de inteligenta, care identifica
nivelul intelectual al supradotatilor. Astfel este utilizat, de obicei, testul Stanford-Binet si Scala
Wechsler. Daca folosim scalele 1Q pentru indicarea nivelului de dezvoltare a inteligentei,
conform curbei Gauss avem urmatoarele niveluri:

. 85 - 99 nivel inferior;
100 - 114 normal;
115 - 129 Stralucitor;
130 - 144 Talentat;
145 - 159 Talent superior;
160 - 180 Profund talentat;

) peste 180 Geniu.
Tnsa pe langa testele de inteligenta, dupa ultimele cercetiri in domeniu, in special dupa studiile
efectuate de Howard Gardner (1993) si ale sale inteligente multiple, supradotarea poate fi regasita
si la alte niveluri de dezvoltare a personalitatii. Supradotatii pot fi caracterizati cu urmatoarele
atribute:

gandire critica;

creativitate;

fnvatare intr-un ritm rapid,;

curiozitate epistemica;

abilitati exceptionale de exprimare verbala;

spirit de observatie exceptional;

memorie excelents;

perseverenta si perfectionism;

sensibilitate exagerata.®
Copiii care se situeaza la nivelul supradotarii, se caracterizeaza prin trasaturi distincte si
particulare. De exemplu, copiii supradotati desi au acea capacitate analitica exceptionala, in ceea
ce priveste relatiile interumane ei nu reusesc sa gandeasca critic, ei se caracterizeaza printr-o

! Kari Miller, PhD
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candoare care-i face sa fie expusi din punct de vedere emotional, iar interventiile educationale
inadecvate pot conduce la inadaptare scolara, la esec scolar si traume sufletesti ireversibile.
Avénd tendinta de a vedea aspectele pozitive, partea ideala a realitatii, partea frumoasa a
lucrurilor, se expun involuntar riscurilor emotionale. Apare astfel o disonantd intre realitatea
concreta si realitatea perceputa. Aceste neconcordante se adancesc si mai mult daca supradotatii
apartin unor medii socio-culturale inadecvate, au parinti obisnuiti, cu un nivel cultural redus, care
nu pot sa inteleaga situatia propriului copil, nu il inteleg si nu 1l pot ajuta. Un astfel de supradotat
poate foarte usor sa nu acceada la excelenta, desi capacitatile sale native exista. Dotarea nativa de
cele mai multe ori nu este suficientda daca nu se intervine si din punct de vedere instructiv —
educativ, Inca de la cea mai frageda varsta. Caracteristicile psihice unice Ti situeaza in categoria
copiilor cu nevoi speciale de educatie, care necesita o educatie specializata insotita de consiliere
psihologica. Se ridica astfel o problema etica, cum ar trebui sa se desfiasoare programul
educational pentru acesti copii, ar trebui sa le cream conditii diferite fatd de al celorlalti
copii/elevi, nu este aceasta o discriminare, fie ea si pozitiva? Pe de alta parte daca nu le oferim
conditii optime, adaptate nevoilor lor speciale, s-ar putea ca acesti copii, desi superior dotati, sa-
si piarda potentialul pe parcurs. Cine este atunci responsabil? Intrand Tn scoala supradotatii pot sa
aiba dificultati majore de adaptare. Discrepanta dintre preocuparile lor, care depasesc sfera de
interes a celorlalti copii, Ti pot segrega (in categoria copiilor ciudati, tocilari etc.,). Multi copii
supradotati pot deveni introvertiti, cu preocupari ascunse de ochii celorlalti, de cele mai multe ori
Tsi vor disimula capacitatile exceptionale pe care in cel mai bun caz le vor converti in hobby-uri,
altii vor deveni retrasi, asociali, incapabili sa se integreze intr-un grup, colectiv si Tn societate.
Psihologii arata ca frustrarile traite de supradotati in copilarie sunt responsabile de parcursul
deveniri sociale, un copil supradotat care nu a fost sprijinit Tn copilarie poate fi regasit Tn adultul
ratat de mai tarziu, desi avea toate atuurile pentru accederea la reusita. De aceea este foarte
important sa se inteleaga ca supradotatii necesita conditii diferite de a majoritatii copiilor. Scolile
de masa, din pacate, ofera prea putine oportunitati de dezvoltare pentru copiii supradotati
deoarece:

e programa scolara este identica pentru toti copiii, chiar daca existd o oarecare
flexibilitate (trunchi comun, CDS, curriculum extins etc.);

o clasele sunt foarte aglomerate, astfel incat, chiar daca se vorbeste de individualizarea
Tnvatarii aceasta nu se poate realiza;

e conditiile materiale Tn ceea ce priveste dotarea cu mijloace de invatamant este saraca,
ceea ce din nou reprezinta un impediment in educarea diferentiatd a copiilor dintr-o clasa
obisnuitg;

e accesul la internet limitat, resurse insuficiente;

e cadre didactice prea putin pregatite pentru a interveni adecvat in educatia copiilor
supradotati;

e existenta prejudecatilor s.a.

Scolile de masa adeseori nu ofera suficient sprijin si nu asigura conditii suficiente pentru
elevii cu un nivel intelectual ,normal”, cu atdt mai putin sunt pregatite sa ofere oportunitatile
necesare dezvoltarii copiilor supradotati.

- Consideram oportune scolile private care pot oferi conditii bune de dezvoltare pentru
supradotati. Din nou se ridica o problema etica, ne referim aici la faptul ca aceste scoli particulare
sunt deosebit de costisitoare. Nu orice copil poate accede la o astfel de scoala, doar cei proveniti
din familii bine situate din punct de vedere financiar. Se cunoaste aspectul ca supradotatii provin
din toate mediile sociale. Se cunosc cazuri de savanti, oameni geniali care au avut o descendenta
umila, provenind din familii sarace, fara un statut social remarcabil. Copiii proveniti din familii
ale caror conditii materiale sunt precare, din familii uniparentale, sau din familii dezorganizate au
mai putine sanse si posibilit
scolile private.

ati de accedere la 0 educatie potrivita, care ar putea fi oferita de

H
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- O alta posibilitate de interventie educativa ar fi clasele speciale pentru copiii
supradotati. Ar fi de preferat ca pentru fiecare copil inzestrat de natura cu har si potential sa
existe posibilitatea de a accede la o educatie de excelentd care sa urmareasca sa descopere, sa
dezvolte si sa promoveze potentialul ereditar prin intermediul unei educatii individualizate, pe
baza unui curriculum specializat, prin accelerare, indrumare, mentorat, intr-un mediu care sa
favorizeze o formare armonioasa, echilibratd prin intermediul unor specialisti cu vocatie si
daruire.

-Potentialul intelectual, afectiv, volitiv, artistic al copiilor este necesar a fi identificat de
timpuriu. Odata identificati acesti copii au nevoie de sprijin pentru a-si dezvolta potentialul.
Sprijinul trebuie sa vina Tn mod unitar de la familie si societate. Pentru a realiza acest obiectiv de
ordin moral in primul rdnd parintii ar trebui sa fie instruiti prin diferite mijloace la indeména
tuturor (mas-media, internet, institutiile de invatamant), astfel incét sa fie capabili sa recunoasca
de timpuriu ,,semnele,, supradotarii la proprii copii. Parintele este necesar sa indeplineasca un rol
activ Tn educatia supradotatilor, iar acest sprijin sa se continue dincolo de portile scolii. Adultii fie
ei parinti, cadre didactice, consilieri scolari trebuie sa fie permanent constienti ca supradotatii
leaga cu greutate prietenii, interesul si preocuparile personale tranziteaza preocuparile celorlalti
copii/elevi de aceeasi varsta.

Sprijinul permanent din partea familiei este o parte a garantiei reusitei supradotatilor pe
drumul spre excelenta. Tnsa accederea la 0 educatia adecvata intr-o scoala privata de calitate, nu
este suficienta fara sprijinul permanent al parintilor. Familiei Ti riméane permanent datoria de a fi
alaturi de copii, de a-i sprijini Tn momentele de slabiciune, de nesigurantd, de a le monitoriza
activitatea scolara, performantele, neimplinirile si de a interveni proactiv, printr-un sprijin efectiv.
Oferirea conditiilor financiare fara limitda nu garanteazid dezvoltarea potentialului nativ al
supradotatilor. Chiar si pentru parintii care au posibilitatea sa le ofere copiilor o scoala privata
aceastd oportunitate nu este suficienta pentru dezvoltarea adecvata a supradotatilor. Cunoscandu-
se particularitatile psihologice specifice caracterizate printr-o sensibilitate emotionala deosebits,
prin tendinta spre perfectiune, prin tendinta spre distorsionarea realitatii, prin exacerbarea trairilor
emotive, este necesar un sprijin sustinut emotional din partea familiei si a celorlalti factori
educativi.

Tntregul program educational din scolile de masa trebuie sa aiba Tn vedere si aceasta
categorie distincta de copii-supradotatii. Lor ar trebui sa li se ofere oportunitati scolare astfel incat
sa beneficieze de o educatie de excelenta in cadrul educatiei de masa, prin programe specifice
orientate spre dezvoltarea abilitatilor lor. Acest tip de educatie se impune a avea un caracter
deschis atat la intrare cat si la iesire, nefacand discriminari pe criterii legate de varsta, sex, rasa,
cultura, origine sociala, avere, localizare geografica, sau orice alte criterii.

- Tinand cont si de nevoile speciale ale copiilor supradotati de educatie specializata, cadrul
legislativ ar trebui sa impuna noi conditii de studiu n institutiile scolare care sa raspunda eficient
nevoilor acestora. Aceste politici educationale vis-a-vis de nevoile copiilor supradotati ar trebui
sa urmareasca urmatoarele obiective:

e si creeze un mediu armonios pentru dezvoltarea inteligentelor multiple, a creativitatii
umane si a realizarii personale;

e sa educe indivizii pentru folosirea potentialului lor creativ in slujba dezvoltarii lor
interioare pentru bunastarea lor si a societatii;

e si sustind unitatea de cerinte scoald-familie —societate pe baza unor relatii care sa
urmareasca doar binele supradotatului;

e si intareasca si dezvolte relatii naturale, armonioase fintre indivizi si grupuri
fundamentate pe relatii socio - morale;

e sa urmareasca schimbarea atitudinii si prejudecatilor in ceea ce priveste supradotatii.

Tn incercarea noastra de a impune o atitudine etica Tn ceea ce priveste relatia cu supradotatii
consideram ca sunt necesare deschiderea mai multe oportunitati Tn identificarea si educarea
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timpurie a supradotatilor. Afirmatia mea se bazeaza pe cele mai recente studii de psihologie si
pedagogie care stipuleaza aspecte privind necesitatea intensificarii educatiei la véarstele timpurii.
In perioada copilariei mici, de la nastere si pana la 12 ani surprindem perioada de formare a
abilitatilor cognitive, sociale, afective si estetice intr-un ritm accelerat. Acum se dezvolta
inteligenta, creativitatea, abilitatile si aptitudinile copiilor. De modul in care se dezvolta intreaga
personalitate este responsabila educatia pe care o primeste copilul Tn aceasta perioada. De
calitatea educatiei la varsta timpurie depinde evolutia omului Tn ntregul sau: studiile de ultima
ora au constatat ca la 3 ani fiecare copil este Tnzestrat (“gifted"), toti mugurii dezvoltarii
potentialului sdu sunt activati: este creativ, este atent, doritor de Tnvitare, are simtul dreptétii, are
umor, este capabil sa se concentreze, este capabil de efort sustinut, si cel mai important, este
motivat. Aceleasi cercetari arata ca la 10 ani, inteligenta si creativitatea sunt deja formate n
proportie de 95-98%. Se impune astfel o scoala in cadrul careia sa se faca educatie autentica, o
scoala care cultiva valori ca incredere, toleranta, onestitate, competenyda, performanya.

Tntr-o sala de clasa formata din elevi de nivel eterogen, sarcinile de Tnvitare vor fi
rezolvate in timpi diferiti. Un bun profesor va fi pregatit pentru acei elevi care vor termina
intotdeauna sarcinile cu cinci sau zece minute mai repede decat ceilalti elevi. Acestora trebuie sa
li se ofere sarcini mai complexe, probleme de gandire mult mai complicate astfel Incat sa le
satisfaca capacitatea cognitiva. In fiecare clasa exista copii supradotati intr-un domeniu sau altul,
acestia trebuie sa fie identificati de catre profesori. Pentru a putea identifica copiii supradotati de
ceilalti copii profesorul trebuie sa fie pregatit, s le cunoasca specificitatea si caracteristicile. Tn
cele mai multe cazuri, la prima vedere, unii supradotati nu dau deloc impresia ca ar fi dotati, insa
un ochi avizat intotdeauna Ti va identifica. Copiii supradotati manifestd capacitate de géandire
abstracta, de analiza pertinenta, de asocieri intre concepte, curiozitate nestapanita, dorinta de
explorare in profunzime. Ei invata diferit de ceilalti copii, ei se manifesta diferit. De aceea este
necesar ca fiecare profesor sa incurajeze elevii sa se dezvolte in conformitate cu aptitudinile lor,
sa-i incurajeze sa evolueze oferindu-le oportunitati de dezvoltare dincolo de ceea ce programa
curriculara le ofera pentru vérsta lor. Copiii supradotati pot avea cunostinte care le depaseste
nivelul de varsta, astfel ei vor trebuie sa asiste la ore si sa reinvete cunostinte pe care ei deja le
detin sau sa rezolve probleme care sunt prea usoare pentru ei, fenomen care conduce la plictiseala
si pierdere de timp, de unde poate apirea si indisciplina si alte comportamente indezirabile n
clasa. Este foarte important ca fiecare profesor inainte de predarea unei noi unitati de invatare sa
cunoasca printr-o evaluare reala nivelul la care se situeaza fiecare copil/elev din clasa.

Este necesara, de asemenea, 0 abordarea din perspective holistice Tn identificarea copiilor
supradotati. Kazimierz Dabrowski, psihologul polonez spune ca supradotatii sunt identificati in
primul rdnd dupa caracteristici de extraexcitabilitate pronuntatd manifestata pe cinci planuri:
psihomotor, senzual, emotional, intelectual si imagistic, iar interesele lor se manifesta pe mai
multe planuri deopotriva, desi doar unul este dominant. De multe ori datorita excitabilitatii
excesive multi supradotati sunt diagnosticati gresit cu ADHD, datorita similitudinii
manifestarilor:

. Comportament impulsiv;

Vorbire precipitata;

vorbire rapida;

Nervozitate si ticuri;

Preferinta spre miscare rapida si sport;
Exprimarea fizica a emotiilor;
Insomnie etc..

Din punct de vedere al dezvoltarii senzuale se poate observa la supradotati o foarte acurata
dezvoltare a tuturor simturilor: vaz, miros, auz, gust, simt tactil. Aceste caracteristici Ti determina
sa:
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aprecieze frumosul sub orice forma s-ar afla;

sensibilitate exagerata;

sensibilitate la poluare;

sensibilitate tactila (nu suportd sa poarte anumite materiale care le confera

disconfort prin atingere cu pielea);

necesitatea de a se simti confortabil in haine.

Din punct de vedere intelectual supradotatii se recunosc printr-o intensa activitate intelectuala,
prin profunzimea intrebarilor si prin permanenta curiozitate, par sa gandeasca in permanenta,
depasind nivelul preocuparilor copiilor de o varsta cu ei. Curiozitatea si ntrebarile profunde Ti
pun de multe ori n situatia de a fi considerati de profesori si adulti insolenti si lipsiti de respect.
Trasaturile intelectuale se recunosc dupa urmatoarele aspecte persistente:

curiozitate epistemica;

dorinta de a cunoaste si Invata;
dorinta de a rezolva probleme dificile;
aviditate de a citi;

gandire abstracta;

gandire analitica;

gandire critica;

gandire independents;

capacitate de concentrare;

abilitatea de a sustine efort intelectual.

Din punct de vedere al dezvoltarii imaginatiei, supradotatii se remarca printr-o imaginatie bogata,
care 7i ajuta sa aleaga cele mai bune solutii Tntotdeauna.

viseaza cu ochii deschisi;

frica de necunoscut;

simt al umorului;

imaginatie bogata;

iubitori de poezie, muzica si drama;
iubitori ai fanteziei si imaginatiei;
au prieteni imaginari;

vizualizare detaliata.

Supradotati pot fi recunoscuti dupa sensibilitatea lor emotionala excesiva. De aceea de multe ori
pot fi gresit diagnosticati ca hiperactivi sau cu tulburari bipolare. Acesti copii pot fi caracterizati
ca prea sensibili. Ei se manifesta astfel:

emotii extreme;

anxietate;

sentimentul de inferioritate;
complexe;

singuratate;

nesiguranta;

timiditate;

grija pentru ceilalti;
sentimentul dreptatii;
memorie foarte buna;
necesitatea de securitate;
manifestarea somatica a sentimentelor (dureri de stomac in cazul anxietatii).

Rolul scolii este acela de a sprijini supradotatii prin oferirea unor oportunitati:
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e pentru a explora arii intinse de interes si de a se angaja in rezolvarea diferitelor situatii
si probleme prin intermediul gandirii critice;

e sprijinirea elevilor n descoperirea propriilor domenii de interes si a aptitudinilor;

e ajutarea supradotatilor prin diferite mijloace pentru a-si dezvolta abilitatile;

e experimentarea Tnvatarii in medii scolare si extrascolare;

e acordarea sprijinului emotional prin consiliere si mentorat.

Se ridica inca o problema de interes general cand ne referim la educarea copiilor supradotati. Se
pune problema cum Tsi vor folosi acesti supradotati capacitatile lor exceptionale, in slujba cui le
pun (Joan Freeman, What happens when gifted and talented children grow up). Este o problema
acuta de etica si morala sociala. Se cunosc din istoria omenirii atatea cazuri de genii ale raului,
minti geniale care au adus deservicii umanitatii. Educatia supradotatilor trebuie sa fie atent
orientata spre o educatie a caracterului. Scoala prin intermediul actorilor educationali va
intreprinde demersuri cu foarte mult discernimant spre formarea profilului moral al
supradotatilor. Este imperios necesara o sinergie intre dotarea exceptionala si educarea
caracterului supradotatilor. Mintea lor exceptionala, aptitudinile lor iesite din comun, trebuie sa
fie orientate spre progresul umanitatii, spre binele omului si a mediului sau de viata. Fructificarea
dotarilor exceptionale ale dotatilor reprezinta o datorie a oricarui dascal, aceea de a orienta
dotarea lor spre valorile perene ale umanitatii: dragoste, bucurie, rabdare, generozitate,
autocontrol, toleranta, dreptate, adevar.

Lektor dr Gabriela Kelemen
Univerzitet ,,Aurel Vlajku“ Arad
Rumunija

OBRAZOVANjE DAROVITIH | NEKOLIKO ASPEKATA VEZANIH ZA ETIKU

Darovita deca predstavljaju posebnu kategoriju, odlikujuéi se izuzetnim intelektualnim
sposobnostima i analitickim razmisljanjem koje prevazilazi nivo dece istog uzrasta. Koncept
darovitosti odnosi se na natprosecne intelektualne sposobnosti kojima se dodaju i druge
natproseéno razvijene sposobnosti. Odavno je napustena teza po kojoj se darovitost odnosi samo
na natproseénu intiligenciju. IstraZivanja su dovela do zaklju¢aka koji uobli¢avaju nekoliko bitnih
glediSta. Mozemo, dakle, prepoznati nekoliko gledista kada je re¢ o darovitosti, iz pedagoskog,
psiholodkog, drustvenog i bioloSkog ugla.

Sa pedagoskog stanovista, darovitost se odnosi na natproseéne sposobnosti deteta kada je re¢
o gradivu predevidenom za njegov uzrast; da uci brzo i sa lako¢om.

Sa psiholoSkog stanovista, smatra se da darovitost podrazumeva viSi stepen mentalne
razvijenosti u odnosu na hronoloski — bioloski uzrast.

Sa socijalnog stanovista, darovitost podrazumeva ostvarivanje znacajnih rezultata, korisnih u
drustvenom kontekstu do kojih darovito dete moze doci zahvaljujuci svojim sposobnostima.

Kada posmatramo sa bioloSke strane, darovitost podrazumeva postojanje razvijenog
centralnog nervnog sistema ¢ija je struktura natprose¢no sposobna da obradi, memoriSe, nauci.

Ipak, darovitost ne podrazumeva samo postojanje veoma razvijenih sposobnosti, vec¢ i
njihovu odrZivost. lako je darovitost odredena somatskim karakteristikama, postojanjem urodenih
sposobnosti koje pomaZu darovite u njihovom ispoljavanju, jedinku odreduje i aktivaciona
dimenzija. Ona zavisi od motivacije, od li¢nosti, od drustvenih okolnosti i od obrazovnog sistema
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Natprosecna intelektualna razvijenost kod darovitih stvara emocionalnu osetljivost koja se
razlikuje od emocionalne strukture vecine, a time oni postaju krhki. Njihov intelektualni ucinak
ne prati i emocionalna snaga, tako da ¢esto nisu sposobni da se odupru drustvenom stresu. Postoji
metaforicko poredenje koje veoma dobro predstavlja odlike darovitih. Ako zamislimo da velika
vec¢ina ljudi posmatra svet oko sebe koriste¢i neodgovarajuce naocare, daroviti koriste naocare
izuzetno velikih moguénosti, dok geniji posmatraju realnost elektronskim mikroskopom. Ove
sposobnosti, koje ih ¢ine posebnim,stvaraju i osetljivost zato Sto hronoloski uzrast ne dozvoljava
odgovaraju¢e emocionalno prilagodavanje njihovim sposobnostima. Da bi se razvili do svog
maksimuma, ovakva deca manifestuju potrebu za psihickim konforom, prijateljskim okruzenjem,
ljubavlju i duhovnim mirom.

Postavlja se pitanje Sta druStvo ¢ini i na koji nacin se upli¢e u proces identifikacije i
obrazovanja darovitih. Govorimo prevashodno o deci jer je neophodno da postoji odgovarajuci
odnos jos od najranijeg detinjstva. Zasto? Da se ne bi izgubio dragoceni potencijal. Darovito dete
koje nije na vreme prepoznato, gubi se i utapa u vecinu, a od velike vaznosti jeste da ono ima
emocionalnu podrsku. Drustvo, porodica, ustanove: vrti¢ i Skola treba da se usresrede i pokaZzu
odgovarajuce interesovanje, makar u meri u kojoj se posveéuje deci sa smetnjama u razvoju.
Daroviti takode pripadaju deci sa posebnim potrebama, narocito gledaju¢i kroz prizmu svoje
krhosti nemoguc¢nosti socilanog prilagodavanja. U kategoriju dece sa posebnim potrebama
spadaju oni koji iz genetskih, druStvenih ili ekonomskih razloga imaju potrebu za posebnim
vidom obrazovanja. Tu spadaju: deca sa senzorijalnim, fizickim ili mentalnim hendikepom,
drustvenim, ekonomskim ili kulturnim problemima — deca bez roditelja, deca zatvorenika ili
alkoholicara, deca iz problemati¢nih porodica, niskog Zivotnog standarda, emigranti, deca sa
mnogobrojnim hendikepima, itd, kao i deca sa velikim potencijalima,talentovana deca.

Imajuc¢i u vidu da kod vecine darovite dece postoji potreba za posebnim vidovima
obrazovanja, neophodno je postojanje specijalizovanih programa u skladu sa njihovim
obrazovnim potrebama. Oni moraju biti prilagodeni, obzirom na asinhroni razvoj darovite dece.
Posebnosti programa moraju voditi racuna o intelektualnoj i emocionalnoj komponenti.

Za postojanje odgovarajuceg pristupa, neophodna je, pre svega, identifikacija. Za ovaj
postupak, najceSce se koriste testovi intiligencije. Koristi se test Stenford — Bine i Vesler skala.
Ako koristimo 1Q skalu razvoja intiligencije, u skladu sa Gausovom krivom imacemo sledece
stepene:

85 - 99 nizak stepen;
100 - 114 normalan;
115 - 129 izuzetan;
130 - 144 talenat;
145 - 159 istaknut talenat;
160 - 180 izuzetan talenat;
iznad 180 genijalnost.

Pored testova intiligencije, naro¢ito nakon novijih Gardnerovih istrazivanja (1993) i njegove
mnogostrane intiligencije, darovitost se moZe pronac¢i i na drugim stupnjevima razvoja li¢nosti.
Darovite moZemo karakterisati pomocu sledecih atributa:
o kriticka misao;
kreativnost;
ucenje brzim tempom;
epistemioloSka radoznalost;
sposobnosti verbalnog izrazavanja;
izuzetna memorija;
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o perfekcionizam i upornost;
e izuzetna osetljivost.?

Daroviti se odlikuju izrazitim osobenostima. lako poseduju izrazitu analiticnost, kada je
re¢ o interpersonalnim odnosima, oni ne uspevaju da kriticki razmisljaju, karakterise ih toplina
koja ih ¢ini osetljivim, a neodgovarajuci obrazovni postupci mogu dovesti do neprilagodavanja
Skolskim uslovima, ¢ak neuspeha i trajnih dusevnih traumi. TeZeci da prepoznaju pozitivne strane
sveta oko sebe, idealizujuci ga, nesvesno se izlazu emocionalnim rizicima. Dolazi do disonance
izmedu stvarne slike i percepcije. Ove disonance produbljuju se u znacajnoj meri, narocito kada
daroviti poti¢u iz neadekvatne druStvene i kulturne sredine, gde roditelji ne mogu percipirati
situaciju u kojoj se nalaze njihova deca, ne shvataju ih i ne mogu im pomoci. Takvo darovito dete
veoma lako posustaje u svom napredovanju, iako poseduje genetske predispozicije. Neophodno je
da dode do uplitanja obrazovanja i vaspitanja na najranijem uzrastu.

Postavlja se eti¢ko pitanje da li programi namenjeni ovoj deci treba da se odvijaju u
razlicitim uslovima u odnosu na ostalu decu, da li vrSiti pozitivnu diskriminaciju i u kojoj meri je
ona pozitivna? S druge strane, odsustvo odgovarajuce paznje moze dovesti do gubitka
potencijala. Ko bi tada bio odgovoran? U 3koli, daroviti mogu imati poteSkoc¢e. Njihova posebna
interesovanja ih mogu kostati etiketiranja (¢udaci, bubalice, itd.).

Mnoga darovita deca mogu postati introvertna ne ispoljavajuci svoja interesovanja,
potiskivaju¢i ih ili pretvarajuci u hobije. Neki mogu postati povuceni, asocijalni, nesposobni da se
integriSu u odredenu grupu ili druStvo. Psiholozi smatraju da frustracije koje daroviti
proZivljavaju u detinjstvu izuzetno uticu na njihov dalji druStveni Zivot, darovito dete koje nije
imalo podrSku u detinjstvu kasnije se gubi. Zato je neophodno shvatiti da daroviti moraju imate
posebne obrazovne uslove. Skole ne mogu pruZiti ovakve pristupe zato 3to su:

Skolski programi identi¢ni, bez obzira na manje fleksibilnosti (posebni kurikulumi);
odeljenja su veoma brojna pa se individualizacija teSko mozZe realizovati;

tehnicka opremljenost nije odgovarajuca, kao ni finansijska potpora;

pristup internetu je ogranicen;

ne postoji odgovarajuca pripremljensot nastavnog kadra;

postojanje predubedenja, itd..

Skole &esto nisu u moguénosti da pruze odgovarajucu podrsku ni deci normalnih
intelektualnih moguénosti a kamoli darovitima.

- Smatramo da privatne Skole mogu pruZiti odgovarajuce uslove za razvoj darovitih. Opet
se postavlja pitanje etike, obzirom na to da su ove Skole izuzetno skupe. Pristup njima imaju
porodice natprose¢nih materijalnih mogué¢nosti. Poznato je, medutim, da daroviti poti¢u iz
razlicitih drustvenih slojeva. Mnogi naucnici, genijalci, poticali su iz porodica sa skromnim
materijalnim mogu¢nostima. Deca proistekla iz takvih porodica, deca bez jednog roditelja, imaju
manje Sanse da pohadaju privatnu skolu.

- Jedan drugi moguc¢i pristup bilo bi osnivanje posebnih odeljenja za darovite. Svako
darovito dete trebalo bi da ima moguc¢nost pristupa obrazovanju koje bi mu omogucilo da razvije
sve svoje genetske predispozicije. Obrazovanje usmereno ka individualizaciji, posebnim
kurikulumima, mentorstvu , ostvareno u okruzenju koje podsti¢e harmonican razvoj.

- Intelektualni, afektivni, volitivni i umetnicki potencijal treba identifikovati na najranijem
uzrastu. Takvoj deci mora se obezbediti odgovaraju¢a podrS8ka u porodici i drustvu. Za
ostvarivanje ovog cilja, neophodno je da i roditelji imaju odgovarajuce obrazovanje a za to mogu
posluziti mediji (internet i obrazovne ustanove), kako bi isti bili sposobni da prepoznaju znakove
darovitosti kod svoje dece. Roditelji treba da imaju aktivnu ulogu u obrazovanju darovitih, a

2 Kari Miller, PhD
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njihova podrSka treba da bude kontinuirana, s one strane Skolskih vrata. Odrasli moraju biti
svesni i ¢injenice da daroviti veoma tesko sticu prijatelje, a njihove oblasti interesovanja cesto su
razlic¢ite u odnosu na ostalu decu.

Stalna podrSka od strane porodice predstavlja neku vrstu garancije uspeha darovitih.
Adekvatno obrazovanje u okviru privatnih Skola nije samo po sebi dovoljno ve¢ mora postojati
stalna podrSka roditelja. Obezbedivanje finansijskih uslova nije dovoljno za razvoj darovitih.
Poznavaju¢i psiholoSke karakteristike, posebnu emocionalnu osetljivost i teZznju ka savrsenstvu
darovitih kao i distorziju realnosti, neophodna je podrska roditelja i ostalih obrazovnih faktora.

Obrazovni sistem mora ukljuciti i kategoriju darovitih. U okviru drzavnih Skola treba da
postoje programi koji ¢e podrZavati njihove osobenosti. Ovaj vid obrazovanja treba da karakterise
otvorenost, odsustvo polne, rasne, kulturne, socijalne i drugih vrsti diskriminiacije.

Uzimajuci u obzir posebne potrebe darovitih, zakonodavstvo bi trebalo da prati potrebe
darovitih. Obrazovna politika trebalo bi da sebi za cilj postavi sledece:

e da stvori adekvatne uslove za razvoj mnogostranih intiligencija, kreativnosti i licnog
ostvarenja;

e da obrazuje jedinke kako bi one mogle da iskoriste svoj stvaralacki potencijal u funkciji
licnog ostvarenja i drustvenog boljitka;

e da podrzava saradnju na relaciji Skola-porodica, u funkciji stvaranja najboljih uslova za
razvoj darovitih;

e da razvija prirodne i harmoni¢ne odnose izmedu jedinki i grupa, bazirane na drustveno-
moralnim odnosima;

e da prati menjanje misljenja i predubedenja kada je re¢ o darovitima;

U pokusaju da damo odredeni eticki pristup kada je re¢ o odnosu prema darovitima,
smatramo da je potrebno stvoriti vise mogucénosti za ranu identifikaciju i obrazovanje darovitih.
Moje ubedenje zasnovano je na najnovijim istraZivanjima iz oblasti psihologije i pedagogije koja
se bave aspektima abrazovanja na ranom uzrastu. U detinjstvu, od rodenja pa do 12-te godine
kognitivne, socijalne, afektivne i estetske sposobnosti formiraju se brzim tempom. Razvija se
intiligencija, kreativnost, sposobnosti dece. Obrazovanje koje dete dobija u ovom periodu,
odgovorno je za nacin na koji ¢e se razvijati celokupna njegova li¢nost. Kvalitet obrazovanja
odgovoran je za celokupan razvoj: istrazivanja su pokazala da je svako dete sa tri godine
kreativno, paZljivo, Zeljno ucenja, poseduje osecaj za praviénost, duhovito je, sposobno da se
koncentride, sposobno da ugini intelektualni napor i Sto je najvaZznije, motivisano je. Isto
istrazivanje pokazuje da su intiligencija i kreativnost na uzrastu od deset godina, formirani u
procentu od 95-98%. Obrazovanje, dakle, treba da dalje podsti¢e vrednosti kao $to su poverenje,
tolerancija, poStenje, kompetentnost, ucinak.

U odeljenju u kojem je nivo heterogen, zadaci ¢e se reSavati u razlicitom vremenskom
periodu. Dobar nastavnih bi¢e uvek spreman za one ucenike koji svoje zadatke zavrSavaju ranije.
Njima treba zadavati kompleksnije zadatke, tako da oni zadovolje njihove moguénosti. U svakom
odeljenju postoje darovita deca koja svoju darovitost ispoljavaju na razli¢itim poljima i njih
nastavnici treba da identifikuju. Potrebno je da nastavnik bude obucéen za to i da poznaje
specificnost i karakteristike takvog poduhvata. Neka deca, na prvi pogled ne pokazuju se kao
darovita ali zato je potrebno da postoji budno oko koje ¢e ih primetiti. Daroviti se ispoljavaju
kroz apstraktno razmisljanje, zdravu analizu, povezivanje koncepata, izuzetnu i nezaustavljivu
radoznalost, kao i Zelju za prodiranje u sustinu problema. Imaju razli¢ite nacine uéenja u odnosu
na drugu decu, zato je potrebno da nastavnici podsti¢u decu da se razvijaju shodno svojim
mogucénostima, da im pruzaju obrazovanje izvan Skolskih okvira. Daroviti znaju i poznaju vise od
ostalih tako da su oni stavljeni u polozaj da na ¢asovima ponavljaju ono §to ve¢ znaju ili da
reSavaju zadatke koji su za njih suviSe laki, Sto moZe dovesti do njihovog dosadivanja, gubitka
vremena pa, ¢ak, i do njihove nediscipline. Veoma je bitno da svaki nastavnik, pre obradivanja
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nove nastavne jedinice, sprovede evaluaciju i stvori sliku o realnom stepenu znanja u svom
odeljenju.

Ukazuje se potreba i za holistickim pristupom. Kazimierz Dabrowski, poljski psiholog,
smatra da se daroviti identifikuju pre svega po Kkarakteristikama na pet planova: psiho-
motori¢ckom, senzorijalnom, emocionalnom, intelektualnom, imaginarnom, a njihovi interesi
manifestuju se u vise polja, mada je jedan dominantan. Cesto se dogada da su daroviti pogre3no
dijagnostifikovani kroz ADHD, zbog sli¢nosti manifestovanja:

° impulsivnost u ponasanju;
brz govor;
nejasan govor;
nervoza i mucavost;
teZnja ka dinamicénosti i sportu;
fizicka manifestacija emocija;

o nesanica, itd.

Kada govorimo o senzorijalnom razvoju, kod darovitih se moze primetiti izrazito uspeSan stepen
razvijenosti ¢ula, vida, mirisa, sluha, ukusa, dodira, $to omogucava:

° uocavanje lepog, ma u kom obliku se ispoljava;
izrazitu osetljivost;
osetljivost na zagadenije;
osetljivost dodira (ne podnose odredene materijale u dodiru sa koZzom);
potrebu da se prijatno osecaju u odeci.

Daroviti se prepoznaju po intenzivnoj intelektualnoj aktivnosti, ozbiljnosti pitanja koja
postavljaju i po stalnoj radoznalosti koja je kod njih prisutna. Stvara se utisak da stalno
razmisljaju. Radoznalost i pitanja koja postavljaju nekada su od strane nastavnika protumacena
kao odsustvo postovanja. Intelektualne odlike prepoznaju se po slede¢em:
epistemioloSka radoznalost;
znatiZelja;
Zelja da se reSe teZi zadaci;
brzo ¢itanje;
apstraktno razmisljanje;
analiti¢nost;
Kriti¢nost;
nezavisnost misljenja;
sposobnost koncentracije;
o sposobnost da se izdrZi intelektualni napor.
Daroviti se odlikuju izrazitom maStom koja im pomaze u pronalazenju odgovarajucih resenja.
) sanjari su;
plaSe se nepoznatog;
duhoviti su;
mastoviti;
vole poeziju, muziku, dramu;
imaju imaginarne prijatelje;
o imaju sposobnost detaljisanja.
Daroviti se prepoznaju i po svojoj hipersenzibilnosti. Cesto su zato dijagnostifikovani kao
hiperaktivni. Smatraju se preterano osetljivim i manifestuju se kroz:

o ekstremne emocije;
o anksioznost;

o osecaj inferiornosti;
o komplekse;
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samocu;

nesigurnost;

¢utljivost;

brigu za druge;

osecaj pravic¢nosti;

veoma dobru memoriju;

potrebu za samoc¢om;

somatske poremecaje (bolove u stomaku u slu¢aju anksioznosti).
Uloga 8kole jeste da stvori odgovarajuce uslove za razvoj darovitih kroz:
stimulisanje njihove kriticke misli;

podrZavanje u¢enika u otkrivanju svojih potencijala ;
podrZavanje razvijanja sposobnosti darovitih;
eksperimentisanje u¢enja u Skolskim i vanskolskim uslovima;
davanje emocionalne podrske, mentorstvo, itd..

Postavlja se jo$ jedno pitanje kada govorimo o darovitima, a to je, na koji na¢in ¢e daroviti
iskoristiti svoje potencijale, u ¢ijoj funkciji ¢e oni biti (Joan Freeman, What happens when gifted
and talented children grow up).To predstavlja akutni eti¢ki i moralno — socijalni problem. Istorija
poznaje mnogobrojne genije zla, genijalne mozgove koji su ¢ovecanstvu naneli mnogo zla. Skola,
zato, ima veliku ulogu u formiranju moralnog profila darovitih. Neophodna je sinergija izmedu
darovitosti i kreiranja karaktera darovitih. Njihove izuzetne sposobnosti, njihov um, treba da bude
usmeren ka napretku njihovog okruZenja i ¢ovecanstva uopste. Jedan od zadataka nastavnika je
upravo usmeravanje njihovih izuetnih sposobnosti ka vrednostima ¢ovecanstva: ljubavi, sredi,
strpljenju, autokontroli, toleranciji, pravi¢nosti, istini.

Dr. Ivan Ferbezer
REVIVIS - Ptuj
Slovenia

KONFLUENTNI ALI SOTOCNI MODEL MORALNEGA OBLIKOVANJA
NADARJENIH UCENCEV

Nadarjeni u¢enci imajo kognitivno razvojni potencial in svojstvene emocionalne potrebe, Ki jih je
mogoce uresniciti le z ustreznimi vzgojno izobrazevalnimi programi moralnega oblikovanja.
Vecina v svetu in zlasti pa pri nas (redkih) obstojecih vzgojno izobrazevalnih programov zal ne
uspeva zadovoljiti teh svojstvenih potreb talentov.

Samo vzgojno izobraZevalni programi moralnega oblikovanja, ki so zasnovani na svojstvenih
kognitivnih in afektivnih potrebah nadarjenih otrok, so lahko uspesni v razvoju moralne
avtonomije nadarjenih ucencev.

Zadnja leta, v razvitem svetu bolj kakor pri nas, naraS¢a zanimanje za teorije in vzgojno
izobraZevalne programe ter strategije pouka in ucenja, ki prispevajo k vrednostni vzgoji in
moralnemu oblikovanju nadarjenih uc¢encev. Ta interes je spodbujen s SirSim druzbenim iskanjem
alternativnega razvoja hedonisticnemu  eticnemu relativizmu. Evalvacija nekaterih strategij
moralnega oblikovanja v ZDA je pokazala, da te ne zadovoljujejo svojstvenih razvojnih potreb in
potencialov nadarjenih ucencev.

Tako moralno oblikovanje talentov, ki je vrednostno zasnovano na humanisti¢ni etiki zahteva
konfluentni ali soto¢ni model kognitivnega in afektivnega razvoja talentov v 3olskih vzgojno
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izobraZzevalnih programih. Na$ obravnavan konfluentni model moralnega oblikovanja je
zasnovan v skladu s svojstvenimi potrebami nadarjenih ucencev.
Moralno oblikovanje je za nadarjene bistvena sestavina vzgoje in izobraZzevanja s treh temeljnih
razlogov:
1. lzobrazevanje nadarjenih nujno vkljucuje tudi vzgojo, torej tudi eticno ravnanje
2. Ce se izobrazevanje premalo povezuje z vrednostnim oblikovanjem, so ravno nadarjeni
ucenci tisti, ki prvi zaznajo to vrednostno vrzel kot veliko izobraZzevalno pomanjkljivost
3. Nadarjeni ucenci imajo svojstvene potrebe in potenciale, ki so lahko celovito
uresni¢evani samo z moralnim oblikovanjem.

Omenjeni razlogi, ki zadevajo celovito osebnost nadarjenega ucenca so moc¢an imperativ za
takojsnjo izpopolnitev moralne vzgoje talentov.

Ce danes Vv razvitem svetu vse bolj priznavajo kreativni osebnostni razvoj talentov, potem so
vsebinsko zajete intelektualne, emocionalne in eti¢ne dimenzije razvoja.

Pedago3ka psihologija je danes ugotovila (MARENTIC POZARNIK ), da so najbolj trdni
tisti moralni nazori, ki so nastali v ve¢stranski osvetlitvi protislovij, z neposrednim ravnanjem
v prakti¢nih razrednih okolis¢inah, z izkusnjo intelektualnega soo¢anja konfliktov moralnih,
eticnih in filozofskih dilem.

Nadarjeni ucenci se ucinkovito moralno razvijajo kadar jim je omogoceno, da aktivno
spraujejo, da sami preucujejo, da sami postavljajo alternative obstoje¢im moralnim
dilemam v neposrednem okolju ali masovnih sredstvih obveS¢anja.

Doslej se je pri nas znanost premalo posvecala moralnemu oblikovanju nadarjenih ucencev .
(I1zkljucevanje Zivljenjskih izkuSenj iz Sole.)

Po avtorju TANNENBAUM-u prav nadarjeni u¢enci ¢utijo potrebo po tesnejsi povezanosti
med intelektom in vestjo. Tudi zato, kot je eksperimentalno ugotovljeno, da mora biti
redefiniranje vzgojno izobraZevalnih ciljev v funkciji povezovanja intelekta in eti¢nih
vrednot. In ravno nadarjeni ucenci imajo naravne kvalitete posebnih ¢ustvenih potreb in
kognitivni razvojni potencial za zrelejSe moralno razsojanje.

Avtor MALONE je empiri¢no raziskovalno zbral karakteristike po katerih se nadarjeni
razlikujejo od drugih otrok v segmentu emocionalnih potreb in moralne razvitosti:

Bolj zgodaj v zivljenju izoblikovan vrednostni sistem

Samoiniciativno intenzivnejSe iskanje vrednostne pomembnosti in smiselnosti v okolju
Potreba po preizku3anju idej, vrednot in socialnih stalis¢ na skupini vrstnikov
Natan¢nejSe zaznavanje eti¢nih stalis¢ ljudi v svojem okolju (viSja eti¢na senzitivnost)
Nadarjeni uc¢enci izkazujejo vegji razvojni potencial za abstraktno in analiti¢no razsojanje
v obeh segmentih razvoja, v kognitivnem in moralnem.

ua b wWN PR

Cetudi so raziskovalne ugotovitve WARD-a in SIMON-a izkazovale povezanost oziroma
korelacijo med inteligentnostjo in moralnim razsojanjem ( r=0,30), pa je paradoksalno, da
¢etudi je kognitivna razvitost nujna za zrelo moralno razsojanje, vendarle ni zadosten pogoj.
Eti¢ni sistem, kompatibilen razvijanju nadarjenih ucencev je lahko samo humanisti¢no
pojmovanje morale. Izvor moralnega vedenja se ne iSce izven ¢loveka, temve¢ izhaja iz same
¢lovekove narave. Clovek ni sredstvo, ampak cilj. Clovek kot generi¢no bitje naravno tezi k
lastni aktualizaciji v skladu z osnovnimi notranjimi posebnostmi. Cloveski organizem
postaja po rojstvu avtonomen, zahteva svojo lastno identiteto in uresnicitev. Vse to kar je
¢loveku dano mora biti izpolnjeno skozi samouresnicitev (samoaktualizacija) kot najviSja
oblika identitete. (KRSTIC). Prav zgodnje potrebe nadarjenih ucencev so uglasene s
konceptom avtonomnega moralnega razvoja (postkonvencionalni nivo), ki ga drugi ucenci
nujno ne dosezejo.

Kogntivno moralno razvojna teorija je ustrezna teoreticna osnova tudi za naSe programe
moralnega oblikovanja nadarjenih u¢encev. Po avtorju KOHLBERG-u vsebuje kognitivno
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moralno razvijanje »dialog pravi¢nosti» - kot sredstvo za pospeSevanje ucenceve moralne
avtonomnosti.

S tem, ko se naslanjamo na TANNENBAUM-ovo raziskovalno porocilo o tisocih talentov,
ki i5¢ejo pogreSano povezanost med vestjo (vrednotami) in intelektom, smo logi¢cno v
srediScu konfluentnega modela, povezovalno kombinira kognitivne in afektivne cilje v
poskusu oblikovanja celovite osebnosti. Konfluentno oblikovanje talentov s svojim
poudarkom na uc¢encu kot celoviti osebnosti postavlja vzgojo blize SOKRAT-ovi definiciji
procesa ucenja, osvojiti na osnhovi izku3enj najdirso mozno polje in intenziteto smisla
vrednot. (DREWS).

Smoter konfluentnega moralnega oblikovanja talentov in razvoj moralne avtonomije sta
odvisnaod simultanega uresnicevanja kognitivnih in afektivnih ciljev v Solskem razredu:
A. Kognitivni cilji vkljucujejo:

1.Logi¢no, racionalno evalvacijo, vi§ji taksonomski cilji.

2. Kriti¢no, analiticno misljenje.

B. Afektivni cilji zajemajo (ROGERS)

1. Empatijo.

2. Zaupanje, odprtost, odkritost.

3. Strpnost, tolerantnost, sprejemljivost.

Moralna avtonomija temelji na produktivnem miSljenju v obliki odlo¢anja na osnovi
moralnega razsojanja in eti¢nih principov. TakSno misljenje se na zunaj zrcali v
samopobudnem in samo usmerjevalnem vedenju. Nadarjen ucéenec, ki zaupa vase in je
usmerjen iz notranjosti, lahko izkazuje oboje, odgovornost in zmoznost samokriticnega
vrednotenja.

AD A./ KOGNITIVNI CILJ

1.Logi¢na, racionalna evalvacija vsebuje odlo¢anje na osnovi logi¢nega kriterija, ki ustreza
doslednosti, konsistenci, nepristranskosti, pravi¢nosti, razumnosti, univerzalnosti in
nespremenljivosti.

2. Kritiéno in analiticno misljenje vsebuje razumevanje analiticnih pojmov. Gre za
razumevanje socialnih vrednot, usmerjenost na pomembnejSe in vecje moralne probleme, ki
so vidni v moralnih dilemah. Gre za spraSevanje z razumevanjem, za sposobnost misliti v
vedno visjih, sploSnejSih principih iz vse SirSe perspektive. (BIG PICTURE).

AD B:/ AFEKTIVNI CILJI

1.Empatija je pripravljenost za razumevanje razli¢nih odgovorov, ki so vsebovani v moralni
dilemi. Pomembna je zavest in obcutljivost za medkulturne in druzbene razlike ter
pripravljenost, postaviti se v poloZaj drugih.

2. Odkritost in zaupanje vsebuje svobodno izrazanje prepricanj in mnenj. Pomeni biti
pripravljen vkljugiti se v vecje ali manjSe skupinske diskusije, odgovorne aktivnosti ter tesne
prijateljske medsebojne odnose. Gre za premisljevalno, refleksivno poslusanje in sodelovanje
namesto tekmovanja. Pristnost in resnicoljubnost v pogovorih.

3. Strpnost, toleranca in sprejemljivost pomeni spoStovanje drugih in pripravljenost
sprejemanja njihovih mnenj. Gre za spostovanje ¢loveskih problemov vrstnikov, obéasno
zadrzati svoja staliS¢a in sodbe ter sprejeti druge. To seze celo do makro globalne druzbene
tolerance, kaze se v pripravljenosti razumevanja, ne pa obsojanja.

Za uspesno moralno oblikovanje nadarjenih u¢encev so razvojno prilagojene naslednje ucne
strategije:

1.Diskusijski pristopi se kazejo v aktivnem besednem spodbujanju moralnega razsojanja.
Moralno dozorevanje namre¢ ni mogoce na osnovi besednega poucevanja, kaj je prav in kaj ne.
(dr. MARENTIC, POZARNIK) Skupinske razprave kriti¢no analizirajo alternativne izbire
moralnega vedenja in ocenjujejo mozne posledice. V skupinskih razpravah nadarjeni ucenci
tehtajo (resni¢nih, izmiSljenih, iz literature, iz dnevnega tiska) razloge za ali proti doloceni
odlo¢itvi ali vedenju. Diskusije pri nadarjenih ucéencih izzovejo razumsko in vrednostno
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utemeljevanje. Nadarjeni u¢enci v obliki esejev opidejo vrednostne poloZaje in odgovore na
moralne dileme.

2.Akcijski pristopi v smislu igre vlog, »psihodrame«, Kjer je konflikt samo nakazan, skupina
ucencev, ki dobi razne vloge, pa mora prizor odigrati do konca, med tem, ko ga drugi
komentirajo. Tako imajo nadarjeni ucenci moznosti, da z menjavanjem izkusijo razlicne vioge.
Na koncu lahko sledi oblikovanje pisnih izvleckov o sklenjenih moralnih odlogcitvah.

3. Razredno preucevalne tehnike pomenijo analiziranje eti¢nih in moralnih polozZajev in odnosov
v resni¢nih moralnih situacijah. VVzgoja temelji na majhnih skupinah, na vzduSju odkritosti,
enakopravne intelektualne udelezbe in na usklajevanju moralne avtonomije in socialne realnosti.
Solski razredni sestanki so priloznost, da nadarjeni is¢ejo kolektivne resitve za razli¢ne prakti¢ne
moralne probleme in dileme.Za to je potrebna odkrita, svobodna neobsojajoca diskusijska klima v
razredu. Pomembno je, da ucenci sklepe, za katere so se dogovorili tudi uresnicijo. (aktualni
moralni problemi).

4. Ustrezno totalno Solsko okolje pomeni, da Solsko Zivljenje uresni¢uje demokrati¢na, humana
eticna nacela. Gre za resnic¢ne Solsko razredne situacije v katerih se morajo nadarjeni vsak dan
odlogati. Sola strukturno, ob uresni¢evanju kognitivnih in afektivnih ciljev, oblikuje talente na
naraven, programsko neopazen nacin (tudi skriti kurikulum) s spoStovanjem ucéenceve moralne
avtonomije.

Hou. 1p Anexkcannap Crojanosuh
Yuuresmscku paxkyiarer - beorpan
Bucoka mkosa cTpyKOBHHX CTYHja 32 00pa3oBame Bacnutada ,,Muxaunio ITanxos* -
Bpman

MOPAJIHO BACIIMTAIGE JTAPOBUTHUX —
IIOTPEBE, IPOBJIEMH, JUJIEME, MOI'YRHOCTH

[Tonasehu on pesynrara HOBHjUX MCTPa)XMBarba AAPOBUTOCTH U MOPAIHOCTH Y OKBUPY
pasIMUUTUX HAYyYHUX JUCLUIUIMHA, UCTHYE CE€ 3HA4aj pasMarpama clHenu(UYHuX I0Tpeda,
npobiemMa, nuwieMa U MOTYHHOCTH Yy TpOILleCYy MOPajTHOT BaclHTama JAPOBHTHUX M YyKasyje Ha
BUXOBY Mel)yycIOBIbEHOCT.

Konrexkcr rnobanu3aiyje, IOCTMOAEPHOr IUIypajiu3Ma, IIPOMEHE Yy BPEIHOCHUM
CHCTEMHMa, MOpaJIHA aHOMHja Y BehnHM caBpeMeHUX IpylTaBa, OpOjHH MPUMEPU U3 MPOILIOCTH
Ja Cy TEeHWjaJHH TOjeAMHIH CBOje MOTEHNHWjasie 3JI0YyNnoTpedsbaBany, HEraTUBHO KOPHCTHMIIH,
MaHMITyJUCAaIM Macama M CJl., OTBapajy, m3Mely ocTajor, W NUTame MOPATHOT BaCIUTamka
JapoBUTHX IojeanHana. IIpoydaBame oBe NpobaeMaTHKe OApa3yMeBa XOIUCTUUKY IPUCTYII, Tj.
carieiaBal-¢ MHOTOOPOJHHX acrekara (peHOMEHa MOPaTHOT BaCIIUTamba JapOBUTHX.

Y KepM JAa MOACTaKHEMO Jajbe IIPOy4yaBame OWTHUX KOMIIOHEHTH Y OKBHPY
npo0jeMaTiKe MOPAJIHOI BaclUTama JApPOBUTUX M HUXOBHUX BUIICAMMEH3MOHAIHHX OJHOCA,
pasBpcTain cMo UX Ha cneachu HaywH:

- nompebe MOpanHoZ 6acnumara Oaposumux — TOTpeda pa3BHjakba OArOBOPHOCTU
JApOBUTHX IpeMa ceOM M ImpeMa ApyIITBY, MoTpeda pasyMmeBama  CIEHUPUIHHX
pa3BojHUX MoTpeda JapOBUTHX; ycarjamaBame norpeda ApymTea u norpeda JapoBUTHX
nojeiMHaia M HUXOBe A00poOHMTH, moTpeba yckiahuBama pa3Boja KOTHUTHBHUX H
BAaHKOTHUTUBHHUX CAYMHHOIA JIMYHOCTH JTAPOBUTUX (OJHOC MOpAJIHE JAUMEH3Hje IpemMa
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WHTEJIEKTYaTHOj W €EMOIIMOHAITHO]); TIOTpeba pa3Boja caMopeIEKCHBHOCTH ¥ TOCTH3arha
HUBOA MOPAJTHE ayTOHOMH]jE TapOBUTHX WTIL.);

npoonemu MOPAIHOZ BACRUMANA OAPOGUMUX — JUCXapMOHHja HWHTEJCKTyallHEe WU
MopaliHe KYJType y CaBpeMEHOM CBeTy; Tellkohe Be3aHe 3a KOHIENTyalu3auujy |
Mepemhe MOPAIHOCTH M JApOBHUTOCTH; MPOOJIEM ITUHAMHYHOCTH M IPOLECYyaTHOCTH
MOpAJTHOT BacClHTamha JapOBUTHX; YBAKABAKE PE3yNTara MCTPaKUBAA KOjH MOKA3Yjy
na penaryje u3Mel)y MOpaTHOCTH W WHTEIHUTEHITHje HUCY 00aBE3HO MPUCYTHE, MpodiIeM
colLljalTHe MHTETpaldje NapOBUTHX IOjeIUHALlA CKIOHUX WHIUBHUIYaIH3My U €TOU3MY;
EMOIIMOHATHA ~ MpoOJieMH  JapoBUTHX  (HepasyMeBame OO  CTpaHe  JPYIHX,
HekoH(opMmHu3aM, Temkohe y COIHjaTHUM OJHOCHMA, OTIIOp ayTopuTeTy, ocehame
Pa3IMYUTOCTH...); TIPOOJIEM MOCTOjarba M HETaTUBHHUX CBOjCTaBa JIMUHOCTU JAPOBUTHX -
HEMOPAJHO TMOHAIIAKE AAPOBUTHX Y PA3sTUUUTHM chepama (HIOp. y HHPOPMATHUKO]:
XaKkepH, coTBepcka Mmuparepuja ¥ CI.); MpPoOJIeM MOPAIHOT ,,camou3rpahuBama’ y
KOHTEKCTY MOpAaJHEe aHOMHUje U mopeMeNeHOT CHCTeMa BPEIHOCTH T/,

ouneme y MOPATIHOM 6ACRUMAILY OAPOGUMUX — KAKO BACIUTAaBaTH OapOBUTE Y
MPOMEHEHOM JIPYIITBEHOM KOHTEKCTY? Jla I UHTENEeKTyalHH Pa3Boj HYXKHO YCIOBJhaBa
mopainau? [llta 3a mapoBute 3HaYM OHTH MopasiaH? MOpATHO BaCIUTAKE H TUXOTOMHU]E
y mpoy4aBamwy MOpPaNHOCTH (MOjeMHAIl — 3aje/IHHIIA; TeopHja — EMIUpPHUja; Tpaauluja -
,»MOJIEPHOCT"; OMIITE — MOjeAMHAYHO; TYXOBHO — MAaTEPHjaTHO; JOKAIHO — TJIOOAHO);
Kako HacTaBoM jeJHako TMOJACTHIATH JyX W pa3yMm gapoButux? [Ipumena
MO3UTUBUCTUYKOT WM XEPMEHEYTHYKOT TMPHUCTYNa Yy HCTPAKUBABLY MOPAITHOT
BacmuTama JapoBUTHX? HWaworpadckd WM HOMOTETCKH TPUCTYI Y MPOYyYaBamby
MOpATHOT BacmuTama JapoBUTHX? MoryliHOCTH TpHaHTyJanuje HUCTPAKUBAYKUX
MPUCTYIA JAPOBUTOCTH M MopaimHocTH? Kako 00JIMKOBaTH CHHTE3y MONM MHTEIUTEHIIH]e
W KBanuTeTa Kapakrepa mgapoBuTux? Koje kBanuTere KapakTepa MNpUOIMKaBaTH
napoBuThMa faHac? Kako mapoBuTH oONMKYyjy MopaiHe JuieMe W Kako Joja3e o
pemema? JloMeTH eMaHIMIATOPHE MeNarordje y TOAPIIIY JapOBHTHMA J1a OTKPH]jY
comctBeHe pa3BojHe moTpede? Koje Merome MoOpaniHOr BacluTama OJroBapajy
JTApoBUTHMA? UTI.

MmozyliHocmu MOpannoz eacnumarba 0ApOGUMUX — PEIICHA y OKBUPY CaBPEMEHHX
TEOpHja BaclUTamka U IUAAKTUIKUX MPUCTYNA AAPOBUTHMA, OMOTyhaBambe XOJIUCTHIKOT
MPUCTyIa MOPATHOM BaCIHUTamkhy MAPOBHTHX; WHOBAIMje Yy BacMUTamy U 00pa3oBamby
JMAPOBUTUX — KpEUpame HOBHX OOPa30BHHMX CTpaTerdja W IEIOBHUTOT TMporpama
MEaroImKor paga (KOTHUTHBHA, apeKTHBHA M MOTHBAIIMOHA ITOMAPIIKA); 3HAa4a] TEOPH]je
eTHYKEe KOMIIETCHIIUje 3a MPaKCy MOPATHOT BaclUTama Koja yKasyje Ja ce MOpPaITHOCT
MOYXe Hay4yuTH (pa3BHjambe BEIITHHA JAPOBUTHUX Y YCTHPH 30HE: MOpATHO pacyhuBambe,
MopaiiHa ocehajHOCT, MOpajJHa MOTHBalldja M MoOpallHa akKIyja), MpHMEHa TEOpHje
BUIIECTPYKE HWHTEIHUICHIUje Koja omoryhaBa e(uKacHHje OpraHW30Bame BACIUTHOT
mporieca aapoBUTHX (MpUMEHa pe3yiTara HCTPAXKHBamka CBpPXE JKHBOTA Kao BHIA
WHTpANEpPCOHATHE HWHTCIWICHIMjE W  MOpaJHe OpHjeHTalMje); KOMOHHOBAmmE
KBaHTUTATUBHUX W KBAJUTATHBHHUX WCTPOKUBAYKUX CTpaTerHja, TEXHUKA M TOCTyHaKa
[pY MPOyYaBaky MOPATHOCTH M JAPOBHTOCTH; MEPMAHEHTHO yCaBpIllaBarbe HACTABHHUKA
3a pajl ca JapOBHTUMA; U300p aJeKBATHUX METOJA U CPEJCTaBa MOPATHOT BACIHUTAmA Y
pany ca mapoBuTuMma (yBepaBambe, MOJACTHIAE, CABCTOBAME, NaBaAhE JTMUHOT MPUMEpa
UT].); TIPUMEHA IUCKYCHje Kao LEHTPaJHE METO/C Y MOPAJIHOM BaCIUTamby AapOBHTHX
(mrckycuje 0 MOpaTHUM JujaeMaMa W KOH(JIMKTHMA pPEaHOT JKHBOTA, OMPAaBIaHOCTH
MOjeMHUX TOCTYIaKa, Pa3IHIUTUM TyMauekhuMa TOHETHX MOPATHUX OJUTyKA UTH.)...
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MORAL EDUCATION OF THE GIFTED -
THE NEEDS, PROBLEMS, DILEMMAS AND POSSIBILITIES

Having in mind the results of the latest research on giftedness and morality within
various scientific disciplines, it seems of great importance to consider specific needs, problems,
dilemmas and possibilities in the process of moral education of the gifted, pointing to their
interdependence.

The context of globalization, postmodern pluralism, the changes in value systems, moral
anomy in the majority of contemporary societies, numerous examples from the past when
geniuses used to abuse their potentials, negatively use it, manipulate the masses, etc have opened
up, among others the issue of moral education of gifted individuals. The research on the problem
area implies holistic approach, i.e. consideration of numerous aspects of the phenomenon of
moral education of the gifted.

In order to encourage further research on significant components within the problem area
of moral education of the gifted and their multidimensional relations, they are classified in the
following way:

- the needs for moral education of the gifted — the need to develop responsibility of
the gifted for themselves, as well as for the society; the need to understand specific
developmental needs of the gifted; harmonisation of the needs of society and the
needs of gifted individuals and their well-being; the need to harmonize the
development of cognitive and non-cognitive features of the personalities of the gifted
(the relation between moral dimension with intellectual and emotional dimension);
the need to develop self-reflectivity and to reach the level of moral autonomy of the
gifted, etc.

- the problems of moral education of the gifted — disharmony between intellectual and
moral culture in contemporary world; the difficulties related to the conceptualization
and the measurement of morality and giftedness; the problem of moral education of
the gifted as a dynamic process; the respect for the research results showing that the
relations between morality and intelligence are not necessarily present; the problem
of social integration of the gifted individuals inclined to individualism and egoism;
emotional problems of the gifted (misunderstanding by others, non-conformism,
difficulties in social relations, resistance to authority, the feeling of being different...);
the problem of the existence of negative personality features of the gifted — amoral
behaviour of the gifted in various spheres (e.g. in IT sphere: hackers, software piracy,
etc); the problem of moral “self-building” in the context of moral anomy and
disrupted value system, etc.

- the dilemmas in moral education of the gifted — how to educate the gifted in the
changed social context? Does intellectual development necessarily drives and
conditions moral development? What does in mean for the gifted to be moral? Moral
education and the dichotomies in the research on morality (individual — community,
theory — empirical approach; tradition — “modernity”; general — individual; spiritual —
material; local — global); How to equally encourage both sprit and reason of the
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gifted? The application of positivistic or hermeneutic approach to the research on
moral education of the gifted? Idiographic or nomothetic approach to the research on
moral education of the gifted? The possibilities of triangulation of research
approaches to giftedness and morality? How to create a synthesis of the powers of
intelligence and the qualities of the character of the gifted? What qualities of a
character should be made closer to the gifted nowadays? How do the gifted shape
moral dilemmas and how do they reach solutions? The reaches of emancipatory
pedagogy in the support to the gifted to identify their own developmental needs?
What methods of moral education are suitable for the gifted, etc.

the possibilities of moral education of the gifted — the solutions with the
contemporary theories of education and didactic approaches to the gifted; making
holistic approach possible in moral education of the gifted; innovations in upbringing
and education of the gifted — creating new educational strategies and a
comprehensive program of pedagogic work (cognitive, affective and motivational
support); the significance of the theory of ethic competence for the practice of moral
education pointing to the standpoint that morality can be learnt (development of the
skills of the gifted within fours zones: moral judgement, moral sensitivity, moral
motivation and moral action); the application of the theory of multiple intelligence
enabling more efficient organization of educational process of the gifted (the
application of research results regarding the purpose of life as a form of intrapersonal
intelligence and moral orientation); combining of quantitative and qualitative
research strategies, techniques and procedures when studying morality and
giftedness; permanent professional improvement of teachers for work with the gifted;
the choice of adequate models and means of moral education in work with the gifted
(persuasion, encouragement, counselling, giving personal example, i.e. role-model,
etc); the application of discussion as central method in moral education of the gifted
(discussions on moral dilemmas and conflicts appearing in real life, justification of
particular procedures, different explications of moral decisions that have been made,
etc)...
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OBPA30OBAIBE 3A ETUYKO U EMOLIMOHAJIHO JIMAEPCTBO

Bp3e cy npomene y cBuM cepama KUBOTa, a HAjOpke y mpodheCHOHAITHO] chepu y K0joj ycie
eKCIUIO3Hj€ 3Hama M, Y TOM KOHTEKCTY HOBHX 3axXTeBa TPXKHILUTa pajaa, JAojia3u 1o nucbanaHca
nusMel)y mocemoBaHuX M TpaxkeHUX (HEOMXOJHMX) KOMIETEHIMja. TakBe MPOMEHE CY jeaH Of
¢dakTopa KpH3e mporpaMa BHCOKOT o0OpasoBama. [lopem Tora, Kpu3u nporpama BHCOKOT
00pazoBama je JONMPUHEO U CYyBHILE aKaJeMCKH OPHjeHTUCAH MPUCTYI Y Kperpamy KypUKyIyMa,
KOjH He yCIieBa Ja 33JJ0BOJbH MOTpebe cBeTa paja U He MPUMpEeMa CTYJICHTE 32 PEATHOCT 3aXTeBa
Oymyher pamnor mecta. YUnHU ce ma 3a WM3HETY AMjarHO3y MMa Jieka — MPOMEHa TMPHCTyIa y
IUIAaHWpaky U IporpaMuparmy Ha HUBOY BHCOKOT 00pa3oBama, Kao U Ooratuja MmoHya mporpama
KOHTHHYHPAHOT MPOGECHOHATHOT YCaBPIIIaBakha.

Bpojue cy nmpodecuje Ha koje ce pediekTyje Kpu3a KypruKyIyMa BUCOKOT o0pa3oBama. JemHa o
BUX je mnpodecuja MeHayep, npodecHja 3a KOjy Yy IOCIEeIBE BpeME HMa CBE BHIIE
(He)akpemUTOBAaHMX TIporpama, Te C€ YIOpaBo 300r Tora WM Halia y [EHTPY Halux
HUCTPOKUBAYKUX UHTEPECOBAMDA.

Y caBpeMeHOj MEHAIIMEHT JINTEPATypH ce HABOAM IIET UMIIEpaTHBa 3a 00pa3oBame MeHarepa 21.
Beka: 1. yuuTH ,ynpaBibaTH akuujom™ (ocrmocoOJbaBame 3a MPAKTHYHO JIENIOBAbE); 2. YUUTH
MUCIUTH TJIOOATHO, a JENIOBaTH JOKaTHO (0CmOco0JbaBamke 3a yBaKaBambe KOHKPETHOT COIHO-
KyJITYpHOT KOHTEKCTa); 3. YUYUTH BOJHWTH U ympaBibaTH (CTHIAme (QYHIaMEHTAIHHX 3HAWa |
BEIITHHA M3 00JacTH MEHAUMEHTa); 4. yYHTH WHTETPUCATH TEXHOJOTHjy YHyTap MCEHAlMEHT
npakce (ocrnocobsbaBame 3a MPUMEHY TEXHOJIOTHja y MPOOJIIEMCKUM CHTyalljaMa MEHAIIMCHTA);
5. yuumu ynpasmsamu myockum emoyujama, peonocmuma u melysyockum oonocuma (pasBrjaTu
eMOILIMOHAIHY ¥ COLIMjaJIHy MHTEIUICHIH]Y), WIH IPyTUM peYrMa PEueHo — yyumu, oopazoeamu
ce 3a emuYKo U eMOYUOHATHO TUOEPCIEO.

C o03upoM 1a je Boheme uerihe (y MpakcH) MEHAIMEHT JbYACKUM eMolldjamMa U Opura o
Mel)yJBYICKAM OJTHOCHMA, HETO IINTO je MYyKO IUIaHUpame W KOHTPOJIa, HaMepa OBOT paja je Oma
Jla OAITOBOPY HA MUTAIE Aa JIM C€ METH MMIEpaTHB — 00pa30BaTH CE 32 ETUYKO M €MOLMOHATHO
JTUIEPCTBO, yBaXkaBa y oOpa3oBamy MeHaiepa. McTpaknBauka HaMmepa je peann3oBaHa Kpo3
oaroBapajyhy MeTOIOJIONMKY MMapaaurMy y3 KOpHITheme TPYITHOT HHTEPBjya y OKBUPY JBe (HOKyC
rpyIe Koje Cy YMHHIIM TOI MEHallepy U eKCIepTH 3a o0pa3oBame MeHarepa. Ha KBanuTaTHBHO]
aHAJM3K pe3yJITaTta yTeMeJbEH je OIIIITH 3aK/byuak HCTPAKUBAA: Y CTYAUjCKAM MPOrpaMUMa 3a
o0Opa3oBare MeHaliepa BpJio je Mano mpeaMera/Moayia TUPEKTHO YCMEPEHUX Ha 00pa3oBame 3a
ETHYKO U eMOIIMOHAIHO JHAEPCTBO. [Iporpamu TakBe opujeHTaidje ce Hajuenthe uyae (u 6upajy)
y OKBUPY HEe(OPMAIHOT KOHTUHYHUPAHOT MPOPECHOHATHOT yCaBpIIaBamba.

KibyuHe peun: eTHYKO U EMOIIMOHATHO JIACPCTBO, MporpaMu o0pa3oBama MeHarepa,
porpamMu ycaBpliliaBama MeHalepa/iaepa.

35


mailto:s.alibabic@gmail.com
mailto:salibabi@f.bg.ac.rs

Sefika Alibabic
University of Belgrade, Faculty of Philosophy
s.alibabic@gmail.com salibabi@f.bg.ac.rs

EDUCATION FOR ETHICAL AND EMOTIONAL LEADERSHIP

Changes in all spheres of life are rapid, and they are the fastest in the professional sphere where
due to the explosion of knowledge and, in this context, new demands of labor market, there is a
misbalance between owned and wanted (needed) competencies. Such changes are one of the
factors for the crisis of higher education program. Besides this, too academic-oriented approach
in curriculum design has contributed to the crisis of higher education. This approach fails to meet
the needs of the world of work and does not prepare the students for the reality of the future
workplace demands. It seems that the outlined diagnosis has a cure - changing approaches to
planning and programming at the higher education level, as well as wider choice of continues
professional development programs.

The crisis of higher educational curriculum reflects on many professions. One of them is a
manager profession, a profession which lately has more and more (none)accredited programs, and
that is why it is the center of our research interests.

Contemporary management literature identifies five imperatives for management education in the
21st century: 1. Learn to ‘manage for action’ (training for practical actions); 2. Learn to think
globally and apply knowledge locally (training for considering a particular socio-cultural
context); 3. Learn to lead and to manage (acquiring fundamental management knowledge and
skills); 4. Learn to integrate technology into management practice (training for technology
application in management problem situations); 5. Learn how values, emotions and ethics
underlie leadership (developing emotional and social intelligence), or in other words, learn, train
for ethical and emotional leadership.

Having in mind that management is more frequently (in practice) managing human emotions and
concerning about human relationships, rather than pure planning and control, the intention of this
study was to answer the question whether the fifth imperative - “Learn how values, emotions and
ethics underlie leadership” - is considered in managers’ education. The research intention was
conducted through appropriate methodological paradigm, using a group interview in form of two
focus groups made from the top managers and experts in management education. Qualitative
analysis of the results brought general research conclusion: management education study
programs have very few courses/modules directly focusing on education for ethical and emotional
leadership. Programs with such focus are often available (and elected) in non-formal continuing
professional development.

Key words: ethical and emotional leadership, managers education programs, managers/leaders
development programs.
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DARAVITI U DISKURSU DIGITALNOG OPTIMIZMA | NIHILIZMA

U XXI veku svet dece i detinjstva pun je opasnosti. U neugladenoj kulturi paternalizma,
u kojoj daroviti zauzimaju posebno mesto, istovremeno se nalaze u ve¢im opashostima i
teskobama nego ikada ranije.

Istrazivanja digitalne epohe bore se sa problemima jednostranosti i skra¢ivanja: s jedne
strane otvara se svet nesluéenih moguc¢nosti koje su usko povezane sa novim tehnoloskim
dostignu¢ima (izraz Web 2.0). Nova dimenzija digitalizovanog konteksta oznac¢ena je kvalitetom
participacije i ogromnom ponudom za sve korisnike virtuelnog prostora. Sa druge strane, nau¢na
istrazivanja internet komunikacije jacaju svest da se medijske moguénosti participacije i
stvaranja ne smeju poistovecivati sa njihovim realizovanjem i konzumacijom. Ovde zjapi, manje-
vide, velika praznina.

Digitalni optimizam reflektuje se u novim oblicima druStvenosti, povezivanja,
mogucnosti osvajanja slobode koja dobija prefiks digitalna. Kompjuteri su tehnologija slobode
(Negroponte), upliv u svet u kome nema prepreka u saradnji, komunikaciji, participaciji, razmeni.
U svetu koji je postao ravan, umrezeni smo i bliski. Digitalna utopija (digitopija) emancipatorski
potencijal nalazi u milijardama odgovora sa Googla. Paradoks digitopije je $to znamo sve
odgovore, ali ne znamo sva pitanja. Unutar svih privilegija neograni¢enog kretanja kroz
digitalizovani prostor javlja se joS snaznija potreba zaStite korisnika od ove slobode koja
istovremeno nudi uniformnost, namece identi¢ne obrasce misljenja, reflektuje moralni
relativizam.

Neograni¢ena slobode virtualnog kretanja postavlja, sa druge strane, mnoga pitanja: sme
li se iskljuciti razvijanje svesti u kretanju kroz pravno, eti¢ki i emocionalno neregulisam digitalni
prostor? Da li se iza parola o privilegijama slobode i slobodnim pristupima digitalnim medijima
krije nedovoljna briga pedagogije medija za posebnom zaStitom korisnika u digitalnom
prostoru, ne radi li se u sustini o ogranicenim slobodama? Sa tako loSim izgledima, ¢ini se kao
da pedagogija medija pada u iskuSenje da napusti borbu za moralno usmeravanje i sigurnost
korisnika u digitalnom prostoru. Ili se, pak, moZze dogoditi da nam upravo loSe vesti vise
pomognu da uvidimo pojave koje traZze izle¢enje, da razvijemo pedagogiju medija kao
disciplinu koja ¢e se baviti ovim pitanjima. Pri tome, se ocekuje da rezultati ove nauke budu
daleko drugaciji nego 5to su bili do sada — bogati zaklju¢cima, originalni i bolje potkrepljeni.

Bespomoc¢nost laika i pedagoga i dalje je velika, sve analize i objaSnjenja primaju sa
novom ozbiljnoS¢u i ne osecaju se bolje, ako je neman uhvacena u okove struénog jezika.
Za dimenziju sposobnosti i spremnosti na stvarno koris¢enje digitalnih moguénosti neophodno je
da pedagogija medija ojaca pojedince moralnom darovitos¢u, kojom ¢e se, sa jedne strane,
suprotstaviti nihilizmu i relativizmu digitalne tehnologije, a sa druge strane, biti ojacan da koristi
njihov emancipatorski potencijal.

Kljuéne reéi: digitalna tehnologija, novi mediji, Web 2.0, pedagogija medija
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THE TALENTED IN DISCOURSE OF DIGITAL OPTIMISM AND NIHILISM

In XXI century, the world of children and childhood is full of dangers. In the unpolished
culture of paternalism, in which the talented occupy a special place, at the same time they are in
greater dangers than ever.

Studies of digital age struggle with problems of sidedness and shortening: on one hand,
the world of unimagined possibilities that are closely related with new technological
achievements is open (expression Web 2.0). New dimension of digitalized context is marked by
the quality of participation and enormous offer for all users of virtual space. On the other hand,
scientific studies of Internet communication are enhancing the awareness of the fact that media
possibilities of participation and creation must not be identified with their realization and
consumption. Here we have a more or less large gap.

Digital optimism is reflected in new forms of sociability, connection, possibility of
gaining freedom that receives the prefix “digital”. Computers are the technology of freedom
(Negroponte), inflow into the world in which there are no obstacles in cooperation,
communication, participation, exchange. In the world that has become flat, we are networked and
close. Digital utopia (digitopia) finds emancipatory potential in billions of answers from Google.
Paradox of digitopia is that we know all the answers, but we do not know all the questions.
Within all privileges of unlimited movement through a digitalized space, there is even more
intensified need to protect the users against this freedom that simultaneously offers uniformity,
imposes identical patterns of thinking, and reflects moral relativism.

Unlimited freedom of virtual movements sets, on the other hand, many questions: can the
development of awareness be excluded in moving through legally, ethically and emotionally
unregulated digital space? Is there an insufficient care of media pedagogy for special protection
of users in digital space hiding behind slogans about privileges of freedom and free approaches to
digital media, isn’t it about limited freedoms basically? With such poor odds, it appears as media
pedagogy falls into temptation to abandon the struggle for moral guidance and safety of users in
digital space. Or, however, it can happen that bad news are precisely the ones that will help us to
observe the occurrences that seek for healing, to develop media pedagogy as a discipline that will
deal with these issues. Therefore, it is expected for the results of this science to be much different
than they have been so far — rich in conclusions, original and better substantiated.

Helplessness of the laymen and pedagogues is still great, all the analyses and
explanations are taken with a new seriousness and they do not feel any better if the monster is
caught in chains of professional language. For the dimension of ability and readiness for real use
of digital possibilities, it is necessary for media pedagogy to make the individuals stronger by
through moral giftedness, by which they will oppose the nihilism and relativism of digital
technology, on one hand, and they will be strong enough to use their emancipatory potential, on
the other hand.

Key words: digital technology, new media, Web 2.0, media pedagogy
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YUHUOIIU UHTEPHAJIM3ALUJE CUCTEMA BPEJHOCTHU KO JAPOBUTHUX

CucreM BpegHOCTH WHIUBHIye GopMHupa ce Yy TNpolecMMa BaclHWTama W
coljanu3anyje, Kao aceKTHMa pa3Boja JIMYHOCTU cBake mHauBHaye. [Iporec couujanuzamnuje
ce y onpeheHoM cMHUCITy MOKJIamna ca IMpoIecoM BacIUTama, alld IO CBOjOj IPHPOIH TO j€ MPOIIeC
KOjU MOoJpa3yMeBa MPHUCYCTBO PANIMUUTHUX YTHIAja Ha (QOpPMHUpamke JTUYHOCTH WHIUBHIYE U
BCHOT CHCTEMa BPEOHOCTH, YTHIAja KOjU C€ jaBjbajy M W3BaH OPraHU30BaHOT
WHCTUTYIIHOHATU30BAHOT CHCTEMa BaclHTamba W 00pa3oBama. Molel Ha OCHOBY Kojer
WHIUBHAOYya (OpMHpa CHCTEM BPEIHOCTH jeCTE MHXOBO IIPHCBajalbe KpO3  npoyec
uMmepHaIu3ayuje cucreMa BPeOHOCTH KyJNType W ApYyIITBa KOjoj MHAMBUAYya mpumnaza. To je
CIIOKEH M MPOTHBYpPEYaH IMpoliec, 300T TOra IMITO CUCTEM BPEIHOCTH KYIAType W APYIITBA HUjC
€r3aKTHO YTEMEJbEH W HENPOMEHJbUB CKYN BPETHOCTH, YHUBEP3aJHO U jETHO3HAYHO
MPUXBATJFMBUX 3a CBAKOl MojeAuHIA. YecTo ce, ¢ pa3iorom, ImocraBjba MUTAKE KOje CY TO
"Bmagajyhe" BpeqHOCTH y jeAHOM APYIUTBY, Y KOjOj MEPH Cy OHE IOCTOjaHe, Y KOjOoj MEPH CBAaKH
MPUTIAHUK jEJHOT JPYIITBa Tpeda Ja ce TMoHama y CKJIaay ca npuxBaheHUM BpPEeTHOCTHMA, U
CIMYHA THTamka. 3a NeNarordjy Kao HayKy oOJf 3Hadaja je Kako ce OJ[BHja TMpoIec
WHTEpHAIM3alKje CHCTeMa BPEIHOCTH, KOje Cy OCHOBHE KapaKTEPHCTHKE TOT Ipolieca, Ha Koje
HAYMHE Ce Taj MPOIEC MOXKE MHTCH3UBHUPATH U YUYHHUTH ¢QUKACHU]UM, KOjy YJIOTY MMa IIKOJIA U
VOIIIITe WHCTUTYIIMOHATHO BacHUTame W 00pa3oBame 3a IMPOIeC HWHTEpHANIHM3AIje, Koje
KapaKTePUCTUKE WHAMWBHIYE Cy O] 3Hayaja 3a OJ(BUjam¢ TOT Mpolec U ciaudHo. [locToju u Hu3
JIPYTUX 3HAYAjHUX MHTaba, YMje pelllaBame y 3Ha4YajHO] MepH Tpeba Jla YHANpeaW Mearoiike
MoryhHOCTH KOje y 0BOj 00JIaCTH IOCTOje.

VY obnactu BacnuTama W 00pa3oBama JApPOBUTHUX IPOLECH COLHMjaNU3alje H
WHTEpHAIM3ALMje CHCTEeMa BPENHOCTH YCIOBJEHH CY HHU30M pa3lIUYMTUX YHHWIALA, YHje
MpoydYaBame Tpeba Jia MOCIy» K Kao OCHOBA 3a yHanpelheme mporeca HHTepHATH3AINje CHCTeMa
BPETHOCTH KOJ JapOBUTHX. UMHHOIM COLMjaiH3alrje NApPOBUTHX, lda CAMUM THM M YHHUOLHU
MHTEpHAJIM3alMje CUCTEMa BPEIHOCTH, MOTY CE CBPCTaTH y INET OCHOBHHX Tpyna, u To: (1)
nopojuna, (2) mkona u apyre obpasoBHe MHCTHTYLHje, (3) ApymTBeHa cpeauHa, (4) cpeactsa
MacCOBHHX KOMyHHKanuja u (5) IpyIITBo BpIImaka. YTHIAjH Ha GOpMHUparke CHCTEMA BPEIHOCTH
JapOBUTHX KOjU J0JIa3e M3 OBUX OCHOBHHUX TpyIla YMHWIIAIA HHTEPHATU3AIH]jE PA3INIUTH CY 110
CBOM 3HA4ajy | yJIO3H Yy LEJIMHH Mpolieca HHTEPHAIU3alnje CHCTeMa BPEAHOCTH KO AapOBUTHX.
[Mopoaua y ToM TOTieny MOXe UMaTH KJbYYHY YJOTY, YKOJMKO OMOTYhH Ja NapOBHTO JeTe
nohe y moaup ca yHHBEp3aJIHO NMpuxBaleHUM BPEIHOCTHMA, KOje Cy Je0 CHUCTeMa BPEIHOCTH
KyJIType U ApyWTBa. Y TOM HOTJeny, Of 3Hadaja je CUCTEM IMOJACTHLAja KOjH y OPOAULI MOXKE
Jla ce KOHCTUTyHWIle W Koju he omoryhuTtm na conujanusanuja, WHTEpPHAIH3aIMja CHUCTEMa
BPEOHOCTH W MOpAJIHH pPa3Boj yomiTe, Oyay OPHjEHTHCAHHM Yy TpaBIy Koju he omoryhutm
3aJ0BOJbEE O0OCTPAHOT MHTEpeca, Aakie MHTepeca APYLITBa M WHTEpeca AapOBUTOT AETeTa.
ChvuaH cuCTeM MOJCTUIAja HEOMXOIHO je na Oyae KOHCTHTYHCAH W y mKkoiad. Ha Taj HauuH ce
Moke TocTmhy ocTBapeme MmoTpeba IpymTBa, ald M TOTpeda M WHTEepeca WHIANBUIYATHOT
pa3Boja.

Kibyune peum: napoBuTH, coupjanu3anyja, CHCTEM BpPEIHOCTH, WHTEPHAIM3allWja, MOPAIHHU
pas3Boj.
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FACTORS OF INTERNALIZATION OF VALUE SYSTEM IN GIFTED

Individual value system (system of values) is formed in the process of education and
socialization, as well as aspects of personality development of every individual. Socialization
process coincides with the process of education in some ways, but by its nature it is a process that
involves the presence of various influences on formation of individual personality and its system
of values, impacts that occur outside of organized and institutionalized system of education.
Model by which individuals form a system of values is their appropriation through process of
internalization of values of culture and society where the individual belongs. It is a complex and
contradictory process, because the value system of culture and society is not exactly established
and unchanging set of values, universally acceptable to everyone. Often it is reasonable to
guestion what the "ruling" values in a society, to what extent they are reliable, to which extent
every member of society should act in accordance with the accepted values, and similar
questions. For pedagogy as science is of great importance to discover inner nature of the process
of internalization of values, which are the basic characteristics of the process, to discover ways in
which this process can be intensified and be more efficient, what role has the schools and
institutional education in general for the process of internalization, which features individuals are
important for this process and such like these. There are some other important issues, whose
resolving is important in needing to improve educational opportunities that exist in this field.

In the field of education of gifted processes of socialization and internalization of
values are determined by a number of different factors, which study should serve as a basis for
improving the process of internalization of values in gifted. Factors contributing to the
socialization of the gifted, and therefore the factors of internalization of value system, can be
classified into five main groups, namely: (1) family (2) schools and other educational institutions,
(3) social environment, (4) the Mass Media, and (5) peers. Influences on the formation of value
system in gifted, which come from these basic groups of factors, are different by its importance
and role in the whole process of internalization of value system in gifted. Family in this respect
can play a key role, if allowed to gifted child comes into contact with the universally accepted
values that are part of the values of culture and society. In this regard, it is important that a system
of incentives in the family which will enable socialization, internalization of values and moral
development in general, should be created and oriented in the direction that will enable the
satisfaction of mutual interest, therefore the interests of society and the interests of gifted child. A
similar system of incentives must be constituted and in school as well. This approach enables
realization of needs of society and needs and interests of individual development.

Key words: gifted, socialization, value system, internalization, moral development.

40


mailto:andevski@ff.uns.ac.rs

Jasmina Arsenijevi¢

Visoka $kola strukovnih studija za obrazovanje vaspita¢a u Kikindi
minapane@open.telekom.rs

Jovana Prazié¢

Fakultet za menadzment, Novi Sad

jovanaprazic@gmail.com

ETICKE DIMENZIJE E-OBRAZOVANJA

Verovatno najveci uticaj novih medija i ICT na obrazovanje jeste drasti¢ni skok mogucénosti
obrazovanja na daljinu, odnosno omoguc¢avanje tzv. e-uc¢enja. E-obrazovanje jeste forma uéenja u
kojoj su student (ucenik, polaznik, kandidat) i profesor (predavac, instruktor) medusobno
geografski udaljeni i koje je podrZzano novim medijima, prevashodno internetom.

Poslednjih desetak godina penetracija e-u¢enja na trZiste obrazovanja postaje dramati¢no
intenzivna. Internet i novi mediji omogucavaju obrazovanju da prevazide predasnje granice:
geografske, socijalne, jezicke i kulturne; ali i stvaraju nove izazove za obrazovne ustanove. U
SAD, na primer, visoko obrazovanje na daljinu jeste sektor najbrZzeg rasta u celoj delatnosti
visokog obrazovanja.

lako postoje razlic¢iti nivoi e-ucenja (od onog u kome se celokupna komunikacija i interakcija
odvija na mreZi, preko onih u kojima se mali procenat sadrZaja i interakcija organizuje usmeno,
do onih u kojima se samo deo procesa obrazovanja vrsi putem novih medija), njih karakteride
daleko vec¢a povoljnost kako za one koji usvajaju obrazovanje, tako i za one koji ga pruzaju. E-
obrazovanje zahteva manje ulozZenih resursa sa obe strane: neophodnog putovanja ucenika i
profesora, utroSenog vremena, potrebne infrastrukture i logisticke podrske. Ono omogucéava
pristup obrazovanju novoj populaciji: onima koji zbog lokacije, nedostatka vremena ili
finansijskih resursa ranije nisu bili u prilici da se obrazuju. Posmatrano na makro nivou, izgleda
da e-obrazovanje povecava ukupan procenat obrazovnog stanovniStva i doprinosi manjem
zagadenju Zivotne sredine.

Sa povecanjem rasta e-obrazovanja, ve¢im entuzijazmom obrazovnih ustanova za pruzanje ove
vrste usluga i sve ve¢im interesovanjem populacije za ovim vidom obrazovanja poslednjih godina
se, ipak, bez obzira na sve ove naizgled pozitivne strane e-obrazovanja, javlja zabrinutost o
njegovim etickim dimenzijama. Promena same prirode obrazovnog procesa u obrazovanju na
daljinu takode donosi nove eticke dileme. One se prevashodno projektuju na dve sfere: ishod
ucenja (kvalitet obrazovanja) i proces uéenja. Ovo potonje odnosi se na niz raznih domena: etika
u odnosu nastavnik-ucenik, etika u istraZivanju, etika na internetu (obzirom da je e-ucenje
podrzano Internetom odnosno web servisima), etika koris¢enja elektronskih izvora (plagijatizam),
etika o (zlo)upotrebi elekronskih podataka, etika ponaSanja na ispitima i sl.

Obzirom na dramati¢no Sirenje poslednjih godina, e-ucenje dobija veliki udeo u ukupnom trzistu
obrazovanja, ali ono i dalje ne postoji toliko dugo da bi se mogle sprovesti dugorocne analize i
konstatovati precizni zakljuéci o njegovom socio-ekonomskom uticaju na drustvo u celini. Na
mnoga eti¢ka pitanja ne moZe se joS uvek odgovoriti. Namera autora ovog rada, stoga, nije u
pruzanju nepostojecih odgovora, ve¢ u postavljanju pitanja: koje se to sve eticke dileme javljaju i
u kojim domenima e-obrazovanja?

Kljuéne re¢i: e-obrazovanje, e-ucenje, etika, Internet, novi mediji
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ETHICAL DIMENSIONS OF E-EDUCATION

Probably the biggest impact of new media and ICT in education is a drastic increase of
opportunities in the area of distance education enabling so-called e-learning. E-learning is a form
of learning, supported by use of new media, primarily by the Internet, in which the student
(learner, candidate) and professor (lecturer, instructor) are geographically distant to each other.

In the past ten years, the penetration of e-learning into the area of education market becomes
dramatically intense. Internet and new media provide overcoming the known boundaries in
education: geographical, social, linguistic and cultural, but also create new challenges for
educational institutions. In the U.S. for example, higher distance education is the fastest growing
sector in the overall higher education market.

Although different levels of e-learning exist (from one in which the entire communication and
interaction takes place online, those in which a small percentage of content and interaction is
organized orally, to those where only a part of educational process is supported by new media),
all of them are characterized by great benefit for both those who acquire education and who
provide it. E-learning requires far less investment of resources from both sides: the necessity of
students and teachers traveling, time spent, the necessary infrastructure and logistical support. It
provides access to education for the new social groups: to those who due to location, lack of time
or financial resources have not been able to educate themselves. From a macro point of view, it
seems that e-education contributes to the increase of the overall percentage of educated
population and also contributes to the reduction environmental pollution.

The increasing growth of e-education, greater enthusiasm of educational institutions to provide
such services and the increasing interest of the population for this type of education in recent
years, are seemingly positive aspects of e-education. Despite of this, some concerns about ethical
dimensions of e-education are emerging lately. Changes in the nature of the educational process
in distance education also bring new ethical dilemmas. They are primarily projected on two areas
of e-learning: learning outcomes (the quality of education) and the learning process. The latter
refers to a number of different domains — the ethics of the relationship between the teacher and
student, ethics in research process, ethics on the Internet (given that the e-learning takes place
mainly on the Internet or via web services), the ethics in using electronic resources and
intellectual property in e-form (plagiarism), ethics in (mis)using information and data in e-form,
behavioral ethics on the exams, etc.

Given the dramatic expansion in recent years, e-learning gets a great share in the overall
education sphere. However, it is yet a young discipline and it does not exist long enough to be
able to implement long-term analysis with a certain precise conclusions about its socio-economic
impact on society in general. Many ethical issues cannot be answered yet, therefore, the intention
of the authors of this paper is to encourage and explore issues such as: what are the ethical
dilemmas that arise in which particular domain of e-learning?

Key words: e-education, e-learning, ethics, Internet, new media
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KAKO SO POSREDSTVO NA NASTAVATA PODENAKVO DA SE POTIKNUVAT
DUHOT | RAZUMOT?

Na nasite prostori ne postoi dolga i razviena tradicija na neguvawe na kategorijata na nadareni i
talentirani ucenici. Toa ne e razviena praktika vo forma na drzavna strategija, sto otvora i ostava
sirok prostor za praznina, ili vakuum prostor vo koj tie ucenici se prepusteni sami na sebe. Toa
znaci deka vo gubitnicka pozicija se i ucenicite i obrazovniot sistem i drzavata vo celost. Toa
istovremeno znaci i deka tie ostanuvaat kako neprepoznaeni po svoite specifiki, nerealizirani,
cesto pati so problemi so koi tie samite ne znaat i umeat kako da se spravat. Ostanuvaat vo
ramkite na sistemot na obrazovanie vo stratumot na prosecni ucenici, gubejki go potencijalot koj
go poseduvaat. Ne taka retko i roditelite na ovie deca poradi nemanjeto moznost da se obratat na
vistinskata adresa za pomos koja tolku mnogu im e potrebna, se soocuvaat so realni poteskotii koi
uste poveke se kompliciraat bidejki tie samite ne se vo sostojba da gi nadminat realnite problemi
cie realno poteklo ne se vo sostojba da go procenat.

Vo poslednite godini na drzavno nivo prezemeni se nekoi cekori koi odat vo nasoka na
svrtuvanje na vnimanieto kon ovie ucenici. Najnapred toa se napravi preku proektni aktivnosti koi
imaa incidienten karakter, za podocna toa premine vo zakonska obvrska na obrazovniot sistem.
So toa se postaveni zakonskite osnovi na posebnosta na rabotata so talentiranite ucenici, no sepak
realnosta pokazuva deka se uste sme daleku od seriozen pristap kon niv, posebno vo ucilisni
ramki. So dosegasnata praktika na nivno tretiranje ne moze i ne smee da bide zadovolen nitu
eden relevanten faktor, vklucuvajki gi roditelite i decata.

Konkretnite cekori koi bi trebalo da se prezemat vo periodot koj pretstoi, a mora da se prezemat
cas poskoro podrazbiraat poveke aspekti. Zajaknuvanjeto na komponentata nastavnik e mozebi
najprioritetnata rabota koja ne priznava gubenje vreme. Kompetenciite koi treba da se razvijat kaj
site nastavnici se dobro definirani vo megunarodni ramki. Ona sto treba da se napravi e tie da se
stavat vo pozicija da gi razvijat uste vo delot na inicijalnoto obrazovanie. Za onie koi toa go
napravile vo minatoto sleduvaat kvalitetni obuki preku koi ke mozat da se zapoznaat so
specifikata na rabota so talentiranite ucenici. No mozebi naporedno so ovake mora da se storat
naporu za stratesko i sistemsko podgotvuvanje na terenot preku gradenje na mreza na institucii
koi ke pruzat poddrska na ucilisteto i nastavnicite.

Vo sekoj slucaj postojat mnogu otvoreni prasanja na koi treba sto pobrgu da se dade odgovor.
Procenkata na realnosta vo koja ucat, ili treba da ucat ovie ucenici mora da bide realna. Ne samo
sto ovie ucenici zasluzuvaat da bidat prepoznaeni, ne samo sto mora da im se pruzi metodski
pristap koj soodvetstvuva na multivarijantnosta na talentiranosta, tuku mora da ovozmozi i
nadminuvanje na specificnite situacii vo koi cesto pati se naogaat tie, a se odnesuva na specifikite
na nivniot nacin na odnesuvanje na moralen i intelektualen plan. Duri specifikite odat do tamu sto
ovaa kategorija na ucenici moze da pokaze i poslab uspeh od prosecniot. Znaci predizvikot koj
stoi pred ucilisteto e uste pogolem: primarna griza i za neguvanje na razumot, no i duhot na ovie
ucenici. Istrazuvanjata pokazuvaat deka navistina emocionalniot, moralniot i intelektualniot
aspekt kaj ovie ucenici e vo odreden disbalans, sto znaci deka ke mora da se iznajdat nacini za
nadminuvanje na ovoj problem. Ovie ucenici cesto pati iskusuvaat mnogu problemi so moralnoto
procenuvawe, soodvetnoto emocionalno reagirawe, procenka na svetot i sebe si. Vo taa smisla
diskutabilno e cie iskustvo ili iskustva vo ovoj pravec da se iskoristat za da moze da im se izleze
Vo presret na nivnite specifiki i posebni potrebi.
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HOW SHOULD SCHOOL MAKE AN EQUAL STIMULATION OF SPIRIT AND
INTELLECT ?

In our region there is no long and verry well developed tradition of nurtriting category of gifted
and tallented pupils. There is no developed practice in a shape of State strategy, which enables
opening a wide empty space, vakuum space in which those pupils are left on their own. This kind
of situation means that every one is in a position of looser: pupils, their parents, as well as state.
In the same time this means that they are left unidentified by their specific needs, they are not
realized by their abilities, verry often facing with many problems which they can not solve and
deal by themselves. They are in a stratuum of average pupils, slowly loosing their real potentials.
It is a common and often practice that their parents because of lack of possibility to ask for help
on the right adress which they desperatelly need,they face with real difficulties and problems.
Problems get worst because they are not in a position to find out why their children are haveing
problems.

In last few years on the State level a several steps have been taken in order to paing attention on
those pupils. Firs several project activities took place and they have incidently caracter. Later on
those efforts get Law obligation form for the system of education. This means that Law
foundations for different approach in teaching those pupils were settled, the reality shows that
still we are far away of serious approach to them, especially in school frame. We are and can not
be satisfied with practice we developed so far, no one from the stakeholders, including pupils and
their parents.

In the future concrete steps that should be taken are connected with many aspects.
Stranghtening of componenet teacher is maybe the most priority one, and we are not in a position
of wasting time. We are aweare of competences that every teacher shoul have, simply because
they are internationaly recognized and defined. We shoul put them in a position to develope those
competences even in their initial preparation.For those which are already in a system of education
we must offer educational forms which will enable them to be familiar with specific of working
with gifted and tallented pupils. Paralelly we should make strategically and sistemly preparing of
background by establishing network of supporting institutions for school and parents.

There are many open questions which demand quickly answers. Making an assesment of
capacity in the reality in which pupils learn, or they should learn must be real. Thouse pupils
deserve to be recognized, offered different teaching strategies according to multivariety of tallents
and giftednes. We have to offer them help to overcome different situations they are put on, and is
with connection of how they act on moral, emocional level. Specific situation with those pupils
shows even practice of their underachievement in school. They show sometimes under average
sucess. This means that school has a great challenge: primarly taking care of intellect, but taking
care of the spirit too. Many research results shows to us non- balanced sityation with intellect,
moral and emotional level of development of those pupils. Those children are expiriencing many
problems with reality, themselves, emotional reactions, moral judgement. We have to find a way
to solve this common moment. We have to discuss which expirience we can use to be satisfied as
a system, and to be effective and of great use for pupils first of all.
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KPU3A MOPAJIA Y CPIICKOM JIPYIHITBY U OBPA3OBABY U «MOPAJIHO
JAPOBUTA JIMYHOCT»

Y paagy ce mojaM Mopajia CXBaTa Kao pa3jiMKOBame clo0ojae M Hecioboae Win
ayronomuje u xereporomuje (Kaut). Y mpBoM meny ce pasmMaTpa MopaiiHa Kpu3a o0pa3oBama u
BaCIUTama y CPICKOM JPYIITBY Kao TOCIEIUIa 3a0KpeTa O] ayTOHOMHHUX Ka XETEPOHOMHHUM
00pa30BHO-BACIIUTHUM KOHIeNIMjaMa. EKCTpeMHM WHIUBUAyaIH3aM je TII00aIMCcTUYKa
MopallaHa M JPYIITBEHa KaTeropuja Koja MOJpHBa Hauesa U BPEIHOCTH COIMjaliHe MHTETPaIldje
W IHpe IpymTBeHE coiaumapHocTH. OBaj WHAMBUAyadW3aM C€ NPAKTHYHO II0jaBJbyje Kao
erom3aM. KputWuku ce aHaNM3Wpajy IMJBEBH 3alaJHOMHIUBUAYAIUCTUYKE KOHIICIIIHjE
MOpalTHUX BPEIHOCTH y 00pa3oBamy Kao M Ipernpeke Ha MyTy HHXOBOI  OCTBAPUBAIHA:
MOPOJIMIIA, KyJITYpHA TPaHiMja, BUIICHAIIMOHAIIHN CacTaB JpkaBe.Pa3marpa ce mojaMm MopaiHo
JAPOBHUTE JIMYHOCTH YYEHHUKa. Y 3aKJbyYHOM JIelly, TBpIAM c€ Jia je AyOoka JApyIITBEHAa U
MOJIUTUYKA MPOMEHA YCIIOBUIIA CTaka MOPAITHE KPU3€ KaKO Ha MHCTUTYIIHOHAITHO-OOPa30BHOM,
Tak0O W Ha TOjeIMHAYHOM IUTaHy. ATICONyTH3allMja TIOjeIUHIIa OAy3HMMa IIPaBO MApPKaBH U
JIPYIITBY J1a OOJIMKY]y MOPAJIHO jeAMHCTBO U ocehare COMMAAPHOCTH MPUNIAJHUKA APYIITBA.
Ksbyune peun: oOpa3zoBame, rpah)jancko ApymITBO, MopaiiHa kKpu3a, Cpowuja.

Zoran Avramovic

Institute for education research
Belgrade
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THE MORAL CRISES IN THE CONTEMPORARY SERBIAN SOCIETY AND
EDUCATION AND “MORALLY GIFTED CHILDREN”

In the paper concept of moral is defined as different between autonomy and heteronomy (Kant).
In the first part author considering moral crisis as a result of turn out from autonomy to
heteronomy the education concept. Individual extremism as global moral and society category
undermined the value social integration and solidarity. In the real life individual extremism is
egoism. Author critically analyzes goals of westernization in the term of moral education and the
obstacle on the way achievement: family, cultural tradition, multicultural state. In the conclusion,
the author underline thesis that deeply social and political change are condition moral crises on
the institutional-educational and individual aspects. Individual as absolute reduce the right of
state and society that frame moral unity and felling solidarity member on the society. Author
consider the concept of moral gifted personality in school. In the conclusion, author points out
increasing egoism as key point civil society in the moral crises in the education.

Key word: education, civil society, moral crisis, Serbia.
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ULOGA | ZNACAJ PORODICE ZA RAZVOJ DUHOVNE INTELIGENCIJE

U radu se razmatra uloga i zna¢aj porodice za razvoj viSestruke inteligencije, s naglaskom
na duhovnu inteligenciju. PolaziSte su teorije Gardnera (H.Gardner,1983) i Bluma
(B.S.Bloom,1985) kojima se pobija stajaliSte o opStoj inteligenciji i u identifikaciji darovitih i
talentovanih govori o viSestrukim inteligencijama. Autori smatraju da svaka osoba poseduje
mesSavinu viSe vrsta inteligencija i da su talentovana deca napredna u jednom od podrugja, uz to
§to su Siroko darovita. S obzirom na to da, prema D.Georgu (2005) talenti nastaju iz opste
sposobnosti putem povezivanja genetskih predispozicija i iskustava koje dete sti¢e u porodici i u
Skoli, u radu se govori o ulozi i znacaju porodice u tom procesu. Stepen razvijenosti pedagoske
kulture roditelja je od izuzetnog znacaja za razvoj svih grupa inteligencije, a presudna za razvoj
duhovne inteligencije, s obzirom na to da se vrednosti — ljubav, mir, prijateljstvo, postenje,
odgovornost, razumevanje, usvajaju u porodici. Na taj nacin je razvoj duhovne inteligencije u
neraskidivoj vezi sa metanivoom pedagoSkih kompetencija roditelja, odnosno za ocekivati je da
¢e roditelj, koji funkcionie na metanivou, uociti potrebu za viSe znanja i informacija kako bi
svoje roditeljstvo ucinio uspesnijim i delovao podsticajno na razvoj duhovne inteligencije ne
samo svog deteta, nego i samog sebe.

Kljuéne reéi: porodica, pedagoska kultura roditelja, moral, duhovna inteligencija.
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THE ROLE AND IMPORTANCE OF FAMILY FOR THE DEVELOPMENT OF
SPIRITUAL INTELLIGENCE

The paper considers the  role and importance of the family for the development
of multiple intelligences, with an emphasis on spiritual intelligence. The starting points
are the theory of Gardner(H. Gardner, 1983) and the theory of Blum (BS Bloom, 1985) that
challenged the view of the general intelligence and speaks of multiple intelligences in the process
of identifying the gifted and talented. The authors believe that every person has a mixture
of several kinds of intelligence and that talented children are much better in one of the areas, in
addition to their talent in general. Considering that, according to George D. (2005) talents arise
from general ability by linking genetic predisposition and experience thata child gets in the
familyand at school, the paper discusses the role and importance  of the  family in
that process. The level of the parents' pedagogical culture is extremely important for the
development of all the intelligence groups and vital to the development of spiritual intelligence,
especially when we know that the values such as love, peace, friendship, honesty, responsibility,
understanding are adopted within the family. In this way the development of spiritual
intelligence is in the closest relationship to the meta level of parents' pedagogical competencies,
ie. it is expected that the parents who recognize that meta level, will also recognize the need for
more knowledge and information in order to make their own parenting more successful, as well
as to have much influence on the development of spiritual intelligence not only their child's, but
also his/her own.

Key words: family, parents' pedagogical culture, moral, spiritual intelligence.
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Hrvatska

DAROVITE RAZBIJACICE OKOVA

lako povijest ¢ovjecanstva zapocinje Zenom, povijest joj nikad nije bila dovoljno naklonjena
kako bi joj odala priznanje koje doista zasluZuje.Naprotiv, povijest su pisali muskarci zbog ¢ije su
dominacije zene bile zanemarene kao aktivne i nadasve kljucne sudionice u oblikovanju ljudske
civilizacije kroz povijest. Znanost, gledaju¢i na Zenu kao na izvorni, prvi spol koji omoguéuje
proslijedivanje i prenoSenja klju¢nih genetskih podataka, ne osporava vaZznost uloge Zena za
ljudsku vrstu. No, upravo to ¢ini drustvo namecuci Zeni, kroz ¢itavu povijest, breme neprestanog
dokazivanja i opravdavanja svoje jednake vrijednosti i vaznosti u odnosu na muskarce. Od samog
pocetka ¢ovjecanstva, uloga Zena bila je veca, a njihov doprinos ljudskoj evoluciji vazniji nego
Sto je ikada prihvaceno.

Sagledavajuci ulogu i polozaj darovitih Zena u druStvu, u kontekstu prihvacanja i priznavanja
njihove darovitosti, problematika se jo$ viSe ¢ini zamr3enijom.Razloge tome moZemo pronaci u
razlicitom shvacanju, tumacenju te, u konacnici, prihvacanju darovitosti i darovitih pojedinaca.
Brojni daroviti pojedinci, tijekom povijesti, zbog nerazumijevanja i nespremnosti druStva na
prihvac¢anje nekoga tko odstupa od opceprihvatljivih Kkriterija “normalnosti” bili su odbaceni od
drustva. PoloZaj darovitih Zena, u tom kontekstu, bio je puno teZi, kao $to je to, nerijetko, i danas,
budu¢i da su one bile lisene kredibiliteta koje je druStvo bezrezervno davalo pripadnicima
muskog spola. Mnoge od njih bile su primorane djelovati u sjeni muskaraca, koji su, bez imalo
griznje, gradili ugled i izazivali divljenje temeljeno na njihovim zaslugama.

Djelujuéi na taj nacin, mnoge su Zene obiljezile povijest, premda vecini od njih ni danas nije
spoznata njihova prava veli¢ina i vaznost. Malo je zena dospjelo u povijesne knjige, "isplivale” bi
samo u pomanjkanju muSkaraca na vodec¢im polozajima, no neke od njih jo$ i danas Zive u sjeni
uspjeha muskaraca s kojima su dijelile Zivot i svoju umjetnost. Sve te Zene obiljeZile su nasu
povijest u kojoj im povjesnicari nisu dali mjesto koje im zasluzeno pripada. Stoga, osvrtom na
biografije samo nekih od darovitih Zena, Zelim maknuti sjenu s njihovih talenta i osvjetliti njihov
doprinos kako znanstvenom radu tako i umjetnosti.

Ana Ban
aban@ffri.hr
University of Rijeka
Faculty of Arts and Sciences
Department of Education
Croatia
GIFTED CHAIN SMASHERS

Although the history of mankind begins with a woman, her history has never been inclined
enough to be given an award that truly deserves. On the contrary,throughout historywomen were
strongly neglected as a highly active and key participantsin the shaping of human civilization
because the history was written by men.

Pointing out the woman as the basic, first sex, which allows the forwarding and transmission the

key genetic information, sciencedoes not deny the importance of the role of women for the human
race. It seems that society is placing over womanthe burden of proof and justification for the

47


mailto:aban@ffri.hr
mailto:aban@ffri.hr

constant equal to its value and importance in relation to men. From the very beginning of
mankind, the role of women was higher, and their contribution to human evolution is more
important than it has ever been accepted.

Reviewing the role and position of the gifted women in society, in the context of acceptance and
recognition of their talent, the problem seems to be even more complicated. The reasons can be
found in a different understanding, interpreting and ultimately acceptance of giftedness and gifted
individuals. Many gifted individuals throughout history, due to misunderstanding and the
unwillingness of society to accept someone who deviates from commonly accepted criteria of
"normality" were rejected by society. The position of gifted women, in this context, it was much
harder, since they were deprived of the credibility given to the members of the male sex. Many of
them were forced to operate in the shadows of men, who were without any pangs of building
reputation and admired based on their merits.

Many women are marked by history, although most of them still do not understand their true
value and importance. Just a few women are mentioned in the history books, and even than they
emerged only in the absence of men in leadership positions. Some women still live in the shadow
of the successful men with whom they shared life and his art.

All of these women marked our history but were not given a place they deserved.

Therefore, reviewing the biographies some of the gifted women | would like to remove the
shadow from their talent and clarify their contribution to scientific research and art.
Key words: women, talented women, women in the shadow of men, biographies of famous
women
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LASTNOSTI NADARJENIH UCENCEV KOT RAZLOCEVALNI DEJAVNIK

Razprave o fenomenu nadarjenosti najpogosteje povezujemo s pojmom inteligence, pogosto pa ga
tudi zamenjujemo s pojmom talentiranost. Najpogostejsi deskriptorji so ustvarjalnost, inovacije,
izumi, storilnostna nadarjenost in emocionalno-socialna nadarjenost. Stalis¢e, da je skupina
najbolj bistrih ljudi homogena, dobiva na osnovi interdisciplinarnih raziskav in na tej osnovi
razvitih in izoblikovanih polifaktorskih teorij nove razseznosti. Vse bolj so raziskave usmerjene
na podrocje osebnostnih lastnosti teh posameznikov, ki so pomemben razlocevalni dejavnik
funkcioniranja in delovanja ljudi. Razprave o razlikah med inteligentnimi in nadarjenimi ljudmi
nas usmerjajo v prouéevanje in iskanje tistih lastnosti, ki pomagajo opredeljevati tako ene kot
druge. Raziskave kaZejo, da se lastnosti nadarjenih oseb statisticno pomembno razlikujejo od
lastnosti inteligentnih oseb, ne glede na to, da se v konkretni u¢ni praksi redko srecujemo z
enoznaénimi lastnostmi, ker se te praviloma me$ajo. Vsekakor pa lahko nekatere posebej
izpostavimo. V prvi vrsti prevladuje emocionalna komponenta osebnosti, fantazija, nadarjeni niso
konformisticno usmerjeni, pogosto so neprilagodljivi, z moralnega vidika pa so izredno ¢vrsti,
tuja jim je kakrSna koli moralna fluidnost. Za njih je znacilen eti¢ni subjektivizem, ki je
praviloma podprt z osebnim sistemom vrednot.
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QUALITIES OF GIFTED PUPILS AS A DIFFERENTIATING FACTOR

Discussions about the giftedness phenomenon are most frequently connected with the concept of
intelligence but are often mixed up with the concept of talent. Its most frequent descriptors are
creativity, innovations, inventions, efficency oriented giftedness, as well as emotional and social
giftedness. On the basis of interdisciplinary research and the polifactor theories resulting from it,
the belief that the group of cleverest people is a homogeneous one is gaining new dimensions.
The research is thus increasingly directed towards the area of personal qualities of these
individuals, which can serve as an important differentiating factor in their functioning. The
discussions on the differences between the intelligent and the gifted encourage us to study the
qualities which would help us to define them. The research has shown that the qualities of the
gifted differ with statistical relevance from those of the intelligent people although in concrete
practice the qualities typical of only one group are very rare; as a rule they tend to mix. The most
predominating ones should nevertheless be mentioned and they are: the emotional component of
personality, phantasy and non-uniformity. The gifted are frequently unadaptable and from the
moral standpoint quite strong. Any kind of moral fluidity is foreign to them. They can be
characterised by ethical subjectivity, underpinned by a personal value system.

Blanka Bogunovié, Jelena Dubljevi¢, Ljiljana Dubljevi¢, Tijana Mirovié
Fakultet muzi¢ke umetnosti, Univerzitet umetnosti u Beogradu

Vi$a struéna Skola za obrazovanje vaspitaéa, Pirot

Muziéka Skola ""Mokranjac™

bbogunovic@rcub.bg.ac.rs

PREFERENCIJE ZIVOTNIH STILOVA
KAO POKAZATELJI VREDNOSNIH ORIJENTACIJA MLADIH MUZICARA

Muzicari su aktivni u okviru posebne oblasti umetnosti, koja, kako je utvrdeno, ima raznorodne
uticaje na njihove li¢ne karakteristike i profesionalni razvoj. Oni se u mnogim aspektima
razlikuju od populacije ne-muzicara i to u odnosu na sposobnosti, crte licnosti, motivaciona
svojstva, emocionalni profil i, prema novijim istrazivanjima i u odnosu na neurobioloske
parametre. Postoje¢i nalazi ukazuju da su dinamicke crte li¢nosti adolescentnih muzicara
znacajno povezane sa vrednosnim orijentacijama (Bogunovi¢, 2008/2010). Vrednosti je
interesantno ispitivati u ovom kontekstu, jer one predstavljaju osnovu za dosledno li¢no
doZivljavanje i ponaSanje, usmeravaju stremljenja, daju sadrZaj motivacionim ciljevima i
obezbeduju okvir za samo-regulativno uc¢enje. Do izvesnog stepena, one su podlozne sredinskim
uticajima, razvojnim promenama i profesionalnim iskustvima. S obzirom na karakteristike
muzicara kao i na potvrdenu vaznost dinamic¢kih crta licnosti za razvoj talenta i muzicki uspeh,
bili smo zainteresovani da saznamo viSe o njihovim specifi¢nim vrednosnim orijentacijama,
posebno u formativnom (ranom i kasnom) adolescentnom periodu, i zatim u toku dva, socio-
ekonomski teSka perioda u Srbiji. Imali smo za cilj: 1. da ustanovimo preferencije Zivotnih stilova
mladih muzicara i postojanje eventualnih razvojnih razlika (ucenici i studenti); 2. da ispitamo
stepen uticaja druStveno-ekonomskih okolnosti na vrednosne orijentacije muzicara adolescenata,
u dva kontekstualno razlicita vremenska perioda (1994. i 2006) 3. da utvrdimo razlike u odnosu
na ne-muzi¢ku populaciju ucenika i studenata. Upitnik preferencija Zivotnih stilova kao
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pokazatelja vrednosnih orijentacija konstruisan je na osnovu Sprangerove klasifikacije vrednosti
(Kuzmanovi¢, 1981) i ispituje stepen ispoljenosti osam zivotnih stilova (hedonizam,
materijalizam, altruizam, estetska orijentacija, orijentacija na ugled i mo¢, saznajna orijentacija,
samoaktualizacija, prometejski aktivizam). Uzorak ¢ini 226 ucéenika srednjih muzickih Skola i 73
studenta Fakulteta muzicke umetnosti u Beogradu, kao i 82 ucenika gimnazije i 95 studenta ne-
muzickih fakulteta. Postoje¢i rezultati na adolescentnom uzrastu ukazuju da su vrednosne
orijentacije mladih muzi¢ara razli¢ite u odnosu na ciljeve, nac¢in Zivota i standarde u odnosu na
opStu populaciju istog uzrasta. Znacajnih promena u toku razvojnog adolescentnog perioda
generalno nema u stepenu ispoljenosti vrednosnih orijentacija, ali ima u odnosu na pol i uzrast.
Nalazi studije su pokazali da su u periodu teSke ekonomske situacije u zemlji (1994) najizraZenije
vrednosti mladih muzicara bile: samoaktualizacija, estetska i orijentacija ka materijalnoj
sigurnosti i orijentacija ka saznavanju i, da su, interesantno, iste vrednosne orijentacije bile
zastupljene (¢ak izrazajnije) u periodu posle 12 godina. ObjaSnjenje se moZze traziti u razvojnim
karakteristikama, jasnom profesionalnom umetni¢kom usmerenju mladih muziéara i socijalnom i
obrazovnom nivou njihovih porodica. U zakljucku, mozemo re¢i da postoji dosledni kontinuitet
pozitivnih i umetnickih vrednosti koji poti¢e iz unutraSnjih izvora, uprkos teSkim socio-
ekonomskim prilikama u zemlji, pracen ipak, orijentacijom ka sigurnosti Zivljenja. Jasno je da
Talenat traZi snazno da bude potvrden i razvijan. Umetni¢ko profesionalno usmerenje jasno vodi
ka snaznim i odlu¢nim pozitivnim vrednostima Zivljenja u periodu adolescencije.

Kljuéne reéi: muzi¢ka darovitost, preferencije Zivotnih stilova, vrednosne orijentacije
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LIFE STYLES PREFERENCES AS INDICATORS
OF YOUNG MUSICIANS VALUE ORIENTATIONS

Musicians are engaged within the special field of the art which, as it is confirmed, has a divergent
influence on their personal characteristics and professional careers. They differ in many aspects
from non-musician population in such characteristics as abilities, personal traits, motivation
attributes, emotional profile and according to the recent research in neurobiological functions,
too. Existing research results point out that dynamic traits of adolescent musicians are
significantly intertwined with value orientations (Bogunovi¢, 2008/2010). Values are interesting
to investigate in this context, because they represent basis for consistent personal experience and
behavior, they direct strivings, give content to motivational goals and obtain framework for self-
regulated learning. To a certain extent, they are pervious to environmental influences,
developmental changes and professional experiences. Considering distinct attributes of musicians
as well as confirmed importance of dynamic personality traits for their talent development and
musical success, we were interested in founding out more about their specific value orientations,
especially in the formative period of (early and late) adolescence, and then through two difficult
socio-economic periods in Serbia. Our aims were: 1. to determine life style preferences of young
musicians and eventual developmental differences (pupils and students); 2. to investigate level of
the influence of socio-economic circumstances on value orientations of adolescence musicians, in
two contextually different periods (1994. and 2006.); 3. to confirm differences in comparison to
non-musician sample of pupils and students. Life styles preferences questionnaire as indicators of
value orientations was formulated on the basis of Spranger’s value attitudes list (Kuzmanovi¢,
1981) and it enquires the bespeak level of 8 life styles preferences (hedonism, materialism,
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altruism, esthetic and knowledge orientation, orientation towards power and reputation, self-
actualization, Promethean activism). Sample is consisted of 226 pupils of specialized music
schools and 73 students of the Faculty of Music in Belgrade, as well as, 82 grammar school
pupils and 95 of students from non-musical faculties. Existing results in adolescent age show that
value orientations of young musicians are different in comparison to general population of the
same age, relating to aims, life styles and standards. There are no significant general
developmental changes in the adolescent period considering value orientations, but there are
some, considering gender and age. Results of the study showed that in the period of the difficult
economical situation in the country (1994.), the most preferred values among young musicians
were: self actualization, esthetic, material certainty and knowledge orientations and then,
interestingly enough, the same value orientations (even stronger expressed) were lasting after a
period of 12 years. Explanations can be found in developmental characteristics of this period,
clear professional art directions of young musicians and social and educational level of their
families. In conclusion we could say that there is a persistent continuity of positive and artistic
values that come out from inner recourses, in spite of a difficult socioeconomic situation in the
country, accompanied although, with an orientation towards certainty of living circumstances. It
is clear that Talent itself seeks strongly to be confirmed and developed. Art professional direction
obviously leads to strongly and decisively positive values of living in the period of adolescence.
Key words: musical giftedness, life styles preferences, value orientations
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PA3BOJ MOPAJIHE CBECTU JAPOBUTHUX YYEHUKA

JlapoBUTH TIOjeIUHIIM, KA0 MOTCHIUjATHA KPEeaTopu JAPYIITBEHOT, HAYYHO-CKOHOMCKOT
MUJbEa, MOCMATPajy Ce ca CTAHOBMIITA MOPATHOT ACTIEKTa pa3Boja JHUYHOCTH. Pa3Boj MopaiHe
CBECTH JIAPOBUTHX YUCHHKA JIOBOJIU C€ Y BE3y ca CaipikajuMa U MeToJJaMa MOPAJTHOT BaclUTAmbA.

IMon campkajumMa MOpAJIHOr BaclUTamka IOAPa3yMEBajy ce. BacClUTame y AyXY
XyMaHU3Ma, IPUIMPEeMarme 3a MOPOAHYHH KUBOT, IPUNPEMAILE 33 JPYIITBEHU KUBOT, BACITUTARKE
y AyXy NaTpHOTH3Ma, BACIIHTAkE Y NyXy WHTEPHAIOHATN3MA, POPMUpPahe TTO3UTHBHOT OJTHOCA
npemMa pagy ¥ IpemMa MaTepHjalHIM W JyXOBHUM BPEIHOCTHMA, a MOJ METoJaMa BacluTama,
MoceOHO MeToAa TMOJICTHIIaka Koja oO0yxaBaTa MOTHBAIIMOHM CHUCTEM IIOCTyIaka W METOoj]a
cripevaBarma KOjOM C€ CTUMHHUINY HETaTUBHU CIEMEHTH Y BACITUTHOM TPOILIECY.

MopanHa cBecT NapOBHTHX je MPETIOCTaBKa pa3Boja CBAaKe ayTOHOMHE IJHYHOCTH
CIOCOOHE 3a CAaMOOCTBAPUBALE U N3Py BIACTUTOT MOTJIE/Ia HA CBET.

KibyuHe peun: Mopall, MOpalHa CBECT, JAPOBUTOCT, CAAPKaju MOPAIHOT BaCIHTAIbA,
METO/Ie MOPAJHOT BaclUTamka, ayTOHOMH]ja JIMYHOCTH.
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DEVELOPMENT OF MORAL AWARENESS OF GIFTED STUDENTS

Talented individuals, who represent potential creators of social, economic and scientific
environment, are viewed from the standpoint of the moral aspect of personality development. The
development of moral awareness of gifted students is associated with the contents and methods of
moral education.

By contents of moral education we mean education in the spirit of humanism,
preparation for family life, preparation for social life, education in the spirit of patriotism,
education in the spirit of internationalism, the formation of positive attitude towards work,
material and spiritual values, and by methods of education we particularly mean the method of
encouragement which includes the motivational system of procedures and the methods of
prevention which help to eliminate the negative elements during the educational process.

Moral awareness of the gifted is a prerequisite for the development of every autonomous
person capable of self-actualization and forming his/her own view of the world.

Key Words: morality, moral awareness, talent, contents of moral education, methods of moral
education, personal autonomy.

Milica BoSkovi¢
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MOBING U AKADEMSKOJ SREDINI - OBLIK DISKRIMINACIJE | PUT KA
MORALNOJ ANOMIJI

U svetlu aktuelnih napora i mera koje nasa drzava, bar sudeci po javno proklamovanim nacelima,
preduzima u cilju pridruZenja, ako ne samim ¢lanstvom, barem normativima i standardima
medunarodnih (evropskih) organizacija, poslednjih meseci paznju javnosti zaokuplja i pitanje
zlostavljanja na radu ili problem mobinga . Ovaj, pre svega teorijski rad, bavi se prisutnom (kod
nas i u svetu), ali nerado spominjanom pojavom maltretiranja zaposlenih u obrazovnim
institucijama. Cilj rada je da opiSe navedeni problem, ali i da kroz prikaz nekoliko relevatnih
istrazivanja sprovedenih u razlic¢itim zemljama sveta, ukaze na dokazanu prisutnost, oblike i
posledice mobinga nastavnog i vannastavnog osoblja, pre svega u visokoSkolskim ustanovama..
lako dobro skrivan od javnosti, mobing u akademskim ustanovama prisutan je i intenzivan tokom
dugog perioda, a odvija se kroz razli¢ite oblike i na horizontalnoj i na vertikalnoj ravni ustrojstva
ovih institucija. Imaju¢i u vidu izvesnu autonomiju akademskih ustanova i sam karakter rada i
zaposlenih, nastavnicima kao visoko obrazovanim ljudima, teSko je bilo priznati (mozda i
pojmiti) da su Zrtve maltretiranja i zlostavljanja na radu. Otvaranjem Siroke javne rasprave i
interesovanja za problem mobinga, a ¢esto tek suoceni sa ozbiljnim zdravstvenim posledicama
usled maltretiranja, zaposleni u obrazovnoj ustanovi pocinju da otvorenije govore o sopstvenim
iskustvima i postojanju ove pojave i u akademskim krugovima, pojave koja moze dovesti do
moralne anomije u tako znacajnoj sredini kao $to je akademska, u sredini od koje se o¢ekuje da
bude sredina izvrsnosti.

Kljuéne reci: mobing (zlostavljanje na radu), akademska sredina, obrazovanje, diskriminacija,
moralna anomija.
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MOBING AT THE ACADEMIC ENVIRONMENT - A FORM OF DISCRIMINATION
AND WAY TOWARD THE MORAL ANOMIE

In light of current efforts and actions taken by our country, leaded publicly proclaimed principles
of undertaking and implementing international (European) norms and standards, recent months
public attention was attracted by the issue of harassment at work (mobbing). This paper -
primarily theoretical work, deals with well present (domestic and abroad), but reluctant to recall
appearance of harassment of employees at educational institutions. The aim of this paper is to
describe this problem and through the presentation of several relevant studies conducted in
different world countries, to indicate on the proven presence, forms and consequences of
mobbing focused on teaching and non-teaching staff, primarily in higher education institutions.
Although well hidden from the public, the mobbing in academic institutions is present and intense
for a long period, and it takes various forms both throught the horizontal as well as the vertical
lines of the institution’s structure. Having in mind certain autonomy of academic institutions and
the character of work and employees,for teachers as highly educated people, it was hard to admit
(maybe even comprehend) that they are victims of harassment and abuse at work. Opening for a
broad public debate and interest in the problem of mobbing, and often only faced with serious
health consequences due to harassment, employees at educational institutions , begin to speak
more openly about their own experiences and the existence of this phenomenon in academic
circles, the problem that might lead to moral anomie in such important environment such as
academic, in the sphere of which is expected to be areas of excellence.

Key words: mobing (harassement at work),academic environment, education, discrimination,
moral anomie
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DAROVITOST | MORALNOST U SISTEMU VREDNOSTI PORODICE

U koncipiranju istraZivanja na kom se zasniva ovaj rad poSlo se od saznanja da je porodi¢ni
kontekst znacajan za celokupni razvoj li¢nosti svakog deteta. U tom smislu brojna istrazivanja
ukazuju, izmedu ostalog, na vaznost ranih iskustava deteta, opSte responsivnosti roditelja i
usmerenosti na detetove potrebe (pre svega majke) i varijabiliteta stimulacija kojima je dete
izlozeno. Nadalje, imaju¢i u vidu znacaj roditelja i porodicnog okruzenja u predSkolskom
detinjstvu (koje nas ovde posebno zanima) kako za podsticanje darovitog potencijala tako i za
moralni razvoj deteta, potrebno je utvrditi mesto koje darovitost i moralnost zauzimaju u sistemu
vrednosti porodice (potencijalno) darovite pred3kolske dece kod nas. Isto tako je potrebno utvrditi
relaciju izmedu darovitosti i moralnosti u tom sistemu kao i njihovu povezanost sa socio-
demografskim karakteristikama roditelja.

Imajué¢i sve to u vidu, cilj rada je utvrdjivanje poloZaja darovitosti i moralnosti u sistemu
vrednosti roditelja potencijalno darovite predsSkolske dece, medusobne relacije tih aspekata
njihovih sistema vrednosti i povezanost sa nekim drugim varijablama kao $to je socioekonomski
status porodice. Empirijsko istraZivanje je sprovedeno na uzorku roditelja (u vecini slu¢ajeva oba
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roditelja) osamdesetoro dece predSkolskog uzrasta sa teritorije OpStine Vr3ac koju su vaspitaci
procenili, na osnovu ponudjene liste ranih znakova darovitosti, kao potencijalno darovitu. Tom
prilikom od roditelja se zahtevalo da se izjasne u vezi sa nizom karakteristika darovitih kao $to su
radoznalost, kreativnost, znanje, originalnost, samopozudanje i poverenje u svoje sposobnosti,
odnosno moralnih vrednosti kao $to su pravic¢nost, istinoljubivost, cestitost, plemenitost i
altruizam. Osnovni socio-demografski podaci o roditeljima preuzeti su iz pedagoSke
dokumentacije degjih vrtica. Analiza dobijenih podataka je usredsredena pre svega na sledec¢e dve
stvari: 1) stepen povezanosti izmedu procena pojedinih parova roditelja i 2) jacina i predznak
asocijacije izmedu procena pojedinih aspekata darovitosti i moralnosti koje su dali roditelji kao
pojedinci. U zavrSom delu rada se razmatraju, u svetlu dosadasnjih saznanja o toj problematici,
glavni rezultati istrazivanja, ukazuje na njihov znacaj za vaspitanje i obrazovanje darovite dece
kao i na otvorena pitanja koja bi trebalo da budu prioriteti daljeg istrazivanja.

Kljuéne reéi: darovitost, manifestacije darovitosti, podsticanje darovitosti, moralnost, moralni
razvoj, moralno vaspitanje, sistem vrednosti porodice.
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GIFTEDNESS AND MORALITY IN FAMILY VALUE SYSTEM

Conceiving the research the paper is based upon we have started from the insight that family
context is of great importance for the development of each child as a whole. In this sense,
numerous studies have, among other issues, pointed to the importance of early experiences of a
child, general responsiveness of parents and their dedication to child’s needs (before all
mother’s), as well as variety of stimulations the child is exposed to. Furthermore, having in mind
the importance of parents and family setting in preschool childhood (which is of our special
interest here) both for the encouragement of the potentials of the gifted and for the moral
development of a child, it is necessary to establish a position giftedness and morality have in the
system of values of a family of potentially gifted preschool children in Serbia. It is also necessary
to establish the relation between giftedness and morality in this system, as well as their
interconnectedness with socio-demographic characteristics of parents.

Having all this in mind, the aim of the paper is to establish the position of giftedness and morality
in the system of values of the parents of potentially gifted preschool children, Interrelations of
these aspects of their value systems and interconnectedness with some other variables, like, for
example, socio-economic status of a family. An empirical research has been undertaken on the
sample of parents (in majority of cases both parents) of 80 children of preschool age from the
territory of Vrsac municipality, who have been estimated as potentially gifted by their preschool
teachers, according to the list of early signs of giftedness. The parents were to express their
opinions on the set of characteristics of the gifted, like, e.g. curiosity, creativity, knowledge,
originality, self-confidence, and trust into one’s abilities, i.e. moral values like righteousness, love
for truth, honesty and altruism. The basic socio-demographic data on the parents have been taken
from the pedagogic documentation of kindergartens. The analysis of the gained results has
predominantly been focused on the following two things: 1) the level of correlation among the
evaluations of particular couples of parents and 2) power and a sign of association between the
estimations of certain aspects of giftedness and morality given by parents as individuals. The final
part of the paper considers, in the light of the insights already gained in the problem field of
giftedness, the main research results; it has also been pointed out to the importance of the results
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for upbringing and education of gifted children, as well as to the raised questions that should be
priorities for further research.

Key words: giftedness, giftedness manifestations, giftedness encouragement, morality, moral
development, moral education, family values system.
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CTUJIOBH KUBOTA U MOPAJTHOCT JAPOBUTHUX
- ®Oui1030)cKHN U MeJATOKH ACHEKTH —

VY pany ce pasMarpajy CTHJIOBH >KHBOTa H MOPAIHOCT JbYJM KaO BEOMa CIOXKCHE H
Meljy3aBucHe mojaBe. Texuiire je Ha ynopehuBamy CTHIIOBA KMBOTA OJPACIMX U MIIAJIHX,
MPBEHCTBEHO POIUTEha U jelie (Ha CPeImbOIIKOICKOM y3pacTy). IIpi TOM ce KopHcTe TeopHjcKa
casHama W eMIHpHjcKa HUCTpakuBama. [IpobiemaTnka ce pa3MaTpa HajBHINE ca IIETarolIKor
acrleKTa, y [Wby YyKa3uBama Ha BaCIUTHE IOTCHIIMjaje CTHJIOBA JKMBOTA M MOPAJIHOCTH
poauTesba U IS, Te U HAYMHE KOPUIITNEeHhe THX MOTEHIMjalla, 2 HAPOUHUTO JTAPOBUTE JIEIIC.
KibyuHe peus: CTUIOBHU KHBOTA, MOPATHOCT, POJAMTEIBH, JICIa, BACIIUTAE, IIOPOIHUIIA.
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LIFESTYLES AND MORALITY OF TALENTED CHILDREN
- PHILOSOPHICAL AND PEDAGOGICAL ASPECTS -

The paper defines lifestyles and morality of people as very complex and complementary
phenomena. The focus is on the comparison of lifestyles of adults and children especially
lifestyles of parents and children who are in secondary schools. In order to achieve that,
theoretical knowledge and empirical researches are used. The topic is mainly developed from the
pedagogical aspect so as to draw attention to the upbringing lifestyle potentials and morality of
parents and their children as well as the usage of those potentials especially when it comes to
talented children.

Key words: lifestyles, morality, parents, children, upbringing, family.
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ETICKE IMPLIKACIJE NAPREDNOG UCENJA PUTEM DIGITALNIH MEDIJA

Nagli razvoj informaciono komunikacionih tehnologija a posebno Web-a 2.0 promenio je ne
samo nac¢in komuniciranja nego i na¢in uéenja kao i nacin na koji participiramo u svetu koji nas
okruZuje, pa stoga smatramo da ono S$to nam se poslednjih petnaestak godina deSava nije
informatic¢ka, nego pre druStvena revolucija. Nove tehnologije, dvosmerni na¢in komunikacije i
dostupnost razli¢itin materijala za ucéenje, povezanost sa novom i kreativhom digitalnom
medijskom pismenos¢u, usmerenost ka licnim interesovanjima i afinitetima kao Sto su licni
kognitivni i eti¢ki razvoj, razvoj liénih uverenja i vrednosti, moralna i svaka druga podrSka
potrebama drugih i razli¢itih, ¢ine se kao prirodno okruZenje za ucenje nadarenih, kreativnih,
aktivnih graditelja druStvenih mreza i drugacijin druStvenih odnosa. Ucenje na druStvenim
mreZama predstavlja izazov za sve, a narocito za darovite i odgovorne: prema sebi, prema grupi,
prema sredini, prema materijalu koji se uci. Odgovornost prema sebi zahteva posebnu eticku
osveséenost, narocito kada se radi 0 segmentu procenjivanja sopstvenog postignuca i evaluacije
licnih znanja i vestina. Odgovornost prema drugim participantima na druStvenim mrezama
podrazumeva ovladavanje nizom socijalnih i etickih vestina, koje se ne iscrpljuju samo kroz
eticnost u komunikaciji i koris¢enju informacija. Re¢ je o izgradnji i usvajanju pravila i normi
koje vaze u virtuelnim drustvenim zajednicama a u ¢ijem formiranju ucestvuju svi zainteresovani.
U osnovi ucenje na druStvenim mrezama zahteva veoma visok nivo eti¢ke svesti, drustveni
aktivizam, samostalni razvoj, uc¢enje i reSavanje problema. U globalnoj medijskoj kulturi,
svakom darovitom ucéeniku oslonjenom na savremene medije, potrebne su najmanje dve kljucne
vestine za izgradnju i ocuvanje etickog odnosa prema koris¢enju digitalnih medijskih sadrZaja.
Radi se o utemeljenom kritickom misljenju i o sposobnosti samoizraZzavanja (samoispoljavanju).
Medijska pismenost uspostavlja obe ove klju¢ne vestine kao i eti¢ku podrsku. Ona omogucava
otkrivanje visestrukih nivoa znacenja medijskih poruka ucesnika u komunikaciji, njihovo
medusobno razumevanje, razumevanje konteksta u kojem se komunikacija odvija, razumevanje
viSeslojnosti uslovljene strukturom i jezikom medija kao i samim medijskim diskursom — a sve to
Umesto moralne panike koja nastaje kada prestanemo da postavljamo pitanja i pocnemo da
pretpostavljamo jednozna¢ne odgovore, druStvene mreZze omogucéavaju ham da upravo
postavljamo pitanja, da na njih dobijemo razli¢ite odgovore i da na osnovu njih sami izvodimo
zakljucke. Postavljanje pitanja i traganje za odgovorima, a ne memorisanje unapred pripremljenih
sadrZaja, jeste sama suStina naprednog ucenja pa tako i medijskog obrazovanja, koje podrZava
princip aktivizma a ne pasivnog konzumerizma.

Umesto koris¢enja digitalnih tehnologija na tradicionalan nacin, savremeni sistemi za ucéenje
podrazumevaju dizajniranje uceceg okruZenja, dinami¢nu organizaciju materijala koja
podrazumeva relativno individualizovano ucece okruZenje, mogu¢nost za samostalno i nezavisno
istrazivanje, umreZavanje, komunikaciju i interakciju onih koji u¢e, kao i sasvim drugaciji nacin
evaluacije. To sve zahteva potpuno drugaciji pristup obrazovanju, pri ¢emu je potrebno veoma
pazljivo preispitati uloge i odgovornosti autora koji dizajniraju programe elektronskog ucenja,
kao i uloge i onih koji takve programe koriste. Napredno ucenje na druStvenim mreZzama ne
zasniva se samo na promeni tehnologije, nego pre svega na promeni pristupa svih koji, na bilo
koji na¢in, u obrazovnom procesu ucéestvuju.

Kljuéne re¢i: Digitalni mediji, drutvene mreZe, napredno uc¢enje, medijska pismenost
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THE ETHICAL IMPLICATIONS
OF ADVANCED LEARNING THROUGH DIGITAL MEDIA

Abstract: The sudden development of information communication technology and especially Web
2.0 has changed not just the way of communicating but also the way of learning and the way in
which we participate in the world around us, and therefore we feel that what has been going on
the last fifteen years is not an information, but rather a social revolution. New technologies, two-
way mode of communication and access to different learning materials,
link with new and creative digital media literacy, focusing on personal
interests and preferences such as personal cognitive and ethical development, personal beliefs and
values, moral and any other needs of support, makeita natural learning environment of
gifted, creative and active builders of social networks and different social relations. Learning in a
social network is a challenge for all, especially for gifted and responsible: beginning with oneself,
the group, towards the middle, according to the material being taught. Responsibility to oneself
requires special ethical consciousness, especially when it comes to assessing own segments of
achievement and evaluation of personal knowledge and skills. Responsibility to the other
participants in a social network means mastering the many social and ethical skills, which are not
exhausted through the ethics of communication and use of information. It is about building and
adoption of rules and norms that apply in virtual communities in which all interested
representatives are formed. The basis of learning in a social network requires a high level of
ethical awareness, social activism, self-development, learning and problem-solving. In global
media culture, each gifted student relying on modern media, will apply at least two key skills for
building and maintaining an ethical attitude towards the use of digital media. It is based on skills
of critical thinking and self-expression. Media literacy is established in both of these key skills
and ethical support. It allows the detection of multiple levels of meaning of media messages,
participants in communication, their mutual understanding, understanding the context in which
communication is made, understanding the complex appearance due to the structure and language
of media - all of which establishes a more mature and more ethical attitude towards media content
and other participants in communication. Instead of moral panic that occurs when we stop asking
guestions and begin to assume unambiguous answers, social networks allow us to ask questions,
and get different answers based on our own conclusions. Asking questions and searching for
answers rather than memorizing canned content is the very essence of advanced learning
including media education, which supports the principle of activism rather than passive
consumerism.

Instead of using digital technologies in the traditional way, the modern systems of learning
include designing a learning environment, the dynamic organization of materials, which include
individualized relative of learning environment, the ability to independently research, networking,
communication and interaction of the learner, and a completely different way of evaluation. All
this requires a completely different approach to education, where it is necessary to examine
carefully the role and responsibility of the author who designs e-learning programs, as well as the
role and those who use such programs. Advanced learning in social networks is not based only on
the change of  technology, but more importantly,the change of attitude of
all who, in any way, participate in the educational process.

Key words: Digital media, social networks, advanced learning, media literacy
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I'EHUJAJTHU MATEMATHYAPU U MOPAJIHOCT

PasnoBpcHe cy cynOuHe reHujanHux Marematnuapa. OHe cy Hajuemhe BeoMa Majio Mo3HaTe
IIVPO] jaBHOCTH, jep ce HUXOBe Ouorpaduje He MOTYy OHakO pe(IeKTOBaTH KpO3 HUXOBE
TeopeMe Kao IITO €€ JKUBOTH KIbIDKEBHHMKA WM (hryto3oda 4ecTo CYMITHHCKH M 3aKOHHUTO
OTJIe/1ajy Y FbUXOBOM JIeIy.

Jap 3a MaTeMaTHKy, HCTO Kao ¥ 32 My3HKY, YeCTO je ypol)eH, UCIIoJbaBa ce paHO M OPTaHCKU
JIEeTepMUHHIIE CKJION HHTENHWIeHIMje JaTor doBeka. Hekm ox »poleHmx« Mmaremarmyapa cy
yCIIeJH Yy TOTIYHOCTH Jla UCKaXy CBOjy TEHHUjaTHOCT. Y OBOME pajy TOBOPH C€ O HEKHMa O]
BUX, O HEKUM TEUIKMM HICJHUM H JbYACKUM CykoOuMma Mely mHMa, ca jeAHOr CHeLHjalHOT
acriekta. MopaiHor.

KibyuHe peun: maremaruka, reHrje, CyKkoO, IPUOPUTET, CKPOMHOCT.
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GENIUS MATHEMATICIANS AND MORALITY

There is a great diversity in the fates of the genius mathematicians. Their lives are rarely
well-known to the public, because their biographies could not be reflected through their theorems,
unlike the lives of writers or philosophers which are often and regularly in the core of their own
work.

Talent for mathematics, as well as for music, is often something you are born with, it is
early recognized and organically determines the intelligence of the person. Some of “born as
mathematicians™ succeeded to expose their genius completely. This paper is about some of them
and about some difficult confrontations among their ideas and personalities, considering one
special aspect: morality.

Key words: mathematics, genius, confrontation, priority, modesty
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HEI'YBAIBE HA MOPAJIHUTE INUMEH3UN HA HAJJAPEHUTE U TAJIEHTUPAHE
YUEHUIIN
Nurturing Moral Dimensions of the Gifted and Talented at the Private Learning Centre ""Jahja
Kemal in Struga
Bo 0BOj Tpyxa aBTOpHUTE KE CE OCBPHAT M K& MPUKaXaT OAPEACHN aCTIeKTH Ha MOPAITHO - ETHYKHUTE
IAMEH3WHM Ha HamapeHuTe W TaneHtupanute ydermmu Bo I[ICY "Jaxja Keman" Crpyra
3a Taa 1eNn aBTOpPHUTE K& IO MPOCKTHPAaT CBOETO IOJTOTOIMIIHO HCKYCTBO BO paboTara co
HAJIapEHHUTE U TAJCHTUPAHUTE U HUBHOTO YYE€CTBO BO Mel'YHApOJIHUTE HATIPEBApU UMajKH TH BO
MIPEeBU MOPATHO E€TWYKWTE KapaKTePHCTHKH BO IIPOIECOT Ha MOJATOTOBKaTra 3a pabora co
HaJapeHHUTE.
OuexyBame THE MCKYCTBa Ja OuaaT BO 3Hae4aeH MPHUIOHEC BO aBTOPHU3AIMjaTa Ha MOPAJTHHUTE
aCIEeKTH BO paboTaTa cO HaJJapCHUTE.
KityuyHu 300poBH: MOPAJIHOCT, HAJAPEHOCT, TAICHTUPAHOCT, HETYBaKbE

3opuna LBeranosuh
Yuntesbcku paxkyarer, beorpan
zorica.cvetanovic@ug.bg.ac.rs

YJOI'A KIbU’KEBHUX TEKCTOBA Y ®OPMUPABY BPEJJHOCHUX CUCTEMA
JAPOBUTHUX

CBaky KIIDKEBHH TEKCT MOpPEA CBOj€ YMETHHYKE BPEAHOCTH MMa W MJCJHU CJIOj KOjU
ynyhyje Ha onpeljeHe cucTeMe BPEIHOCTH — MOPYKE U MOyKe O KHUBOTY. [loceOHO cy 3a TakBy
3HAUCHCKY, WICjHY aHAIW3y IorofHe Oajke M OacHe y KOojuMa ce MOpajiHe M €THYKE TMOpyKe
WCKa3yjy Ha eKCIUITMIMTAH Ha4MH. Pa3roBOp O KHIKEBHOM TEKCTY W IOBE3MBAKE Ca KHUBOTOM
UMa BaCIUTHH 3Ha4aj. JlapoBUTH ce MOTY MOWCTOBETHTH Ca HEKUM KEMKEBHUM JIMKOM H MOTY
ca3HaTH Koje Cy OCHOBHE MOpallHE BPEIHOCTH Y JAPYIITBY. KIHKEBHU JTUK je €0 yMETHHYKOT
CBETa M HOCWJIAI| 3aMHUCIM M HWJeja CBAaKOT KibMKeBHOT Jena. OH JONPUHOCH OCTBAapHBAabY
BacCIHTHE YJIOTe KIMKEBHOCTH, yTHYe Ha M3rpahuBame CTaBOBa, HJealla M IOTJIeAa Ha CBET.
AnHanmu3oM 0coOMHA TUKOBA yKa3yje ce Ha TO KOje Cy MOXKeJbHE, a KOje HEeMOXKeJbHE U TPOMUIIIBA
ce 0 ToOMe Kako ce Tpeba moHamaTd y ofpeheHoj cuTyanmjum y KOjoj Cy €€ HalUIH JIMKOBH.
Yurajyhu u ananmzupajyhu TekctoBe, mocebHO Oajke u OacHe, NapOBHTH ydY€ O JbyIHMA,
BUXOBUM OCOOMHAMa W TIOCTyHimMa. VHTephnperanujoM KiHWKEBHUX TEKCTOBA JapOBUTH
Ca3Hajy MHOTO M O pellaBamy Ipobiema W KOH(IWKATa, jep pa3sMHILbajy O TOME KaKo ce
MOHAIIATH, KaKo pearoBaTH, IITa YpPaguTh y onpeheHuM curyanujama. Pazmarpame y3pouHO-
MOCIIEIMYHUX CUTYalllja ¥ HAUYWHU MOHAIIakha U PearoBama JIMKOBA Y lbUMa OTBapajy MUTama O
npodjeMruMa y JKMBOTY M HAYMHHAMA FHHXOBOT permnaBama. CHUTyaldja y TEKCTy IMOBOA je 3a
pasroBOp O TOHAIIAKYy y XKUBOTHUM CHUTallMjaMa M Kako M3Byhu Mmoyky 3a cBOj CTaB M OJHOC
npeMa JIeJIOBamy IPYTUX, alld ¥ MIPUXBATUTH MOJIEJ IOHAIIAkha KOjH je APYIITBEHO IPUXBATIHUB.
PazymeBame CKPHBEHHX MOYKa Yy KIHMDKEBHOM TEKCTY, JATHX MeTapOpHYHO M aleropHjCKH,
AapOBHTHMa OMoOTyhyje ma, paHHje oa APYTHX, Pa3MHILBajy O APYIITBEHO OATOBOPHOM H
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MOpaJTHOM MoHamamy. Kajga ce mpoMulba W pasroBapa o IHOpyKama KEIbMDKEBHHX TEKCTOBA
pasMHILba ce O OMIITHM HJcjaMa U )KHBOTHUM MCTHHaMa. Y CBajambeM THX OMIITHUX Hadesa, Koja
Cy eKCIUIMIMTHO WIM HMMIUTMIMTHO HWCKa3aHa, TapOBUTH C€ BACIHTaBajy 3a wuirpahuBame
MPUXBATIFUBUX OOJIMKA MTOHAIIAKA U 332 XyMaHe OJIHOCE Y JIPYIITBY.

VY pany he Outu mpukazana mapanena u3Mely uaeja ¥ OCOOMHA JIMKOBA y KELMKEBHUM
TEKCTOBHUMA M TOKEJPHUX 0COOMHA JINYHOCTH, a IPUKA3aHO je ¥ BACIHTABAKE TAPOBUTHX Y IyXY
KyJITYpHHX OJHOCA, MOPAJTHUX BPEAHOCTH U capambe Mely Jbyaima.

KibydHe peun: KEBMKEBHU TEKCT, KEbMKEBHHU JIMK, OCOOHMHE JIMYHOCTH, BACIHTame KapakTepa,
JapOBUTH.

Zorica Cvetanovié
University of Belgrade, Faculty of Education

zorica.cvetanovic@ug.bg.ac.rs

THE ROLE OF LITERARY TEXTS IN CREATING VALUE SYSTEMS OF THE
GIFTED

Every literary text, in addition to its artistic value, has a conceptual layer that points to
certain value systems - the message and lessons about life. Such a meaningful, preliminary
analysis shows its best in tales and fables in which the moral and ethical messages are presented
in an explicit way. Talk about the literary text and connecting it with life has educational
significance. The gifted can be identified with any literary figure and they can learn what the
basic moral values in society are. Literary character is a part of the art world and holder of
thoughts and ideas of each literary work. It contributes to the educational role of literature,
influences the development of attitudes, ideals and view on the world. The analysis of
characteristics of the characters points to the fact what the desirable and undesirable
characteristics are and it shows how to behave in a certain situation in which the characters are.
By reading and analyzing texts, especially fairy tales and fables, the gifted learn about people,
their characteristics and actions. Interpretation literary texts, the gifted learn more about solving
problems and conflicts, because they think how to behave, how to react, what to do in certain
situations. Consideration of the causal situation and ways of behaviour and reactions of the
characters in them raises questions about problems in life and ways of solving them. The situation
in the text of the reason is to talk about the behaviour of the living situation is and how to draw a
lesson for their attitude and relationship to other activities, but also to accept a model of
behaviour that is socially acceptable. Understanding the concealed lesson in literary text, given a
metaphorical and allegorical meaning, the gifted, earlier than others, think about social
responsibility and ethical behaviour. When people think an talk about the messages of literary
texts, they think about the general ideas and the truth. By adopting these general principles, which
are explicitly or implicitly expressed, the gifted are brought up for acceptable forms of behaviour
and human relations in society.

The paper will present parallels between the ideas and traits of characters in literary texts and
desirable personality traits, and pedagogical work with the gifted is shown in the light of cultural
relations, moral values and cooperation among people.

Key words: literary texts, literary character, personality traits, character education, the gifted.
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«NIJE ZLATO SVE STO SIJA ...» (poslovica)
(ili druga strana darovitosti)

Neke pojave i rezultati u radu ljudi nisu uvek onakvi kakvim izgledaju u prvi mah, Sto se
moZze reci i za darovite i kreativne.

Darovitost i kreativnost ucinili su Zivot ljudi lakSim, udobnijim, humanijim i lepSim.
Medutim, detaljnijim uvidom u fenomen darovitosti i Kriticnijim procenjivanjem odredenih
rezultata i opstih ishoda u nekim oblastima Zivota, javile su se krupne nedoumice i velike dileme.

Kada su razmatrana pitanja darovitosti, najéeSc¢e su to bili pozitivni rezultati i pozitivna
(poZeljna) svojstva darovitih. Negativni ishodi i negativna svojstva nekih darovitih su sasvim
zanemarivana.

U ovom prilogu bi¢e prikazani rezultati istrazivanja o darovitoj deci i mladima do 18
godina u nas, sa stanovista 4000 roditelja, nastavnika i instruktora, i to rezultati o nepoZeljnim
(negativnim) svojstvima darovitih i kreativnih.

Glavne reéi: moralnost, darovitost, nepozeljna svojstva darovitih.

Bosiljka Pordevié
Serbian Academy of Education
Belgrade

“ALL THAT GLITTERS IS NOT GOLD” (a proverb)
(or: another side of giftedness)

Certain appearances and results in the work of people are not always what they seem to
be at first sight; this is also true for the gifted and creative.

Giftedness and creativity have made life of people easier, more comfortable, more
humane and more beautiful. However, deeper insight into the phenomenon of giftedness and
more critical assessment of particular results and general outcomes in certain fields of life have
opened up great dilemmas.

When considering the issues of giftedness, it was always the case that positive results and
positive (desirable) features of the gifted were taken into account. Negative outcomes and
negative features of some gifted individuals have been completely neglected.

The paper considers the results of the research on gifted children and young people up to
18 years of age in Serbia, from the standpoint of 4000 parents, teachers and instructors — the
results showing undesirable (negative) features of gifted and creative.

Key words: morality, giftedness, undesirable features of the gifted.
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TALENTOVANI UCENICI, VREDNOSNE KATEGORIJE | MORALNO VASPITANJE

U saopStenju se raspravlja o problemima morala, moralnog vaspitanja, drustveno-
moralnih vrednosti i kategorija i ulozi roditelja i Skole u ovom znacajnom i kompleksnom
procesu. Posebna paznja je poklonjena uskladivanju darovite dece i mladih i njihove moralne
osetljivosti.

Ve¢ od ranog detinjstva mnoga darovita deca pokazuju znake moralne osetljivosti, teZznju
da brinu o drugima, da ublaze bol i patnju ili pokazuju odredene sposobnosti da «razmisljaju» o
apstraktnim idejama kao $to su pravda i pravi¢nost. Poceci moralne osetljivosti nalaze se u
razvoju empatije izmedu roditelja i deteta. Kada je u pitanju empatija, darovitoj deci treba ukazati
pomo¢ kako im ona ne bi predstavljala razvojnu teSko¢u. Veoma nadarena deca najceSce
zahtevaju snazni podsticaj roditelja, njihovu paznju, angaZovanje, podrSku i privrzenost. Prema
shvatanju struénjaka, koji se posebno bave ovim problemima, ve¢ na ranom predSkolskom
uzrastu darovita deca pocinju da razvijaju odredena razumevanja osnovnih zahteva u pogledu
moralnih procena kao Sto su: pravedno i nepravedno, briga i nebriga, poSteno i neposteno,
hrabrost i kukavi¢luk. Darovitoj deci je potrebno omoguciti da raspravljaju o idejama koje
razvijaju o moralnim zahtevima. Briga odraslih (roditelja i nastavnika) moze im pomo¢i da
otkriju svoje unutranje teZnje kao i da objedine rasudivanje i saose¢anja u moralnom izboru. Da
bi razvili osetljivost za moralni izbor, deci treba omoguciti da shvate odredena pravila, norme,
objasnjenja i moguce posledice.

Prezentirana su brojna shvatanja struc¢njaka koji se bave proucavanjem razvoja i
moralnog vaspitanja, kao i vrednosnih kategorija, talentovane dece. U tom pravcu posebno je
znacajan rad psihologa Deirdre Levickog (1997) pod naslovom «Razvoj identiteta darovite dece:
moralna osetljivost».

Kljuéne reéi: moralnost, darovitost, porodica, skola, moralne vrednosti.

Jovan Pordevié
Serbian Academy of Education
Belgrade

TALENTED STUDENTS, VALUE CATEGORIES AND MORAL EDUCATION

The statement is about the issue of morality, moral education, social and moral
values and categories and the role of parents and schools in this important and complex process.
Special attention was paid to the harmonization of gifted children and young people and their
moral sensitivity.

From early childhood, many gifted children show signs of moral sensitivity, the
tendency to care about others, to alleviate pain and suffering or show a certain ability to "think"
about abstract ideas such as justice and fairness. The beginnings of moral sensitivity are in the
development of empathy between parent and child. When it comes to empathy, gifted children
should help to point out that she did not represent impairment. Very capable students often
require strong incentives parents, their attention, commitment, support and loyalty. According to
the understanding of experts, dealing specifically with these problems, but the early pre-school
age gifted children begin to develop some understanding of basic requirements in terms of moral
evaluation, such as: just and unjust, care and neglect, fair and unfair, courage and cowardice.
Gifted children should be granted an opportunity to discuss ideas that develop the moral
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demands. Caring of adults (parents and teachers) can help them to discover their inner aspirations
and to unify thinking and compassion in moral choice. To develop sensitivity to the moral choice,
children should be able to understand certain rules, norms, explanations and consequences.

In the text is presented a number of views of experts who study the development and
moral education, as well as value categories, talented children. In this regard it is especially
important work of psychologist Deirdre Levickog (1997) entitled "Development of the identity of
gifted children: moral sensitivity."

Key words: morality, ability, family, school, moral values.

Rajko Djurié
Visoka Skola strukovnih studija za obrazovanje vaspita¢a“Mihailo Palov* Vrsac
rdjuric@beotel.net

DAROVITOST | MORALNOST U DRUSTVENO-ISTORIJSKOM KONTEKSTU

Tekst “Darovitost i moralnost u druStveno-istorijskom kontekstu™ sastoji se iz dva dela.

Tema prvog dela su darovitost i moralnost; tema drugog dela su daroviti Romi, o ¢emu
se inace nije dosad uopste raspravljalo u nau¢noj literaturi.

Fenomen darovitosti tretira se najpre kroz kratko podse¢anje na istorijska istraZivanja,
zatim se predstavljaju najpoznatiji modeli koje su razvijali najistaknutiji svetski stru¢njaci
kognitivne, razvojne i Skolske psihologije (Levis M. Terman, Joseph M. Renzulli, Franz J.
Monks, Wilhelm Wiecerkowski, Harold Wagner, Gagne Francoys, Howard Gardner, Joy Paul
Guilford itd.) i osvrtom na tipologiju i tipoloSke odlike darovitosti.

Drustveni razvoj i procesi, kao i najveci izazovi buduénosti svedoce da ¢e potreba za
darovitima biti sve veca.

Ali, na pitanja koja su proistekla iz dogadaja koji su dali pecat 20. veku (Audvic i
HiroSima) nadovezuju se danas mnoga druga.

Dve su kljuéne teorije koje danas nude odgovore na ta pitanja.

To su teorija racionalnog odlucivanja i teorija moralnog dobra.

Te teorije se medusobno razlikuju, Sto potvrduju i mnoga empirijska istrazivanja,
narocito istraZivanja koja su izvrSena u poslednjih nekoliko godina u Nemackoj.

Medutim, u pojedinim evropskim zemljama, narocito u zemljama bivSeg
komunistickog rezima, nije moguca primena ni merila koje je formulisala teorija racionalnog
odlucivanja, ni merila koja su utemeljena na postavkama teorije moralnog dobra. Jer, kako je
rekao ¢eSki filozof Karel Kosik, u tim zemljama se ukorenio “mafijaski kapitalizam”.

U cilju ilustracije, navedena je Srbija, koja se nalazi ne samo pred zadacima
reSavanja problema iz doba socijalizma, ve¢ i mnogobrojnih problema koji su posledica
desetogodiSnjeg rata na prostorima bivse Jugoslavije. U ratu, koga je Gete opisao kao “raj za
psihopate, piromane, zlocince i olo$ svake vrste”, nema mesta ni za normalne, ni za darovite.

Politicka elita, koja snosi najvecu odgovornost, nije sposobna da reSava uspesno te
probleme, pa su, usled toga, prostori za darovite u Srbiji veoma suZeni.

Romi su bili vekovima diskriminisani, proganjani a, zajedno s Jevrejima, bili su Zrtve
holokausta. Medutim, oni se i dalje posmatraju kroz *“naocari” predrasuda, ¢iji je zajednicki
imenilac anticiganizam (u mnogim evropskim drzavama romska deca su masovne Zrtve primene
klasi¢nih testova inteligencije, a u Srbiji se ¢ak odomocio termin “ciganski 1Q”!!l. Autor ovog
teksta publikovao je viSe radova o tom rasistickom postupku i zloupotrebi testova u naSim
Skolama. S druge strane, kao Sto se u proslosti precutkivalo poreklo darovitih Jevreja, tako se
precutkivalo i precutkuje poreklo darovitih Roma. Posto su engleski istrazivaci utvrdili romsko
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poreklo Pabla Pikasa, koji se nalazi na listi “univerzalnih genija”, u tekstu je navedeno vise
Roma — slikara, knjizevnika, muzicara i istaknuta matematicarka Sofija Vasiljevna Kovaljevski.

i doneti plodove ¢ak pod vrlo nepovoljnim uslovima i okolnostima i uprkos svim silama.
Sprecavanje i nepriznavanje onog Sto je izvrsno, bez obzira na nacionalno, rodno ili socijalno
poreklo, jeste varvarstvo, kaZe autor teksta, pozivajuéi se na Getea.

Rajko Djuric
Preschool Teacher Training College “Mihailo Palov” Vrsac
rdjuric@beotel.net

GIFTEDNESS AND MORALITY IN SOCIAL-HISTORICAL CONTEXT

The text “Giftedness and morality in social-historical context” consists of two parts.

The point of interest in the first part of the text is giftedness and morality. The subject of
the second part are gifted Roma persons, usually neglected in scientific literature.

At the outset, the phenomenon of giftedness is treated trough a short reminiscence on
historical research; then the most famous models are represented being developed by the most
prominent world experts from the fields of cognitive, developmental and school pedagogy (Lewis
M. Terman, Joseph M. Renzulli, Franz J. Monks, Wilhelm Wiecerkowski, Harold Wagner, Gagne
Francoys, Howard Gardner, Joy Paul Guilford etc) with the overview of the typology and
typological features of giftedness.

Social development and processes, as the greatest challenges of the future, have testified
that the need for the gifted will be ever increasing.

However, numerous questions driven by the events marking the 20" century (Auschwitz
and Hiroshima) nowadays lead to numerous other questions.

There are two key theories that offer answers to these questions.

They are the theory of rational decisional making and the theory of moral good.

These theories differ, which has been confirmed by numerous empirical research,
especially those undertaken during recent years in Germany.

However, in some European countries, especially in those of the ex communistic regime,
it is not possible to apply either the measures formulated by the theory of rational decision
making or the measures grounded in the assumptions of the theory of moral good, due to the fact
that, as it has been pointed out by the Czech philosopher Karel Kosic, it is “mafia capitalism” that
has taken roots in these countries.

Just as an illustration, Serbia is mentioned, which is facing not only the tasks of solving
the problems it inherited from the age of socialism, but also numerous problems which are the
consequences of ten-year-long war in the region of ex Yugoslavia. At war, described by Goethe
as “a paradise for psychopaths, piromans, criminals and scum of every kind” there is no place for
either normal or the gifted.

Political elite, which has the greatest responsibility, is not capable of solving the stated
problems successfully. As a consequence, the space for the gifted in Serbia has been significantly
narrowed.

Romani people have been discriminated and persecuted for centuries, and, together with
the Jews, they were the victims of holocaust. However, they are still viewed through the “glasses”
of prejudice and bias, and its common denominator is antiziganism (in numerous European
countries Roma children are mass victims of the application of classical intelligence tests, while
there is a common phrase in Serbia “Zigani 1Q”!!l). The author of the paper has published a
number of texts dealing with the racist actions and the abuse of the tests in the school in Serbia.
On the other hand, just like the origin of the gifted Jews was kept back, the origin of the gifted
Roma also was and has been left unsaid. Since British researchers have confirmed Roma origin of
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Pablo Picasso, who is on the list of “universal geniuses™, the text has stated several Roma persons
— painters, writers, musicians, as well as the prominent mathematician Sofia Vasiljevna
Kovaljevski.

It seems that Roma people are the most striking example that giftedness can sometimes
survive, develop and bring great achievements even under very unfavourable conditions and in
spite of all the negative powers. Citing Goethe, the author of the text points out that preventing
and unrecognising what is exceptional and outstanding, regardless national, gender or social
origin is barbarism.

Mmupocasa Bypumuh-bojanosuh

Yuusepsurer y beorpany, ®uno3opcku pakyarer
Ounesbense 32 ncuxogorujy, beorpaa
mdjurisic@rcub.bg.ac.rs

ETUYKHU APTYMEHT Y IIPUJIOT INTYPAJIMCTHYIKOM INIPUCTYITY
NHNOACTUIAIbA KPEATUBHOCTH Y OBPA3OBAY

[Ipeamer pama je eTWyka TEPCIICKTHBA KOHIENTyaau3alrje oOpa30BHUX IHJBEBA Y OKBHPY
TUTyPAMCTHYKOT KOHIIENTa o0Opa3oBama. Y paay ce HCIOUTYjy KJbYyYHE IICHUXOJIOUIKE
NPETIOCTaBKe M MpenpeKe 3a MIypaTMCTUYKH IPUCTY 00pa3oBamby MIaJUX Kao U MOJCTHLAE
KpeaTHBHOCTH. Ham mpuctynm upe y CynpoTHOM cMepy y OJHOCY Ha TPaIMIIMOHAIHU OKO
KJbYUHOT TIMTama. Kako BPETHOCT TOJIEpaHIIMje pa3BHjaTH y o00pazoBamy? 3a pasiauky oI
paHMjuX MPUCTYIA KOjU CIie/ie JIOTUKY ITpeMa K0joj IeMOKpaTCKe BPEeIHOCTH, Ha puMep, Tpeda y
00pa3oBamy EKCIUIMIIMTHO IPOMOBHCATH Kao MOXEJbHE BPEAHOCTH, MH CMO TIIOIUIA OJ
IPYyTauljuX TPETIIOCTAaBKHM. KOTHUTHBHA (DIEKCHOMIHOCT MOJICTHYE NPYIITBEHY TOJIEPAHIIH]Y.
OCHOBHA TIPETIIOCTaBKa j& MCUXOJIOUIKA CIPEMHOCT 33 YBaXKaBame Pa3IHYUTOCTH. TO je y HCTO
BpEMe TJIaBHHU €THYKH KPUTEPUjYM U €TUYKH apryMEHT y MPHJIOT IUIYPaJHUCTHYKOT MPUCTyHa y
MOACTHLAKY KpeaTUBHOCTH. L{1ib je OMo 1a ce yTBpAM KaKOo NPUHIUIN MYJITHIICPCIIEKTHBHOCTH
W MYNTHKYJITypalu3Ma, Kao CacTaBHUX JeJiOoBa IUIYPAIUCTHYKOT OOpa30BHOT KOHIIENTa
0JIroBapajy 3axTeBHMMa CaBPEMEHOI PaIHOT OKpY)Kema W IMOKEJbHUM HCXOIuMa 00pa3oBama,
NOCEOHO y BE3H ca MOJICTUIAKEM KPEaTHBHOCTH. 3aTHM Jia Ce YCIIOCTaBH Be3a n3Mel)y OCHOBHHX
eTUYKUX MPETIIOCTaBKH IUIyPAIUCTUYKOT KOHIETITA W MOXKEJBHUX OOpa3OBHUX IMJbEBA.
VYxipyuyjyhu iBa riaBHa npuHIHIA 00pa30Bamba MYJITHIIEPCIIEKTUBHOCT H MYJITHKYJITYPaIn3aM,
aHaJM3MpaTd CMO KOja eTHYKa Hayela IUIypaIMCTHYKa KOHLeENnuja oOpa3oBama IMMOACTHYE.
Takohe woryhHOCTH jadama EMaHIIUIIATOPHOT TOTEHIIMjaja INKOJIC IUTyPaTUCTHIKUM
npuctynoM. CauWmbeHa Cy JBa HUBOA aHaluM3e. KOHICNTyalHa W eMIIUpHUjcKa.yY Haiem
UCTPaKUBaky KOHCTPYKT IMpHUXBaTama IUIypajluTeTa HAeja je KopulheH Kao LEeHTpaIHU
perpe3eHT KOTHUTHBHE (uiekcnOmwiHocTH. [locTaBiimm cMo Hekosmko xunotesa. [IpBo, mocroju
MO3UTHBHA TI0BE3aHOCT W3Mel)y KOTHHTHBHE (IICKCHOMIHOCTH W MYJITHUIIEPCHEKTUBHOCTH,
MYJATHKYJITypaau3Ma ¥ KpeaTHBHOCTH. Jpyro, oapeleHe kapakTepUCTHKE JTUYHOCTU MOJACTUYY,
TO jecT, OMeTajy KOTHUTUBHY ¢uekcuOmiHocT. Tpehe, KOrTHUTHBHA (IIEKCHUOMIIHOCT ce MOXKe
mo6ospmaT onpeheHnM mporeaypama. Pesynratn anammse MOTBphyjy IOCTaBJhEHE XHITOTE3E.
Huje nobujena 3HavajHa kopenanuja uaMel)y KorHUTHBHE (QIIEKCHOMIHOCTH M KPEaTHUBHOCTH, aJi
nocroju mose3aHocT. Ocnamajyhu ce Ha TEOPUjCKY M €MIHUPHjCKY apryMeHTalujy, ayTopka
3aKJbydyje [a MOJCTHIAmE IUTyPATUCTHYKOT KOTHUTHBHOT CTHJIA y HACcTaBH, YyKJbyuyjyhu
MPUHIMIE MYJITHIEPCICKTUBHOCTH ¥ MYJITHKYJITypalu3Ma je Haj3HA4ajHUju TOTEHIH]jal
IUTYPaIMCTHYKOT KOHIIETITa 0Opa3oBama y MPHIPEMH MJIaguX 3a KUBOT M Paj y CaBPeMEHOM
IpymTBy. MehyTuM, Hama3 Koju ce Thde OoApeheHMX MCUXOJIOMKUX TMPEANCIO3UIja Koje
OMeTajy KOTHUTHBHY (IIeKCHOMITHOCT yKalyjy Ha IONAaTHH 3axTeB 3a audepeHImpaHuM
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MPHUCTYIIOM y HAacTaBU Koja OM ce opraHu3oBajia y CKJIaAy ca MPUHIMIIKMA IUTYPaTUCTHYKOT
KOHIIENTA. .

KibyuHe peuu: eTWKa IUTypaJMCTHYKOI KOHLENTa 00pa3oBama, IUIyPAIMCTUYKH KOTHHUTHBHHU
CTHJI, KPEaTUBHOCT, MYJITUIIEPCIIEKTUBHOCT U MYJITHKYJITYPATHOCT.
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THE ETHICAL ARGUMENT IN FAVOUR OF PLURALISTIC APPROACH TO
FOSTERING CREATIVITY IN EDUCATION

Abstract The subject of the paper is the ethical perspective of conceptualisation of educational
goals within the pluralist concept of education. The paper studies the key psychological
assumptions and obstacles to the pluralist approach for education of youth as encouraging
creativity. Our approach follows the opposite direction comparing to traditional about the key
question: how the value of tolerance should be developed in education? Unlike the previous
approaches following the logic that democratic values, for example, are educated by explicit
advocating and promotion of desirable values, we started from a different hypothesis: cognitive
flexibility induces social tolerance. The basic psychological assumption is readiness for
appreciation of differences. That is in the same time the main ethical criteria and the ethical
argument for a pluralistic approach to encouraging creativity. The goal was to determine how the
principles of multiperspectivism and multiculturalism as constituents of the pluralist educational
concept correspond to the demands of the contemporary work environment and desirable
educational outcomes especially related to creativity. Also, to establish connection between core
ethical pluralist assumptions desirable and educational goals. Including the two main principles
of education multiperspectivism and multiculturalism, we also analysed what ethical tenets
pluralist concept of education encouraged. Also the possibilities of strengthening the
emancipatory potential of school by pluralist approach. Two levels of analysis was performed:
conceptual and empirical. The construct of acceptance of plurality of ideas was used as a central
representative of cognitive flexibility in our research. We set several hypotheses. First, there is a
positive correlation between cognitive flexibility and multiperspectivity, multiculturalism, and
creativity. Second, certain personality features encourage, that is, interfere with cognitive
flexibility. Third, cognitive flexibility can be improved by certain procedures. The analysis results
confirm the hypothesis.There was no significant correlation between cognitive flexibility and
creativity, but there is a connection.Relying on theoretical and empirical arguments, the author
concludes that encouraging pluralist cognitive style in instruction including the principles of
multiperspectivism and multiculturalism is the most important potential of the pluralist concept of
education in preparing the young for life and work in the contemporary society. However, the
findings concerning certain psychological predispositions that interfere with cognitive flexibility
suggests an additional request for a different approach to teaching which would be organized in
accordance with the principles of a pluralistic concept.

Key words: pluralist concept of education, pluralist cognitive style, multiperspectivism and
multiculturalism.
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SPIRITUALNA SENZITIVNOST NADARJENIH OTROK

Nekateri nadarjeni otroci ze iz zgodnjih let izkazujejo spiritualno senzitivnost. Ti otroci razumejo
univerzalnost spiritualnih pojmov  kakor je, odpuSéanje drugim, razvijanje spiritualne
samozavesti skozi postavljanja vpraSanj in odkrivanja spiritualnih problemov in njihovo
reSevanje. Nadarjeni si razvijajo sistematicno filozofijo Zivljenja in smrti ali so iskalci
transcendence v svetu, pri drugih ljudeh in pri sebi. Spiritualno senzitivnost srecujemo pri tistih
nadarjenih otrocih ki si razvijajo znanje o spiritualnih pojmih, ki prej kot vrstniki preucujejo
sisteme verovanj in prepri¢anj, ki se aktivirajo iz Zelje, da bi osvobodili trpljenje drugih in ki
izkazujejo dokaze o transcendentnih in misti¢nih izkudnjah. Omenjena Studija preucuje pojem
spiritualne senzitivnosti, preucuje vlogo asinhronije v razvoju spiritualnih problemov in osvetljuje
primere, kako doZivljajo nadarjeni otroci omenjene probleme v vsakodnevnem Zivljenju.

lvan Ferbezer

INTITUTE FOR GIFTEDNESS DEVELOPMENT
REVIVIS Ptuj

Slovenija

ivan.ferbezer@siol.net

SPIRITUAL SENSITIVITY OF GIFTED CHILDREN

Starting from an early age, some gifted children show evidence of spiritual sensitivity. These
children understand the universality of spiritual concepts such as forgiveness of others, develop
spiritual self-awareness through asking questions and finding spiritual problems to solve,
develop a systematic philosophy of life and death, or are seekers of the transcendent in the
universe, other people and themselves. Spiritual sensitivity encompasses those children who
develop knowledge of spiritual concepts and examine belief systems in advance of age peers,
those who act from a desire to relieve the suffering of others and those who show evidence of
transcendent or mystical experiences. This study explores the concept of spiritual sensitivity,
examines the role of asynchrony in the development of spiritual concerns, and offers examples
of how gifted children experience these concerns in their everyday lives.
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UTICAJ MASOVNIH MEDIJA NA MORALNE VREDNOSTI DAROVITIH

Autorke u radu razmatraju problematiku moralnih vrednosti darovitih i njihovo
formiranje i razvoj pod uticajem razli¢itih sadrZaja kojima su izloZeni putem sredstava masovnih
komunikacija. U danasnjem svetu ekspanzije znanja, tehnike i nauke, izloZeni smo velikoj
koli¢ini novih informacija, novih saznanja, razlicitih pravaca i pogleda na zivot, kulturu,
umetnost, obrazovanje... Nudi se bezbroj perspektiva, novih paradigmi, drugacijih vrednosti, a
stvoriti kriticki stav i odgovorno pristupiti i pronaci sebe u savremenosti postaje veliki izazov sa
kojim se svi suocavamo.

Moralne vrednosti su tema razmatranja mnogih mislilaca vekovima unazad, ali postaju
imperativ u svetu gde sve viSe druge vrednosti dobijaju primat i prvenstvo. IzloZenost razli¢itim
sadrzajima koji se plasiraju kroz internet, film, Stampu, dovodi do formiranja svog pogleda na
svet i oblikovanja drugacijih moralnih vrednosti. Stoga, je neophodno veliku paznju usmeriti na
proucavanje i istrazivanje problematike savremene medijske kulture i njenog uticaja na moralne
poglede i vrednosti.

Darovitost predstavlja posebno znacajno podrucje proucavanja i razmatranja jer nosi
znacajne specifi¢nosti u vaspitnom delovanju i potrebno je ukazati na sve izuzetnosti koja ona
podrazumeva. Otvara se niz pitanja koja traZze svoje odgovore u istraZivanjima, kao $to su: Sta za
darovite znac¢i moralno Ziveti, kakav je smisao takvog Zivota, kako savremena kultura uti¢e na
formiranje moralnosti darovih, kao i mnoga druga. U radu ¢e biti izloZzena savremena shvatanja,
rezultati istraZivanja i teorijske postavke razli¢itih autora o zna¢ajnom uticaju sredstava masovnih
komunikacija na formiranje moralnih vrednosti i stavova darovitih. Jer suoceni sa potpuno novom
kulturom koja formira i usmerava delovanje, vrednosti, ponaSanje pa i Zivot sam, nuzno je da
paznju i istrazivacke kapacitete usmerimo ka razumevanju ove problematike.

Kljuéne reéi: savremena kultura, masovni mediji, moralne vrednosti, daroviti.
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AN INFLUENCE OF MASS MEDIA ON MORAL VALUES OF THE GIFTED

The authors of the paper deal with issues of moral values of the gifted and their formation
and development under the influence of different amenities that are exposed to by means of mass
communication. In the contemporary world of the knowledge, technology and science expansion,
people are exposed to large amounts of new information, new knowledge, different directions and
views on life, culture, art, education ... There are offered numerous perspectives, new paradigms,
and different values, and it becomes a big challenge to create a critical attitude and responsibly
approach and find oneself in the contemporariness, which everybody faces with.
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Moral values are the focus of consideration of many speculators for centuries. However,
they become more imperative in the world where all the other values have precedence and
priority. Exposure to a variety of amenities, which are offered through the Internet, film, and
press, result in the creation of one’s own view of the world and formation of different moral
values. Therefore, it is necessary to focus attention on studying and examining the problems of
contemporary media culture and its influence on moral views and values.

Giftedness is a particularly important area of studies and consideration, since it has
significant specificities in the educational activities, and it is necessary to point out to all the
excellences implied by it. It opens a series of questions seeking answers in the researches, such
as: What it means for the gifted to live morally; what is the meaning of such life; how does
contemporary culture affect the formation of morality in the gifted, and many other questions.
The paper exposes contemporary concepts, results of the researches, and theoretical assumptions
of different authors on the significant impact of mass media on the formation of moral values and
attitudes of the gifted. Being faced with completely new culture which forms and directs the
activities, values, behaviour and the life itself, it is necessary to focus attention and the research
capacities towards understanding of these issues.

Key words: contemporary culture, mass media, moral values, gifted.

Marta Gal

Eotvos Jozsef Féiskola - Visa Skola Eétvds Jozsef
Madarska

marta gal@freemail.hu

MORALNO VASPITANJE UCENIKA KOJI STIZU 1Z RAZLICITIH SOCIJALNIH
SREDINA

Da bi se darovitost mogla razvijati, potrebna joj je stimulativna okolina. Nadarenom uceniku su
potrebni pozitivni uzori, treba mu osigurati odgovaraju¢e mogucnosti da stekne nova iskustva,
neophodno mu je pruZati Sanse da razvija svoje kreativne potencijale i da savlada sposobnost za
donoSenje moralnih odluka. U ¢emu je tajna moralnog vaspitanja? MoZda je odgovor na ovo
pitanje medusobno poverenje. Da li je 14-godiSnjem uceniku u gimnaziji koji stize iz dobre,
obrazovane mozda, ¢ak, iz bogate familije lakSe objasniti drustvene norme i pravila redovnog
ponaSanja nego 14-godiSnjem ucéeniku koji pohada osnovnu Skolu u jednom malom selu, ¢ija je
porodica pogodena siromaStvom, nezaposlenoS¢éu i pripada romskoj nacionalnosti? MoZda se
moralno vaspitanje neto lakSe moZe realizovati u gimnaziji gde u jednom razredu ima vise
nadarenih ucéenika koji Zele nastaviti svoje Skolovanje, koji ve¢ na predmetnoj nastavi imaju razne
mogucnosti da proSire svoje znanje i da razvijaju svoje moralne kompetencije i moralnu
odgovornost nego u jednom takvom razredu gde zahtevi nisu dovoljno podsticajni za angaZzovanje
intelektualnih sposobnosti jednog nadarenog ucenika jer to u nekim slu¢ajevima moze izazavati
dosadu i agresivno ponaSanje, pogotovo onda kada je nadareno dete jo$ suoceno sa negativnim
pritiskom svojih vrdnjaka. Da bi naSi ucenici mogli doneti prave moralne odluke, treba voditi
iskrene razgovore sa njima, treba ih podsticati da vode diskusije o moralnim dilemama, treba ih
nauciti da argumentiraju, a dramskim radom, situacionim igrama, moZemo ih motivisati da,
zajedno sa svojim vrdnjacima, nadu reSenja na razna moralna pitanja. Nadarenim ucenicima vrlo
su vazni iskreni razgovori, diskusije i argumentacije, jer na ovaj nacin imaju vec¢u hrabrost da
izraZzavaju svoju individualnost, svoje misli i posebne kreativne ideje; i ako preko toga jos
dobijaju emocijalnu podrsku, to, onda, razvija njihovo samopouzdanje, samouverenje. Bitno je da
oni sami, ili zajedno sa svojim vr3njacima, reSavaju moralne dileme jer s jedne strane adolescenti
u ova doba viSe veruju svojim vrSnjacima nego odraslima, a s druge strane ¢e dobiti jednu sliku o
sebi, prepoznace sebe u raznim situacijama Sto se najbolje moze videti po tome da na pocetku

69


mailto:marta_gal@freemail.hu

razgovora govore o jednom drugom licu (jednog karaktera iz jednog knjizevnog dela) a kasnije
ve¢ koriste prvo lice jednine. Korisno je, pre nego Sto po¢nemo voditi razgovor o moralnoj
dilemi, napisati u svesku nadarenog uc¢enika naSe reSenje dileme a na kraju ¢asa to uporediti sa
reSenjem Kkoji su nasli u¢enici. Ako ucenici primete da je nastavnik iskren prema njima ,oni ¢e
njemu lakSe pokloniti svoje poverenje, a nastavnik na ovaj nacin ima vecu Sansu da oblikuje i
menja stavove i ponaSanja mladih.

Kljuéne reéi: Razgovor, diskusija, argumentacija, dramski rad, situacione igre
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MORAL EDUCATION OF PUPILS FROM VARIOUS SOCIAL SETTNGS

For giftedness to be developed, stimulating setting is necessary. Gifted child needs positive role-
models, it is necessary to open up possibilities for him to get new experiences; chances should be
offered to a gifted child to develop his/her creative potentials and master the skill to make moral
decisions. What is the secret of moral education? It seems that the answer to the question could be
mutual trust. Is it easier to explain social norms and the rules of regular behaviour to a 14-year-
old general high school pupil coming from an educated, or even rich family than the 14-year-old
primary school pupil in a small village, whose family suffers from poverty, unemployment and is
of Roma nationality? Perhaps it is a bit easier to carry out moral education in a general high
school in a class with several gifted pupils who want to continue their schooling, who within
subject teaching have various possibilities to increase their knowledge and develop moral
competencies and moral responsibility than in a class where the demands are not encouraging
enough for the engagement of intellectual abilities of a gifted pupil, having in mind that in some
cases this can cause boredom and aggressive behaviour, especially when a gifted child is faced
with the negative peer group pressure. For our pupils to be able to make right moral decision, it is
necessary to lead sincere conversations with them — they should be encouraged to participate in
discussions on moral dilemmas; they should be taught to provide arguments; through drama
activities and situational games they could be motivated to find solutions of numerous moral
issues together with their peers. What is very important for gifted pupils are sincere
conversations, discussions and argumentations, since in this way they have greater courage to
express their individuality, their thoughts and special creative ideas — if they get emotional
support through such activities it will develop their self-confidence. It is necessary for them to
solve moral dilemmas either on their own or together with their peers, having in mind that, on the
one hand, the adolescents at this age believe their peers more than adults, while, on the other
hand, they will get a self-image, they will recognize themselves in various situations. This can be
noticed through the fact that at the beginning of a conversation they usually talk about another
person (e.g. a character from a literary work) to switch to the first person of singular as the
discussion goes on. It is useful to write down our solution of a given dilemma in the notebook of
the gifted child before we start the discussion on moral dilemma, so that we could compare it with
the solutions the pupils have found. If the pupils notice that the teacher is sincere with them, they
will be more ready to trust them, and in this way, the teacher will have greater chance to shape
and modify the attitudes and behaviour of young people.

Key words: discussion, argumentation, drama activities, situational games.
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CooTHOIIEeHUE HPABCTBEHHbIE HOPM H 11eJIell B TBOPYECKOM
AeSITeJIbHOCTH

IIpobnema COOTHOIICHHWS HPABCTBEHHBIX KOHCTAHT W YCTAaHOBOK B TBOPYECKOM
JIeSITEIbHOCTH KOPEHUTCS B TIIyOOKOH IPEBHOCTH. JTa NeATENbHOCTh Tu(hepeHIIupoBaNach 1o
Mepe CBOEro pa3BepPThIBAaHWA B HCTOPUM YeIOBEYECTBA. Tak, CIOXHUBIIMECS K HACTOAIIEMY
BPEMEHHU Pa3HOBHIHOCTH €€ Pa3HOBUIHOCTH - MEIUIIMHCKAs MPAKTHKA, HAYYHOE MCCIICOBaHNE
HE)KMBOH MTpHPOIBI, paboTa C IKUBOTHBIMH, - UMCIOT CHENU(DUYSCKUE HPABCTBEHHBIC
OTpaHWYEHHS, KacalolIhecsl TOTO, YTO OIEHUBAETCS dTUYHBIM W HEITHYHBIM, OE3HPaBCTBEHHBIM
WM HAXOJSIIIIUMCS Ha TPaHU JOITYCTUMOTO.

B npodeccuoHanbHOW 3THKE HAYYHO-NPAKTUYECKOH  JCSITEIBHOCTH  MOJIPOOHO
MpOpabOTaHbl T€ COBOKYMHOCTH OOCTOSATENLCTB, KOTOPhIE MOTYT OmpaBIaTh (MU MO KpaiHeit
Mepe OOBSCHHUTH) HApyIIEHHE CIIOKHBIINXCS HPABCTBEHHBIX TPEOOBAHWN B KOHKPETHBIX
cutyamusix. COBEepIIIEHHO APYToil XapakTep UMEIOT HPaBCTBECHHBIC OTpaHUUYCHUS, HATaraeMble Ha
MPO(EeCCHOHANBHYIO JEATEIBHOCTh KPYIHOTO IMOJIMTUKA WM JUIUIOMaTa. 371eCh, K MpHMEpY,
«JIOXb BO CIIACEHUE» WJIM HaMEpeHHass HEeJOTOBOPEHHOCTh  SABIISIIOTCS — YCIOBUSIMU
npodeccHoHaIBHOTO ycrexa, pe3yJibTaThl KOTOPOrO MOTYT UMETh MO3UTHBHOE (MJIM HETaTHBHOR)
3HAYCHHE TSI YEIIOBEUECTBA B LIEJIOM, JIJIsi OOJBIIUX OOIIECTBCHHBIX IPYIII, HACSICHUS KPYITHBIX
rocyJapcTB U T.A.

Upes3BblUaliHO CJIOKHA TMpoOjeMa HPABCTBEHHBIX OTPAaHUYCHHUH B  TBOPYECKOM
JesITENBHOCTH JIIo/IeH uckycctsa. [Ipexae Bcero, motomy, uto nmosunus @omsl Hesepyromero u
CTpEMJICHHWE XYJOXXHHKAa «YHTH B TIyOWHBI» WIH BBIATH 32 TMpENeNbl OTPaHWYCHUH, YyKe
HaJIO’)KEHHBIX OOIECTBEHHBRIM MHEHHEM Ha IPAKTHUKY pabOTHI ¢ XYIOKECTBEHHBIMU OOpa3zaMH,
SIBJSIETCA  TOCTOSHHOW TEHJCHLIMEH COJAEp)KaTebHOW JKHW3HU HUCKYCcCTBA. | OTOBHOCTH
OeccTpalrHOro paspylieHus OapbepOB, CUMUTABIIMXCS HE3BIOJEMBIMHU €IIe BYepa — OJHO U3
YCJIOBHM TOTO «BIIOKCHHS TEPCTOB B paHBI», 0€3 KOTOPOTO HEBO3MOXKHO ITOCIIEIOBATEIHHOC
oOpa3Hoe HCCIIe0OBaHUE JCUCTBUTEIbHOCTH. YenoBek HCKyccTBa (eciau oOpaTtuTbes K
ouorpauuecKUM JMaHHBIM) YacTO BeAeT ceOs HEMpaBHILHO C TOYKH 3PEHUS MOBCEIHEBHOM
mopamu. Kak mucan b. Ilacrepnak o smaHocTH 3Toro Trna: «...Ho mis mepBoit ke 100ku / OH
mopset nmoBoga./ U kakue moctynku / COBEPIINT OH TOTaa?».

Hampotus, 1y1st npoeccuoHaIbHOrO I0PUCTa HApYIICHUE OOIIECTPUHSATHIX HPABCTBEHHBIX
HOPM HEJIOMYyCTUMO — CTPaXKH 3aKoHa (Kak »keHa [{e3apst) JOMKHBI ObITh BHE MOT03PEHHIA.

W, MOHATHO, HPABCTBEHHBIC MPETPEIICHUS HEIOMyCTHMBI B OOIIIECTBEHHOM MHEHUH IS
mearora, y4acTBYIOIIETO HE TOJIBKO B TPAHCIALMUU 3HAHWH, HO U B (DOPMHUPOBAHUM JTUIHOCTEH
HOBOTO ITIOKOJICHUS.

Uro xe kacaeTcsi Leled Mopald, TO HUX HIpsMas CBS3b C pealnu3alueil TBOPUYECKOTO
MOTEHLIMaJIa JIMYHOCTH, €€ 3aJlaTKOB M BO3MOYKHOCTEW, MpejcTaBigercs oueBuAHOUN. [Ipexne
BCEro, peub HJCT O IUIaHKe HPaBCTBEHHBIX TpeOoanmil. Kak mucanm JI.H. Toincroii, korma
TUTBIBEIIH K IIENTH 110 PEeKe C CHIIBPHBIM T€USHHEM Ha MPOTHBOIIOJIOKHBINA Oeper, HaJo TPECTH He
MpsSMO K HAMEUECHHOU TOYKE, a K TOUKE, HAaXOJsIIeics BbIlIe HEe, - T.€. TUIBITh MPOTUB TEUCHUSI.
B peamuzanmu BHICOKMX HPAaBCTBEHHBIX IEJCH 3aKAISIETCS XapakTep, YKPEIUIIeTcs BOJIA. 31eCh
CKJIQJIbIBACTCS COOOINECTBO COIO3HMKOB W CIMHOMBIIUICHHUKOB, - HE II0 CHTYal[HOHHBIM
OCHOBaHMSIM WJIM pacyeTaM JIMYHOW BBITOJIbI, a MO CTPEMJICHUIO U3MEHHUTH JKU3Hb K JydllleMy,
€03/1aTh HOBBIH, OoJiee OJATONPHUATHBIN KIUMAT JJIs TPYJa, ObiTa U COBMECTHOMW YKU3HH JIHOICH.
s mocTrkeHHs B3aMMONIOHUMAHMSI, CO3/IaHUs YCIOBUN JIISI COBMECTHOHM pabOTHI C IpyHIaMu
JoJed NPpYTruxX KyJbTYp U PEJUTHM, pa3AelsiolluX CXOIHbIE uaeanbl. Bolcokue HpaBCTBEHHbBIE
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YCTaHOBKH, TIOCIIC/IOBATEIBHO YTBEPKAAEMbIE B MEHSIOIIMXCS >KU3HEHHBIX OOCTOSITENbCTBAX,
SIBIIIOTCS, HA HAIll B3IVISLI, BaKHEHIIEH COCTaBIIAIONIEH TBOPUECKOTO Pa3BUTHUS JIMYHOCTH, - T.C.
KOHKPETHBIX TPOSBICHUN ee 3aJaTKoB M crocoOHocTell. be3 B3auMoneHCTBHSI CO CIIOKHBIMU
YCIOBUSIMH JKM3HM U YTBEPXKIEHHEM B HHX UWAEH W MNPHUHLHUIOB, COOTBETCTBYIOIIUX
JKU3HECTIOCOOHOMY ~ HPaBCTBEHHOMY  HJeally, TBOpYecKas JIMYHOCTh OKa3blBaeTcs B
HCKYCCTBEHHOH HEXHU3HECTIOCOOHOW cpeme. OTa cpena, B OTIMYHE OT KYJIBTYpPhI, MOXET
MOPOKIAaTh Pa3HOOOPA3HBIE JOTHYECKHE MPOEKINH W WX aHNMAalMOHHOE BOIUIOIIEHHE, BpPOJE
pasHooOpa3HbIX (IHTA3M M YXKacTHKOB. Ho mocnenHue — mapasuThl Ha Tele IUIOJOTBOPHBIX
JOCTM)KEHUH KyJIbTypHOW KM3HU YEJI0OBEUECTBA.
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OJHOC MOPAJIHUX HOPMHU U IMJBEBA Y CTBAPAJIAYKOJ JEJATHOCTHU

[Ipobnem ogHOCAa MOpaTHUX KOHCTAHTH M NPWHIIMIIA Y CTBApAIAvyKOj JEJATHOCTH MMa
CBOj KOpEH y JaBHOj mpomnuioctd. Ta pemaTHocT ce audepeHmupana y oHOj MEpH Kako ce
pas3BHjajla y MCTOPHjH YOBEYAHCTBA. Y HAIle BpEeME FHEHH PA3IMYUTH ACHEKTH — MEJUIMHCKA
npakca, Hay4YHO HMCTPaXKHBambEe HEKHBE MPHUPOJIE, paja ca XHUBOTHIHAMAa — HMMajy crenupuvHa
MoOpaJiHa OrpaHnyYerha y Be3U ¢ THM IITO Ce OLelkYje Kao eTHYHO WM HEETUYHO, HEMOPATIHO MU
ce HaJla3M Ha TPaHUIH JIOMYIITEHOT.

VY npodecroHanHoj eTUI HayYHO-TPaKTHYHE AETaTHOCTH TEMEJEHO Cy MPOaHaIH3UPaHu
OHHU YMHHUOLM KOjH MOTY ompaBaaTH (WIH y Kpajiboj MEpu 00jaCHUTH) HApYyIIABaHE CI0KEHUX
MOpaJHUX 3axTeBa y KOHKPETHO] curyanuju. [loTmyHO Apyraumju KapakTep MMajy MopayHa
orpaHHYCHa KaJ je ped O MpodeCHOHAIHO] ACIATHOCTH HEKOT BEJIHUKOT TOJUTHYapa WIIH
nuriomare. OBne, Ha mpuMep 'JIax Kao cmac” WM HaMepHA HEJOPEUCHOCT YEeCTO j€ YCJIOB
npoeCHOHATHOT YCIeXa, YHju Pe3yITaTH MOTY MMaTH MO3UTHBHO (MM HETaTHBHO) 3HAYCH:-E 3a
YOBEYAHCTBO y LIEJMHY, 32 BEJIHUKE APYIITBEHE IPyIle, CTAHOBHUIITBO BEJIMKHX ApKaBa UT/.

HeoOuuHo je cioxkeH mpoOjeM MOpaIHMX OrpaHHueHha y CTBapaiaykoj NeNaTHOCTH
ymeTrHuKa. [Ipe cBera crora, mTO MO3MIHMja HEBEpHOr ToMe M TeKma YMETHHKa Oa '"3abhe y
nyOuHY" WM focTie M3a TpaHrila OTpaHnYerha, Koja cy Beh jara ONMITHM jaBHUM ME-EHEeM Kaj je
ped O MPaKTHUYHOM paay C YMETHHYKHUM QopMama, jecTe MOCTOjaHa TCHIACHIHja CaIpiKajHOT
XKHUBOTa yMeTHOCTH. CIIpeMHOCT a ce OECKOMIIPOMHCHO pylie Oapujepe, Koje Cy cMarpaHe a0
jyde HENMpHKOCHOBEHHM, jellaH je O] yclioBa TOT 'CTaBJjhama NpcTa y paHy', 0e3 kojer je
HeMoryhe cHCTeMaTcKo YMETHHYKO MCTPaXHUBAaKke CTBAPHOCTU. YOBEK yMETHOCTH (aKo ce uMajy
y Buay Owuorpadcke UHIEHHIE) YECTO HEMPABHIHO IMOCTyNa TJEAaHO Ca CTaHOBHIITA
CBaKOJHEBHOT MOpaa.

Hampotus, 3a nmpodecroHaIHOT IIPaBHUKA, HapyIIaBame OMIITENPHXBaheHNX MOpATHHUX
HOPMH j€ HEJIOMyCTHBO — CTpake 3akoHa (kao skeHa Lle3apa), Mopajy OUTH BaH CBaKe CyMIbe.

JacHo je, Mo IpymITBEHOM MEIEHY, HEIOMYCTUBO j€ KPIICHE MOPATHIX HOPMHU O] CTpaHe
nearora, KOju y4ecTByje He caMoO y IPEHOLICHY 3Hama, HO Uy (OpMHUpay JIMYHOCTH HOBOT
HOKOJICHa.

[ITo ce THue MHIbEBa MOpalia, BUXOBA HETIOCPE/IHA BE3a C PEaIM30BAmhEM CTBAPAIadKOr
MOTEHIMjaa JINYHOCTH, IeHUX 33/1aTaka u MoryhHoctH, jecte oueBnaHa. [Ipe cBera, Ty je ped o
BHCHHH MOpPaJTHUX 3axTeBa. Kao mro je mucao JlaB H. ToscToj kama nmpermBagari peky Koja nMa
Op3 TOK, He Tpeba IUIMBATH Ka Tadyllk KOjy Kao IMJb BHIWII Ha APYroj cTpaHH, Beh n3Hax me, Tj.
Tpeba IUIMBATH MPOTHB CTpyje. Y peaan30Bamby BUCOKMX MOpaTHHX LMJbEBA Kalll ce KapakTep,
yuBpmthyje Bosba. Ty ce cTBapa 3ajenHHIla CaBe3HMKAa W HMCTOMHILJBEHHKA — HE HAa OCHOBY
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TPEHYTHOT CTama CTBAPH WM Ha OCHOBY NpOIIEHE JHMYHE NOOHUTH, Beh ¢ HAMEpOM Jia ce JKUBOT
y4uHH 00JBMM, Aa ce CTBOpH 00Jba, MpHjaTHHja KJIMMa 32 paj, OMBCTBOBAE U 33j€AHUYKH KHUBOT
¢ JpYrvMa, Kao W 3a MOCTU3Ake Y3ajaMHOT Pa3yMeBama U CTBOpama yCloBa 3a paj ¢ rpymnamMa
JbYJIM Pa3IMIATUX KyJITypa U peliuruja, Koju Jeie CIudHe uaeae.

Bucoku MopanHW MPUHIUNN, KOjH CE€ IOCIETHO YTBPhYjy Y NPOMEHJBHBUM XKHUBOTHHM
YCIIOBHMA, IO HAIllEeM MUILJBEHY, jeCy HajBaKHU]ja KOMIIOHEHTA CTBAPATaYKOT pa3Boja JMIHOCTH,
Tj. KOHKPETHUX MaHHU(eECTaIja leHNX 3a7aTaka U ClocoOHocTh. be3 y3ajamMHor mpokuMama ca
CIIOKEHUM YCJIOBMMA JXKHBOTA U pPEalM30Bamba y HbUMa HJCja U MPUHIMIA KOjU OJroBapajy
BUTAJHOM MOpAJHOM HJ€ally, CTBapajauka JIMYHOCT C€ MOKa3yje y BELITaYKOoj CpeAuHH
HETOTOJ/IHOj 32 KHUBOT. Ta CpeJirHa, 3a Pa3lIuKy O] KyJIType MOXe CTBOPUTH PA3IUINUTE JTOTUIKE
MpOjeKlidje W HHXOBE aHMMAIMOHE pealu3alyje MONYT Pa3HOBPCHUX (UIMOBA yKaca WM
¢anractuke. Ho, oBO mocnenme caMo mMapa3uTUpa Ha Tely IUIOJOTBOPHHX JHocTUrHyha
KyJITYpHOT J>KHBOTA YOBEYAHCTBA.

Vladimir Glagolev

MGIMO (University) MID Russia,
Philosophy Department

Moscow, Russia

silvari@mail.ru

THE RELATION BETWEEN MORAL NORMS AND AIMS IN CREATIVE WORK

The problem of the moral constants and principles relation in creative work has its roots
in distant past. The activity has differentiated to the extent it has developed in the history of
mankind. At present moment, its various aspects — medical practice, scientific research on non-
living nature, work on animals — have specific moral limitations regarding what is assessed as
ethical on unethical, amoral or it is on the edge of acceptable and allowed.

In professional ethics of scientific-practical activity those factors that can justify (or to a
point explicate) the violation of complex moral demands in concrete situations have been
thoroughly analysed. When it is about professional work of a great politician or a diplomat, moral
limitations have completely different character. In this case, for example, “a lie as an escape” or
liberate ambiguity is often a condition of professional success, whose results can have positive (or
negative) meaning for the mankind on the whole, for numerous social groups, citizens of great
states, etc.

The issue of moral limitations in creative work of artists is exceptionally complex
problem. Before all, the position of a doubting Thomas and the aspiration of an artist to “get
deeper” or reach beyond the limits of limitations already proscribed by general public opinion
when it is about practical work with artistic forms, is a persistent tendency of substantial art life.
The readiness to uncompromisingly tear down the barriers until yesterday considered to be
inviolable, is one of the conditions of “rubbing salt in the wound”, without which it is impossible
to systematically examine reality as an artist. The man of art (if we have in mind biographical
facts) often acts inappropriately from the standpoint of everyday morality.

On the other hand, for a professional lawyer, the violation of generally accepted moral
norms is unacceptable — the guards of the law (like Caesar’s wife) have to be beyond any doubt.

According to social standpoint it is clear that the violation of moral norms by
pedagogues, participating not only in knowledge transfer, but also in the formation of
personalities of new generations.

As for the aims of morality, its immediate correlation with the realized personal creative
potentials, its tasks and possibilities are obvious. Before all, we are talking about high moral
demands. As it was written by N. Tolstoy, when you are swimming across the fast river, you are
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not to swim towards to point you as an aim see at the other side, but above it, i.e. you are to swim
against the current. In realization of high moral aims character is hardened and will is
empowered. This is where the community of allies and those thinking in the same way is created
— not according to the current state of affairs or according to the evaluation of personal gain, but
with the intention to make life better, to create better, more pleasant working climate,
cohabitation and life with others, as well as to reach mutual understanding and create conditions
for work with groups of people belonging to various cultures and religions and who share similar
ideals.

According to our opinion, high moral principles, consistently established in the changing
life conditions are the most significant component of creative personal development, i.e. of
concrete manifestations of its one’s tasks and principles. Without mutual interconnected and
permeation with the complex life conditions and realization of ideas and principles suitable for
vital moral idea, creative personality is seen in artificial setting unfavourable for life. Such an
environment, unlike culture, can create different logical projections and their animation of
realization like the variety of horror or science-fiction films. Nevertheless, the latter is only a
parasite on the body of fruitful achievements of the cultural life of the mankind.

Grozdanka Gojkov

Visoka Skola strukovnih studija

za obrazovanje vaspitaca ,,Mihailo Palov* Vrsac
ggojkov@hemo.net

POIMANJE MORALNOSTI-PREDIKTOR USPEHA DAROVITIH STUDENATA

Tekst nastoji da sagleda odnos poimanja moralosti i uspeha na studijama viSe grupa studenata
drustveno-humanisti¢kih smerova sa Filozofskog fakulteta u Novom Sadu i NiSu, Ugiteljskog
fakulteta Univeziteta u Beogradu-Nastavno odeljenje u VrScu i Visoke vaspitacke Skole
»M.Palov“ u Vrscu. Uzorak je nameran, a ¢ini ga 299 studenata sa prose¢nom ocenom iznad 8.5,
koji su i u srednjoj Skoli bili u vrhu, spadali u 10% najuspesnijih.

Prvi deo teksta bavi se teorijskim pristupom shvatanju moralnosti; razmatra teorije moralnosti,
sliénosti i razlike (Maslov, PijaZe, Kolberg, Dabrovski, Peri...).

Ideja koja je u osnovi ovoga istrazivanja odnosi se na pitanje znac¢aja moralnosti za uspeh
darovitih na studijama i predstavlja, u izvesnom smislu, proveru teze o znacaju sinergije intelekta
i moralnosti kod darovitih. Dakle, re¢ je o testiranju hipoteze o statisti¢koj zna¢ajnosti veze seta
vrlina, koje studenti smatraju moralnoS¢u (i obratno), sa uspehom na studijama. Indirektno se
razmatra pitanje uticaja epistemoloSkog razvoja pojedinca na moralni razvoj, odnosno
kompatibilnosti moralnosti i darovitosti, dakle, eti¢kog i intelektualnog.

Osnovni nalazi:

1. Studenti moralnosti pridaju ¢ak 25 razli¢itih zna¢enja. Samo jedno od tih znagenja je
prisutno kod blizu polovine (46%) ispitanika. Re¢ je o shvatanju moralnosti kao
poStovanja druStvenih normi. Sva ostala znacenja su kod studenata prisutna u znatno
manjem postotku (22,6% ili manje). S obzirom da ne postoji nijedno znacenje koje
vecina ispitanika pridaje moralnosti, rezultati ukazuju na to da postoje velike individualne
razlike u pogledu znacenja koja se pridaju moralnosti. Ista je situacija i Sto se tice
znacenja koja studenti pridaju nemoralnosti, kako je shvataju i Sta pod njome
podrazumevaju. Samo jedno od znac¢enja nemoralnosti je prisutno kod blizu polovine
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(43,5%) ispitanika. Re¢ je o shvatanju nemoralnosti kao drustveno neprihvatljivog
ponaSanja. Sva ostala znacenja su kod studenata prisutna u znatno manjem postotku
(26,1% ili manje). S obzirom da ne postoji nijedno znacenje koje vecina ispitanika
pridaje nemoralnosti, rezultati ukazuju na to da postoje velike individualne razlike u
pogledu znacenja koja se pridaju nemoralnosti.

2. Linearnom regresionom analizom, metodom ,stepwise”, su se u trecem koraku u
modelu naSle tri varijable: poStenje i poStovanje sebe kao znacenja moralnosti, kao i
varijabla koja ukazuje na to da ispitanik ne zna Sta je to moralnost (da nema pojam o
tome). Veza izmedu seta od tri prethodno navedena prediktora i uspeha na studijama je
slaba (koeficijent actor t korelacije R= .295). Medutim, ovaj nalaz ipak mozemo
smatrati znacajnim, jer ukazuje na to da se bar jedan deo varijanse uspeha na studijama
moze objasniti znacenjima koja studenti pridaju moralnosti. Priroda veze izmedu
znacenja moralnosti i uspeha na studijama ukazuje na to da studenti za koje moralnost
znaci postovati sebe, kao i oni koji uopsSte imaju neki pojam moralnosti imaju bolji uspeh
na studijama. Interesantan je nalaz: studenti koji u svoj pojam moralnosti ne ukljucuju
postenje, imaju bolji uspeh na studijama (u odnosu na one koji moralnosti pridaju
znacenje postenja).

3. Veza izmedu znacenja moralnosti i prosecne ocene na studijama kod potencijalno
darovitih studenata ispitana je linearnom regresionom analizom, metodom ,,stepwise*.
Kriterijum potencijalne darovitosti bila je prose¢na ocena na studijama koja je veca od ili
jednaka 8,5. Potencijalno darovitih studenata u uzorku ima 69. Pokazalo se da je kod ovih
studenata samo jedno znacenje moralnosti znacajan prediktor uspeha na studijama. Re¢ je
0 doslednosti kao zna¢enju moralnosti.

4. Faktori koji strukturiSu moralnost potencijalno darovitih studenata objaSnjavaju 50,9%
varijanse znacenja moralnosti, a.odnose se na :

1.faktor — postovanje drugih, poStovanje sebe;

2.faktor — pravednost, actor t, poStovanje drustvenih normi;
3.faktor — postenje, iskrenost;

4.faktor — vaspitanje, privrZzenost porodici;

5.faktor — pravednost, tolerancija.

Grozdanka Gojkov,
Preschool Teacher Training College “M.Palov”, Vrsac
ggojkov@hemo.net

Morality Apprehension — the Predictor of Success in Gifted Students

The text is an attempt at considering a relation of morality apprehension and the success of a
number of student groups attending social-humanistic university course routes at Philosophical
Faculty in Novi Sad and Nis, Teacher Training Faculty, Belgrade University — Vrsac Teaching
Department and the Preschool Teacher Training College “M. Palov” in Vrsac. The research
sample is casual including 299 students with average marks at studies above 8.5, who used to be
at the top at their secondary schools, belonging to the group of 10% of the most successful pupils.
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The first part of the text deals with the theoretical approach to various views on morality;
morality theories are considered pointing to their similarities and differences (Maslov, Piaget,
Cohlberg, Dabrowski, Perry...).

The idea underlying the research refers to the issue of the importance of morality for the success
of the gifted during studying and represents, in a sense, a verification of the thesis on the
importance of the synergy of intellect and morality in the case of the gifted. In other words, it is a
test of the hypothesis on the statistically significant correlation between the set of virtues students
consider moral and their success during studies. What is indirectly considered is the issue of the
influence epistemological development of an individual has on his/her moral development, i.e.
compatibility between morality and giftedness, or ethical and intellectual.

Basic findings:

1. Students attribute even 25 different meanings to the notion of morality. Only one of the
meanings is present in almost half (46%) of the subjects. It refers to the apprehension of
morality as respect for social norms. All other meanings are in the case of the polled
students present in significantly lower percentage (22.6% or less). Having in mind that
there is no meaning the majority of the subjects attribute to morality, the results imply
that there are great individual differences in view of the meaning they attribute to
morality. The situation is the same when we talk about the meanings the students
attribute to amorality, how they understand it and what they implicitly imply by it. Only
one of the meanings of amorality is present in nearly the half (43.5%) of the subjects. It
refers to the apprehension of morality as socially unacceptable behaviour. All other
meanings are in the case of the polled students present in significantly lower percentage
(26.1% or less). Having in mind that there is no meaning the majority of the subjects
attribute to amorality, the results imply that there are great individual differences in view
of the meaning they attribute to amorality.

2. According to linear regression analysis, i.e. the stepwise method, three variables have
been identified in the third step: honesty and respect for oneself as meanings of morality,
as well as the variable pointing to the fact that the subject does not know what morality is
(he/she has no notion on morality). The correlation between the set of the tree stated
predictors and success during studies is weak (coefficient of multiple correlation R=
.295). However, the findings cannot be considered significant, since it implies that at
least one part of the variance referring to the success during studies can be explicated
according to the meanings the students attribute to morality. The nature of the link
between the meaning of morality and the success during studies points to the finding that
for those students who understand morality as self-respect, as well as those who have no
notion on morality are more successful students. There is another interesting finding:
those students who do not involve the notion of honesty in the notion of morality have
achieved higher results during studies (in comparison to those who do attribute the
meaning of honesty to morality).

3. The correlation between the meaning of morality and the average marks during studies of
the potentially gifted students has been investigated according to the regression analysis,
i.e. stepwise method. The criterion of potential giftedness was the average mark during
studies which was 8.5 or higher. The sample involved 69 potentially gifted students. It
has turned out that in the case of these students there is only one meaning of morality
which is an important predictor of success during studies. It is consistency as the
meaning attributed to morality.

4. The factors structuring morality of the potentially gifted students have explicated 50.9%
of the variance of the meaning of morality, and they refer to the following:

e 1% factor- respect for others, self-respect;
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2" factor — righteousness, humanity, respect of social norms;
3" factor — honesty, sincerity;

4™ factor — upbringing, closeness to one’s family;

5" factor — fairness, tolerance.

Aleksandra Gojkov-Rajié

Uc¢iteljski fakultet Beograd

Visoka Skola strukovnih studija za obrazovanje vaspita¢a ,,Mihailo Palov* VrSac
rajis@nadlanu.com

DAROVITOST I ETICNOST U NEMACKOJ DRAMI 19. VEKA

Pozoriste je u 19. veku smatrano vrstom narodne i, kao 5to je posebno isticano, 3kole morala, te
je, stoga stalno bilo pod budnim okom vlasti. To je bio i razlog zbog koga je ova oblast podlegala
mnogo ostrijim pravilima cenzure od svih ostalih oblasti umetnosti. Ovakva situacija omogucava
da na primeru ove oblasti dobro sagledamo onda3nji sistem vrednosti, odn. 3ta je to isticano i
podrzavano kao pozitivno, Sta je tolerisano, a na Sta je ukazivano kao na negativnu pojavu, kojoj
se mora stati na put.

Pri sagledavanju situacije, mora se imati na umu da je pozoriste u 19. veku imalo drugaciji status
nego Sto je to danas. Za razliku od danasnjeg vremena mnoStva medija putem kojih se informacije
i zabava nude na svakom koraku, a pozoriSte predstavlja samo jedan od vidova umetni¢kog
izraza, rezervisan, moglo bi se reci, pre za kulturnu elitu, nego za Siroke mase, u 19. veku je
pozoriSte imalo puno Siri spektar. Pored onog umetnicki uzvisenog, koji i danas ima, ono je u to
vreme trebalo i da obrazuje, donekle informise, ali i da zabavi Sire narodne mase. U tom smislu se
na nemackom govornom podrucju diferenciralo nekoliko tipova pozorista koji su se posvecivali
specificnim oblastima: dok su se dvorska pozoriSta, kao Burgteatar u Becu, posvecivala
negovanju umetnosti, i za elitu izvodila umetnicka dela velikih pisaca, u takozvanim narodnim
pozoristima izvodena su izuzetno popularna, umetni¢ki manje zahtevna dela danas potisnutih i
¢esto zaboravljenih autora, koje istorija knjiZzevnosti gotovo da i ne pominje, ¢ak ni na samim
svojim rubovima. No, u smislu uticaja na gledaoce, zanimljiva su ba$ ova pozorista i u njima
izvodeni komadi, jer su oni dosezali puno dalje od onih izvedenih pred malobrojnom publikom
dvorskih pozorista. Pored toga, neophodno je napomenuti da se izmedu ova dva tipa pozorista ne
moZe praviti jasna razlika po pitanju gledalaca, jer su i pripadnici elite, kada su zeleli da se
zabave, odlazili u narodna pozorista.

U Vricu je u 19. veku, takode postojalo jedno nemacko pozoriste, koje je u skladu sa
okolnostima, kao i druga pozoriSta u manjim mestima, u sebi moralo da objedini sve domene koje
su u vecim centrima pokrivale brojne pozornice, te njegov repertoar predstavlja specifichu
meSavinu razli¢itih pozoriSnih komada svog vremena: od onih umetnicki priznatih i danas
izvodenih, kao $to je to sa Silerovima i Grilparcerovima, do onih danas potpuno zaboravljenih u
tom trenutku aktuelnih, koji je trebalo da zabave publiku i napune pozoriSnu kasu. Stoga je
repertoar ovog pozorista posluzio kao uzorak na kome su u radu sagledavane moralne vrednosti
pri pokuSaju da se rekonstruiSe sistem vrednosti onoga doba i sagledaju univerzalne vrednosti
kojima je stremila tadaSnja gradanska Evropa.

Kljuéne reéi: moralne vrednosti, nemacka drama 19. veka, narodno pozoriste, vrSacko Gradsko
pozoriste
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GIFTEDNESS AND ETHICS IN 19™ CENTURY GERMAN DRAMA

Theatre in the 19™ century was considered a type of folk school of moral and as such it was
always in the spotlight and of great importance for the authorities. This was the reason why this
field was subjected to much more severe rules of censorship that other artistic areas. Such a
situation opens up possibility for us to, according to the example of this field, consider the system
of values of the mentioned period, i.e. to point to what was supported as positive, what was
tolerated and what was marked as a negative appearance, to come to an end.

When considering the situation what has to be born in mind is that the theatre in 19" century used
to have a status different from today. Unlike the present period, when the abundance of media
offer information and entertainment at every step, and theatre represents only one form of artistic
expression which is, it could be said, reserved for the cultural elite, rather than broader public, in
19™ century theatre had broader spectre. Apart from what is artistically sublime, what theatre is
nowadays, a the time the theatre was supposed to educate, to an extent inform, as well as to
entertain broader public. In this sense, several types of theatres were differentiated in German
language dedicated do specific fields: while court theatres, like Burg Theatre in Vienna, were
dedicated to nurture art and perform artistic plays of great writers for the elite, in the so called
folk theatres, very popular, artistically less demanding plays were performed, written by the
authors today forgotten, usually not even mentioned by the history of literature. Nevertheless, in
regard to the influence they had on the audience, these are the theatres that are interesting, as well
as the plays performed there, having in mind that they reached much further than those performed
for a litter number of observers in court theatres. Apart from this, it is necessary to mention that it
is not possible to make clear distinction between the two types of theatres in regard to their
audience, having in mind that those belonging to the elite also used to go to folk theatres when
they wanted entertainment.

A German theatre existed in Vrsac in 19" century than, having in mind the circumstances, like
other theatres in smaller towns, had to unite all the domains covered by numerous stages in
greater centres. As a consequence, its repertoire represents a specific mixture of various theatre
plays of their time: ranging from those artistically acknowledge and today performed, like, for
example Schiele’s and Grilpazer’s plays, to those completely forgotten at the time popular that
should have entertained the audience and fill the theatre budget. Therefore the repertoire of the
theatre serves as a sample according to which moral values are considered in the paper with the
attempt at reconstructing the system of values of the time and consider universal values striven
for by the civil Europe of the time.

Key words: moral values, German drama in 19" century, folk theatre, Vrsac town theatre.

Biljana Gramatkovski, Jasminka Kocoska
Pedagoski fakultet-Bitola
biljana_nov@yahoo.com

HOLISTIC VIEW ON THE TALENTED - THE DIFFRENCES BETWEEN
MORAL VALUES OF THE TALENTED AND GIFTED AND OTHERS
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There are three qualitative characteristics between the gifted children and the
children who are hard-working: -Early aging. The gifted children advance much quicker than
their compeers especially in some areas because the learning is much easier and much quicker for
them.-They “sing their song” from the beginning. The talented children study more
independently than the average children and they don’t need help from the adults or that help is
on minimum so their studying is qualitatively different. They solve the problems that seem
exciting and motivating, creating their own rules for solving the problems.-There is an ecstasy in
the process of acquiring the skills. The gifted child has strong inner motivation, obsessive
concern, passion, ecstasy in conquering, but at the same they show concern for creating the areas
he shows concern for.

Unlike the gifted, the average children are clever, curious, but they need lessons and
lessons for conquering, with the parents’ help. The average child can impress us with the results,
but he doesn’t find his interest, he is stimulated to solve the problems, he doesn’t have inner
passion for that and most importantly he doesn’t achieve the same that the talented child achieves
with minor effort.

Main accent in this work will be on moral values of the gifted and the talented and
how that moral values makes them different from the other, average, children.

Key words: gifted, talented, differences, average children, moral values

bwnana I'pamatkoBcku, Jacmunka Kodocka
Ilexaromku ¢gakyarer-burona
biljana_nov@yahoo.com

XO0IHCTHYKH NPUCTANI KOH HAlapeHHuTe-Pa3imKku noMery MopaJHiUTe BPeTHOCTH Ha
TaJeHTUPAHUTE U HAJapeHHUTe U OCTAHATUTE

[locTojaT Tpu KBaIMTATUBHU KAPAKTEPUCTHKU MOMEry HaJapeHHUTE Jiela U Jierara
KOM BpemHOo paboTar:-PaHo cospeBame. HamapeHute neBa HampeayBaaT MHOTY MoOp30 of
HUBHUTE BPCHUIM BO HEKOM IIOJIpadja 3aToa IITO YYSHETO ¢ MoOp30 U MOJIECHO 3a HUB.-Tue ja
,TieaT HUBHATa IECHa,, OJ CAMUOT MOYEeTOK. HamapeHwuTte nera yyaT MHOTY IMOHE3aBHCHO O]
MPOCCYHUTE Jiella U HUB HE MM Tpeba MOMOII OJf BO3PACHHUTE WIIM Taa TMOMOII € CBEelIcHa Ha
MUHHMYM, I1a HHBHOTO Yy4Y€Hhe € KBAJMTATHUBHO pa3M4HO. THe pemaBaar MpoOJIEeMH IITO
u3rienaar Bo30yIJIMBO M MOTHBHPAYKH, CO37aBajKH CBOU IpaBHJIAa 3a PEIaBame Ha HCTUTE.-
[TocTon cTpacT BO mMpoOIECOT HAa MOCTUTHYBame. HamapeHuTe nena mMaaT CHIIHA BHATpEIIHA
MOTHBAIIMja, CTPACT, 3aJOBOJICTBO MpPU TOCTHTHYBama, U BO HUCTO BpeMe IOKaKYyBaaT
3aMHTEPECHUPAHOCT 3a Kpeallija BO 00JIaCTH KOU T BJIeYar.

3a pa3nuka Of HaJapeHUTE, MPOCCUYHUTE Jiela Ce YMHH, JbyOONHUTHU, HO HHUB MM
Tpebaar YacoBH M YaCOBHU 3a MOCTUTamba CO MOMOII Ha POAMTENUTe. [IpOocedHOTO JeTe MOXe Ja
HE WMIIPECHOHUpPA CO PE3yJITaTOT, HO Toa HE TO IpOHAora CBOJOT HMHTEPEC CaMOCTOjHO,
CTUMYJHMPAHO € Ja TO pelId COOJBETHUOT mpoOieM, , HeMa BHATpEIIHA CTpPacT 3a Toa U
HAjBaKHO, HE TO MOCTUTHYBA UCTOTO 32 IITO HAJAPEHOTO JIETE BIOKUIO MUHUMAJICH HATIOP.

['maBeH akileHT BO OBOj TPy ke OWIe CTaBeH Ha MOpATHUTE BPEIHOCTH Ha
TAJICHTUPAHUTE U HAJAPCHUTEC U KaKO TOKMY THC MOpAJIHNU BPEAHOCTHU I'M ITpaBaT HUB IIOMHAKBU
0J1 IPOCCUHUTE JICIIA.
Kay4ynu 360poBH: TaJCHTUPAHU, HATAPEHH, PA3JIMKH, TIPOCEYHH JIEld, MOPATHU BPEIHOCTH.
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MORALNOST I IZUZETNOST

U poslednje vreme u nau¢nim krugovima se sve ¢eS¢e vodi rasprava oko toga da li
izuzetne sposobnosti vode visem nivou moralnosti, tj. da li intelektualni razvoj nuzno uslovljava i
moralni. Mnogi su primetili da natprosecni pojedinci pokazuju visi stepen moralnog rasudivanja
od svojih prose¢nih vrinjaka. Medutim, to nije opravdanje za konstataciju da su visoko sposobni
obavezno i visoko moralni. Visoke sposobnosti ne moraju uvek da predvide visoko moralno
rasudivanje. Osim toga, moral, pored moralnog rasudivanja, obuhvata i druge komponente kao
§to su moralna osetljivost, moralna motivacija, moralni karakter.

U radu je dat pregled istraZzivanja o moralnosti i darovitosti na osnovu kojih se moZe
konstatovati da Siroko shvacena koncepcija moralnosti podrazumeva mnogo vise od vestine
apstraktnog rasudivanja. Ona ukljucuje i afektivne i socijalne faktore. Stoga bi bilo uputno
obezbediti holisti¢ki pristup obrazovanju darovitih koji istice znac¢aj razvoja celokupne li¢nosti, a
ne samo njene kognitivne sfere. Takvo obrazovanje potvrduje znacaj svih domena li¢nosti
ucenika, ukljucujuci i njihovu moralnost.

Kljuéne reéi: moralnost, izuzetnost, darovitost, moralno rasudivanje, moralna osetljivost.

Radovan Grandié¢
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MORALITY AND EXCELLENCE

In recent years the scientific community is increasingly debated as to whether exceptional
abilities link a higher level of morality, ie. whether the intellectual development necessary
conditions the moral one. Many have noted that above-average individuals show a higher level of
moral reasoning than their average peers. However, it should be stated that the highly capable
individuals are highly moral as well. High capacity may not always predict high moral reasoning.
In addition to moral reasoning, morality includes other components such as moral sensitivity,
moral motivation, moral character.

The paper provides an overview of research on morality and talent from which can be
concluded that the widely understood concept of morality involves more than abstract reasoning
skills. It also includes the affective and social factors. It would therefore be appropriate to provide
a holistic approach to education of the gifted that highlights the importance of developing the
whole personality, not only its cognitive domain. This confirms the importance of education in all
domains of students' personalities, including their morality.

Key words: morality, excellence, talent, moral reasoning, moral sensitivity.
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THE PHILOSOPHIC ASPECTS OF SEEING MORAL DEVELOPMENT OF GIFTED

Contemplation of ethics and morality has a long and rich history. Also, the human mind
is an eternal enigma. Therefore, a task of philosophic anthropology is primarly to ask question
about the essence of man and his trancendence toward perfection. According to it, this article
elaborates the relationship between supstantial human potentialities as creativity, imagination,
giftedness, metacognition, from one side, and morality, admiration of virtue, from other side. The
thinking, feeling person, in whom giftedness and character combine, can achieve the higest level
of human development — self-actualisation. In order to become more ethical the gifted people
have the capacity to imagine what would happen if their decision rules became universal
requiring everyone to follow them. Educational institutions should recognize a strong feeling for
justice and empathy at the gifted children, because they not only learn faster than other children
but also learn in a qualitatively different way.

Key words: morality, giftedness, education, metacognition, philosophy

BaJsienTnna I'yieBcka
Henaromxu ¢paxkynrer-burona
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v.qulevska@pfbt.uklo.edu.mk

OUITO30PCKUTE ACIIEKTH BO HIOUMABETO HA MOPAJIHUOT PA3BOJ HA
HAJJAPEHUTE

PasmuciyBameTo 3a eTMKaTa U MOpaJHOCTa MMa Jojira u Oorata ucropuja. Mcro taka,
YOBEUKHMOT YM MPETCTaByBa BeYHa eHUrMa. 3aroa, 3ajada Ha (uiaozockara aHTPOMOJIOTH]a,
mpeJ1 ce, € Jla To MOCTaBH MPAIambeTo 33 CYNITHHATA HA YOBEKOT M 32 HEroBaTa TPaHCICH ICHIIN]a
KOH COBPIIECHCTBOTO. BO COMTacHOCT co Toa, OBOj TPYH ja oOpa3ioXxyBa penanujata Mery
CYNCTaHIMjaTHUTe YOBEYKH TMOTCHIMjalM KaKO INTO C€ KpPEaTHBHOCTA, HWMAarvHaiujara,
HAJapeHOCTa, METAKOTHMIIMjaTa, OJf €JHa CTpaHa, W MOPAIHOCTa, BOOJYIICBYBAHETO O
nobrecTa, o Apyra crpaHa. JIMIHOCTA IMTO MUCHIH W ITO YYBCTBYBA, T. €. JUIHOCTA Kaj Koja ce
MOBP3aHU HAJapEeHOCTa U KapaKTEPOT, MOXKE Jia 'O MOCTHTHE HAjBUCOKOTO HMBO HA YOBEYKHUOT
pa3Boj — caMoocTBapyBameTo. HajapeHure nuMaaT cCiocOOHOCT Jia 3aMHCIIAT IITO O CEe CITy4HIIO
aKO HHBHUTE MPABUJIA HA OJHECYBAake CTAHAT YHUBEP3aJIHH MPABUIIA 32 OJHECYBAHETO HA CHUTE
myfe. OOpa30BHUTE WHCTUTYITMH OM Tpebajo Ja To Mpeno3HaaT CHIIHOTO YYBCTBO 3a MpaBla H
eMIaTvja Kaj TaICHTHPaHUTE Jiela, OUejKu THE, He caMo IITO yd4ar moOp30 oJ APYTUTE Jeua,
TYKY y4ar KBAJIUTATUBHO HA MOWHAKOB HAYWH.

Kuayunu 360poBuU: moparnnocm, nadapenocm, 0bpazosaniie, memakoenuyuja, gurozoguja
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GRUPNA PSIHOLOGIJA | GRUPNA DINAMIKA

Oslanjajuci se na intuiciju i stru¢nost u pedagogiji, psihologiji i sociologiji, autor tvrdi da se u
grupama razvija kolektivna psihologija, ali da joj nedostaju intelektualna sredstva da uskladi
emocije i izraZzavanje emocija. Kao grupa, pojedinci — ili socijalni atomi — su snazno zavedeni
predloZenim gestovima i inspirisanim ose¢anjima. Kao grupa, pojedinci imaju utisak da ostaju
nezavisni u svojim mislima: zapravo, oni su inficirani uticajnim ponaanjem. Li¢no zadovoljstvo u
okviru “socijalnog korpusa u celini” potice od iluzije o identitetu, gde je pojedinac zapravo deo
jedne velike masSinerije. Grupa ima sopstvenu psihologiju, a svaki njen deo je reSen da dela.
Radoznalost kao izraz individualnog razvoja iz kognitivne perspektive pripada pojedincu, dok
akcija pripada grupi. l1zvodenje grupe je izuzetak, koji ne podrzava odustajanje od predodredenog
stava da se bude tolerantan prema stavovima drugih pripadnika grupe.

Kljuéne reéi: organizovane grupe, ponasanje, socijalna psihologija, ucionica.

Anton ILICA

Faculty of Education Sciences and Psychology
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GROUP PSYCHOLOGY AND GROUP DYNAMICS

Abstract: Relying on intuition and expertise, in pedagogy, psychology and sociology, the author
argues that, in groups, a collective psychology is developed, but it lacks the intellectual means to
balance the emotions and emotional expressions. As a group, individuals — or social atoms - are
strongly seduced by suggested gestures and inspired feelings. As a group, individuals have the
impression that they remain independent in thought; in fact they are contaminated by an
influenced behaviour. Personal satisfaction within "the whole social corpus” derives from the
illusion of identity, when in fact the individual is a piece in vast machinery. The group has its
own psychology, and each component is determined to act. Curiosity, as a spur to individual
development from a cognitive perspective, is the individual’s and the action is the groups’. The
group performance is an exception, which does not support giving up the preconceived attitude of
being intolerant to the other ones attitude.

Keywords: organized groups, behaviour, social psychology, classroom
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NCTPAKYBAUKUTE KOMIIETEHIIMA HA HACTABHULUTE BO ®YHKIIUJA HA
A®EKTUBHUTE IEJHN HA HACTABATA

82


mailto:dean.iviev@uklo.edu.mk

Bo TpyznoT ce enaGopupanu U aHAIU3MPAHU TEOPUCKHUTE MPETIOCTABKH 3a pean3aivja
Ha KOHIENIMjaTa 3a ,HACTABHUKOT HWCTPAXyBad' W HEJ3MHOTO BIMjaHUE U OJHOC KOH
peanuzanyjaTa Ha aQeKTUBHUTE IIeJM HAa HacTaBata. Bo MCTO Bpeme yjorara Ha HACTABHHUKOT
KaKO HCTpaXyBay € TNPETCTaBeHa Kako MPOMOTOP, WHHUIMjATOP M TMOAAPKYyBad Ha
WHIMBHIyau3alidjaTa Ha MPOIECOT Ha MOy4YyBame BO OJHOC Ha peaju3aliija Ha aQeKTHBHHUTE
LIETIH.

ITocebeH akKIleHT BO TPYAOT € CTaBEH BP3 Pa3BOjOT HA MOPAIHHUTE BPEIHOCTH Ha
HaJapCHUTE YUCHUIIY.

ABTOpOT pa3paboTyBa OpPUTMHAICH M CHEHU(PUYCH OJHOC TOMElry HUCTPaKyBauKHUTE
KOMIICTEHIIMY Ha HACTABHUIIMTE M KBAIUTETOT Ha a)eKTUBHUOT Pa3BOj Ha YUCHHUIIUTE.
Kayunu 36opoBu: HactaBHUMK MCTpakyBau, aQeKTUBHHU IICJIM, MOPAJIHH BPEIHOCTH HaJapeHU
YYCHUIIH.

Dean lliev

University St. Kliment Ohridski Bitola
Faculty of Education
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dean.iviev@uklo.edu.mk

RESEARCH COMPETENCIES OF THE TEACHERS IN FUNCTION OF THE
AFFECTIVE GOALS IN TEACHING

In the paper the author analyses and elaborate theoretical framework of the conception of “teacher
as a researcher” and their relation and influence in realization of the affective goals in teaching
process. At the same time the concept “teacher as a researcher” is presented as promoter, initiator,
and supporter of individualization of the teaching process in order to affective goals.

Specific part in the paper is dedicated on development of the moral values of the gifted pupils.
The author gives original and specific relation among research competencies of teachers and the
quality of affective development of the pupils.

Key words: teacher as researcher, affective goals, moral values, gifted pupils.
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Pa3BuBame Ha MOpaJHUTE BPETHOCTH Kaj HaJapeHUTe YYEHHI[H BO HACTABATA MO
MAaKe0HCKH ja3UK U JUTepaTypa

ITpomenute Bo cute cepu O ONMIUTECTBEHHOT >KUBOT HEMHHOBHO C€ OJpa3yBaaTr Ha
¢u3noHOMHjaTa HAa TPAAULHMOHATHHUTE MapaJirMi 32 MOPAJHUTE BPEIHOCTH BO OMIUTECTBOTO, a
BO HMCTO BpeM€ HY>KHO HaMETHyBaaT HOBHM NPHUCTAlM 3a MOY4YyBame¢ Ha HAaJPEHUTE YUCHHIIH,
0c00€HO BO OJJHOC Ha MOPAJIHOTO BocnuTaHue. HactaBHuuu Tpeba na mpe3eMaT OJrOBOPHOCT 3a
MOY4YyBamEeTO Ha HAJIAPEHUTE YUCHHUIIH, KaKO IITO Tpeda MMOoCTOjaHo J1a T'M pa3BUBAaT MOPATHUTE
BPEIHOCTH Kaj HHMB CO €JUHCTBEHA LIeN — YYHIMINTaTa Aa HE ja M3rydaT yjorara Ha BaKeH
¢dakTop 3a pa3BOj Ha MOPATHOTO BOCHHUTAaHHE, KAaKO M HU3rPpalyBameé Ha MOPAJIHO 3APaBU
JMYHOCTH KO BO WAHMHA Ke OUJaT OATOBOPHM WIEHOBH Ha OIIITECTBOTO BO KOE )KHBEaT.

[pamameTo 3a MOpaIHUTE KBaJIUTETH HA HAAAPCHUTE YUCHHUIN € MHOTY KOMILJIEKCHO, HO
GakT € nHeka M Ha HAJApPEHUTE YYCHULIM KM C€ MOTPEOHM [OMOJHHUTEIHM IMOTTULH 32
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yHanpeyBame Ha MOPAJIHHUTE BPEAHOCTH, KaKO INTO, MCTO Taka, ¢ (pakT JieKa CEeKOj YYCHHUK
3aciyXyBa oOpa3oBaHHE KOe K€ OATOBOPU Ha HETOBUTE MOTPEOH U PEAN3BUIIH.

Bo oBaa cmucna, 0Boj TpyA pasriedyBa OIPEICHHW aKTHBHOCTH INTO HACTaBHUKOT MO
MaKeJIOHCKU ja3uK M JIMTepaTypa MO)Ke Jja TH Hpe3eMe CO LeN Jia T'M 3aJ0BOJM MOTpeduTe Ha
HaJapeHUTEe YUYEeHHUIIH, 0COOCHO BO TOIJIE] Ha Pa3BOjOT HA MOpalHUTE KBanuTeTH. [loHatamy, ce
pasrienysa crparervjata YIIDT, koja Bo romema Mepa, T'M 3aJ0BOJIyBa WHTEICKTyaTHHUTE
KallallUTeTH Ha HAJAapeHUTE YUYCHWIM, HUBHUTE HHTEpECH WU TIOTpedu, a HCTOBPEMEHO
MpUIOHECYBa 332 pa3Boj W YHANpelyBame Ha MOpPAIHWUTE BpeqHocTH kaj HuB. YIIDT e mokHa
alaTKa TpeKy Koja ce MOCTHTHyBa IOBEKEKpaTHa LEJl. Ce 3aJ0BOJyBaaT WHTEpECUTE Ha
HaJapEHNUTE YYEHHIM, CE pa3BHBAaaT HUBHUTE BEIUTHHHU 3a MUCMEHO H3pa3yBame, CE pa3BHUBa
Jby0OBTa 3a MaKeJOHCKHOT CTaHIAPJCH ja3WK, a MCTOBPEMEHO CE pPa3BUBAaaT U MOPAIHHTE
BPEIHOCTH.

Kuy4unu 360poBH: MOpaHU BPEAHOCTH, HAIAPEHH YUEHUIN, HACTABHUK, aKTHBHOCTH
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DEVELOPMENT OF MORAL VALUES AT GIFTED STUDENTS DURING THE
TEACHING PROCESS OF MACEDONIAN LANGUAGE AND LITERATURE

The changes in every field of the social living, by all means, reflect the physiognomy of
the traditional paradigms of moral values in the society, and in the same time enforce new
approaches for teaching the gifted students, especially in relation to moral education. Teachers
should take responsibility for teaching them, as they should constantly develop their moral values
with a sole purpose — the school not to lose the role of an important factor for developing the
moral education, as well as, forming morally strong people who will be responsible members of
the society they live in.

The question about the moral qualities of the gifted is very complex, but it’s a fact that
the gifted students need additional boost to develop the moral values and that every student
deserves a suitable education which will satisfy his needs and challenges.

Referring to the matter, this work contains certain activities which the teacher can
undertake with the aim of satisfying the gifted students’ needs, especially the development of the
moral qualities. Furthermore, the strategy RAFT is considered, which really satisfies the
intellectual capacities of the gifted ones, their interests and needs, and in the same time
contributes to the development of their moral values. RAFT is a powerful tool through which a
multiple aim is achieved: the interests of the gifted are satisfied, their writing skills and the love
for the Macedonian language are developed, as well as the moral values.

Key words: moral values, gifted students, teacher, activities
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PODSTICANJE EMPATIJE KOD DAROVITIH UCENIKA

Empatija kao forma prosocijalnog ponaSanja, predstavlja kognitivnhu sposobnost razumevanja
unutradnjeg stanja druge osobe kao odredenu vrstu socijalno-kognitivnih veza. Na svim
razlic¢itim nivoima razvoja empatije, dozivljaj ,,empaticke nevolje* ima zajednic¢ku afektivnu srz.
U ovom radu, autorke polaze od moralnih-humanih pretpostavki empatije, a zatim istrazivacki
dovode u vezu uverenost nastavnika u njihovu efikasnost podsticanja empatije kod darovitih
ucenika. Niz pitanja proizilazi iz konkretizacije empatije darovitih u¢enika (nacini podsticanja,
produktivni vaspitni postupci nastavnika, tehnike disciplinovanja nastavnika). Empatijska
komunikacija ima vaznu ulogu u emotivnoj edukaciji, prevashodno u razvoju socio-emocionalne
odgovornosti darovitih u¢enika. Rad nudi nove spoznaje o efikasnosti i samoefikasnosti
nastavnika u podsticanju empatije kod darovitih, kao i nekoliko tema za nova istraZivanja.
Kljuéne reéi: empatija, prosocijalno ponasanje, socijalna odgovornost, podsticanje, moralnost.
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ENCOURAGING EMPATHY FOR GIFTED STUDENTS

Empathy as a form of prosocial behavior is the cognitive ability to understand the internal
situation of another person as a certain kind of social-cognitive connections. At all different levels
of development of empathy, the experience of "empathic distress” is a common affective core. In
this paper, the authors start from the moral assumptions-human empathy, and research linking the
confidence of teachers in their efficiency to encourage empathy for gifted students. A number of
issues arising from the concretization of empathy of gifted students (means of stimulating,
productive educational practices of teachers, teacher discipline techniques). Empathic
communication plays an important role in emotional learning, primarily in developing social and
emotional responsibilities of gifted students. The work provides new insights about efficacy and
self-efficacy of teachers in fostering empathy for the gifted, as well as several topics for new
research.

Keywords: empathy, prosocial behavior, social responsibility, encourage, morality.
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MORAL IZMEDU IDEALA | STAVRNOSTI

Autoir analizira univerzalne moralne vrednosti i traga za na¢inima njihove realizacije u porodici,
Skoli i okruZenju. Analizira uzroke erozije morala u savremenom drustvu (jagma za proofitom,
potroSac¢ko drustvo, terorizam, sve veéi jaz izmedu bogatih i siromasnih , sukobi civilizacija,
religija, rasa, mo¢ sredstava masovnih kominikacija).Zatupa biheviotriisticku teoriju socijalnog
ucenja po kojoj okolina od ¢oveka moZze stvoririti bilo $to, da je pojedeinac rezultat u¢enja i da
covek po svojoj pritodi nije ni dobar ni loS. Autor analizira stavove Maslova, RodZzersa,
Kolberga,Langera,Dokinsa i drugih. U radu se traga za odgovorom na pitanje : Da li je nauc¢no -
tehnicki i tehnoloski napredak uvek i humani napredak drustva?Posebno se naglaSava vrednost
morala nadarenih daka, sudenata i stru¢njaka u vremenu stvaranja inteligentnih strojeva, prelasku
potroSackog u znanstveno druStvo i sve veée potrebe za ukljugivanjem celog ¢ovecanstva u
odlucivanje o svim bitnim pitanjima za svet.

Stipan Jukic
Split, Hrvatska
stipanjukic@gmail.com

MORAL VALUES BETWEEN IDEALISM AND REALITY

The author is analyzing moral values and researching how they can be applied in family, school
and society. He is analyzing the causes of moral decline in modern society (greed, terrorism,
cultural and religious differences, racial problems, growing gap between rich and poor,
materialistic society as well as controlling power of mass media). Author's views are in line with
behavioral theory of social learning. Based on this theory individual behavior is influenced by
society and learning. He is analyzing works of Maslov, Rogers, Kolberg, Langer , Dokings and
others. He is looking to find out if scientific, technical and technological development is always
in line with the development of humane society. There is a special interest in moral values of
gifted students and scientists in times of creation of artificial intelligence as well as increased
globalization.

Gabriela Kelemen

Univerzitet ,,Aurel Vlajku”, Arad
Rumunija
gabriela_kelemen@uav.ro

OBRAZOVANJE DAROVITE DECE | NEKA ETICKA PITANJA

Clanak se bavi odredenim pitanjima koja se odnose na darovite a otvaraju problem predstavljanja
uloge drustva u identifikaciji i obrazovanju one dece koja imaju visoke potencija. Da se talenat ne
bi uludo tra¢io, neophodna su neka sredstva identifikacije darovitih i uredenje nekih pitanja koja
se odnose na njihovo obrazovanje. Rad tretira prakti¢no i konkretno takve probleme koji se
vezuju za ulogu nastavnika i pou¢avanja darovite dece, sa posebnom paznjom posve¢enom onim
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pojedincima koji su budu¢i pokreta¢ napretka covecanstva. Samim tim, drustvo, pre svega
porodica, vrti¢ i Skola, imaju ogromnu odgovornost prema darovitoj deci, kojima je potrebna
posebna paznja i podrSka da bi dostigli izvanrednost.

Kljuéne reéi: daroviti, etika, obrazovanje karaktera, osnazivanje, razvoj karaktera, kurikulum
koji se zasniva na etici.
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EDUCATIA SUPRADOTATILOR S| CATEVA PROBLEME DE ETICA
THE GIFTED CHILDREN EDUCATION AND SOME ETHICAL ISSUES

"Prin gifted education se respectd natura diving a omului si nu
omul-marfa, omul de consum. Noi promovam omul creator,
omul capabil sa-si dezvolte potentialele.” (Florian Colceag,
Presedinte IRSCA Gifted Education.)

This article trait some issues banded Gifted opened up the field by presenting the role of
the society concerning identification and education of these children with high aptitudes. In order
not waste of talent, certain means of identification of the gifted and some of the issues with
respect to their education. It treats practically and concretely such problems as the role of the
teacher and the teaching of gifted children, with special attention to those gifted which represent
the future engine of the humanity progress. Thus society, named family, kindergarten, school, all
have a great responsibility toward Gifted children, who need special attention and special foster
in order to accesses excellence.

Keywords: gifted; etichs; character education; empowerment; character development; ethics-
based curriculum
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NnejHu ¥ eTHYKHM CMUCA0 KIbU/KEBHO-YMETHHYKHX /1eJIa Y IPUIPEMHOM MPeIIIK0JICKOM
NnepuoAy Kao NMOACTHIA] M Pa3B0j MOpaJia JapOBUTHX

JlapoBHTOCT W MOPAIHOCT jecy /Ba M3y3eTHa ()eHOMEHa JbYJICKE MPUPOAE, IBE CIOKEHE
U pa3BojHE JbyJCKe mojaBe. OMKyjy ce OpOjHAM ONIITUM U TOCEOHMM KapaKTepUCTUKaMa.
JlapoBHTOCT je yriaaBHOM ypoleHa, a MOpall ce BpeMEHOM cThude W pa3Buja. [lo3Haro je ma ce
JApOBUTOCT KCIIOJbAaBA jOII Y PaHOM JETUICTBY M 3aTO je Tpeba MITO Mpe Mperno3HaTH u
pasBujatu. Mopan je OONMK ApYIITBEHE CBECTH, CKYIl IMpaBWia JOOpOr IMOHAIlamka, HaYWH
HajXyMaHHjeI OCMHUIIUbaBabha JbYACKOT KMBOTA, HAYMH Pa3IMKOBama A00pa | 371a, YIyTCTBO 3a
KHBOT UCIYH-CH BPIIMHAMA PajJH OTKIIamama MaHa, KOji ce MOpa KOHTHHYUPAHO pa3BHjaTH Beh y
NPEAIIKOJICKUM yCcTaHOBama. Y OBOM paay pa3martpahie ce MOACTHIA] M pa3B0j MOPATHHX
BPEMHOCTH TOMONY HIEJHOT M ETHYKOT CMHCIAa KIIKEBHHX [ela Koja ce oOpabyjy y
HPUIPEMHOM TIPEIIIKOJICKOM TIEpUOAy. YTHIA] HAa MOPATHOCT MJAapOBHTHX  MOpa OWTH
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MPUOPUTET CBUM BacllUTauyMMa KOjU UMajy y CBOjOj TPy JMHIBUCTHYKU JAPOBHUTO JieTe. YIiora
BaclMTayda y pa3BHjarby MOPAIHUX BPEIHOCTH JapOBUTHX je M3Y3€THO 3HauajHa, Oyayhu ga je oH
MHHIM}aTOp M Pealn3aTop aKTUBHOCTH, MOCPEACTBOM KOjHX Jella MOTY Jia MCII0JbaBajy CBOje
CTaBOBE, UHTEpPECE, CKJIOHOCTH, TEXKHE U TaJEHTE.

KibyuHe peun: THHIBHCTHYKA JAPOBUTOCT, UAEJHH CMHCA0 Jea, ETHYKU CMHUCAO0 Jena

Ljiljana Kelemen

Preschool Teacher Training College
“Mihailo Palov’Vrsac
ljiljakelemen@gmail.com

Notional and Ethical Sense of Literary-Artistic Works in Preparatory Preschool Period as
Encouragement and Development of Morality of the Gifted

Giftedness and morality are two extraordinary features of human nature, two complex
and developmental phenomena. They are characterized by numerous general and specific
features. Giftedness is mostly inherent, while morality is acquired and developed in time. It is
known that giftedness is manifested in early childhood and therefore it should be identified and
developed at early life stages. Morality is a form of social awareness, a set of rules of good
behaviour, a way of the most humane design of human life, the way of differentiation between
good and evil, the manual for life filled with virtues overcoming flaws, to be constantly
developed even in preschool institutions. The paper considers the encouragement and
development of moral values according to notional and ethical sense of literary works covered by
preparatory preschool period program. The influence of morality on the gifted has to be a priority
to all preschool teachers who have a linguistically gifted child in groups. The role of the
preschool teacher in the development of the moral values of the gifted is very important, having
in mind that (s)he is the initiator and the one who realizes all the activities through which children
can manifest their attitudes, interests, inclinations, aspirations and talents.

Key words: linguistic giftedness, notional sense of a literary work, ethical sense of a literary
work.
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@DyHAaMEeHTAJTHATA CTPYKTYPa HA MOPAJIHO-eTUYKHTE BPeAHOCTH HA HAJJapeHUTe BO
Peny06anka Makenonnja

OBoj TpyZ e 00ua 1a ce OujarHOCTULUpAaT JOMUHAHTHUTE MOPATHO €THYKH BPEJHOCHH
OpHCHTAallUM Ha HagapeHuTe Bo PemyOnuka MakemoHMja, KOM IPETCTaByBaaT HNEPCOHATHH
MMITYJICM Ha HMBHATa MMIUIMIUTHA U €KCIUIMIUTHA NIpHUpoJa. Bp3 ocHOBa Ha TOa MPOTHOCTHYKH
Ja ce mpoekTupa QyTypUCTHYKATa KUBOTHA U Mpodecronanna mana. Hen30exxHo BO TPyAOT ke
ce Oapa KopenaTUBHATA MOBP3aHOCT MOMEry TPaIUIMOHATIHUTE U COBPEMEHHUTE MPEAN3BHLU Ha
YOBEUYKHNOT WHAUBHTYyaITUTET.

Bo TpyzmoT ke Oupar MCTpakyBaHH MOPAIHO-ETHUKUTE BPEJHOCHH opreHTauuu Ha 70
uneHoBd Ha MEHCA Bo Peny6imnka Makenonuja. Bp3 ocHOBa Ha eMOHMpHCKHTE CO3HAaHHUja Of
UCTPaXKyBamETO MOXKE [1a c€ MPETIOCTABH PAMKOBEH MOJEI 34 aHaJIN3a HA MHCTUTYLIHMOHAIHHUTE
Y OTIIITeCTBEHUTE TPeHCPopMaluu Bo Perrybmmuka Makemnonuja.
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OdexkyBaMe JeKa MOpANTHO ETHYKHOT CeH3MOWIMTET Ha OBaa IlefiHa TIpyma ke Ouje
eBHJICHTEH OPUEHTHUD 3a HEMOCPEIHUTE KpeaTopy Ha HAIlMOHAJHATa CTpaTertja 3a HEeJOKYMHHOT
pa3Boj Ha PenybOnnka MakenoHuja.

Knayuynn 300poBM: HaIapeHOCT, MOPAIHO €THYKA BPETHOCHH OpPUEHTAI[MH, CEH3UOWIIUTET,
TpaHCchOpMaLUH

Kevereski Ljupce

University “Saint Kliment Ohridski”
Pedagogical Faculty, Bitola
kever@t-home.mk

THE FUNDAMENTAL STRUCTURE OF THE MORAL AND ETHICAL VALUES OF
GIFTED IN MACEDONIA

This paper is an attempt to diagnose the dominant moral and ethical value orientation of gifted in
Macedonia, which are personal impulses of their implicit and explicit nature. Based on prognostic
be projected futuristic social and occupational map. Inevitably the paper will be required
correlation links traditional and contemporary challenges of human individualities.

The paper will be explored moral and ethical value orientation of 70 members of MENSA
Macedonia. Based on empirical findings from the research we can assume a model framework for
analyzing institutional and social transformations in the country.

We expect that the moral and ethical sensibility to this target group to be evident orientation for
actual creators of the national strategy for the overall development of the country.

Key words: gifted, moral and ethical wvalues, sensibility, transformations.
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Radovan Vladisavljevié
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ETICKI OSVRT NA VIRTUELNE TIMOVE KAO PODRSKA DAROVITIMA

Najnoviji podaci govore da u zemljama Evropske unije oko Sest miliona mladih godisnje
napusti Skolu i nikada ne zavrSi srednje obrazovanje. Prevazidjeno je miSljenje da daroviti
pojedinci, bez obzira na spoljadnje uticaje iz svoje okoline, uvek uspeju da se izbore i realizuju
svoje potencijale. TeSko je poverovati da medu milionima mladih ljudi koji prerano napuste
Skolovanje i onima koji nisu dobili pravu Sansu da se izdignu i razviju svoje potencijale kroz
Skolstvo, nema onih koji su ne samo kreativni, vec talentovani i spremni da na neki drugi, manje
formalan nacin, usavrse vestine koje bi Zeleli.

Zivimo u 21. veku, veku digitalne revolucije koja je zahvatila sve aspekte Zivota, pa i
obrazovanje. | dok formalno Skolstvo uvodi digitalnu tehnologiju kao pomoéno sredstvo u
obrazovnom sistemu, upravo digitalna tehnologija pruza moguénosti online ucenja i razvijanja
vestina, koje su iste za sve koji to Zele. Bez obzira na prethodni uspeh u Skoli, starosnu dob,
etnicko poreklo, zemlju porekla, virtuelni timovi koji stoje iza dizajniranja pedagoskih sistema za
web online poduévanja i treninge, putem digitalnih medija omoguc¢avaju podrsku darovitima.
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Predmet eticke analize ¢e biti na moguénostima koje virtualni timovi pruzaju svojim
korisnicima, u cilju razvijanja vestina i znanja darovitih, putem online ucenja. Analiza ¢e biti data
na osnovu istrazivanja nekoliko web sistema za online poduc¢avanje, u¢enje, razvijanje vestina i
talenta putem digitalne tehnologije.

Kljuéne reéi: virtuelni timovi, online ucenje, poslovna etika, upravljanje promenama,
interkulturalnost

Tamara Kli¢ek

Radovan Vladisavljevié¢

Milan Bubulj

Management Faculty, Novi Sad Alpha University
tamara.klicek@gmail.com
vladisavljevic@famns.edu.rs
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ETHICAL REVIEW OF VIRTUAL TEAMS IN SUPPORT OF GIFTED

Latest figures show that in the European Union about six million young people annually leave
school and never finish secondary education. View that gifted individuals, regardless of outside
influences from their environment, always manage to cope and realize their potential is surpassed.
It's hard to believe that, among millions of young people who leave school prematurely and
among those who did not get a real chance to rise and develop their potential through education,
there are no one who is not only creative, but talented and ready to perfect the skills they want
throughother,lessformalway.

We live in 21st century, century of digital revolution that has affected all aspects of life, including
education. While formal education introduced digital technology as a mean of support for
education system, it is exactly digital technology that provided opportunities for online learning
and skills development, same for all who want it. Virtual teams that are behind the design of
educational systems for the Web online teaching and training, through digital media, provide
support for gifted, regardless of previous academic achievement, age, ethnicity, country of origin.
The subject of ethical analysis will be the opportunities that virtual teams provide to their
customers, in order to develop skills and knowledge of the gifted through online learning. The
analysis will be given on the basis of research of several web systems for online teaching,
learning, skills and talent development, through digital technology.

Key words: virtual teams, online learning, business ethics, change management, interculturality

Mapa Kne:xeBuh

Menaromxku pakyarer, Comoop
maraknez@sbb.rs
knezevicm49@yahoo.com

MOPAJIHO BACIIUTAIE Y ®YHKIIUJU PA3BOJA JAPOBUTUX

Pesume: V cucremy oOpa3oBama IMOCTAaBJEHH CY BAaCIUTHO — OOPa30BHU IIMJHEBH.
MopanHo BacmuTame HHje MOCEOHO HAarjalleHO, HUTH je MOCeOHO MPOTrpaMCKUM caapKajuMa
nepunncano. To je, HA HEKW HAYWH, MPEMYIITEHO BACIIMTA4YMMAa, YUUTEJbUMA, HACTABHHUIIMMA.
Here ce BactiuTaBa oj pohema, HajIpe y MOPOJHIIHM, TOTOM y BpTHNY, Y IIKOJHM, Y IPYIITBEHO]
cpeavHH Yy Kojoj >xuBH. JImuHOCT ce wm3rpaljyje y cKkiagy ca CBOJUM ICHUXO(H3UIKHM
MoryhHOCTHMA, Yy CKJIaJy ca OKPYXKEeHmeM KOjeM IMpHUIMana u y KojeM Bianajy onpelene mopaiHe
Hopme. Koje 1 kakBe MopanHe HopMe he MapoBHTH NMPUXBATUTH TOKOM CBOT pa3Boja 3aBHCH O
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VHYTpaIllbUX OCOOMHA KOje TOCenyjy, Kao W OJ CHOJbAIllbMX YTHIAja KOJU MX IMpaTe TOKOM
pasBoja. [lopen oBa aBa OWTHA yCIIOBa, HEONMXOAHO j€ HArJacUTH Aa OHaj KO BacluTaBa MOpa Ja
Oyzne noOpoHaMepaH, 1a pa3yMe, IPUXBATH U IOINTYje JIMYHOCT KOjy BacluTapa, 0e3 o03upa Ha
y3pact. [loxBana W mMOACTHIA] Cy NPHUXBATJEUBUjH M YTHLAJHUjH OJ Ka3HE, a JIMYHHU NPHUMEp
HEOMXO0/IaH je Yy MOPaJTHOM BacIUTamby.

Kibyune peun: MopaitHO BaciuTame, MOPOIHIIA, IIKOJA, IPYIITBEHA CPEMHA, JINYHU IPUMED,
TapOBHTH.

Mara Knezevic
Pedagogical Faculty
Sombor
maraknez@sbb.rs
knezevicm49@yahoo.com

MORAL EDUCATION IN THE FUNCTION OF DEVELOPMENT OF THE GIFTED

The system of education has established the aims of upbringing, as well as educational aims.
Moral education has not been emphasized or defined according to program contents. This is, in a
way, left to preschool teachers, primary and secondary school teachers. The process of upbringing
of a child goes on since its birth, at first in a family, then in a kindergarten, the school and the
social setting the child lives in. Personality is built in accordance to its psychophysical abilities, in
harmony with the environment ruled by certain moral norms. Which and what kind of moral
norms the gifted will accept during their development depends on the intrinsic features they have,
as well as extrinsic influences following them throughout their development. Apart from these
two important conditions, it is necessary to emphasize that the one who educates the child has to
be well-intentioned, has to understand, accept and respect a personality he educates, regardless of
the age. Reward and encouragement are more acceptable and more influential than punishment
and personal example is necessary in moral education.

Key words: moral education, family, school, social setting, personal example, the gifted.

Jasminka Kocoska, Biljana Gramatkovski
Pedagoski fakultet-Bitola

Makedonija

gemelli4@yahoo.com

THE MORAL ASPECTS OF TEACHING STRATEGIES TO GIFTED
STUDENTS

Having in mind that the process of learning is complex there are differences in the
strategies of teaching. It refers to strategies that are used for average students and strategies for
gifted students, who have a higher moral and ethical sensibility. That’s why the emphasis of the
paper will be on the moral dimension of teaching gifted students._Linking content and process of
thinking is essential for gifted students.

This emphasis must include original student investigations, concept development, and
interdisciplinary applications. This emphasis on gifted and talented learning must include
laboratory-based science as a central tenet for providing high quality learning opportunities in
science education at all levels.
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Collaborative teaching science opportunities work well with gifted and talented learners,
along with the need to provide structured collaborative opportunities for these learners. Teaching
strategies must challenge gifted learners through problem based learning activities, which create
critical thinking situations. Gifted and talented learners must learn to make connections between
science concepts and their world. Learners need to analyze the relationship between real world
problems and implications for understanding connections between science and society.
Experiments, surveys, role playing, case studies, and debates are some of the processes gifted
learners can use to address issues. The use of technology to teach science offers some exciting
possibilities for connecting students to real world opportunities. Internet access provides students
with connections to real time data bases for teaching using online science projects.

Science projects must focus on experimental design and its related processes. Typically,
texts only offer canned experiments where students follow the steps to a preordained conclusion.
Designing their own work in science requires gifted and talented learners to read and discuss a
particular topic of interest. Gifted and talented learners must be challenged using teaching
strategies that cause these students to use critical thinking skills, focus on resolving science
problems that impact society, and use technology as a focal point to resolve science issues that
require inquiry into science systems, change, and scale.

Key words: strategies, education, moral aspect, gift, student

Jacmunka Kouocka, busnjana I'pamatkoBckn
IMenaromxu gpaxkyarer-butona

Maxkenonuja

gemelli4@yahoo.com

MopaiHuTe acTIeKTH BO CTPATeruuTe HA MOYYyBame HA HaJapeHUuTe YYeHU U

Wmajku mpeaBu Jieka MpoIecoT Ha NMOydyBamke € KOMIUIEKECEH MOCTOjaT U Pa3uKHA BO
CTpaTeruuTe Ha MOy4yBame. Toa ce 0JHECYBa Ha CTPATETHUTE KOU CE KOPHUCTAT 3a MPOCCYHHUTE
YYCHHUIM U CTPATerMM HAMEHETH 3a HAJapCHUTE YYCHHUIM, KOM IITO MMaaT MOBHCOK MOpaJcH-
eTHYKU ceH3uOmnuteT. [lopagu Toa M akIEHTOT HAa TPYHOT Ke OWae CTaBeH Ha MopaiHara
IVIMEH3Wja BO TIOYyYyBameTO Ha HaJapeHWTe ydeHWnu. [loBp3yBameTo Ha COApXKHHATA U
MPOIECOT Ha MUCJICHE € O] CYIITHHCKO 3HAYCHE 33 HAIAPCHUTE YUYCHHIIU. AKIISHTOT Tpebda 1a ce
CTaBU Ha HCTPAXYBAWkETO OJf CTpaHa HAa YYCHUIMTE, KOHLENTOT 3a pa3Boj W
WHTEpIUCIUTUTMHUPAHHUTE arutikarmy. HacrtaBara Mopa j1a BKITy4dyBa J1a00opaTopHcKa-IipakTHIHA
paboTa, Kako IEHTPAITHO Hadelo 3a 00e30emyBame Ha BUCOK KBAIMTET HA MOKHOCTH Ha yUCH:E
BO 00pa30BaHUETO HA CUTE HUBOA.

KonmaGopaTuBHOTO y4eme co3maBa MOXKHOCT 3a Jo0pa paboTa CO TaJICHTHpPAHUTE H
HaJapeHUTe Yy4YeHUIM u 00e30eayBa copaboTka momery HUB. HacTaBHHUTE CTpaTeruu Tu
MOTHBHpAaT HaJapCHUTE YYCHHUIM 3a pPelllaBambe Ha MPOOJIeMH TNPEKy OAPEACHU aKTHBHOCTH U
CO3/1aBam¢ HA KPUTUYKO MHUCIICHE BO MaJcHU CUTyaruu. HagapenuTe ydeHuiu Tpeda 1a HaydaT
Jla co3/7aBaaT BPCKH Mely HAy4YHUTE KOHIICNITH W PEATHUOT CBET. YYCHUIUTE Tpeda aa To
aHaJIM3KUpaaT TOj OJJHOC, KaKO M MPOOJIEMUTE U MUMILTUKAIUUTE 32 pa3Oupame Ha BPCKUTE Mery
HAyKaTa W OIIITECTBOTO. EKCIIEpUMEHTHUTE, UCTPaXyBambara, HIPAmkETO HA YIIOTH, CTYIUUTE Ha
cllydaj U gedaTuTe ce caMo HEKOH OJ1 MPOIECUTE KOW HAJTapCHU YUCHHITU MOXAT Jla TH KOPUCTAT
3a pelaBambe Ha oJpefcHH mpoOieMu. KopucTemeTo Ha TEXHOJIOTHjaTa HYIU MOBO30YIMBU
MOXKHOCTU 32 MOBP3YBaWkE¢ HA YUYCHHIIUTE CO PEATHHOT CBET, & MpUCTAnoT A0 MHTepHET uM
OBO3MOXKYBa Ha YYCHHIIUTE MPUCTAN 0 HAYYHHU MOJATOIM KOU OW T'M KOPHUCTENE BO pasHU
Hay4yHH npoekTd. Hayunute nmpoektu Tpeba na ce (OKycHpaHH Ha SKCIICPUMEHTAJICH TU3ajH CO
MPOMpaTHUTE Tporieck. BakBara paboTa o HaJapeHUTE U TAJCHTUPAHUTE YUYSHUIIM O0apa YUTame
U JUCKYyTHpame 3a OJlpe/icHaTa TeMma Ha MHTepec. HamapeHuTe U TaeHTUPAHUTE YUCHHUII MOpa
Jla ce cooyaT CO MPEIN3BUKOT HA KOPUCTEH-¢ HACTABHHU CTPATETHH KOHM TPEIN3BHKYBAaT OBHE
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YYEHHIIUTE J1a TH KOPUCTAT BEIITUHHUTE 32 KPUTHUKO MUCICHE, 1a ce (OKyCHpaaT Ha pellaBame
Ha HAy4HUTE NPOOJIEMH KOW BIHjaaT Ha OMIUTECTBOTO, [ia ja KOPHCTAT TEXHOJOTHjaTa KakKo
(oKyCHa TOUKa 3a pellIaBamke HAa HAyYHH Ipallamka Kou 0apaaT HCTPaKyBame BO HAayKara.
Kiay4ynu 300poBH: cTpaTeruy, Noy4yBame, MOPaleH acleKT, HaJapeHOCT, YISHUIN
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CTYAUJA CIYYAJA JIMKOBHO JAPOBUTOI' JETETA

AyTopke Kao MPHUCTAIUIE XOIUCTHYKOT MPUCTYIA, CMaTpajy Ja HapoBUTY OCO0y HHje
Moryhe CXBaTUTH, aKO C€ OHA Pa3MOTpPH Ca CBUX acleKkaTa OMONCHXOCOLHUjaTHOT cTaryca. Y 0OBOM
pamy Ha mMjeAecTal pa3MaTpama JHUKOBHO JapOBHTOr JETeTa CTaBJbajy: KOTHUTHBHOCT,
MOTHBHCAHOCT U MOPAJTHOCT.

VY crymuju cinydaja MCKYCHM METOJMYapKa JIMKOBHOT BacnuTama Beh BUIe O TpH
TOAMHE TIPaTH Pa3Boj JMKOBHO JAPOBHUTOT Aedaka. XpOHOJIOIIKO A00a Aedyaka je ceaM rofuHa U
nmoxal)a TpBH pa3pel OCHOBHE MIKOJNE. YCBOjEHO jeé M BOJbEHO JEeTe KOje JKUBH y CKIIAIHO]
HOPOIHUIIH.

[IpBe 3HaKOBe JHMKOBHE AAPOBUTOCTH Mpodecopka je 3amasuiia y BpeMme Kal je Jiedak
UMao Mame o1 TpH romuse. V3pasuto pas3BujeHa Trpad)OMOTOpHKA, BHU3yeNHA MEpIENIuja |
namheme y3 KpeaTHBHOCT, CyOnMMHCaHe y BHIY HETIOHOBJHMBOT JIMKOBHOT M3pa3a, jaCHO Cy
YKa3uBaJie Ha JapOBUTOCT JicUaKa.

JIukoBHa KOMYHHKalyja IMOCTajla je HEroB APYTrd MaTepmU je3HK KOJUM je OH Clao
MOPYKE CHOJBAIIBEM CBETY. Y XKeJbH Ja JEKOAUPAjy HEroBe MOPYKe, POAUTEIBH CYy 3aTParKHIIH
nomoh o5l mpodecopke JTUKOBHOT BacIUTama Koja je BUILE O TP JACLCHHjE pajuiia ca JeloM
MPEAIKOJICKOT y3pacTa. KoHuenuja nHAMBULYan30BaHOT M aMIUTU(HKAHTHOT MEAArOMIKOT paia
ca JISTETOM yKa3aJia Jé Ha HeroBY HAaTIHpPOCeUHY BepOaiHy (hIyeHTHOCT M MHCAOHH TOK.

MoTuBammja aeTera caapikana je y *KeJbH Ja JINKOBHH je3uk ycaBpmm. OH ra ycaBpiiaBa
coucTpaHoM JapoBHUTOMINY Ja CBAKH JETab KOjJHU TEPHUIHUpA MPETOYH Y JIMKOBHU H3pas3.
[ToroMm ce jaBipana jxejba Ja HEroBe LpTeke BUAU U mpodecopka. JJok mpodecopka aHamu3npa
panoBe, JeTe MpaTH H3pa3 HEHOT JIMIAa M CKBaTa Jla OHA HETrOBE JIMKOBHE je3WuKke Mudpe
nexkoaupa. beropa narentHa cpeha npenasu y MmanugpecHn o0nuk pamoctd. OH pajgocT u3paxasa
TUXO U Kao J1a 1ajbe nopyky na he cienehu nprexx OMTH joII KBaTUTETHUjH.

AHanm3oM CTyauje ciaydaja Kojy BHIIE OJf TPH T'OAWHE BOIM MCKYCHA M y CTPYYHHM U
HayYHHM KpyTOBHMa IIpH3HATa JIMKOBHA YMETHHIIA W METOAMYApKA, 3aKJbydak Ou OHMO: Jedak
y3pacTa ol cejaM TOJWHA IMOCeAyje M3PasUTy JMKOBHY JapOBUTOCT. Y KOTHUTHBHOM pa3BOjy
HaNpeHUjH je O]l CBOjUX BPIIaka. A, leroBa MOTHBIIM]ja CBAKOIHEBHO /T0OWja HOBH KBAIUTET U
IUMEH3Hje, jep IeTe, pa3Bhujajyhu ce, CBET yIo3Haje ca pa3IMduTHX acriekara. BberoBo MopaiHo
MOHAIIAKE Pa3BHja Ce Y TPaBIy TPATUIMOHAIMCTHYKOT KOHIENTA MOPAIHOCTH y KOME NpaBe
BpPEIHOCTH HEe TyOe KBalmuTeT W CcMHCao. beroBa mapoBUTOCT, apTHKyJKMCaHa ca acleKTa
JEMMHCTBEHOCTH HATIPOCEYHOT IOTEHIMjajla pa3BHja ce y3 moMoh IHMKOBHOT Telarora Ka
HajBHUIIEM OWOJIONIKOM IMOTEHIMjaly. AIlM, C JApyre CTpaHe, OHA OJl Hera He CTBapa ,,9yJ0 O]
nerera” Beh moncTuye HEroB KOTHUTUBHH Pa3B0j, MOTHBALIM]Y W IPOCOLMjAIHO MOHALIAKE, AU
U ycMepaBa ra Ka CpehHOM IeTHICTBY.

K/byuHe pe4yn: TMKOBHO JapOBUTO JETe, KOTHUTHBHOCT, MOTHBHCAHOCT, MOPAJTHOCT.
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CASE STUDY OF ARTISTICALLY GIFTED CHILD

Authors advocate holistic access and believe that the gifted person can not be understood, unless
he is analyzed from all aspects of the biopsychosocial status. In this paper they put on a pedestal
of discussing artistically gifted child ( for painting and drawing), his cognition, motivation and
morality.

In the case study experienced methodologists of arts education have been following the
development for more than three years of an artistically gifted boy. Chronological age of the boy
is seven years old and he attends the first grade. He is an adopted and loved child who lives in a
harmonious family.

The first signs of artistic talent were noticed by a professor at the time when the boy was less than
three years old. Besides highly developed visual perception and memory, he possessed the
creativity which sublimed in the form of unique artistic expression that clearly indicated the talent
of the boy. Visual communication has become his second language which he used for sending
messages to the outside world. In order to decode his messages, parents have requested assistance
from the professor of arts education who has worked with preschool children for more than three
decades. The concept of individualized and applicable pedagogical work with the child pointed to
his above-average verbal fluency and thought process. The child’s motivation lies in the desire to
improve his visual language. He improves it by his sophisticated talent for translating every detail
that he perceives into artistic expression. Then he desires that his professor sees his drawings.
While the professor is studying his drawings, she is analyzing the expression on his face and he
realized that she managed to decode his visual language codes . His joy is manifested quitely and
it seems as if he wants to send a message that his next drawing will be even better. The analysis
of case studies which has lasted for more than three years and which has been carried out by an
experienced visual artist and methodologist who is respected in professional and scientific circles,
leads to the following conclusion : a seven year old boy has a distinct artistic talent. His cognitive
development is more advanced than the cognitive development of his peers. And every day his
motivation gets a new quality and dimension, because while the child is developing, he is
learning about the world from various aspects. His moral behavior develops in the direction of the
traditionalist concept of morality in which true values do not lose quality and meaning. His talent
articulated in terms of uniqueness of extraordinary potential is developed with the help of art
teacher towards the highest biological potential. But on the other hand, it does not make him
"child prodigy", but encourages his cognitive development, motivation, and prosocial behavior,
and directs it to a happy childhood.

Keywords: art gifted child, cognition, motivation, morality.

Ante Kolak, Filozofski fakultet u Zagrebu

Vesna Bedekovi¢, Uciteljska akademija u Osijeku
Hrvatska

ante.kolak@sb.t-com.hr

DIMENZIJE MORALNOSTI S REFLEKSIJOM NA NASTAVNI PROCES

Moral u ovome radu obradujemo kroz tri dimenzije koje ¢ine teorijski predmet prou¢avanja.
Prvu dimenziju cine skladni odnosi medu pojedincima. Rezultati nemorala u ovom podrucju su
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lako vidljivi, postoji visok stupanj slaganja medu autorima po pitanju moralnosti, a navedene
tvrdnje nam moze potvrditi i nastavna praksa. Druga dimenzija se bavi povezivanjem i
uskladivanjem Zelja, potreba i sklonosti unutar samog pojedinca, a tre¢oj je u sredistu pozornosti
svrha ljudskog postojanja. Za rad s darovitim ucenicima od posebne su vaznosti zadnja dva
podruc¢ja. Moralna nacela pojedinca imaju veliku vaznost za razvijanje moralnih meduljudskih
odnosa, a u tre¢oj dimenziji moralnosti postoje velika razmimoilazenja.

U empirijskom dijelu ovoga rada Koristit ¢e se ciljne grupe kao oblik grupnog intervjua koje ¢e
biti orijentirane na odredeno Zarisno podruc¢je(fokus) - kako nastavom jednako poticati duh i
razum te kako se u nastavnom procesu jednako razvijati kroz sve tri navedene dimenzije
moralnosti. S obzirom da je odabir uzorka glavni Klju¢ uspjeha ciljnih grupa, za ovo podrucje
istrazivanja izabrani su ispitanici koji problematici moralnosti posvecuju posebnu pozornost.

Ante Kolak

Philosophical Faculty, Zagreb
ante.kolak@sb.t-com.hr
Vesna Bedekovic,

Teacher Academy, Osijek

MORALITY DIMENSIONS WITH REFLECTION ON TEACHING PROCESS

The paper deals with morality through tree dimensions making the theoretical subject of study.
The first dimension refers to harmonious relations between individuals. The results of amorality
are easily noticeable in the field, there is a high level of agreement among the authors regarding
morality, while the mentioned statements can be confirmed by teaching practice. The second
dimension deals with connecting and harmonizing wishes, a need and a striving within an
individual himself, while the focus of the third dimension is the purpose of human existence. The
two latter fields are of great importance for work with gifted students. Moral principles of an
individual have great importance for the development of moral interpersonal relations, while in
the case of the third dimension there are great disputes.

The empirical part of the paper uses target groups as a form of group interview oriented to a
certain hot spot (a focus) — how to equally encourage spirit and reason through teaching, as well
as how to equally develop all the tree morality dimensions in teaching process. Having in mind
that the selection of the sample is a key of success of target groups, those subjects who dedicate
special attention to the problem field of morality have been chosen for the research.

Bojo Kolondzovski,
Miroslav Kuka

Pedagoski fakultet - Bitola
Makedonija
bojokolon@yahoo.com

Povrzanosta ha humanizacijata na iterpersonalnite odnosi vo nastavata so moralnite
dimenzii na licnosta na nadarenite ucenici

Humanizacijata na interpersonalmite odnosi vo nastavata pretstavuva multidimenzionaln
problem, opredelen prvenstveno od ucenjeto i poducuvanjeto niz sorabotka (kooperativno
ucenje), kako vzaemen odnos ili komunikacija megju subjektite vo nastavata. VVospostavuvanjeto
na humani iterpersonalni odnosi pomegju nastavnikot i ucenikot i ucenicite megjusebno, sozdava
uslovi i pretpostavki za soznajni aktivnosti vo vospitno-obrazovniot proces, za s0znhajno
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interioriziranje na socijalnite vrednosti i normi na odnesuvanje kako moralni diomenzii na
licnosta na ucenicite.

Vo trudot, vrz reprezentativen broj na ucenici, ke bide istrazuvana povrzanosta na
humanizacijata na iterpersonalnite odnosi vo nastavata so moralnite dimenzii na licnosta na
ucenicite preku samodijagnostika i samoocenka na sopstvenite kvaliteti i odnosi.

Vrz osnova na empiriskite soznanija od istrazuvanjeto ocekuvame deka povrzanosta na
humanizacijata na iterpersonalnite odnosi vo nastavata so moralnite dimenzii na licnosta na
nadarenite ucenici ke bide poefektivna.

Klucni zborovi: nadarenost, kooperativno ucenje, humanizacija, interpersonalni odnosi, moralni
dimenzii.

Jbusbana Kpnera
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MOJAJIMTETHU BACIIUTHOI' PAJJA Y KOMYHUKALIUJN
CA JAPOBUTUM YYEHULINUMA

CaBpeMeHa UCTpaKMBama y MCHXOJOTMjU HCTUYY 3Hayaj MCHXO-COLMjaJHUX MOTHBA Ha
pa3Boj 37paBe JMYHOCTH.YCMjepeHOCT mpema OyayhHOCTH Tonmpa3yMujeBa IUTaHUPAE
onpeheHNX W KeJbeHHX aKTHBHOCTH, a CaMHM THM H ojapel)eHe KOTHUTHBHE crocoOHocTH.Te
KOTHUTHBHE KapaKTepUCTUKE MOTHBAIMje AAPOBUTHX Cy MPECyTHE y MOMjepamy UHTEPECOBamba
Ka MOTHBHMa KOjU Cy KapaKTepHCTHUYHH 32 YOBjEKOBO TMOHAIIAKE W FHETOBE CHMOOHYKE
¢bynknuje. Ho, y majeuM paszaMTpam-uMa MOTHBA M MOTHBAITHjE , Y TICHXOJOTHjU cycpeheMo m
JIpyra MUILbEHha. Y TOM CMHUCIY MPEACTaBHUIIM XyMaHHCTHUKE Ticuxonoruje Macnos, Onmopr,
Pomxepc, Pozenbepr, roBope 0 MOTHBaLIMOHUM U KOTHUTUBHHM €JIEMEHTHMa, Hariamasajyhu
AKTHBHOCT JIMYHOCTH M TIOTIYHO CMOLMOHANHO YKJbYUHBAWkE Y TMpPOIEC yuermha. 3Hauaj
EeMOIIMOHAJIHE W COLHWjaJIHe WHTEIHUIeHIIMje, HaHac IpecTaBba IMapaJurMy CaBpEMEHUX
UCTPaXKMBamba 0 JAPOBUTUM TI0j€ANHIIMMA, jep TOTIOMAaXe pa3yMHujeBambe XONUCTHYHOT MIPUTYTIA
y KOMYHHKaBHjU ca TApOBUTUM yueHHIMMa. [103HATO je Jia je MOTHB MOCTUTHYha y Kopenanuju
ca MHOTUM OCOOHMHAMa JTMYHOCTH U Pa3HUM oOpaciymMa MmoHaniama. EMOIIMOHAIHO HHTETUTeHTHU
JAPOBUTH TIOJCIUHIIM Y TEMEJbY pjelllaBama CIOXKCHHX Mpo0JieMa KOPUCTE eMOIje, Koje Cy Y
BHCOKO]  KOpenaluju ca  ONIITUM  TOoCTUTHyheM,  BHCOKOM  camoedukacHoIhy,
onropopHomhy,...OcMUNIUbaBame, 0Ma0UpP W KOHCTPYKIHja OKPYKEHha YTHYe Ha TPHPOIY
y3ajaMHOT ofiHOca u3Mel)y IMYHUX (akTopa, MoHamama 1 (HaKkTopa CHOJbAIBET OKPYKEHA.

VY ToM cMucily cy KopHIIheHH HOBU MOJANUTETH Y KOMYHUKAIHMjH Ca JAPOBUTUM y4EeHHIMA
Ha y3pacty oxn 15- 18. rogune. Haume , Tokom 2009. roamHe y detupu Oamallydke Cpenme
mkone( Pemybmmka Cpricka, buX), jemHy IIKOJICKY TOOWHY, YBEIEH j€ MOJIEN HEHACHITHE
xomynukanuje (HHK)y cucremaTcku ruiaHupaHuM caapkajuma, Kpo3 4acoBe peJOBHE HACTaBE U
y cnobomHuM akTtuBHOocTHMAa. OOoralimBameM cajpaja y HAcTaBU W BaHHACTABHUM
aKTHBHOCTHMA Y pajy ca JapOBUTUM M OCTAINM YYCHUIIMMA, MOCTUTHYTH Cy TO3UTUBHU
pe3yjaraTd Kpo3 pa3iIMuuTe OOJHMKE KPEATHMBHUX IICHXOJIOIIKUX PaIUOHUIIA, UTPE, IPaMCKUX
obapasaia, Urpama yjiora,ciuKama, MOACIHPamka CKIYyNTPypa, MUcama KPEeTauBHUX TEKCTOBA H
CIIMKama 3ajeIHUYKUX TocTepa.Mojen HEHACHIIHE KOMYHHUKAIMje ca JApOBHTUM U JPYTUM
yueHUIIMMa mpuxBaheH je Kao ycIjeliaH MoJed BacmUTHOr paxa y cpeamoj mkosm(II]
“Komrrana”Crankosuha u 1] “Tyra”- Yexosa).

KibyuHe pujeun:MoaiueTeT BACMUTHOT Paja, JapoOBUTH, MOTHBAIH]A.
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MODALITIES OF TEACHING IN THE COMMUNICATION OF THE GIFTED

Modern rasearch in psychologyemphasiye the importance of psycho-social motives for
the development of healthy personality.Orientation toward the future involves some planing and
desired activities, and therefore certain cognitive abilities. And cognitive characteristics of gifted
motivation are crucial the shift of interest to themotivts that are characterisstic of human behavior
and symbolic functions. However, in futrther consideration of motives and motivation, in
psychology and meet other opinions. In this seanse, the representatives of humanistic psychology
Maslow, Allport, Rogers, Rosenberg talk abaut the the motivational and cognitive elements,
highlighting the activity of individual and complete emotional involvement in the
learning.Significance emotional and social intelligence now a paradigm of modern research og
gifted individuals, becauaseit helps understanding holistic approach in communication with gifted
students. It is known that the achievement motives corelation with many personalitytraits and
various forms of behavior. Emotionally intelligent talented indivuduals at the core of solving
complex problems using emotions, which are highly correlated with the general achievement,
high only efficiency, responsibility... Design,selection and design of environment influence the
nature of the mutual relationship between personal factors, behavioral and environmental factors.

Enriching content teaching and extra curricular activities in working with gifted and other
students, positive results were achieved through varios forms of creative workshops game room,
dramatic patterns, role play, painting, modeling, sculpture, creative writing articles and painting
of common postres. The model of nonviolent communication with the gifted.

In this sense, now modalitieshave been used in communication with gifted students at the age of
15/18 years. Specifically, during 2009. in four secondary schools in Banja Luka, RS, BiH.I for
one year, introduced a model of nonviolent communication NNK, in systematically and
extracurrcular activities. The model of nonviolent communication with gifted and other students
is accepted as a successful model of teaching work in high school( CD ,,Kostana®, CD ,,Tuga®).
Key words: modalities of educational work, gifted, motivation.

Zora Krnjai¢,
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ODGOVORNOST ZA PROFESIONALNI RAZVOJ

U uslovima dinami¢nog, sloZenog i sveproZimajuc¢eg procesa globalizacije menjaju se i
perspektive za razvoj darovitosti u drustvu. Razlic¢ite posledice globalizacije, kako one predvidive
tako i one nesagledive, nalazu da se odgovorno odnosimo prema ljudskim resursima, a narocito
prema licnom i profesionalnom razvoju mladih i darovitih. Imajuéi u vidu promene perspektive
za razvoj darovitosti u globalnom drustvu, sve je izraZeniji zahtev za odgovornim odnosom
drustva prema mladima kroz obezbedivanje uslova i moguénosti za njihovo obrazovanje,
profesionalni razvoj i aktivno uc¢eSée u drustvu. Isto tako, vazna je i odgovornost svake individue,
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a ona se odnosi na preuzimanje odgovornosti za sopstveno obrazovanje, razne forme ucenja,
profesionalni razvoj, izgradnju karijere i aktivno ucesce u drustvu.

Kada je re¢ o druStvu, neophodno je da ono kontinuirano unapreduje moguénosti
obrazovanja i informisanja i gradi mehanizme podrske i pomoci pojedincima kako bi razumeli
sopstvene ciljeve i aspiracije u Sirem kontekstu s obzirom na uslove i kako bi mogli da donose
utemeljene odluke. Zato je potrebno da se razvija svest o vaznosti individualnog planiranja
karijere i da se sistematski radi na informisanju i obu¢avanju mladih da aktivno i efikasno
upravljaju sopstvenom karijerom i promenama u svojoj karijeri bilo da su planirane ili ne. Na
ovaj nacin, kroz aktivan i kriticki odnos, ostvaruje se i aktivnost individue i njena uloga u procesu
razvoja. Takode, kroz osveS¢enost, voljnu kontrolu i upravljanje procesom razvoja sopstvene
karijere ostvaruje se voljnost kao bitna odlika viSih i naprednijih formi razvoja. Za darovite se i
kaze da rade na ostvarivanju svog visoko organizovanog ,,profesionalnog plana® (Sto je narocito
istaknuto u okviru pojedinih razvojnih koncepcija darovitosti).

Da bi bio darovit i ostvario svoju izuzetnost i izvrsnost, pojedinac mora da bude aktivan i
sve aktivniji. Li¢na aktivnost igra znacajnu ulogu u samoostvarenju pojedinca. Odgovornost
pojedinca se, pritom, moze posmatrati prili¢no uopSteno na nivou ostvarivanja potencijala, a i
odredenije, kao odgovornost pri reSavanju razli¢itih problema, donoSenju odluka, izborima koje
¢ini, vrednostima koje zastupa i kojima teZi i posebno kao odgovornost za organizaciju, raspodelu
i upravljanje vremenom. Globalno drustvo postavlja sve vece zahteve ka sve vecoj efikasnosti, a
uspeSna ekonomija traZi pojedince spremne da se prilagode brzim promenama na trzistu, ali
istovremeno i sposobne da sami upravljaju ovim promenama. Danas se pred pojedinca postavlja
mogucnost ali i zahtev za celozivotnim u¢enjem, tako da je spremnost za ucenje neophodna kao i
ucenje koje se zaista odvija tokom ¢itavog radnog veka i Zivota.

Kljuéne reéi: aktivno ucesce, odgovornost, obrazovanje, profesionalni razvoj
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RESPONSIBILITY FOR PROFESSIONAL DEVELOPMENT

Conditions of dynamic, complex and all-pervading globalization process have an effect
and modify process and prospects for the development of giftedness in society. Various effects of
globalization, foreseeable and unpredictable ones, demand responsible attitude towards human
resources, especially toward personal and professional development of young and gifted. Bearing
in mind the changing perspectives for the development of giftedness in a global society, demand
for a responsible attitude of society towards young people by providing conditions and
opportunities for their education, professional development and active participation in society is
ascending. Responsibility of every individual is also important. It refers to taking responsibility
for education, various forms of learning, professional development, career development and
active participation in society.

It is necessary that society continuously improves educational opportunities and
information and, also, develop support mechanisms to help individuals to understand their own
goals and aspirations in the broader context, considering the given conditions, and to make well
based decisions. Therefore, it is necessary to develop awareness of the importance of individual
career planning and to institutionally work on informing and educating young people to actively
and effectively manage their own careers and changes in their career, whether planned or not. In
this respect, through an active and critical attitude, activity of the individual and its role in the
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development process is achieved. Also, through consciousness, voluntary control and self
managing of career development process, willingness, as an important feature of advanced forms
of development, is also achieved. It is often being said for gifted ones that they work on achieving
their own highly organized “professional plan” (it is emphasized within certain developing
concepts related to giftedness).

In order to be gifted and realize potentials one needs to be increasingly active. Activities
of individual, personal activities, plays the most important role in self-realization
process.Therefore, individual responsibility have to be considered at general level of earning
potential, more specifically, to be considered as the responsibility for solving various problems,
making various decisions and choices, values that one represents and particularly as the
responsibility for organizing, distributing and managing time. Global society sets increasing
demands on efficiency and successful economy requires individuals who are willing to adapt to
rapid changes in the market and individuals who are able to manage themselves to these changes.
Today, possibility and a requirement for lifelong learning is being presented to individual,
therefore willingness for learning through whole life and career is necessary.

Key words: active participation, responsibility, education, professional development
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MUSICAL DEVELOPMENT, UPBRINGING AND EDUCATION OF DIFFERENT
TALENTED CHILDREN ON ELEMENTARY LEVEL

The specific content area of musical development, upbringing and education of the person has
been dealt by prominent musicians, psychologists and educators. In primary schools, before the
teacher stands the task that is understood in the broader meaning of the word as a general
pedagogical basis. From all this it is important to stress that music education in schools in itself
contains the triple level of education, upbringing and personality development of children with
different talents through musical experience of many generations in which the concentrated
spiritual heritage of humanity in the particular art form. For children with a different talent from
smaller school age, it is very important to gain even minimal musical experience. But the
important thing is to remember that knowledge, habits and capabilities are not just there for them
to stand alone but an aim for themselves, by the means by which develop the qualities of
individual talent in a different child. First to develop is the personality and even then it can be
said that one can be a musician. In line with the contemporary tendency of globalization,
balancing and inter-religious relations, seeking harmonization and mutual action of the
representatives of different civilizations and cultures. ,,Children and music” is an amalgamation
of purity and sincerity emotionality, sensitivity that has no boundaries. Policultural education is
closely linked to international education which is achieved by adopting the national
characteristics of the musical language in different people.

Key terms: musical development, education, upbringing, different talents, elementary education.
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My3u4KH pa3Boj, BocnuTaHue H 00pa30BaHue HA PAa3IMYHO TAJTEHTHPAHUTE iela BO
ojJe/leHCKaTa HacTaBa

Co onpesiesIeHH COAPKUHU 0] 00JIACTA HA MY3UUKUOM PA360j, BOCRUMAHUETNO U 00PA308AHUEO
Ha JIMYHOCTA C€ 3aHMMaBaJieé BHUJIHH My3W4Yapd, ICUXOJIO3M W Tenaro3dn. Bo OCHOBHHTE
YUWJIMINTA, TIPeJ YYUTEIOT — HACTaBHHKOT, CTOM 3a/aya KojamTo ce c(aka BO MOIIMPOKO
3HaYCHe Ha 300pOT KaKO OIIITO MeAaromka ocaoBa. O ceTo 0Ba, BaXHO € Jla Ce MOJBJICYE eKa
MY3HYKOTO 00Opa30oBaHUE BO YUWJIMINTATa, BO ceOE r0 COMPKU TPOJHHUOT CTENEH Ha oOpa3oBaHUe,
BOCIIUTAHUC U pPAa3BHUBAlkL€ Ha ACTCKaTa JIMYHOCT CO pas3jIM4€H TaJICHT, MNPCKYy MY3HUYKOTO
HMCKYCTBO HA MHOTY IIOKOJICHH]ja BO KOE€ C€ KOHIIEHTPUPAJIO JyXOBHOTO HACIEJICTBO Ha
YOBEMITBOTO BO 0OCOOCHO YMETHHYKA (popma. 3a feraTta co pa3indeH TAICHT Of] ToMalia ITKOJICKa
BO3pacCT, MHOT'Y € Ba&)XKHO Jia CTCKHAT MaKap U MUHUMAJIHO MY3HYKO NUCKYCTBO. HO, HajBa)KHO € aa
ce 3allOMHHU JIeKa 3Haerama, ymeerseama W HAGUKUmMe He Ce caMo Lel caMu 3a cebe, TyKy ce
CPEICTBO CO KOE C€ pa3BMBAaT KBAJTWTETHTE HA JIMYHOCTA HA PAa3UYHO TAICHTUPAHOTO JETe.
Ipen ce Tpeba na ce pa3BHBa JIMYHOCTA, a [OTOA OJl Hea Jia ce co3aaBa My3mdap. Bo ckian co
COBpeMeHaTa TeHJEHIMja 3a Trio0anu3nuja, OaJaHCUPAakETO Ha MelryHAIlMOHAHUTE U
PEITUTHO3HUTE OJHOCH, 0apaaT XapMOHM3aIlija U B3aEMHO JICjCTBYBaE HA MPETCTABHUIUTE O]l
PA3NIMYHUTE [UBIIU3AIMNA M KYITYpH.,Jlema u My3uka“ Toa € COeJMHyBame Ha YHCTOTATa,
WCKPEHOCTa M EMOLMOHATHOCTA, YYBCTBHTEIHOCTa KOja Hema TrpaHuiu. llommkynaTypHOTO
BOCIIMTYBamkE¢ TECHO € MOBP3aHO CO WHTCPHAIIMOHAIIHOTO BOCIHTYBAHhE KOCIITO CE MOCTUTHYBA
MPEKy YCBOjyBame Ha HAIMOHATHUTE 0COOCHOCTH HAa MY3WUYKHOT ja3HK Kaj Pa3HuyHN HAPOJIH.
Kayunu 300poBu: My3W4KkH paszBoj, oOpa3zoBaHUe, BOCIIUTAaHHE, PA3NIMUCH TAJICHT, OJJIEICHCKA
HaCTaBa.
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VISEJEZICNOST | MULTIKULTURALNOST GRAPANA PROSIRENE EVROPE:
IZMEDPU TEORIJE | PRAKSE

Rad razmatra neka teorijska i prakti¢na pitanja iz oblasti jezi¢kog i interkulturnog obrazovanja,
odnosno, konkretnije, uticaja koje jezi¢ke i interkulturne vestine mogu imati na pojedinca, njegov
sistem vrednosti i pogled na svet. Ukratko ¢emo prokomentarisati kakve su preporuke relevantnih
evropskih institucija, pre svega Saveta Evrope, 0 pitanju podsticanja viSejezic¢nosti i
multikulturalnosti u zemljama ¢lanicama, a zatim pogledati kako su ova pitanja prakti¢no reSena
u obrazovnim sistemima zemalja proSirene Evrope.

Kljuéne re¢i: jezicko i interkulturno obrazovanje, pogled na svet, Savet Evrope, proSirena
Evropa, viSejezi¢nost, multikulturalnost.
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Multilingualism and multiculturalism of the citizens of the Wider Europe: bridging the gap
between theory and practice

The paper discusses some theoretical and practical issues in the field of linguistic and
intercultural education. More precisely, it focuses on the impact that language and intercultural
skills can potentially have on the individual and his/her values and world view. In that context we
shall have a closer look at recommendations proposed by relevant European institutions, the
Council of Europe in particular, dealing with the promotion of multilingualism and
multiculturalism in the member states. Finally, we shall observe the situation in educational
systems of the countries comprising the Wider Europe, focusing on practical solutions they offer
and implement.

Key words: linguistic and intercultural education, world view, Council of Europe, Wider Europe,
multilingualism, multiculturalism.
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PERFEKCIONIZAM DAROVITIH UCENIKA

U radu se razmatra perfekcionizam darovitih ucenika iz ugla razli¢itih pristupa
perfekcionizmu, posmatrano u porodi¢nom i Skolskom kontekstu.

Iznose se rezultati istrazivanja perfekcionizma darovitih koja polaze od
multidimenzionalnog modela perfekcionizma (Hewitt & Flett, 1991), u kojima je fokus na dve
dimenzije perfekcionizma, na samo-orijentisani perfekcionizam gde same osobe sebi postavljaju
visoke standarde postignu¢a i na druStveno propisani perfekcionizam gde osobe opaZaju da
veoma visoke standarde postignuca, koje je potrebno da dostignu, postavljaju za njih znacajne
osobe (Speirs Neumeister, 2004, Speirs Neumeister, Finch, 2006). Ova istrazivanja ukazuju na
ulogu vaspitnog stila u porodici i kvaliteta veze izmedu roditelja i deteta na pojavu
perfekcionizma, kao i na vezu perfekcionizma darovitih sa njihovom motivacijom postignuca.
Posebno su znacajni rezultati koji ukazuju na povezanost nesigurne veze izmedu roditelja i deteta,
kako sa izrazenim samo-orijentisanim, tako i sa izrazenim socijalno propisanim
perfekcionizmom. Rezultati istraZivanja o povezanosti perfekcionizma sa motivacijom postignuca
darovitih ucenika ukazuju da su samo-orijentisani perfekcionisti motivisani potrebom za
postignuéem i da ih karakteriSu ciljevi orijentisani na ovladavanje ili ciljevi orijentisani na
postignuc¢e. Takode, u njihovom radu je prisutna izrazena etika i motivacija ka izazovima.
Suprotno ovome, u osnovi ciljeva postignuéa i ponaSanja socijalno-propisanih perfekcionista je
motiv da se izbegne neuspeh. Oni postavljaju ciljeve usmerene na postignucée ili izbegavanje
postignuca i svom radu pokazuju tendenciju ka odlaganju.

U radu se takode iznose rezultati istrazivanja perfekcionizma darovitih u kojima se polazi
od podele perfekcionizma na pozitivni, gde je prisutna realisticna teZnja ka visokim nivoima
kvaliteta i negativni, koji se bazira na rigidnom pridrZavanju visokih li¢nih standarda postignuc¢a
kao i na preokupaciji izbegavanja greSaka (Chan, 2009). Rezultati potvrduju vec¢u zastupljenost
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pozitivhog perfekcionizma kod darovitih uc¢enika, u odnosu na negativni, bez statisticki znacajnih
razlika prema polu ucenika. Pozitivni i negativni perfekcionizam su, u ovim istrazivanjima,
dovodeni u vezu sa pojedinim ciljnim orijentacijama. Orijentacije na cilj u¢enja i socijalne ciljeve
fokusirane na saradnju, pokazali su se kao znacajni prediktori pozitivnog perfekcionizma, a
orijentacije cilja na postignuce i na izbegavanje postignuc¢a kao znacajni prediktori negativnog
perfekcionizma.

Dat je i prikaz istraZivanja perfekcionizma darovitih ¢iji rezultati ukazuju na postojanje
tri tipa perfekcionista kod darovitih i to zdravi perfekcionisti, nezdravi perfekcionisti i
neprefekcionisti. Rezultati pokazuju da zdravi perfekcionisti brojéajno nadmasuju preostala dva
tipa darovitih u¢enika (Chan, 2010).

U radu se ukazuje na implikacije nalaza istrazivanja za roditelje i nastavnike u njihovom
radu sa darovitim ucenicima razli¢itih tipova perfekcionizma. Daju se preporuke za stvaranje
sredine za ucenje koja vodi razvoju realisti¢nih teznji darovitih i prevenciji nepozeljnih tipova
perefekcionizma. Takode, razmatrane su izvesne sugestije o daljim istraZzivanjima perfekcionizma
darovitih ucenika.

Kljuéne reéi: perfekcionizam, daroviti u¢enici, motivacija postignuca, ciljne orijentacije
porodi¢ni kontekst, Skolski kontekst.
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Perfectionism in gifted students

In this paper we consider perfectionism in gifted students from different viewpoints, in
family and school contexts. Research results in perfectionism in gifted which are based on the
multidimensional model of perfectionism are presented (Hewitt & Flett, 1991). These researches
focus on two dimensions of perfectionism, self-oriented perfectionism, where persons set high
standards for themselves and socially prescribed perfectionism, where persons perceive that
significant others set excessively high standards (Speirs Neumeister, 2004, Speirs Neumeister &
Finch, 2006). These researches stress the importance of parenting styles and attachment for
development of perfectionism and also of relationship between perfectionism and achievement
motivation in gifted children. Special relevance has results that point the relationship between
insecure attachment and both high self-oriented perfectionism and high socially prescribed
perfectionism. Research results of relationship between perfectionism and achievement
motivation of gifted students indicated that self — oriented perfectionists are motivated with the
need for achievement and that they set mastery goals or performance-approach goals. Also, they
developed strong work ethics and they were motivated to seek out challenges. In contrast, for
socially prescribed perfectionists an underlying motive is to avoid the failure influencing their
achievement goals and behaviours. They set performance-approach goals or performance-avoid
goals and tendency towards procrastination in work.

In this paper, we also review results of perfectionism researches in gifted students where
division on positive perfectionism, i.e. realistic striving for excellence and negative perfectionism,
i.e. rigid adherence to high personal standards with similar expectations from others is made
(Chan, 2009). Results confirmed higher presence of positive perfectionism in gifted students in
comparison to negative, while gender differences were not found. In these researches, positive
and negative perfectionism were connected with some goal orientations. Learning goals and
social goals that promote collaboration were significant predictors of positive perfectionism,
whereas performance-approach and performance-avoidance goals were significant predictors of
negative perfectionism.
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The review of some other researches indicated presence of three perfectionist types in
gifted, i.e. healthy perfectionists, unhealthy perfectionists and non-perfectionists Results showed
that healthy perfectionists tended to outnumber unhealthy perfectionists and nonperfectionists
(Chan, 2010).

Implications for teachers and parents for working with different types of perfectionist
students are discussed. Some recommendations for creation of learning environment for
promotion of healthy strivings for excellence and for prevention of undesirable types of
perfectionism are given. Also, some suggestions about further investigations of perfectionism in
gifted students also considered.

Key words: Perfectionism, Gifted students, Achievement motivation, Goal orientations, Family
context, School context.
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VREDNOSNI PROFIL DRUSTVENE ELITE U SRBIJI

Proucavanje vrednosnog profila srpske drustvene elite zna¢ajno je zbog niza otezavajucih
okolnosti u kojima se drustvo nalazi, a od elite se o¢ekuje da usmeri razvoj i napredak, inicirajuci
i izvode¢i potrebne promene. U naznaéenom periodu, Srbija postaje samostalna drZava,
osiromasena ratnim dogadanjima, sa velikim brojem imigranata i emigranata. Vecinu onih koji se
iseljavaju ¢ine visokoobrazovani mladi struénjaci koji traZze bolja radna mesta i stabilnije uslove
Zivota. U ovakvim okolnostima, postavlja se pitanje karakteristika srpske drustvene elite, kao
pokazatelja njenih mogucnosti da doprinese prevazilazenju postojec¢ih kriza u zemlji. Istrazivacko
pitanje koje se obraduje u ovom radu glasi: da li se vrednosni profil druStvene elite razlikuje od
profila ostalih gradana Srbije? IstraZivanje se sprovodi sa podacima iz ¢etvrtog talasa Evropske
studije vrednosti koja je u Srbiji radena 2008. godine (N=1512). Vrednosni profil analiziran je
preko odnosa pojedinca prema najznac¢ajnijim aspektima licnog i druStvenog Zivota: vrednovanje
razlicitih  aspekata Zivota, subjektivno blagostanje, percepcija zdravstvenog stanja,
interpersonalno poverenje, vaznost pojedinih aspekata posla i slobodnog vremena, moralne
vrednosti, odnos prema braku i porodi¢nim odnosima, politicko interesovanje i aktivizam, odnos
prema opstim principima slobode i jednakosti i neki pokazatelji socijalne uklju¢enosti. Poduzorak
drustvene elite formiran je na osnovu kombinacije obrazovnog i materijalnog statusa i ¢ine ga
najobrazovaniji i najimu¢niji ispitanici iz uzorka (N=77). Uporedivanje srpske druStvene elite sa
ostalim gradanima potvrduje da elitu karakteriSu neka svojstva koja ukazuju na njenu vodecu
ulogu u drustvu i moc¢ da tu ulogu vrsi, ali te razlike nisu tako velike niti konzistentne kako je
ocekivano. Predstavnici elite izjavljuju da su sre¢niji i da su boljeg zdravstvenog stanja; oni vise
vrednuju posao, ali su im manje vazni materijalni aspekti posla; tolerantniji su u pogledu duZnosti
u porodici i manje su skloni da prihvate tradicionalnu podelu uloga; viSe su zainteresovani za
politiku i politicki su aktivniji. Medutim, pri sudenju o temama koje bi se mogle svrstati u oblast
morala, elita se razlikuje od ostalih gradana samo po jednom od pet postavljenih pitanja. Dobijeni
podaci bili su podsticaj da se istraZzivanje nastavi u pravcu razdvajanja obrazovne od ekonomske
elite. Analiza ukazuje da obrazovanje i materijalni status imaju nejednak uticaj za vrednosno
profilisanje elitnih podgrupa druStva. Obrazovanje je vazniji cinilac analiziranih vrednosnih
usmerenja, ali se u tom pogledu pre moZe govoriti o kvantitativnim, nego kvalitativnim
razlikama. U zavrSnom delu rada diskutovane su specifi¢nosti obrazovne i ekonomske elite u
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kontekstu nedovoljno diferenciranog vrednosnog profila srpske druStvene elite i moguénosti i
ogranicenja njenog ucesca u razvoju zemlje.
Kljuéne reéi: Srbija, druStvena elita, vrednosne orijentacije, Evropska studija vrednosti.
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VALUE PROFILE OF THE SOCIAL ELITE IN SERBIA

Studying of value profile of the Serbian social elite is very significant because of a number of
aggravating circumstances the society is facing, while the elite is expected to direct the
development and progress by initiating and performing the necessary changes. In this period,
Serbia became an independent state, with a large number of immigrants and emigrants. The
majority of those who are leaving the country are highly educated young experts seeking a better
employment and more stable conditions for living. In such circumstances, there arises the
question of the characteristics of the Serbian social elite, as an indicator of its possibility to
contribute to the overcoming of the existing crises in the country. The research question in this
paper is formulated in the following way: is the value profile of the social elite different from the
profile of other Serbian citizens? The research is conducted on the data collected in the fourth
wave of the European Value Survey, conducted in 2008 (N=1512). The value profile was
analysed through individual’s relation towards the most important aspects of personal and social
life: evaluation of different aspects of life, subjective well-being, perception of health condition,
interpersonal trust, the importance of certain aspects of work and leisure time, moral values,
attitude towards marriage and family relations, interest in politics and political activism, attitude
towards general principles of freedom and equality and some indicators of social inclusion. The
subsample of social elite was formed based on the combination of educational and financial status
and comprised the most educated and the richest respondents from the sample (N=77). The
comparison of Serbian social elite with other citizens confirms that elite is characterised by some
features indicating its leading role in the society and the power to exercise that role, but those
differences are neither as big nor as consistent as expected. Elite representatives declare
themselves as happier and of better health condition; they value work more, but find financial
work aspects less important than other citizens; they are more tolerant with respect to duties in the
family and less inclined to accept some elements of traditional role division; they are more
interested in politics and more politically active. However, when judging about the topics that
could be classified in the field of morality, elite is different from other citizens regarding only one
of the five questions asked. The obtained data were an incentive to continue the research in the
direction of distinguishing the educational from economic elite. The analysis indicates that
education and financial status exert an unequal influence on the value profiling of the elite
subgroups in the society. Education figures as a more important factor in the analysed value
orientations, but, in this respect, we are dealing with quantitative rather than qualitative
differences. The concluding part of the paper discusses the peculiarities of the educational and
economic elite in the context of the insufficiently differentiated value profile of the Serbian social
elite and the possibilities and limitations of its participation in country development.

Key words: Serbia, social elite, value orientations, European Value Survey.
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KBAJIMTATUBHU NNPUCTYII Y UCTPA’KUBAIBY MOPAJIHE JAPOBUTOCTHU

Pesume: KBanmuTaTMBHH MPHCTYI y HCTPaXKWBaWky BaCIIMTHO-OOpa30BHE MpaKCce IIOJIAKO alH
CUTYPHO HaJla3u CBOj€ MECTO y MEJarolilkoj MpakCcH, aid U Teopuju. KBaauTaTUBHU MPUCTYII
HYJIU jelaH HOBU KBaJIWTET Yy HWCTPOKUBAaWky, alld OTBapa W HOBE JHIEME O HAy4HO]
PEIEBAHTHOCTHU TaKBUX HUCTpaXKUBamkhaA. KBanuratuBun MPUCTYIL 3aXTEBa ITIO3HAaBAaKkEC
METO/JIOJIOTHjEe U MPUJPKABALE OJIPEICHUX MPABUIIA, alk PYIIN U HEKe METOMO0JIOINIKe jorme. Ha
Taj HAYMH OTBApPajy ce HOBE MEPCIEKTHBE U Jaje HOBHU 3aMax y Tparamy 3a HOBUM MOryhHOCTHMa
y BacluTamy U 00pa3oBamy. JaAPOBUTHX. Y pajy ce TOBOPH O KBAIMTATHBHHUM MpOIEAypamMa Koje
YKJbY4Yjy CBE MPETIIOCTABKE KBAIIMTATHBHE UCTPAKUBAYKE METOMC: CHelM(PUUHN TUI U3BOlema
IUIaHA HCTpaXuBama, pedrekcuja yiaore HUCTpaKHBadya, MPUKYIUbABE MMOJATaKa U PasBoj
MMOCEOHMX TEXHWUKAa y 00pamy W WHTEPIPETANHjH EMIHUPHjCKOT MaTepHjaga y HCTPaKUBABY
MOpaJIHOTI BaCllMTamkba JapOBUTHX..

KibyyHe peun: KBaJUTATUBHU WUCTPAXKHBAYKUA MPHUCTYN, AaKIMOHA HMCTPAKUBAKA, MOPATHO
BaCIHTAabE JAPOBUTHX.
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QUALITATIVE RESEARCH APPROACH IN MORAL EDUCATION

The qualitative approach to researching educational practice is slowly but surely finds its place in
educational practice and theory. The qualitative approach offers a new quality in research and
opens up a new dilemma regarding the scientific relevance of such research. The qualitative
approach requires knowledge of methodology and adherence to certain rules, but it also brings
some methodological dogmas to an end. In this way new perspectives are opened up and a fresh
drive is provided in the search for new opportunities in education. The paper deals with the
qualitative procedures including all the assumptions of qualitative research methods: a specific
type of the implementation of the research plan, reflection of the role of researchers, data
collection, development of special techniques in the processing and interpretation of empirical
research in moral education.

Key words: qualitative research approach, action research, moral education of the gifted.
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OBRAZOVANJE DAROVITIH | SOCIJALNA PRAVDA
U savremenom (globalnom) druStvu postoje mnoge protivrecnosti koje su predmet

promiSljanja u trazenju reSenja za njihovo razreSavanje uz oc¢uvanje i razvoj nase civilizacije. U
tom kontekstu istrazuju se i kriti¢ki promisljaju: svet rada, ekonomske i politicke strukture u
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nacionalnim i gobanim okvirima. Traga se iznalaZenjem sredstava za razreSavanje protivrenosti
koja odgovaraju ljudskom dostojanstu i stvaranju uslova za njegovo ostvarivanje. U takvom
pristupu sve ¢eSc¢e se ukazuje na potrebu ostvarivanja socijane pravde.

U radu se ¢ini osvrt na istorijski razvoj ideje o socijalnoj pravdi, shvatanja o njenom
sadrzaju u savremenom drutvu i subjektima (nosiocima) njenog ostvarivanja. U ovom kontekstu
se ukazuje na potrebu inovacije obrazovanja darovitih, buduce intelektualne (ekonomske i
politicke) elite u afirmaciji i ostvarivanju i socijalne pravde, kao neophodnog elementa
ostvarivanja humanog razvoja drustva, ¢iji stoZer treba da bude ¢ovek sa svojim stvaraStvom i
dostojanstvom.

Danilo Z Markovic

Serbian Academy of Education
Belgrade
dacamarkovic@yahoo.com

EDUCATION OF THE GIFTED AND SOCIAL JUSTICE

In contemporary (global) society there are many contradictions concentrated on in
reflections searching for their solution along with preservation and development of our
civilization. What is in this context researched and critically reflected upon are the following: the
world of labour, as well as economical and political structures in national and global frameworks.
It has been searched for finding means for the resolution of contradictions suitable for human
dignity and creating conditions for man’s realization. In such an approach, it has been frequently
pointed to the need for social justice.

The paper offers an overview of historical development of the idea on social justice,
views on its contents in contemporary society and the subjects of its realization. In this context it
has been pointed to the need for innovation in teaching of the gifted, i.e. future intellectual
(economic and political) elite in the affirmation and realization of social justice, as an element
necessary for the realization of humane social development, whose pivot should be a man with all
his creativity and dignity.
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DAROVITI U POLITICKOM PLURALIZMU | NOVOM MULTIMEDIJSKOM
OKRUZENJU

Autor se u ovom radu bavi darovitim osobama, bez obzira na dob (djeca, mladi, odrasli) i
podruc¢je u kojem se prepoznaje darovitost. Darovitost se promatra kao sveukupnost osobina
licnosti koje omogucuju doljedno postizanje iznadprosjec¢nih rezultata u jednoj ili viSe aktivnosti
kojima se neka osoba bavi. Najnovije spoznaje o visestrukim inteligencijama omogucuju i nau¢no
primjerenija objasSnjenja fenomena darovitosti i djelotvornije organiziranje odgojno-obrazovnog
procesa te cjeloZivotnog ucenja i razvoja, primjerenog darovitim osobama.

Za cjelovito funkcioniranje darovitih osoba vazna je sloboda djelovanja. Sloboda je imanentno
svojstvo ¢ovjekova Zivljenja i Sansa za vlastito cjeloZivotno samoodredenje i samopotvrdivanje.
Demokratski sistemi politickog pluralizma su za takve osobe pogodnije okruzenje od, u historiji
zabiljezenih, totalitarnih politi¢kih sustava. Osim postmodernog politickog pluralizma velik
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pomak u osiguranju poticajne okoline za razvoj i djelovanje darovitih pojedinaca donosi i hovo
multimedijsko okruzenje (prije svega Internet, satelitska televizija, mobilni telefoni te svi vidovi
mreznog komuniciranja koje nabrojani mediji omogucuju). Poznato je da darovite osobe teSko
podnose bilo koji vid ogranicenja. Dostupnost informacija i neograni¢ene moguénosti
komuniciranja sa sli¢cnim osobama u cijelom svijetu olakSavaju razvoj i funkcioniranje darovitih
pojedinaca, bez obzira u kojem podrucju se darovitost ispoljava.

Jedino hilisticki pristup razmatranju fenomena darovitosti omogucuje nau¢no cjelovito
objasnjenje toga fenomena te pedagoski djelotvorno poticanje razvoja darovitih pojedinaca.
Vecina darovitih pojedinaca teSko podnosi svako nametanje sistema moralnih vrijednosti te se,
kada je u pitanju bilo kakavo sistematsko poticaje razvoja i djelovanja darovitih pojedinaca,
smatra mnogo prihvatljivijom ponuda pluralizma vrijednosti i omoguc¢avanje slobodnog izbora
sistema vrijednosti i svjetonazora. Samo oslobodene bilo kakvog pritiska i nametanja, darovite
osobe ¢e moc¢i optimalno ostvariti svoje mogucnosti i stalno potvrdivati svoju darovitost.

Kljuéne rije¢i: daroviti, sloboda, politicki pluralizam, multimedijsko okruZenje, pluralizam
vrijednosti, visestruka inteligencija
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GIFTED IN POLITICAL PLURALISM AND NEW MULTIMEDIA ENVIRONMENT

Summary: In this paper the author deals with the topic of the gifted, not considering their age
(children, youth, and adults), nor the area in which the giftedness is recognized. Being gifted is
seen as personal a character trait that enable an individual to demonstrate outstanding levels of
aptitude in one or more activities. The latest knowledge on multiple intelligences allows for the
scientifically appropriate explanation of the phenomena and the more efficient organization of the
educational process and lifelong learning that is adequate for the gifted.

Freedom to act is important for a complete functioning of the gifted. Freedom is an imminent
characteristic of one’s life and a chance for personal lifelong self-determination and self-
affirmation. The democratic systems of political pluralism provide a better environment for these
people than the historically known totalitarian systems. Besides the postmodern political
pluralism, a big change in ensuring stimulating environments has been brought to us by the new
media environment (first of all the Internet, satellite TV mobile phones and all forms of web
communication allowed by these media). It is well known that the gifted have trouble dealing
with any limitations. Access to information and the unlimited possibilities of communication with
similar individuals around the world make the development and functioning of the gifted much
easier, no matter the area of giftedness.

Only the holistic approach to thinking of the phenomena of the gifted provides a complete
explanation of the phenomena as well as the pedagogically successful stimulating development of
the gifted individuals. Most gifted individuals do not tolerate the imposition of any systems of
moral values. Therefore, when dealing with a systematic reinforcement of the development and
acting of the gifted individuals, it is considered to be much more acceptable to offer the pluralism
of values and allow for a free choice of the system of values and worldviews. Only when free
from any pressure and imposture, the gifted individuals can develop optimally and confirm their
gifts.

Key words: gifted, freedom, political pluralism, multimedia environment, value pluralism,
multiple intelligences
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OJAI'OBOPHOCT NPEMA JAPOBUTOCTHU KPO3 OJAI'OBOPHOCT ITPEMA
JAPEBHOJ UT'PH:
CTYANJA CIYYAJA JEJHOT' MUTAJOI' LIAXUCTE

Mehynapomua maxoscka denepanuja (PHUJIE) mpermosHaje meT acmekara Iaxa: WPy, CIOPT,
YMETHOCT, HAayKy M TUAAKTHYKO CPEICTBO, TAKO /1a j€ CBaKH OATOBOpAH MPHCTYI MIaXy Hy)KHO
XOJNMCTHYKM M y3UMa y OO3Mp CBe HaBeleHe acrekre. Mako je, mocimenuyHo, Imax Beoma
KOMIUTIEKCaH ()eHOMEH, yIJIaBHOM C€ HaJapeHOCT 3a IIax carjie/laBa y KOHTEKCTY TaKMHYapCKe
YCICIIHOCTH, KOja c€ MEpU OCBOjeHUM Tpodejuma, TUTyIaMa/KaTeroprjama u pejTHHIOM. Y OBOM
pamy ce OBaj KPUTEPUjyM JeTaJbHO aHamM3Wpa KopuiihewmeM AHApejuheBor pejTUHT
epdopMaHca Ka0 MEpHOT HHCTPYMEHTA, )i Ce, Paid Hay9IHEe OCIICTHOCTH, MaXmka ocsehyje u
IpYTUM, CyOjeKTUBHIM (aKTOpPHMA.

Cryauja cinydaja, KojoM ce 0aBU OBaj paj IeTaJbHO MpoyyaBa Heproi TokoM kaneHnapeke 2001.
ro/IMHe, Koja mpeacTaBba npBy (y y3pacty on 13 no 14 roauHa) ox mer roauHa (0 ocaMHaecTe
TOJIMHE) OPTraHW30BAHOT ITAHCKOT paja ca miaauM mraxuctoM bopkujem Ipemojesuhem (y3pact
on 14 no 18 romuna takohe je o0yxBaheH UCTpaXHUBAmbEM, Maja je TeKHUIITE Ha MPBOj TOAUHM).
Ha ocHoBy o0jexTnBHEX (THTYINa maMnuona EBpone y y3pacty no 12 roauHa, maxoBCKU pejTHHT
W TUTyNIa) U CyOjeKTHBHMX yiaa3Humx mopataka w3 2000. romgwue u panuje (Hamasd KOMHCH]jE
MICUXO0JIOTa, YCIeX y LIKOJM), YCBOjEeHa je MPETIOCTaBKa O NapOBUTOCTH, KOja je M3HMCKUBAja
JaJbl OATOBOPAH MPUCTYI KaKO caMOr MIIaJIOT IIaXHUCTe, TAKO U HETOBOT HAjOJIKET OKPYKEHa
(mopoauiia, TUM capagHHKA).

JectumynaTiBHAa KOHKYpPEHIIMja, MPHUTHUCAK OYEKMBamba OKOJHMHE M CIIOH30pa Ja Ce OCBajajy
UCKJbYYMBO TIpBAa MECTa, y3 HEMOTyhHOCT KOHTHHYHPAaHOT KBaJIHTETHOT TPEHEPCKOT paja,
pesynTHpain Ccy HecurypHomhy wmuazor maxucre. HemoBepeme y COICTBEHH peneproap
OoTBapama W TIOHyJIC WIM TpUXBaTamkha peMHja y KPUTHYHUM IIO3WIHjaMa, O30MJBHO CYy
HapyIaBajiy KBaJHTET TAKMHYAPCKUX HACTYIIAa TOKOM paHHMX TOAMHA OaBJbEHa IIAXOM, ajH U
YTULATY Ha TIOBUILIEHY HAIIETOCT U HEBOJHHOCT JIa CE UTPajy MapTHje U yYecTBYje Ha TYpHUPHMA.
VYBeneHa TmpoMeHa MOApasyMeBana je NpUXBaTambe OJTOBOPHOCTH IIpeMa  COICTBEHO]
HaJapPEHOCTH M €TWYKH TPHUCTYIl CaMOj MTPU KPO3 CHHTE3Yy BAaCIUTaBama KapakTepa WU ayOJber
pasyMeBamba JIOTHKE U CUMOOJIM3Ma I1axa Kao napajurMe caMor uBjbema. Kako Ou ce uzbderna
JeCTUMYJIaTHBHA KOHKYPEHIMja M OTKJIOHHO CTpax OJ JOIIMX pe3yJiTara, MEHTOP je M3BPIIHO
KOPEKIHjy TIPOIICHE 3BAaHUYHOT PEjTHHTA MJIQJOT IMIaXHCTe, ca IUJbEM Ja ce M300p TypHHpa Y
2001. roguHu BpUIM TaKO Jla TIPOCEYaH PEJTHHI HHETOBUX YUYeCHHKa OyJe jeqHAaK MM BHUILN OX
npouemeHe (KOpUroBaHe) cHare, YuMe OM ce CMamHO NMPUTHCAK OYEKHBabha, a MIaAd TaKMHYap
OJUrpaBao KBamuTeTHe mapTHje (y3 3a0paHy peMH3Hpama) Kpo3 Koje O MOrao 1a JOCTHIKE 30HY
HapeIHOT pa3Boja.

Edekar yBenene nmpomene mpatu ce kpo3 ynopehusame 2000 (mpe mpomene) u 2001. roauue
(xommapatuBHE TpUCTyn y3 mnpaheme TpeHmoa 3akbydno ca 2005), kao u MepemeM
AwnnpejuhieBor mepdopmaHca, Ha OCHOBY KOjeI €€ YCTaHOBJbABa YCIHEIIHOCT WHHIIWjAITHE
MPOIICHE MEHTOPA, Ka0 M OMPaBAaHOCT MPEIy3eTHX Mepa.
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RESPONSIBILITY TO ONE’S GIFTEDNESS THROUGH RESPONSIBILITY TO THE
ROYAL GAME:
A CASE STUDY OF A YOUNG CHESS PLAYER

World Chess Federation (FIDE) recognizes five aspects of chess: as a game, sport, art, science
and didactic tool, which means that scientifically responsible approach to chess should
necessarily be holistic and take into account all the abovementioned aspects. Consequently, chess
is a very complex phenomenon, yet one’s giftedness for chess is usually discussed in terms of
competitive success, measured by trophies, chess titles or categories and rating points. In this
article these (objective) criteria are analyzed using Andreji¢’s rating performance as the
evaluating instrument, while also factoring in some important subjective considerations in order
to create a more comprehensive and balanced approach to the subject matter.

This case study focuses on the five-year (2001-2005) preparation program for the young chess
player Borki Predojevi¢ (age 13 at the beginning, 18 by the end of the program), with special
emphasis on the first year (2001) of the program. Based on both the objective (U-12 European
chess champion in 1999, FIDE Master title and FIDE rating at the time, etc.) and subjective
(psychological evaluation, success in school, etc.) input data from year 2000, the hypothesis of
giftedness had been established, which further required a responsible approach from the young
player and his family and the team of associates.

Unchallenging competition in the age group within the region and high expectations from the
sponsors (only first places were considered a success) were exacerbated by the lack of mentorship
and the unavailability of a competent and dedicated chess trainer. As a result, the player’s earlier
self-confidence gave way to insecurity and mistrust in the opening repertoire, which culminated
in numerous draw offers in critical positions in difficult games. Consequently, it started to affect
the player’s tournament performance and even caused a feeling of unease and the occasional
unwillingness to play games or participate in some events.

The suggested change in the general approach was based on the importance of the young player’s
recognition of his unique giftedness and the acceptance of responsibility that comes with it. The
emphasis on the ethical approach towards the game was coupled with character building and the
need for deeper understanding of the inherent logic of the game and its symbolism as a paradigm
of the life itself. To avoid facing the unchallenging opposition and the fear of underperforming,
the new mentor suggested a different approach. He hypothesized that the young player’s real
chess strength at the time was greater than his official FIDE rating, and the estimated figure was
used as a basis for tournament selection in 2001: the average rating of the competition had to be
equal or greater that the player’s estimated rating. In such way the pressure and the expectations
were to be lessened, and the player could regularly face the challenging opponents (no draws
were allowed), hoping to reach the Vygotsky’s zone of proximal development.
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The effects of the introduced change are measured by comparing the year after the change (2001)
against the year before the change (2000); if necessary, the trends are followed as long as 2005.
Andreji¢’s rating performance is used as the evaluating instrument for chess results, and also as a
means of determining the quality of approximation and the short- and long-term effects of the
mentor’s initial rating estimate and the corrective measures that followed.

Key words: young gifted chess player, performance and self-confidence crisis, responsibility to
one’s giftedness, ethical approach to life and chess, Andreji¢’s rating performance as the
evaluating instrument
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RUMUNSKI JEZIK | DIDAKTICKA VEZBA

Autor navodi da jezik sluzi da se razmene ideje, informacije i da se iskaze sklonost, emaocija,
re¢ju — da se komunicira. Onaj ko komunicira, komunicira sa nekim i ima svoj stil. Govornik
koristi odredene metode da bi postigao subjektivni, umetni¢ki efekat. Ovo se naziva stilskim
postupcima (epiteti, poredenja, metafore, ponavljanje, personifikacija, itd), jer komunikacija sama
po sebi pripada stilistici. U govoru i pisanju postoji osnovni i trajni odnos izmedu komponenata i
nivoa jezika. Kvalitet govora zavisi od negovanja jezika u Skoli, 5to je znak intelekta i zrelosti u
govoru. Govoriti i pisati tacno, komunicirati jasnim i pristojnim jezikom je znak po kome se
razaznaje vaspitac i intelektualna zrelost.

Kljuéne reéi: didakticka vezba, diskurs, komunikacija, rumunski jezik, stilistika.

Lizica MIHUT
Aurel Vlaicu University of Arad
rectorat@uav.ro

ROMANIAN LANGUAGE AND DIDACTIC EXERCISE

The author states that language serves to communicate ideas, information and display affection,
emotional, namely to self — communicate. Who communicates is communicated, it means s/he has
style. A speaker uses certain methods to obtain subjective, artistic effects. These are called
stylistic procedures (epithets, comparisons, metaphors, repetition, personification, etc.)
communication in itself belonging to stylistics. In speaking and writing, there is a fundamental and
permanent relationship between the components and compartments of language. Speech quality
depends on the cultivation of language in school, being a sign of intellectuality and maturity in
speech. To speak and write correctly, to communicate in a neat and decent language is a sign of
differentiation of the educator and of intellectual maturity.

Key words: didactic exercise, discourse, communication, Romanian, stylistics
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PROFESIONALNA ETIKA | DAROVITOST INZENJERA

U radu se obrazlazu medusobni uticaji razvoja umeca u sferi rada, i tehnike posebno, i
njegov uticaj na oblikovanje profesionalne etike inZenjera. lako se za inZenjersku profesiju moze
re¢i da pripada tipi¢nim modernim, stru¢njackim profesijama, ne moze se profesionalna etika
inZenjera razumeti izvan drustvenoistorijskih uslova u kojima se ona pocinje oblikovati: s jedne
strane, na gubitku zanatlijske tradicije u procesima industrijalizacije i, s druge, na manje ili vise
osves¢enom nastojanju da se ,,eti¢ki kod“ inZenjera ugradi u ideologiju organizacije.

Darovitost i umece tehnike (techne tehnike) se, u tom procesu oblikovanja inzenjerske
etike, javlja kao posredujuci podsti¢udi ¢inilac, koji uti¢e na prepoznatljivost inZenjerske profesije
u strukturalno-razvojnim procesima modernizacije drust(a)va. Drudtveno vidljivi aspekt umeca
tehnike su razni oblici tehnickotehnoloSkog stvaralaStva, koji se mogu empirijski verifikovati.
Otuda se odnos izmedu umeca tehnike i profesionalne etike inzenjera moze celovitije razumeti
kao specifican izraz procesualnne teorijske analize, koja je (ve¢) prepoznatljiva u sociologiji
profesija (kao posebnoj disciplini sociologije).

Kljuéne reci: profesionalna etika, etika inZenjera, darovitost, umece tehnike, zanatlijska tradicija,
tehnicko stvaralastvo, sociologija profesija.

Bozo MILOSEVIC
Faculty of Philosophy, Novi Sad
bozo mil@yahoo.com

PROFESSIONAL ETHICS AND THE ABILITY OF ENGINEERS

In this paper the mutual influences of development of art, especially techniques and its
influence to forming of professional ethics of engineers are presented. Although it can be said for
the profession of engineer that it belongs to typical modern, expert professions, it cannot be
understood without social-historical conditions it was formed in: on one hand, in losing of craft
traditions in the processes of industrialization and, on the other, in more or less conscious attempt
to build the *“ethic code” of engineer into ideology of organization..
Ability and the skill of techniques (techne of techniques) in the process of forming of the ethics of
engineer appears as mediator and stimulus factor that influences the visibility of profession of
engineer in structural and developmental processes of social modernization. The socially visible
aspects of the art of techniques are various forms of technical-technological creativity, which can
be empirically verified. That is why the relation between the art of techniques and the
professional ethics of engineer can be more fully understood as a specific expression of the
process theoretical analysis, which has already been recognized in sociology of professions (as a
special sociological discipline)..
Key words: professional ethics, ethics of engineer, ability, skill of techniques, technical
creativity, sociology of professions.
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ULOGA SKOLE U MORALNOM VASPITANJU DAROVITIH UCENIKA

U ovom radu autor polazi od saznanja da naSe vreme obeleZavaju sve sloZenije i sve brze
promene u svim podru¢jima ljudskog i druStvenog Zivota; da su one evidentne i u moralu kao
posebnoj sferi druStvene svesti, druStvene i pedagoske prakse; da upravljanje njim a zahteva
savremeno znanje, vestine, drustvenu i moralnu odgovornost. Nalazi da sve kompetencije za 21.
vek (kognitivne, emocionalne, socijalne i radno aktivne) sadrze moralnu dimanziju. Upozorava da
je moralna kriza opasnija od drugih kriza i da njene implikacije joS nisu kriticki propitane.
Podvlac¢i da obrazovanje i vaspitanje dobija vode¢u ulogu u ostvarivanju koncepcije ,,0drzivog
razvoja“ na putu ka ,odrZivoj buduc¢nosti“. Pokazuje da daroviti ucenici imaju specifi¢ne
razvojne potrebe i u moralnom vaspitanju; da nedostatak jedinstva kognitivnog i moralnog
vaspitanja njima nanosi najve¢u Stetu. Jer, iz njihovih redova se regrutuju pripadnici buduce
drustvene elite, prvenstveno elite znanja i moralne elite. Potse¢a da ¢e profesionalni i drusStveni
zadaci koji pripadnicima buduc¢e drustvene elite, budu poveravani, podrazumevati i vrhunsku
moralnu odgovornost. Dokazuje da u moralnom vaspitanju darovitih uc¢enika (sa) ucestvuje vise
medjusobno povezanih ¢&inilaca, ali da je uloga Skole u tome najvaznija. Ona (Skola) svim svojim
potencijalima, celinom svoga rada i uspostavljenim odnosima, najvise u procesu nastave i ucenja,
utice na celovit razvoj darovitih ucenika, pa i na njihovo moralno vaspitanje.

Kljuéne rec¢i: moral, Skola, daroviti ucenici, moralno vaspitanje, vaspitanje za ,o0drzivu
budu¢nost®.

Milan Nedeljkovic
Serbian educational Academy
BELGRADE

SCHOOL ROLE IN MORAL EDUCATION OF TALENTED STUDENTS

In this work, author is coming to conclusion that our time marks more complicated and faster
changes in all aspects of human and social life; that they are evident in moral, as special sphere of
social awareness, social and pedagogical practice; that managing these require modern
knowledge, skills, social and moral responsibility. Findings, that all competences for 21. Century
(cognitive, emotional, social and labor-active) contain and moral dimension. Warns that moral
crisis is more dangerous than other crisis and that its implications are not yet analyzed. Underline
that education is gaining leading role in achieving conception of “sustainable development” on a
road to “sustainable future”. It shows that talented students have special development needs in
moral education; that lack of cognitive unity and moral education is bringing the biggest harm,
because, they are giving recruits for future social elite, mainly of knowledge and moral elite.
Author reminds us that, social and professional goals which will be put before future elite, also
include top moral responsibility. He proofs that in moral education of talented students participate
several incorporated factors and the role of school is still the most important. School, with all its
potentials, and work mainly in teaching process, has huge influence on development of talented
students and their moral development.

Key words: moral, school, talented students, moral education, education for “sustainable future”.
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KOGNITIVNO-RAZVOJINI PRISTUP MORALNOM VASPITANJU DAROVITE DECE:
PREDNOSTI | OGRANICENJA

PsiholoSka istraZzivanja moralnosti polaze od razligitih teorijskih modela — psihoanaliticke teorije,
teorija socijalnog ucenja, teorija kognitivnog razvoja. Kognitivho razvojni pristup i teorije
moralnog razvoja bavile su se pitanjima kako deca formiraju misljenje o dobrom i loSem,
pogreSnom i ispravnom, pravednom i nepravednom. Nesumljiv je doprinos Pijazea Kkoji je
istrazivao razvoj moralne zrelosti dece od moralnog realizma (preoperacionalni stadijum razvoja
misljenja) do moralnog relativizma (formalno operacionalni stadijum razvoja misljenja), kao i
Kolbergove hijerarhije stadijuma moralnog razvoja. Razvoj moralnog misljenja, po ovom
pristupu, znaci napredovanje kroz niz stadijuma, ¢iji je redosled unapred odreden, i za koje je
karakteristi¢no misljenje odredenog kvaliteta. Kognitiviste pre svega interesuje kako deca tumace
pravila i kako se njima koriste u situacijama kada treba da izvrse moralno rasudivanje i procenu.
Medutim, ono 35to je potrebno imati u vidu prilikom razmatranja razvoja moralnosti, svakako se
odnosi na stavove da kognitivni razvoj i kognitivni kapaciteti dece nisu jedini (a ni dovoljan)
preduslov za razvoj moralnosti dece. U kognitivno - razvojnom pristupu, afektivni, konativni i
socijalni faktori su u odredenoj meri marginalizovani. Faktori kao $to su uloga Sire drustvene
zajednice, porodice, subkultura, vaspitnih stavova, individualnih razlika — osobina li¢nosti dece
nesumljivo su od velikog znacaja.

Stav da se moralni razvoj odigrava paralelno sa kognitivnim razvojem namece pitanje
akceleracije razvoja darovite dece, kako u opStem kognitivnom, tako i u moralnom razvoju. U
razvojno psiholoskom smislu, faktori razvoja, poput uloge naslednih predispozicija, maturacije i
faktora sredine, kao i agensi socijalizacije (porodica, vaspino-obrazovne ustanove, vrsnjaci, mas
mediji i nove tehnologije) u znacajnoj meri mogu uticati na ukupni razvoj, pa u skladu sa tim, i
na razvoj moralnosti darovite dece. Dakle, sa jedne strane imamo pravilnosti kognitivnog i
moralnog razvoja, u skladu sa kognitivno-razvojnim pristupom (nepromenljivi sled razvojnih
stadijuma i normativno vreme u kojem se oc¢ekuje prelazak iz jednog stadijuma u drugi), a sa
druge strane, pretpostavljenu akceleraciju u razvoju darovite dece i mogué¢nost uticaja agenasa
socijalizacije na (kognitivni i moralni) razvoj darovite dece. Da li uopste postoje "univerzalne "
moralne vrednosti, iste i u razvijenim i nerazvijenim, bogatim i siromasnim, isto¢nim i zapadnim ,
tranzicionim i netranzicionim zemljama? Da li naSe vaspitno-obrazovne ustanove imaju
adekvatnu ulogu u formiranju vrednosnog sistema i moralnog razvoja darovite dece? Da li su
darovita deca "dvostruko” vulnerabilna grupa, i zato Sto su deca, i zato Sto su daroviti?

Najveci broj istrazivanja iz oblasti moralnog razvoja zasnovan je na kognitivno — razvojniom
pristupu. U radu ¢e se razmatrati prednosti i ograni¢enja kognitivno - razvojnog pristupa u
razvoju moralnosti darovite dece, sa naglaskom na potrebi za holistickim pristupom.

Kljuéne reéi: moralnost, darovitost, kognitivno — razvojni pristup, akceleracija, vulnerabilnost
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COGNITIVE-DEVELOPMENTAL APPROACH TO MORAL EDUCATION OF
GIFTED CHILDREN: ADVANTAGES AND LIMITATIONS

Psychological research on giftedness start from various theoretical models — psychoanalytical
theory, social learning theory, theory of cognitive development. Cognitive-developmental
approach and the theories of moral development have dealt with the issues how children form an
opinion on good and bad, right and wrong, righteous and unfair. Undoubted contribution has been
given by Piaget, who used to undertake research on the development of moral maturity of
children ranging from moral realism (preoperational stage of thinking development) to moral
relativism (formal operational stage of thinking development), as well as by Kohlberg who has
offered his hierarchy of moral development stages. According to this approach, the development
of moral thinking means advancement through a set of stages whose sequence is predetermined
and characterized by thinking of certain quality. Before all, cognitivists are interested in the ways
children understand rules and how they use them in the situations in which they are supposed to
make a moral judgment or evaluation. However, what should be born in mind when considering
morality development certainly refers to the attitudes that cognitive development and cognitive
capacities of children are not the only (nor the sufficient) precondition for morality development
with children. In cognitive-developmental approach, affective, conative and social factors are to
certain degree marginalized. Factors like the role of the broader social community, family,
subculture, educational attitudes, individual differences, personality features of children are
undoubtedly of great importance.

The standpoint according to which moral development takes place in parallel to cognitive
development raises a question of acceleration of gifted children development, both in general
cognitive and in moral development. In developmental-psychological sense, factors development,
such as the role of hereditary predispositions, maturation and environmental factors, as well as the
agents of socialization (family, educational institutions, peer groups, mass media and new
technologies) can have significant influence on the comprehensive development, and,
consequently, on the development of morality of gifted children. So, on the one hand, there is
regularity of cognitive and moral development, in accordance with cognitive-developmental
approach (the unchanged sequence of developmental stages and normative period when a
transition from one stage to another is expected); on the other hand, there is the assumed
acceleration in the development of gifted children and the possibility of influence of the agents of
socialization (cognitive and moral) on the development of gifted children. Are there “universal”
moral values at all, which are the same in both developed and undeveloped, rich and poor, East
and West, transitional countries and those that are not going through the process of transition? Do
educational institutions in Serbia have adequate role in formation of the value system and moral
development of gifted children? Are gifted children “double” vulnerable group, both because they
are children and because they are gifted?

The largest number of studies from the field of moral development is based on cognitive-
developmental approach. The paper considers the advantages and the limitations of cognitive-
developmental approach in the development of morality of gifted children with an emphasis on
the need for holistic approach.

Key words: morality, giftedness, cognitive-developmental approach, acceleration, vulnerability.
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NPE®EPEHIUJE BPEJHOCTHU JAPOBUTUX YYEHUKA

VY nmocamammbuM HCTpaXMBakbUMa IapOBUTHX, Mo je THaXKmke MocBehnBaHO pPa3Bojy
E€MOLIMOHAJIHOI ¥ MOPAJHOT J>KMBOTa JapOBUTHX. Teopuje KOTHUTUBHOI pa3Boja, Kao H
UCTpaXMBamkba Ha FUXOBHM OCHOBaMa 3aHEMapHBajle Cy OCTaje acleKTe pa3Boja JMYHOCTH.
Harmamagajyhu moBe3aHOCT KOTHHUTHBHOT Ca €MOIIMOHAIHAM W MOPATHHUM pa3BOjeM pacTe
MHTEpeC 3a MpOoydyaBamkbeM OBOI MpoOJieMa Kako Ha TEOPHUjCKOM HHBOY TakO M Ha HAY4HO
3aCHOBAaHUM E€MITMPHjCKHM HUCTpaXMBambHMa. MOpaIHU pa3Boj je KOTHUTHBHO YCMEPEH M 3aBUCH
O]l MHTENIEKTyaTHNX MOTYhHOCTH TojeanHana. 3aTo ce, ¢ IIPaBOM MOXE INPETIIOCTAaBHTH Ja CY
MOjeIMHI BUCOKUX MHTENICKTYAIHUX CIHOCOOHOCTH CYNEPHOPHUjH Yy O0OJacTH MOpPaTHHX
cBojcTaBa W o0yacTu conujaiHe aganTauuje. bpojHa ucTpakuBama Cy Mokaszajia Ja BehuHa
MapOBUTHX WCIIOJbaBa BHUIIE HUBOE eMIlathje, ocehajHOCTH, MOpaJHEe OJTOBOPHOCTH,
caMoIocMaTpama, JITPyH3Ma M CaMOKPHTUYHOCTH y Mopehermy ca ONITOM IOIyJIAIijoM.
JapoBuTH Apyrauvje W CHaKHHUje IOKMBJbaBajy CBET OKO cebe, mMajy Ooratuje U >KHUBJbE
NPEJICTaBe O CBETY y KOME JKHBE.

C 003upoM Ha YHIHCHHITY Ja BPECIHOCTH MPEACTABbajy KOMIIOHEHTY MOPAJIHOT pa3Boja,
Wb Haller HCTpakWBama OWO je Ja ce YTBpPOU BpPEAHOCHW NPOQHI NApPOBUTUX KpO3
npedepeHIrje CTUIOBA KMBOTA, a KOjU C€ OJHOCE HAa WHIMBHIyaJIHE U JPYIITBEHE BPEIHOCTH U
nubeBe. ,,C 003MPOM l1a BacCIUTamk€ BPEAHOCTH 3aBHCH W OJ HMHTEICKTyATHHX MOTYNHOCTH
MOjeIMHIIA, O] jaulHEe HEroBe BOJbE KOja ce MOKa3yje Kako Ha IUIaHy Ca3Hama TaKo M Ha IUIaHy
aktuBHocTH” (DBophesuh, 1996), mnpernocraBunm cMo ga ce mnpedepeHuuje onpeheHnx
BPEIHOCTH JapOBHUTHUX PA3NIUKYjy O[] MpeepeHIirja BpeTHOCTH BUXOBHUX BPIIHAKa.

Mana cy BpemnHOCTH PEeNaTUBHO CTAa0MIIHE, TIOAJIOXKHE Cy poMeHaMa. BpeaHocHu cructem
JApOBHUTHX, 3aXBajbyjyhl BMXOBOM KOTHUTHBHOM pa3Bojy, j€é OpraHW30BaHUjH, UBpIINH, a THME
W TIOCTOjaHHjH, TaKO J1a HUCMO OYEKUBANH Ja Oyne ciaudaH OHOME KOju mpedepupajy BUXOBU
BpIIHAIN.

HcrpaxuBame je u3BpuieHO Ha y30pKy on 100 yueHmka cpemmux mIkoja (MareMaTHuka
TMMHa3Hja, (GUI0NONIKa THMHA31ja U CPe/iiba IIKOJIa 32 My3UYKO 00pa3oBame).

JoOujeHn pe3ynTath WCTpakWBama IIOKa3zyjy na ce JapOBUTH CPEHEbOIIKONIH, Y
npedepupamy oJpeeHnX CTHIIOBA XKHUBOTA, Y LEIUHA OUTHO HE Pa3MKYjy O] CBOjUX BPIIHAKA.
[Ipernen ucTpaxkuBama mnpedepeHLrja CTUIOBA )KUBOTA yUSHHMKa CpPedmbHX IKona Takohe he
OuTH &at y oBoM paxy. BepoBaTHO Cy OpyHITBEHE OKOJHOCTH M Bakehe OMIITE BPEIHOCTH
JpYLITBA JETEPMHUHICANIE OBAKBO CTambe.

Kibyune peun: MopanHu pa3Boj/BpeJHOCTH/CTHIOBH IKMBOTA/NapOBUTH/MHIUBHIyATHE |
JPYLITBEHE BPEIHOCTH.
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PREFERENCES OF VALUES OF GIFTED CHILDREN

In previous studies of the gifted, there is little attention paid to the development of
emotional and moral life of the gifted. Theories of cognitive development and research on their
grounds are neglected other aspects of personality development. Emphasizing the connection
between the cognitive with the emotional and moral development, there is growing interest in
studying this problem both at the theoretical level and in a scientifically based empirical research.
Moral development is cognitive directed and depends on the intellectual capabilities of
individuals. That is why it can be assumed that individuals of high intellectual ability are superior
in moral qualities and social adaptation. Most of the studies showed that most gifted exhibit
higher levels of empathy, sensitivity, moral responsibility, introspection, altruism and self-
criticism in comparison with the general population. Gifted have different and more powerful
experience of the world around them, have a richer, more vivid picture of the world they live.

Given the fact that values are a component of moral development, aim of our study was to
determine the value profile of the gifted through lifestyle preferences, related to individual and
social values and goals.

"Since the value of education depends on the individual's intellectual capabilities, on the
strength of his will that shows in the field of knowledge and to plan of activities* (Pordevi¢,
1996), we assumed that the preferences of certain values of the gifted differ from the preferences
of values of their peers.

Although values are relatively stable, there is a tendency for changing. Value system of the
gifted, thanks to their cognitive development, is more organized, stronger and therefore more
stable, so we did not expect it to be similar to the one favored by their peers.

The study involved a sample of 100 secondary school students (secondary school for
mathematics education, secondary school for philological education and secondary school for
music education).

The results show that the gifted students, in preferring certain styles of life, in general not
significantly different from their peers. Review of the research lifestyle preferences of secondary
school students also will be given in this paper. Probably the social circumstances and the current
general values of society determined this situation.

Key words: moral development / values / lifestyles / gifted / individual and social values.
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UNIVERSITATEA SECOLULUI 21

O noua filozofie a educatiei?
Ce schimbadri presupune integrarea europeana? Sint creatiile culturala si stiintifica prioritare in
politicile nationale sau in acelea ale Uniunii Europene? Este relatia dintre stiinta si educatie una
esentiala congenerilor nostri? O regasim Tnh managementul si in lidership-ul universitatilor? De ce
este utila schimbarea codului cultural si a reflexelor mentale in Europa Centrala si de Sud-Est?
Cine sint cei ce gindesc, formuleaza si aplica reforma curriculara in fostele state comuniste? Este
universitatea capabila sa dezbata si sa rearanjeze sistemul de finvatamint fara implicarea
politicului?

Viktor Nojman

De Vest Universitatea, TemiSvar
Rumunija
victorneumann@hotmail.com
Miodrag Milin

Univerzitet ,,Aurel Vlajku“, Arad
Rumunija

miomi333@yahoo.com

UNIVERZITET U DVADESET PRVOM VEKU

Nova filozofija obrazovanja? Kakve promene donose evropske integracije? Da li naucne i
kulturne tvorevine predstavljaju prioritet nacionalne ili evropske politike? Da li je danas odnos
izmedu nauke i obrazovanja sustinski? Da li ga pronalazimo u procesu upravljanja
univerzitetima? Zasto je neophodna promena kulturnih okvira i mentaliteta u centralnoj i
jugoisto¢noj Evropi? Ko su ljudi koji osmisljavaju, formulidu i primenjuju kurikularne reforme u
bivSim komunisti¢ckim zemljama? Da li je univerzitet sposoban da reorganizuje obrazovni sistem
bez uplitanja politike?

Polonca Pangr¢i¢
OS Cerkvenjak - Vitomarci, Slovenija
polonca.pangrcic@guest.arnes.si

Je uporaba ocenjevalnih lestvic eti¢na?

V Sloveniji v procesu identifikacije nadarjenih ucencev, poleg testov ustvarjalnosti in testov
intelektualnih sposobnosti, uporabljamo tudi ocenjevalne lestvice, ki jih izpolnijo ucitelji za
vsakega ucenca posebej. Te ocenjevalne lestvice je v izpopolnjeni obliki izdal Zavod Republike
Slovenije za Solstvo (2008). Sestavljene so iz desetih lestvic, ki se navezujejo na deset podrocij
nadarjenosti ucenca. Ta podrocja so:

1 splosno intelektualno podrocje
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uéno podrocje
ustvarjalno podrocje
voditeljsko podrocje
telesno-gibalno podrocje
tehni¢no podrogje
glasbeno podrocje
likovno podrocje
literarno podrocje
dramsko podrocje
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Vsaka izmed naStetih lestvic ima iz dolo¢enega podroc¢ja po osem trditev, kar znese skupno 80
trditev. V prispevku bomo vse trditve vzeli pod drobnogled ter jih ovrednotili z eti¢nega vidika po
metodi »Sedem Kkorakov eti¢nega sprejemanja odlogitev«®. Pri tem pa se bomo oslanjali na
Kodeks izobraZevalne internacionale o poklicni etiki, ki ga je leta 2002 sprejel Sindikat vzgoje,
izobrazevanja, znanosti in kulture Slovenije.

Ob tem je potrebno omeniti tudi dejstvo, da imajo Se vedno mnogi ucitelji izrazito negativen
odnos do nadarjenih ucencev. Ker ne poznajo dovolj dobro potreb nadarjenih ucencev, jih
etiketirajo za lene, motece, podivjane, ipd. Seveda se nam takoj porodi vpraSanje: kako lahko
potem ti isti ucitelji 'objektivno' sodijo o trditvah na ocenjevalnih lestvicah? To je lahko z
eticnega vidika 'hoja po robu'.

Izhajali bomo iz definicij etike in morale, kot sta zapisani v Slovarju slovenskega knjiZznega
jezika (2005). Etika je filozofska disciplina, ki obravnava merila ¢loveskega hotenja in ravnanja
glede na dobro in zlo, morala pa je tisto kar vrednoti, usmerja medsebojne odnose ljudi kot
posledica pojmovanja dobrega in slabega.

Nadalje bomo v prispevku na ocenjevalne letvice pogledali tudi z u¢en¢evega zornega kota. Na
manjSem vzorcu identificiranih nadarjenih ucencev, razli¢ne starosti, bomo izvedli raziskavo o
njihovih stalis¢ih glede trditev na ocenjevalnih letvicah. Torej se bodo nadarjeni uéenci sami
opredelili glede lastnega ocenjevanja, kajti vemo, da so oni ves ¢as ocenjevani pod budnim
ocesom uciteljev in svetovalnih delavcev, ne glede na to, ali jim to ustreza ali ne in ne glede na to,
ali se jim to zdi moralno sprejemljivo ali pa sporno.

Vsekakor ne zagovarjamo dejstva, da bi morali ucenci imeti vodilno vlogo pri postopkih
identifikacije, vendar pa menimo, da bi njihova vkljugenost ter veéja osvedc¢enost lahko
doprinesla k vecji angaziranosti ucencev na vseh podroc¢jih. To pa lahko pomeni le bolj
zadovoljne, samouresnic¢ene, odgovorne osebe, Ki se bodo znale spoprijeti z izzivi.

Polonca Pangré¢i¢
Primary School — Vitomarci, Slovenia
polonca.pangrcic@guest.arnes.si

IS THE USE OF RATING SCALES ETHICAL?

During the identification process of gifted students, in Slovenia we use rating scales. Those scales
are completed by teachers for each student individually and they are used beside creativity and
intellectual ability tests. The rating scales were improved and published by The National
education institute of the Republic of Slovenia (2008). They consist of ten scales, which are
related to ten areas of talents. These are:
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1 a general intellectual area

2 academic area

3 creativity area

4 leadership area

5 body-kinestetic area

6 technical area

7 music area

8 art area

9 literary area

10 theatre area

Each one of these scales has in a particular field eight statements, which amounts to a total of 80
statements. In this paper we’ll scrutinize all statements and evaluate them from an ethical point of
view by the method of "Seven Steps of ethical decision making."* Besides that, we will lean on
the Declaration on Professional Ethics, adopted by Slovenian union of education, science and
culture, in the year 2002.

It is also necessary to mention the fact, that many teachers still have very negative attitude
towards gifted students. Because the teachers don’t know well enough about the needs of gifted
students, they label the students for lazy, disruptive, feral, etc. Immediately we start to question
ourselves: how can the same teacher 'objective’ consider about statements in the rating scales?
This may be from ethical point of view ‘walk on the line'.

Our basis will be the definitions of ethics and morality, as recorded in the Slovenian Dictionary
(2005). Ethics is a philosophical discipline that deals with the criteria of human desires and
behavior, based upon good and evil; morality is what values and guides mutual relationships as a
result of perceptions of good and bad.

Furthermore, in our paper, we will look closer on the rating scales out of students' perspective. On
a small sample of identified gifted students, of different ages, we’ll accomplish a survey about
their point of view regarding the states on the rating scales. Thus, the gifted students will define
themselves about their own evaluation. They are constantly evaluated under the watchful eye of
teachers and counselors, regardless of whether it suits them or not and regardless of whether they
consider it morally acceptable or disputable.

We certainly do not advocate the fact that students should play a leading role in the processes of
identification, but we believe that their involvement and increased awareness can contribute a lot
to the greater engagement of students in all areas. And this can only mean that once they would
be satisfied, self-realized, responsible personalities, which will be able to deal with challenges.

Munena IlejunHoBcka
IHenaromxku ¢gaxkyarer — burosa
milena pejcinovska@yahoo.com

IToroanara KJIMMa BO peryJIapHHUTE O/UleJeHHja M MOPAJIHATA YYBCTBHTETHOCT HA
HaJlapeHnTe YYeHUIH

3HayaeH CErMEHT Ha BOCIUTHO-OOPa30BHHOT CHCTEM MPETCTaByBa MOPAIHOTO
BOCMIUTaHKE, Tpe] ce mopamd (akTOT MITO, KAaKO BO JCHENIHH YCJIOBH, Taka M BO MHHATH
HEepUOHN, OTCEKOTalll HCKITyYUTEIHO 3HaYajHu Ouje, M C@ yIITe ce, MOTPeOHuTe O/ 3APaB U IBPCT
CHUCTEM Ha MOpaJHU BpenHoCTH. [IpaBMIIHMOT MOTJIel KOH CBETOT, MPABHUIHUTE MOPATHU
BPEIHOCHH OCHOBM CBOjCTBEHHM 3a ACHEIIHOTO BpEME, M MOpalHaTa YyBCTBUTETHOCT, OAHOCHO
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CIOCOOHOCTa CO YMja TIOMOLI C€ Pa3lIMKyBa MPaBEJHOTO OJl HEMpPaBeIHOTO, ce (opMmupaar BO
paHuTe TOJUHU O] )KMBOTOT Ha MOEIUHIMTE. T0a € JeTePMUHHUPAHO O BIIMjaHUETO HA KIYYHHUTE
dakTopH, Kako INTO ce MOONMCKaTa W MOIIUPOKATa CpEelnHA, CEMEjCTBOTO, AKTHBHOCTA H
TEMIIEPaMEHTOT Ha CAMUOT MOEUHEII, KaKO M BJIUjaHHUETO Ha BOCIIMTAHUETO U 00Pa30BaHHUETO.
Bo Tpymor akieHToT ke OuWe CTaBeH Ha MOJIPIIKATa W TOMOINTAa BO Pa3BOjOT H
YHaNpeayBamkeTO Ha MOPATHATA YYBCTBHUTEITHOCT M YCBOjYBAHETO HA MOPATHHUTE BPEAHOCTH BO
HacTaBaTa, CO MOce0CH OCBPT KOH HaJapeHWTE MOCJWHIM M HUBHATA MoTpeda OJ COOJBETECH
TpeTMaH, Kako MOTCHIMjaJIHd IBUTaTeIM Ha OMINTECTBOTO. Bo TpymoT ke Ouie aHamu3upaHa
MOroIHATa KJIMMa BO PEryJapHUTE OJICICHH]a IITO € OTCIAMKAHA HU3 MO3UTHBHUTE COIMjaJIHU U
EMOIIMOHATTHH OJTHOCH BO ojieneHuero. [loroqHara KiuMa, ITO ja co3/1aBa HACTAaBHUKOT 3ae¢/THO
CO PEaKIMUTE O] YUCHUIIUTE, OBO3MOXKYBa MorojieMa e()eKTUBHOCT BO MPUMEHATa Ha OJAPEACHU
AKTUBHOCTH, TEXHUKU U CTpaTeruu. Ha TakoB Ha4yWH MOBOJHATA KJIMMa OBO3MOXYBa IOTOJIEMa
epuKacHOCT M e(EeKTUBHOCT BO CTUMyJalWjaTa HAa MOPATHHOT pa3BOj Ha JIMYHOCTA HA
Ha/IapEHUTE YYCHUIM, KaKO W Ha OCTAHATHTE YYCHUIIM BOOMINTO. MOXHHM acreKTdH mTOo Ou
JIOBEJIE JI0 TOXKEMHA KIUMa BO OJUICJICHHETO Ce. MPUjaTeIICKHOT OJHOC Ha YUYCHUIIMTE CO
HACTABHUKOT M MPUJATEIICKHOT OJHOC Mely CcaMHTe YYCHHIIM, pa3Boj HA EMIATUYHOCTA,
3rOJIeMyBalkbe Ha copaboTKaTa IMOMEly COYUYEHHWIIUTE, HACTaBHHKOT Nla OWme MOIeNl CO KOj
YUCHHUIUTE Ke ce ICHTH()HUKYBaaT U MOPATHO Ke Ce OJHEeCyBaaT UTH.
Kay4ynu 300poBu: MoBOJTHA KJIMMA, MOPAJTHA YYBCTBUTEIIHOCT, HAJIAPCHHU YICHUIH

Milena Pejcinovska
Pedagogical Faculty — Bitola
milena_pejcinovska@yahoo.com

THE SUITABLE CLIMATE IN REGULAR CLASSES AND THE MORAL
SENSITIVITY OF GIFTED STUDENTS

A significant segment of the educational system is a moral education primarily because
of the fact that, like in the present, as well as in the past, the needs for healthy and solid system of
moral values have always been extremely important. The right view to the world and the proper
basis of moral values base, characteristic for present time, and the moral sensitivity, or ability
which helps distinguish fair from unfair, are formed in the early years of the life of
individuals. That is determined by the influence of key factors, like the closer and wider
environment, family, activity and temperament of the individual, as well as the influence of
education.

In the paper, the emphasis will be put to the support and assistance in the development
and promotion of moral sensitivity and acceptance of moral values in teaching, with special
attention to gifted individuals and their need for appropriate treatment, as potential motion power
of the society. In the paper the favorable climate in regular classes will be analyzed which is
represented through positive social and emotional relations in the class. The favorable climate the
teacher creates alongside with the students reactions, allows greater effectiveness in the
implementation of certain activities, techniques and strategies. Thus, the favourable climate
enables greater efficiency and effectiveness in stimulation of moral development of the
personality of gifted students and other students in general. Possible aspects that would lead to
desired climate in the classroom are: friendly relations of the students with the teacher and
friendly relations between the students, development of empathy, increase of the cooperation
among the students, teacher should be a model which the students will identify themselves with
and in accordance to that will act morally.

Keywords: favorable climate, moral sensitivity, gifted students
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IIpobsiemaTiKa JAPOBUTOCTH U MOPAJTHOCTH Y puitocopckom o0pa3oBamy, ca OCBPTOM Ha
cryadje pusiocopuje na KocoBy u Metoxuju

CrocoOHOCT 3a TO Ja ce ca3Hajy MpeTHnocTaBKke MOTYhHOCTH eHepruje (rmocodcekor
MUIIJBEHa KOje MpeBa3uiia3u Npar KOPUCHUX U parMaTHYHUX OYCKHBaba, jecTe HaJapeHOCT 3a
CIEKYJIaTHBHO MHILUBEHE. MeEpHio MOpPAIHOCTH TOT MHIUBEHA je YTEMEJbCHO Y HEroBOj
yAyOJbEHOCTH Y CaM CMHCA0 JKUBOTA, Y FETOBY CYIMTHHY. MHCAOHO KPYKEHhE MPETIOCTaBIha
obOpa3oBame MMOjMOBa ca KOjUMa C€ OBJaJaBa, M KOjU Cy TEK OHJa PAcIOJIOKMBH Kaja ce jacHO
MoKasyje W HHXOB caapkaj u ¢opma ¢ 003MpOM Ha paBaH ca Koje HOTHUYY. Y BEJHKO]
¢bunocopckoj MHCAOHO] TPAAMIUjH TO TOAPA3yMeBa HCKIbYUHBAKHE HEMOPATHHUX MOMEHATA
YHyTap MOpaJUTeTa WM JCKOHCTPYKIHWjY JIOIE IIOBE3aHMX MOMEHAaTa y TyMauyewmy
¢dakTorpaduje 30uBama. To je cBakako MOMEHAT 3a KOjU je TOTPEOHO IITO MOTHYHHjE
o0pazoBame, a Mpe CBera OHO KOje MCTHYe APHUCTOTEN, Ja je HeoOpa3oBaHOCT HE 3HATH INTa
jecre, a mTa HUje y moriexy ouBcTBoBama. Ha KocMmeTy ce manac Ha ¢hmmocodckuM mpeaMeTnMa
HAaCTaBHULIU TPYAE Ja MOAPIKE AAPOBUTOCT U CKPEHY MaXkKikhby HAa OCHOBHY LIPTY MOPaIHOCTH, a TO
je BacmHTaBame OATOBOPHOCTH, MPE CBEra OJrOBOPHOCTH 33 MUILBEHE KA0 MHCAOHOT MPUCTyNa
YKYITHOj CTBAPHOCTH.

Kibyune peun: [lapoBHTOCT, MOPAJTHOCT, 00pa3oBame, MojMoBH, KocmeT

Aleksandar M. Petrovic

University in Pristina

Philosophical Faculty, Kosovska Mitrovica,
Serbia

alesandarpetl@gmail.com

PROBLEMS OF THE GIFTNESS AND MORALITY IN A PHILOSOPHICAL
EDUCATION, WITH A LOOK AT THE STUDY OF PHILOSOPHY ON KOSOVO AND
METOCHIA

Potention to know a meanings of the possibilityes of energy of the philosophical
thinking, who is gouing on over the limit of a utilitarian and a pragmatic values, is a giftness for a
speculative thinking. The measure of that thinking is grounded in his within a sence of life, in his
essence. Thinking rounding have a education in a concepts as a condition for the knowing, and it
is reached just under condition of a clearness of the content and a form of the conception by level
of the genealogue.In the great thinking tradition it means dismissing the unmoral elements within
morality, or the deconstruction bed connected moments in the interpretation of the facticity of
being. It is anyway the moment who needs a competness of education, and before all that whot
Aristotle knowing as a noneducational, what means don't know what it is, and what it is not
recepectively ehat is being. Professors on a philosophical diatribas today on a Kosmet intendet to
encouraged the giftness and make attention on a remarkable drow of a morality, on a education in
responsibility, before all the responsiblillity for the thinking as a thinking approach to the reality
in a whole.

Key words: Giftness, Morality, Education, Concepts, Kosmet
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MOPAJIHA JAPOBUTOCT

VY pamy ayTop He moJsia3u OJ JapOBUTOCTH M MOPAJHOCTH Kao JIBa OfBOjeHa (heHOMEHa,
Beh mMpomHIba MOPATHOCT Kao OOJIMK AapOBUTOCTH. THME MOpAaHOCT 3axBara Yy HCHO]
OHTOJIOLIKO] IUMEH3HjU Kao OWTHY OAJIMKY JbYACKOT KapakTepa Koja c€ Yy CBOM HCIOJbaBamy
yIopaBjba MpeMa 3aKOHMMa HWMaHEHTHMM YOBEKOBOj MOpanHOj cBecTH. Ha Taj HauMH mnpaBu
JUCTUHKIN]y O OHE BPCT€ MOPAIHOCTH YHja C€ BPEIHOCT MEpPH CTEINEHOM IIOIITOBAMbA
JPYIITBEHO MPUXBATIEUBUX HOPMHU.

Ruzica Petrovic
Pedagogical Faculty, Jagodina
prof.ruzica@gmail.com

MORAL GIFTEDNESS

The author of the paper does not start from the standpoint that giftedness and morality as two
separate phenomena, she rather reflects on morality as a form of giftedness. In such a way she
deals with morality in its ontological dimension as a significant feature of human characters
which in its manifestation is managed according to the laws immanent to man’s moral
consciousness. As a consequence, she makes a distinction from the type of morality whose value
is measured according to respect for socially accepted norms.

Predrag Prtljaga

Visoka Skola strukovnih studija za obrazovanje
vaspitaca ,,Mihailo Palov* — Vrsac
[pivan@sezampro.rs

MORALNE DILEME DAROVITIH - OD NOBELA DO GEJTSA

Sredinom 18. veka Semjuel Morze telegrafskim aparatom, koga je prethodno izumeo i
izradio, poslao je kratku poruku - re¢enicu iz Biblije: ,,Sta to bede Bozje delo?". Zapodevsi svojim
izumom telekomunikacionu eru, istovremeno je postavio pitanje tj. dilemu koja danas sve vise
dobija na znacaju: da li daroviti svojom delatno$¢u pomaZzu ¢ovecanstvu da nam svima bude
bolje, ili ubrzanim i nekontrolisanim tehnoloskim razvojem cine da je covek u sve manjoj meri
,»stvoren po obrazu ... BoZijem.".

Covek ,,po obrazu Bozijem ima besmrtnost, svest i slobodu..., o besmrtnosti dokaza
nema, ali da su danas ljudska svest i sloboda sve vise ugroZeni gotovo da ¢e se svako sloZiti. Sve
veci uticaj masovnih medija, komunikacija, Interneta, druStvene pojave poput globalizacije i sve
prisutnija ekonomska i moralna kriza radjaju sve veci strah i neizvesnost za sveukupnu buduc¢nost
covecanstva.

Alfred Nobel opisan je kao "mislilac, pesnik, covek pun gorcine i dobrote, nesrecan i
veseo, sklon izuzetnim poletima duha i bolesnih sumnji... ¢ovek koji razume sve i ne nada se
ni¢emu". Jednom re¢ju - darovita osoba. U prilog ovoj tvrdnji govori i podatak o vise od 350
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registrovanih patenata, medju kojima je, svakako, najpoznatiji dinamit, registrovan 1866. godine.
Mozemo samo pretpostaviti koliki je moralni slom doziveo Nobel, kada su ga ve¢ za Zivota
nazivali ,trgovcem smréu“, a ne nauc¢nikom svetskog glasa. Ne slucajno, izmenivsi svoj
testament, svoje bogatstvo je zaveStao u fond koji od 1901. pa do danas svake godine dodeljuje
nagrade, pre svega za mir, a zatim i fiziku, hemiju, medicinu, knjizevnost i ekonomiju (od 1969).

U radu c¢e, dalje, biti razmatrani jo$ neki sluc¢ajevi darovitih licnosti XX veka koji su
svojim stvaralaStvom obeleZili naSu epohu, ali su ¢esto zapadali u moralnu dilemu zbog prirode
svojih pronalazaka, tacnije zbog nacina kako su i za Sta su oni bili iskoris¢eni. Ne preterano
poznat, ali svakako oznacen kao jedan od ,,0¢eva“ Interneta, profesor Leonard Klajnrok, koji je
29. oktobra 1969. uspeo da izmedju racunara razmeni dva slova (,,10), danas ovako razmislja:
»Internet je izrodio i neke neZeljene pojave poput krade podataka ili de¢je pornografije, ali uveren
sam da njegove pozitivne strane nadmasuju one loSe, ono Sto me najviSe brine je ¢injenica da smo
neke od tih stvari mogli da sprec¢imo*.

Kroz rad se u najve¢oj meri osvréemo na moral prisutan u savremenim medijima,
posebno na Internetu i na njihov uticaj na moralno vaspitanje dece i omladine, a rad zakljucuje
razmatranje bitnih biografskih momenata Bila Gejtsa, nesumnjivo darovitog, ako nista drugo, a
ono ekonomiste. Fondacija Bil i Melinda Gejts deluje kao moralni §tit od svega dobrog i loSeg Sto
su nam racunari doneli u poslednjih dvadesetak godina, a Sto u velikoj meri moZzemo zahvaliti
upravo ovom ¢oveku, jednom od deset najbogatijih ljudi svih vremena.

Kljuéne reéi: daroviti, moral, komunikacije, Internet, mediji.
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MORAL DILEMMAS OF THE GIFTED - FROM NOBEL TO GATES

In the middle of 18" century using a telegraph, he had previously invented and
constructed, Samuel Morse sent a short message — a sentence from the Bible: "What hath God
wrought?" Having started telecommunication era with his invention, he has also raised a question,
i.e. a dilemma increasingly gaining its significance: do the gifted through their work help the
mankind so that it could be better to all of us, or through accelerated and uncontrolled
technological development they rather make a man less and less similar to the creature “created
according to God’s image”.

A man “created according to God’s image has eternity, consciousness and freedom...”;
there is no proof on mortality, but everybody will agree that human consciousness and freedom
are more and more endangered. All the increasing influence of the mass media, communication
means, the Internet, social phenomena like globalization and all the more present economic and
moral crisis have created great fear and uncertainty for the future of mankind as a whole.

Alfred Nobel was described as “one of those farseeing man, a poet, a man full of
bitterness and kindness, unhappy and cheerful, inclined to extraordinary spiritual inspirations and
sick doubts... a man who understands all and hopes for nothing”: in a word — a gifted person.
What is also in favour of such a statement is the fact that more than 350 registered patents, among
which dynamite is undoubtedly the most famous, were registered in 1966. We can only imagine
the moral breakdown Nobel experienced when he was for his life called “a death merchant”,
rather than a scientist well known all around the world. Not by accident, having changed his will,
he bequeathed all his wealth to the fund that since 1901 has been honouring men and women for
outstanding achievements in work in peace, the first place, then in physics, chemistry, medicine,
literature, and economy (1969).

The paper will further consider some other cases of gifted persons from 20™ century who
have with their creativity marked our epoch, but who have often experienced a moral dilemma
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regarding the nature of their inventions, i.e. the way and the purpose their inventions have been
used for. Not too acknowledged, but certainly featured as one of the “fathers” of the Internet,
professor Leonard Kleinrock, who on October 29™ 1969 managed to transmit two letters (“lo™)
between two computers is today thinking in the following way: “The Internet has created some
undesirable phenomena like data thefts and child pornography, but I am convinced that its
advantages overshadow the negative aspects; that worries me more is that some of these things
could have been prevented.”

What is also emphasized in the paper is morality in contemporary media, especially on
the Internet and its influence on moral education of children and young people; finally, the paper
considers relevant biographic moments of Bill Gates, undoubtedly gifted person, if not in any
other field, then in economy. The foundation Bill and Melinda Gates has acted as a moral shield
protecting us from all good and bad things computers have brought us in the last 20 years; we
should be thankful to this man, one of the ten richest people of all times.

Key words: the gifted, morality, communications, the Internet, the media.
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EMOCIONALNO OPISMENJAVANJE U FUNKCIJI DAROVITOSTI

Neprocenjivu Stetu za jedno drustvo ¢ini zanemarivanje i neadekvatan pristup u radu sa darovitim
pojedincima.

Saznanje da postoji viSe vrsta inteligencije, a ne samo kognitivna, pomoglo je da se dodje do
novih odgovora na ve¢no pitanje: Sta je sve potrebno deci, narocito darovitoj, da bi napredovala u
Zivotu i postala korisni ¢lanovi jednog drustva?

Poznato je da kognitivni razvoj jeste nuzan, ali ne i dovoljan uslov za razvoj celovite li¢nosti
jednog coveka. Takodje, kognitivna darovitost ne podrazumeva i moralnu darovitost. Dakle, za
razvijanje kvalitetnog identiteta darovitih, potrebno je podjednako podsticati i razvijati vise vrsta
inteligencija, kako bi se na kraju postigao optimalni nivo razvoja.

Svesni ¢injenice da postoji dugogodiSnja kriza vrednosnog sistema, namece se potreba za
podsticanje moralne darovitosti, odnosno negovanje i razvijanje emocionalne inteligencije,
altruizma, empatije koje su veoma znacajne kako za pojedinca, tako i za ¢itavo drustvo.

U ovom radu akcenat je stavljen na emocionalnu inteligenciju i njen uticaj na formiranje
adekvatnog sistema vrednosti, razvijanje i negovanje moralne darovitosti, odnosno teznje da se
darovitim pojedincima pomogne u razvijanju 5to boljeg li¢nog identiteta i time doprinese
stvaranje buduce altruisticke intelektualne elite.

Kljuéne reéi: emocionalna pismenost, kognitivna darovitost, moralna darovitost.
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BECOMING EMOTIONALLY LITERATE
IN THE FUNCTION OF GIFTEDNESS

Negligence and inadequate approach to work with gifted individuals makes inestimable damage
to a society.

Awareness that there are more types of intelligence, rather than only cognitive, has helped
reaching new answers to ultimate question: what do children need, especially those gifted, in
order to advance in life and become useful citizens of a society?

It is known that cognitive development is necessary but it is not a sufficient condition for the
development of personality as a whole. Furthermore, cognitive giftedness does not imply moral
giftedness. In other words, in order to develop identity of the gifted of high quality, it is necessary
to equally encourage and develop a number of intelligences, to reach the optimal level of
development in the end.

Aware of the fact that there is a long crisis of value system, a need has imposed itself to
encourage moral giftedness, i.e. to nurture and develop emotional intelligence, altruism, empathy,
which all are very significant for both an individual and a society as a whole.

The paper puts an accent on emotional intelligence and its influence on the formation of adequate
value system, the development and nurturing of moral giftedness, i.e. aspiration to help a gifted
individual to develop as sound personal identity as possible and thus contribute to the creation of
future altruistic intellectual elite.

Key words: emotional literacy, cognitive giftedness, moral giftedness.
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POVEZANOST KOGNITIVNIH SPOSOBNOSTI | VREDNOSNIH
PRIORITETA MLADIH

Osnovni cilj ovog rada bio je da se utvrdi eventualna povezanost uspeSnosti u reSavanju
kognitivnih zadataka i vrednosnih prioriteta mladih (19-22. godine). Za ispitivanje vrednosnih
prioriteta koris¢en je Rokicev upitnik vrednosti (Rokeach Value Survey), dok smo kognitivne
sposobnosti ispitivali zadacima iz nestandardizovanog testa kognitivnih sposobnosti Roberta
Sternberga.

U ispitivanju je ucestvovalo 100 studenata (50 studenata psihologije i 50 studenata
engleskog jezika i knjizevnosti Filozofskog fakulteta u Kosovskoj Mitrovici). Istrazivanje je
obavljeno tokom aprila 2011. godine. Osnovni zadaci bili su da se utvrde: 1. vrednosni prioriteti
studenata, 2. eventualna povezanost uspeSnosti u reSavanju kognitivnih zadataka i prosecnog
ranga instrumentalnih i terminalnih vrednosti i 3. eventualne razlike u vrednosnim prioritetima
studenata psihologije i engleskog jezika.

Rezultati istrazivanja pokazali su da je grupa studenata (engleskog jezika i psihologije) iz
Kosovske Mitrovice prilicno homogena u pogledu vrednosnih prioriteta, odnosno da postoje vrlo
male razlike u pogledu ranga ispitivanih vrednosti u odnosu na uspesnost u reSavanju kognitivnih
zadataka, odnosno vrstu fakulteta koju studiraju. Dominantne vrednosne orijentacije studenata,
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kada su u pitanju terminalne vrednosti (koje se odnose na ,,poZeljna stanja stvari“), su : zdravlje
(1), porodicna sigurnost (2), i ove dve vrednosti imaju, ukupno gledano izrazito najvisi rang, u
smislu da nedvosmisleno predstavljaju vrednosni prioritet; potom slede samopostovanje (3),
sloboda (4) i iskreno prijateljstvo (5). Faktorska analiza ukazala je, kada su u pitanju terminalne
vrednosti da se one grupiSu u nekoliko faktora od kojih prvih 4 objaSnjavaju 48% varijanse
(metod scree plot). Kada su u pitanju instrumentalne vrednosti (nacini postizanja terminalnih
vrednosti) najvisi rang se pridaje vrednostima: biti poSten (1), imati ljubavi za druge (2), biti
intelektualan (3), odgovoran (4), ambiciozan (5). Faktorizacija instrumentalnih vrednosti je
takode izdvojila nekoliko faktorskih struktrura, od koji su interpretabilna prva tri faktora koji
objasnjavaju 37 % varijanse. Sto se ti¢e ispitanika sa najboljim (25% najboljih), odnosno
najlosijim (25% najlosijih), postignu¢em na kognitivnim zadacima, rezultati Man-Vitnijevog testa
pokazuju da se ove dve grupe razlikuju u pogledu ranga koji pripisuju vrednostima: udoban Zivot
(sig= 0,032) kojem znacajno visi rang pripisuju ispitanici boljeg postignuca, dok vrednostima
sloboda (sig=0.011), mudrost (sig=0,003), svet lepote (sig= 0,008) i unutraSnja harmonija
(sig=0,05) znacajno visi rang pridaju ispitanici sa loSijim postignu¢em na kognitivnim zadacima.
U pogledu eventualnih razlika u vrednostima izmedu studentata psihologije i engleskog jezika,
jedina razlika zapaZza se kod vrednosti socijalni ugled (sig=0,002), kojoj znacajno visi rang
dodeljuju studenti engleskog jezika. Ukoliko uporedimo postignuée na kognitivnim zadacima,
studenti engleskog jezika su postigli statisticki znacajno viSe rezulate od studenata psihologije na
zadacima verbalnih (t= -3,421, sig = 0,001) i slikovnih analogija (t=-3,650, sig=0,001), dok u
pogledu zadataka koji se ticu pravnog rezonovanja ne postoji statisticki zna¢ajna razlika izmedu
ove dve grupe.

U zaklju¢ku, rezultati istrazivanja koje je u toku bi¢e rezmatrani u svetlu mogucih
inovacija u opStem obrazovanju, naroc¢ito u humanistickim naukama. Nastavni modeli i strategije
koji sadrze tehnike i principe kojima se uc¢enicima omogucava da sagledaju Zivot iz perspektive
dobra, lepote i istine bice predloZeni i diskutovani u radu.

Kljuéne reéi: kognitivne sposobnosti, vrednosti, postignuce, studenti.
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INTERRELATIONSHIP OF COGNITIVE ABILITIES AND VALUE
PRIORITIES OF YOUNG PEOPLE

This paper deals with an intricate relationship between specific cognitive abilities of young
people (19 — 22 years old) on the one hand, and various personal values rooted in their deepest
profound beliefs and emotions on the other hand. In order to infer possible correlations between
these two seemingly inconsistent domains, two types of tests are used: Rokeach Value Survey
and a non-standardized Robert Sternberg’s test of cognitive abilities.

The sample of 100 students (50 undergraduate students of Psychology and 50
undergraduate students of English language and literature at the Faculty of Philosophy in
Kosovska Mitrovica, Univesity of Pristina) was included in a cross-sectional research in April
2011. The following results and relations are obtained: 1. value priorities among students’
population 2. the relation of overall scores gained in Sternberg’s test and the most distinguished
values in Rokeach Value Survey. 3. possible distinctions concerning value priorities between
students of Psychology and students of English language.

According to the obtained results the two groups of students are rather homogeneous
regarding value priorities, which means that there are very small differences regarding rank of
investigated values compared to cognitive abilities or kind of faculty they attend. Dominant value
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orientations concerning terminal values (referring to 'preferred end states’) are: health (1) and
family security (2), which are highly preferred, then self-respect (3), freedom (4) and true
friendship (5). Factor analysis showed that terminal values might be classified into several
factors, of which the four of them explain 48 % of variance (scree plot method). As for
instrumental values (means of reaching terminal values), it is observed that the most dominant
are: honest (1), loving (2), intellectual (3), responsible (4) and ambitious (5). Factor analysis
showed that instrumental values might be classified into three interpretable factors which explain
37 % of variance The results of Mann-Whitney Test show that two groups of students differ
depending on their level of performance on cognitive tasks — the students with highest scores on
test (25 %) prefer a comfortable life (sig=0,032), while the students with lower scores (25%) on
test ranked freedom (sig=0,011), wisdom (sig=0,003), a world of beauty (sig= 0,008) and inner
harmony (sig=0,05) as priorities. The social recognition (sig=0,002) is the value which is more
appreciated by the students of English language than students of Psychology . Analyzing the
performance on cognitive tasks, it is evident that the students of English language achieved
statistically better results than the students of psychology, while there is no statistical difference
in the results on legal reasoning test.

In conclusion, the results of the ongoing research will be considered in the light of
possible improvements in general education, with a special emphasis on humanistic sciences.
Teaching and learning models and strategies that would involve techniques and principles
prompting students to view the life from the perspectives of goodness, beauty and truth will be
proposed and discussed.

Key words: cognitive abilities, values, performance, students.
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NOVI KVALITET NTC PROGRAMA?

U dosadasnjim pilot evaluacijama (usmene i pismene izjave uciteljica) primene NTC sistema
ucenja primeceno je da osim prvenstvene namene, otkrivanje i podsticanje darovite dece, ovaj
sistem ucenja umanjuje stres kod dece i da od njega imaju koristi i deca koja nisu darovita, jer
napreduju na licnom planu (pozitivne emocije u vezi sa Skolom) i na planu Skolskog uspeha.
Uklanjanje neprijatnih emocija i razvoj pozitivnih emocija vezanih za Skolu, od predavaca, preko
Skolskih predmeta i obaveza u vezi sa njima, je sekundarna dobit NTC programa.

Reproduktivno ucenje, koje koristi vecina dece, dovodi do brzog zaboravljanja, deca imaju strah
od odgovaranja, a kod pojedine dece dolazi do simptoma akutnog stresa pre odgovaranja
(znojenje dlanova, bolovi u stomaku, lupanje srca i karotidnih arterija). Poznato je da se
izbegavaju objekti, dogadaji i osobe koje izazivaju neprijatne emocije. Kada dete, u nastojanju da
izbegne stres, ne odlazi u Skolu, postavlja se pitanje gde, sa kim i na koji na¢in provodi vreme?
Cilj ovog istrazivanja je da utvrdi da li postoje statisticki znacajne razlike izmedu roditelja dece
koja su ukljucena u NTC metod i one koja nisu u odnosu na dozivljaj uciteljica, kao predstavnika
institucije Skole. Hipoteza od koje smo poSli u istraZivanje je da postoji razlika izmedu
posmatranih grupa roditelja dece, i to u korist onih ¢ija deca su uklju¢ena u NTC sistem rada.
Instrumenti koji su koriS¢eni sastavljeni su za potrebe ovog istrazivanja. Ispitanici su roditelji 100
ucéenika kod kojih se u nastavnom procesu primenjuje NTC metoda i isto toliko roditelja ucenika
koji nisu ukljuceni u program. Uzorak ispitanika je sa teritorije Sapca, Backe Palanka i Novog
Sada. Podaci su obradeni analizom varijanse. Istrazivanje je sprovedeno u drugom polugodistu
Skolske 2010-11.godine, u prostorijama Skola. Organizovan je roditeljski sastanak na kojem su
podeljeni instrumenti. Rezultati potvrduju hipotezu. U tom smislu, NTC sistem ucéenja je i
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prevencija pojedinih oblika delikvencije, odnosno podstice i omogucava razvoj pozitivnih
vrednosti. Skola je mesto gde se ponovo rado ide, a znanje je vrednost koja se visoko ceni od
strane vrdnjaka, jer u ovom sluéaju znanje zavisi od igre, tj Sto je igra kreativnija-kljuéna uloga
ucitelja, to su znanje i memorisanje podataka bolji. Ovi rezultati otvaraju novo polje istrazivanja:
utvrditi razlike u sistemu vrednosti izmedu ucenika koji su tokom Skolovanja radili po NTC
metodi i onih koji nisu.

Kljuéne reéi: NTC sistem ucenja, darovitost, u¢enje i stres, moralnost
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NEW QUALITY OF THE NTC LEARNING PROGRAM?

Preliminary evaluations (teachers’ observations and interviews) of the NTC learning system
suggest that the NTC learning system not only helps the identification of talented children and
facilitation of their development but it is also likely to reduce stress-related learning in children.
All children benefit from the NTC as they seem to make progress on a personal level (develop
positive emotions in relation to school enviroment) as well as on a level of school achievement.
Minimization of unpleasant emotions and the development of positive emotions in children in
association with school and teachers through school subjects and children’s related obligations is
the secondary gain of the NTC program.

In most children reproductive learning is likely to result in rapid forgetting and experience of
anxiety when they respond verbally; in some children symptoms of acute stress occur before
verbal responding (palm-sweating, stomachache, heart palpitations). Further, it is known that
individuals avoid objects, events and people that trigger unpleasant emotions. The question is
posed:” Where, with whom and how the child spends his/her time, when a child in an effort to
avoid stress does not go to school?”

The aim of this study is to determine if there are statistically significant differences between the
parents whose children are involved in the NTC program and those whose children are not in the
NTC program, according to the observations of teachers as school representatives. The
hypothesis is that there are differences between the two investigated groups of parents, with those
whose children are in the NTC program being more advantagious. Instruments used here have
been designed for the purpose of the present study. The participants are 100 parents of students
who are covered by the NTC program and 100 parents whose children are not included in the
NTC. The sample consisted of participants living in the territory of Sabac, Backa Palanka and
Novi Sad. The data was analysed using ANOVA. The study was done in the second semester of
2010-2011 in the given schools.The instruments were administered at the parents' meeting. The
results of the study confirmed the hypothesis. In that sense, NTC system of learning could
potentially prevent some forms of deliquency or help the development of positive values. School
should be a place that children look forward to and where knowledge as a value is highly
regarded among peers. In the case of the NTC, knowledge is associated with learning games. In
other words, the more creative learning games are ( with teacher having a key role), better the
knowlegde build-up and memory are. The results of this study open a new field of investigation:
what are the differences in value systems between students who have undergone the NTC
program and those who have not?

Key words : NTC system of learning, giftedness, learning and stress, morality
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NIEHTUO®UKALIUJA HA MOPAJIHUTE BPE/JTHOCTHU KAJ TAJIEHTUPAHUTE
YYEHUIU

[Ipeno3HaBameTo HA TAJCHTUPAHUTE M HANAPCHUTE YYCHUIM BO YYWIMINTETO HE €
JHHeapeH mporiec. HacTaBHHIUTE MOCTOjaHO MOpaaT Ja BpIIAT MOHUTOPHUHT Ha YYEHHIIUTE CO
Hen na 3a0elekar KapaKTepUCTHKHM Ha HaJapeHOCT W TAJCHTHUPAHOCT Kaj HEKoj ydeHWK. [amu
YYEHUKOT TOKa)XyBa MOCEOHU CIOCOOHOCTH U MHTEPECH BO YUWIHIITETO MU BO aKTHBHOCTHTE
HAJBOP OJ YYWJIMIITETO, AAJTM MOBPEMEHO MOKaXyBa W3BOHIPCIHU PE3YJITATH, a MOBPEMECHO
notdpiyBa, MAaHUTYJIMPA CO CPEJAMHATA H C€ OJTHECYBA apOTaHTHO co Jpyrute. Haarnenysamero
O/l CTpaHa Ha HACTaBHUKOT M HE(POPMAIHOTO MPOICHYBamke HUrpaar rojema ylora BO
MPENO3HABAKETO HA TOJIEMHOT MOTEHIMjal Kaj YYEHHIUTE, MOCeOHO BO HHMBHATA HajpaHa
BO3pACT.

Jlokonky ce 3a0enekd WM TpPEro3Hae HaJapeHOCT MM TAJICHTHPAHOCT Kaj HEKOj
yUeHHK H00po € Ja ce mobdapa MOAIPIIKA WIH MUCIICHE 0J] eKCIIEPTH HAABOP O] YUUIHIITETO.

Kapakteprctukute Ha HaIapeHOCT MOJXKAT JIa CE jaBaT BO OMIIO KOja BO3PACT, a HEKOH OJ1
KapaKTEPUCTHKHTE Ce KapaKTEPUCTHYHHM 3a OJpe/IeHa BO3PaCT.

Hapapenurte u TaleHTHpaHUTE YYEHUIIM MOXAT Ja ce 3a0eliexar BO CEKoja rpymna Ha
yueHHUIH. MOoXaT Jia ce HajIaT U Kaj YYCHHUIUTE CO OCCOHU MOTpeOH, a MOXKe Jia ce 3adenekar u
kaj yuenurure co DME(dual or multiple exceptionality) - nBojua u moBekekparHa mmoceGHOCT.

HajBaxHO € HACTAaBHUKOT W YYHJIMINTETO Ja UM M3JIe3¢ BO MPEeCcpeT Ha MOTpeOuTe Ha
HAJIAPECHUTE U TAICHTHPAHUTE YUSHHIIM CO [IeN Ja He J0j/e J0 MOT(pIyBame Ha OBUE YUCHHUIIH.

Bo oBoj Tpym ke ce craBm ToceOCH aKIEHT Ha MOpPATHHUTE BPETHOCTH KOW Ce
IMpero3HaBaat Kaj HaJapCHUTEC U TaJICHTUPAHU YUYCHUIIU. MOpaJ]HI/ITe BpE€AHOCTHU CC OHUE KOU T'O
KapakTepusupaaT cekoj mnoenuHen. Ce MOCTaByBa MpaIlaleTO Kako OBHE BPEOHOCTH Ce
pa3IMKyBaaT Kaj TAICHTHPAHUTE YUCHUIIN U JAJTH UM CE HEOMXOIHH 32 OTICTAHOK BO YUMIIHIITHATA
3aeIHUIIA.
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IDENTIFICATION OF MORAL VALUES OF GIFTED AND TALENTED PUPILS

Recognition of gifted and talented pupils in school is not a linear process. Teachers
constantly must do monitoring of the pupils in order to notice the characteristics of gifted and
talented pupil. If the pupil shows any specific abyilities and interests in school or in activities out
of school, if shows excellent results, and occasionally fail, manipulate with envioronment and act
arrogantly with the others. Surveliance by the teacher and informal assessment are crucial in
recognition of the great potential at pupils, especialiy in early childhood.

If it is noticed or recognized any giftness or talent in some pupil it is good to ask for
support or opinion from experts out of school.

Characteristics of giftness can occur at any age and some of them are characteristic for
specific age.
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Gifted and talented pupils can be noticed in any group of pupils. They can be recognized
in groups of pupils with special needs, and even in groups of pupils with DME(dual or multiple
exceptionality).

Most important is that the teacher and school must come forward on needs of gifted and
talented pupils in order not to fail.

In this paper we put special emphasis on moral values that recognize the gifted and
talented pupils. Moral walues are those that characterize each individual. The question is how
these values vary with talented students and whether they are necessary for survival in the school
community.

Key words: gifted, talented, support, recognition, moral values
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DAROVITOST | SPOSOBNOST IZRAZAVANJA

Darovitost podrazumijeva i sposobnost govora i izrazavanja, jasnog artikuliranja vlastitog
misljenja. Darovitost znaci i veéi senzibilitet koji ne mora nuzno biti pozitivho vrednovan u
drudtvu. Tu darovitost treba potkrijepiti razvojem emocionalne inteligencije, koja se moze
izraziti sposobnos¢u izrazavanja u javnom zivotu. Moralnost ne¢e pobijediti, nazalost, ako se ne
pokaZze sposobnijom od nemoralnosti na polju uvjeravanja. Darovitost bez dijaloga gubi osnovnu
drustvenu funkciju. Tu darovitost treba potkrijepiti razvojem emocionalne inteligencije, koja se
moZe izraziti sposobnos¢u izraZzavanja u javnom Zivotu. Darovitost i moralnost kljucni su faktori
i u razvoju demokracije. Bez darovitosti dolazi do pobjede pojednostavljenih slika i parola. Zbog
toga namece se imperativ moralnosti, koja, da bi zaista bila takva, se mora zasnivati na eticke
vrijednosti i u nacionalnom smislu mora biti prozeta i duhom interkulturalnosti. Darovitost bez
dijaloga je prazna ljustura, gubi osnovnu drustvenu funkciju. Da bi zaista “postojala” darovitost
zajedno sa moralno$¢u mora biti kultivirana i motivirana adekvatnim Skolskim sustavom. Danas
djecu koja pokazuju izuzetnu suosjec¢ajnost, moralnost ili hrabrost ne svrstavamo medu darovitu,
nego radije medu djecu koja imaju izrazito pozitivan karakter. Medutim radi se o kulturoloskoj
odluci, koja je podloZna promjeni. u obrazovnom procesu treba uzeti u obzir elemente kao $to su
empatija, socijalizacija, kultura. Da bi se potencijalne mogucénosti i sposobnosti doista realizirale
u drustvu potrebno je ozradje koje ¢e biti u stanju prihvatiti i djelovati stimulativno. U
obrazovnom procesu treba uzeti u obzir elemente kao Sto su empatija, socijalizacija, kultura. U
ovom sluc¢aju mogu pomoci bas mijeSane grupe sastavljene od darovite i ostale djece, jer daroviti
ipak morat ¢e se kretati u svijetu u kojem drugi postavljaju pravila, a ovi drugi u pravilu nisu
medu darovitom, nego prosjecnom djecom. U tom sklopu potreban je i razvoj pozitivnog nacina
misljenja. Pojedinci koji posjeduju realne potencijale, ali se ne percipiraju tako, vjerojatno ne
uspijevaju aktualizirati svoje potencijale i sposobnosti upravo zbog negativhog samopoimanja.
Sto smo afirmativniji prema Zivotu, to bolje postizemo mentalnu otvorenost. Govoreéi 0
interkulturalnom odgoju, neminovno se susre¢emo i s pojmom interkulturalne kompetentnosti.
Interkulturalna kompetentnost manifestira se u odredenim emocionalnim i kognitivnim
sposobnostima, u fleksibilnom ponaSanju i komunikaciji, u empatiji i motivaciji za
prilagodavanjem, u prihvacanju drugacijeg videnja stvarnosti. Ne smijemo zaboraviti ni ulogu
govorni¢ke nastave. Ucenje o dobru govoru, kao Sto su tvrdili stari Grei i Rimljani, uveliko se
svodi na u¢enje o dobrom misljenju, ali i 0 vaznosti poStenja i pravi¢nosti, to jest moralnosti.
Kljuéne rijeci: Darovitost, moralnost, sposobnost, izrazavanje, dijalog
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TALENT AND THE ABILITY OF EXPRESSION

Talent implies the ability of speech and expression, as well as a clear articulation of one's
personal thoughts. Talent also means possessing a greater sensibility that isn't necessarily valued
as positive within the bounds of society. This talent should be supported with the development of
emotional intelligence, an asset best displayed through eloquence and cleverness in terms of one's
public life. Unfortunately, morality will cease to be victorious if it is not regarded as more
significant than immorality in relation to conviction. When talent is without dialogue, is ceases to
be anything but an empty shell, and as such it loses its basic social function. Talent and morality
are also the key factors in the development of democracy. When talent is lacking, simplified
depictions and slogans become victorious. Because of this, the imperative that is morality
imposes itself, one that must be based on ethic values and in a national sense must be interwoven
with the spirit of interculturualism. In order for both talent and morality to truly “exist” , it must
be cultivated and motivated by an appropriate educational system. Today, children who exhibit
exceptional compassion, morality or courage are not classified as gifted, but rather as those who
have an exceptionally positive personality. However, the matter at hand is a cultural decision
which is susceptible to change. During the educational process, it is crucial to take elements such
as empathy, socialization and culture into account. If potential capabilities and abilities are to be
truly realized within society, an accepting and stimulating environment needs to be present. In
this particular matter, mixed groups comprised of both gifted and other children may be of help,
as gifted children will need to live in a world in which others make the rules, others which
typically cannot be classified as gifted, but rather average. In that sense, developing a positive
mind frame is also necessary. Individuals who possess realistic potential, but do not perceive
themselves as such, will most likely not actualize their potential and ability due exclusively to this
negative self-image. The more affirmative our attitude towards life, the better we achieve mental
openness. While on the topic of intercultural education, we inevitably come across the notion of
intercultural competence. It is manifested in certain emotional and cognitive abilities, flexible
behavior and communication, empathy and a motivation to adapt, as well as acceptance of a
difference perception of reality. We cannot disregard the role of speech classes. Learning to be a
skilled speaker, as both the ancient Greeks and Romans claimed, is greatly reliant on learning to
think positively, as well as the importance of benevolence and righteousness, or in other words,
morality.

Key words: talent, morality, ability, expression, education, dialogue

Anartoymii H. Camapun
MI'UMO (Y) MU ]I Poccun, kadenpa punocodpuu; Mockpa
ansam06@gmail.com

IMIaTusi KaKk COUMOKYJIbTYPHBbI (peHOMEeH

OMIaTus - BeCbMa MHOTOTPAHHOE MCUXOJIOTMYECKOE U COLIMOJIOTHYECKOE SIBJICHHE - COCTOUT B
CITIOCOOHOCTH HEMOCPEJCTBEHHO BOCIPHUHUMATH OIBIT JIPYTHUX JIOACH, COYyBCTBOBATH UM U
OKa3bIBaTh JCHCTBEHHYI TMOMOINb. He Oyayyd MOJHOCTHIO WACHTUYHOH allbTPyU3My U
CONMMIApHOCTH, OHA TMPEACTaBIsIeT WX TNPSMYI0 TMPEANOCBUIKY, TIIyOOKO YKOPEHEHHYI0 B
YEJIOBEYECKOW NPUPOJIE U B KYyJIbTYpe OJHOBPEMEHHO. be3 sMmartuu, 3TOM yAUBUTEIbHON
CHOCOOHOCTh C TIONYCJIOBA MOHMMAThH JPYT JAPYTra, HEMBICIUMBI HH COBMECTHBIC COIMATbHBIC
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SMOIMH, HA TAPMOHUYHBIC KOJUICKTHBHBIC JICHCTBUS, HU CIUIOYEHHBIC 0OIMHOCTH. be3 aToro Het
HU aJIbTPYUCTHUYECKUX MOCTYIKOB, COIWAAPHOCTH, HM BEIIMKUX YYBCTB, B TOM YHCIE JIIOOBH H
JPYKOBI.

Samarin A.N.
MI'MMO (Y) MU Poccun, kadeapa ¢puiaocopun; MockBa
ansam06@gmail.com

EMPATHY AS A SOCIOCULTURAL PHENOMENON

The empathy - rather many-sided mental and sociological phenomenon - consists in ability to
perceive experience of others, to sympathize with them and to render the effective help. Not
being entirely identical to altruism and solidarity, the empathy represents their direct precondition
deeply implanted in a human nature and in culture simultaneously. Without empathy, this
amazing ability at all from a half-word to understand each other, are inconceivable neither joint
social emotions, nor harmonious collective action, nor the cohesive communities. Without it there
is no neither altruistic acts, solidarity, nor many great feelings, including love and company.

Zoran Savié¢

Marko Popovié

Ivan Séepanovié

Fakultet za menadzment, Novi Sad
savicz@famns.rs

DAROVITOST I ETICKI PRINCIPI U SAJBER SVETU

Revolucija personalnih racunara je doprinela tome da se racunari, do pre izvesnog
vremena nezamislivin  kapaciteta, sada nalaze u rukama stotina miliona korisnika, a
Internet i drugi oblici umrezavanja su omoguc¢ili medusobnu komunikaciju tih racunara i
njihovih korisnika. To je za posledicu imalo stvaranje jednog paralelnog sveta — sajber
sveta, u kome se odslikavaju sve dobre i loSe karakteristike realnog sveta, ali koji ima i
neke svoje specificnosti i norme ponaSanja. Motivi, psihologija i ponaSanje ove nove
zajednice moraju da se proucavaju, jer je, rastom elektronske trgovine i sve ve¢im brojem
novéanih transakcija putem Interneta, njena bezbednost sve ugrozenija.

U radu je opisana jedna kategorija internet korisnika, koja se naziva hakerima, ¢ije aktivnosti
nemaju adekvatnu analogiju u realnom svetu i ¢ije karakteristike nije lako generalizovati, jer se
razlikuju po obrazovanju, motivima, tehnickim znanjima, socioloskom i psiholoskom profilu. Za
njih sajber prostor predstavlja izazov, mesto za dokazivanje svoje sposobnosti za prodor u tude
racunare, baze podataka ili mreZe. Zavisno od pozicije i sopstvenih iskustava, za neke su oni
obic¢ni kriminalci, dok su za neke borci za slobodu govora, slobodno deljenje znanja i sl. Njihovo
poznavanje savremenih rac¢unarskih tehnologija utice na opSte misljenje da se radi o osobama
natprosecne inteligencije, darovitosti i kreativnosti, koje se ne uklapaju u poznate obrasce
ponasanja.

U radu je prikazan jedan pokuSaj klasifikacije unutar ove socijalne grupe, koji kao njene osnovne
karakteristike posmatra ispoljenu darovitost i kreativnost, kao i razlike u normama ponaSanja,
odnosno usvojenom etickom kodu razli¢itin hakerskih podgrupa. U vezi sa njihovim
aktivnostima, u radu je opisana i problematika zaStite autorskih prava na Internetu, koja je sve
aktuelnija i u naSoj zemlji, a koja, zahvaljuju¢i koriS¢enju novih tehnologija, sada dobija neke
nove konotacije. Poseban vid naruSavanja autorskih prava je softverska piraterija, o kojoj postoje
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dijametralno suprotni stavovi u stru¢nim krugovima, ali i u pravnim tumacenjima i prakticnom
ponasanju nekih institucija i drZava.

Na kraju su prikazani rezultati istrazivanja, sprovedenog medu studentskom populacijom, u vezi
iskustava sa hakerskim aktivnostima i u vezi njihovih stavova o moguc¢im motivacionim
faktorima za bavljenje tim aktivnostima.

Kljuéne reéi: internet, haker, kreativnost, eti¢ki kod

Zoran Savi¢, Marko Popovi¢, Ivan Séepanovié
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savicz@famns.rs

GIFTEDNESS AND ETHICAL PRINCIPLES IN CYBER WORLD

The revolution of personal computers has brought machines of, until recently, unthinkable
capacities to hands of hundreds of millions of users, and the internet and other forms of
networking made communication of those computers and their users possible. The consequence
of that was creation of a parallel world — cyber world, which owns both good and bad traits of the
real world, but also some of its own specific characteristics and codes of behavior. Motives,
psychology and the behavior of this new community have to be studied, because with expansion
of e-commerce and growing number of financial transactions over the internet, its safety is
jeopardized.

A category of internet users is described in this paper, called the hackers, whose activities
do not have an adequate analogy in the real world, and whose characteristics are not easy
to generalize, because they are different in terms of their education, motives, technical
knowledge, sociological and psychological profile. For them cyber space represents a
challenge, a place to test their ability to penetrate other people's computers, databases or
networks. Depending on the point of view, and personal experience, for some they are
ordinary criminals, and for others fighters for freedom of speech, free knowledge sharing
etc. Their knowledge in contemporary computer technologies affects the general opinion
that these are people of above average intelligence, gifted and creative, which do not fit
in regular patterns of behavior.

There is an attempt of classification inside this social group shown in this paper, which
takes shown creativity and talent as a basic characteristic, and also differences in
behavior, or the different code of ethics embraced by different hacker subgroups. In
connection with their activities, there is the issue of copyrights protection on the internet
described in the paper, which is gaining more and more attention also in our country, and
thanks to new technologies, is gaining new meanings. A special way violating copyrights
is software piracy, about which there are opposite opinions among experts, but also in
legal interpretations and practical actions of some institutions and countries.

In the end the results of the research are shown, conducted among the student population, about
experiences with hacking activities and of their opinions about possible motivational factors for
including in these activities.

Key words: internet, hacker, creativity, code of ethics

133


mailto:savicz@famns.rs

Mapraputa CulaHTbeBa,
MI'UMO (Y) MU Poccun, MockBa
silvari@mail.ru

ABTOHOMMUS MOpPaJId KaK TBOPYECKO€ YCUTIUE OIlapeHHOﬁ JIUYHOCTH: OﬁpaSOBaTeﬂbHLIe
BBI30BBI II00AJIM3aIMH H KOTBEThI» HAITHOHAJLHLIX MEeJaroruk

«Ilomerpoiika» COBPEMEHHOTO O0pa30BaHUS TOJ| CTaHAAPTHI HOBOTO MHPA» BBICOKHX
TEXHOJIOTHH, YyBCTBEHHOH OpHEHTalUd ¥ O3MAHCHITUPOBAHHOW (EMHHHOCTH - SIBICHHE,
TpeOyroliee cepbe3Horo ocMbIcieHus. Kak m mocrtaBiaeHHBIH B cBoe Bpems A. lllomenrayspom
BOIIPOC O BO3MOYKHOCTH BOJIEBOTO BIMSHHS Ha YMOINOCTHUTaeMbld xapakrep. OcoOeHHO
aKTyalbHa  JaHHas  npoOiemMaruka B~ CBeT€  TEMaTU3alWMM  TaKk  HAa3bIBAEMOTO
«IOCTMETa(hU3NIECKOTO MBIIUICHHUS», - 0CO00TO Japa, OTKPHITOrO YeIIOBEKY SMOXH MOCTMOepHa
KaK [IPOTHBOBEC «yOOTroMy palliOHAIN3MY>» KJIACCHYECKOH 3MOXH.

CornacHO NPOCBETUTENBCKOM IEJarornyeckodl MOJAETH, OCHOBHOH Ha IpEcIOBYTOM
«y0OTOM pallHOHAIM3ME», KaXKIbIH peOeHOK — reHnii. M. DyKO OTYETINBO MPOCIEANIT BIUSHUE
«TOTAJINTAPHON» MOJENH KJIACCHYECKOI0 00pa30BaHuUs Ha CO3HAHHE «peOEHKa-TeHUA». e 3a1a4a

- pa3pyuInTh WHIMBH/Ty aJTbHBIC CHOCOOHOCTH, MOCIIeZIOBATEILHO Hacaxjas
CTaHJAPTU3UPOBAHHOE MBIILICHHE, KIIPUBSA3aHHOE» K IICHHOCTHBIM HOPMaM, «BBITOJIHBIM»
COIMAJTEHO TOMUHUPYIOIIUM CJIOSIM O0IIecTBa. Takum obpazom, «JTROEepaTU3aIHs»

00pa3oBaTenbHOro MIpoIiecca, pa3pylarolias HOPMaTHBU3M MBIIUIEHUS, NPETEHIYeT Ha HOBOE
NMOHUMaHUE TBOPYECTBA. OHO TPAKTYETCsl KaK MPUHLUUIHMAIGHO HECTaHAAPTHOE MBILUICHHE,
CocoOHO€ BBIXOJIUTH 32 TPAHUIIBI IOCTUTHYTOTO YEeJIOBEYECTBOM, OTKPHIBATH HOBBIE TOPU3OHTHI
1 YPOBHU OBITHSL.

IIpu o>TOM «HOBasg panMOHAIBHOCTE» B 3KCTPEMyME TATOTEeT K OTKazy OT
paIlOHAIBHOCTH KaK TaKoBOHW. M make CTaBUT mepes COLUMANBHBIM 3HAHUEM 3ajady IMOHCKa
HOBOTO OIpeIeNieHHsT OHOIOrHIecKoro Buaa «uenoek» (O. dykysma). Llenpto o6yuenus Tenephb
BBICTyIIaeT CTaHAApPTH3alMs HOBOTO THIIA, TpPEAINoJaraiomas TapMOHU3ALNIO COIMAIBLHOIO
noBeJicHUs1 Ha 0aze pa3BUTUS UyBCTBEHHBIX (OPM OpHEHTauuH. «EIuHMIA» MPUIOKEHUSI
00yyJarIero ycuius - He MbllieHue, a Booopaxenue (T. Bparunckas). «IToctmetaduszndeckas
TCHUAILHOCTB» CTAaHOBHUTCS YJIEIOM TEX, KOMY OTKPBIT JOCTyll B cdepy COOCTBEHHO
obpazosanus — 3aTPATHOrO Ipoliecca IMOJyYEeHUs 3HAHUN «BTOPOro MOpPsSAKa», CBA3aHHOIO C
yrIpaBieHHeM WHPOPMAIMOHHBIMU MMOTOKAMH M BO3MOKHOCTBIO CaMOCTOSITEIBHOTO JTyXOBHOTO
pocta. He ynuBUTEIRHO, YTO B 3TOW CUCTEME KOOPJMHAT TBOPUECTBO KaK IEJOCTHBIA MpOLIEecC
CaMOIIPEBOCXOXKICHUST JINYHOCTH, HEMBICIIUMBI 0€3 mpeoOpaXeHUsT yMa,— YIell OJIHTHI;
KpEeaTUBHOCTb, CBSI3aHHAsl C BOOOpaKEHHEM, — IO OT JpeBa MacCOBOM KYJIBTYPHI.

CxomHasi «IMOCTMOJEPHHUCTCKAs aJanTalis» MacCOBOH KyJNbTyphl HaOIMIOJaeTcs 110
a3MMyTy aBTOHOMH3AIMM IEHHOCTEH M pacrmaja eIUHBIX [EHHOCTHBIX CTaHIApTOB (C OTHOM
CTOPOHBI) — M, C JPYroil CTOPOHBI, YCHIIMBACTCS HENPEAHAMEPEHHbIH JUKTaT»
MTOCTMO/ICPHUCTCKOM «aHTH-aKCHOJIOTHI», BBICTYTAOMIEH 0]] 3HAKOM UMMOpAIN3Ma ¥ BMECTE C
TEM C JIETKOCTBIO Y3YPIHPYIOMIEH MO3UIMM HOBBIX TOTATUTAPHBIX TpaBWI. PaHbpmie Takue
npaBHja UMENU YeTKYI0 (OpMaNbHYIO (T.€. PAllHOHAIN3UPOBAHHYIO) (OPMYIUPOBKY, U MIOTOMY
OBUTH B KaKOH-TO Mepe BepuHUIpyeMbl. B Hamm 1HU (hopManu3M yCTYIHI MECTO a0CTPaKTHON
ujee IUTIOpau3Ma W TOJEPAaHTHOCTH, KOTOpas, MO CYTH, CTPEMHTCS HUBEIMPOBATH HWMEHHO
KJIACCHYECKYI0 PallMOHAIBHOCTh, KOH(QPOHTUPYS C Hell B T1OJie HAy4YHBIX JUCKYCCHH WU
MPOCTPAHCTBE OOBIJEHHOTO B3aUMOACHCTBHS.

HymaeTcsi, 0JHAaKO, 4YTO «CMEHA BEX» B IMPOCTPAHCTBE COBPEMEHHOW €BpOMNEHCKON
IUBIIN3AIMN — JaHb HEU30EKHOMY IPOIecCy CONMAIbHON MOAEPHH3ALUH 1O BO3JEHCTBHEM
OYepeHOr0 BHUTKAa OYEpeNHOW TrnoOanuM3ali — MOXET paccMaTpUBATHCS Kak CBOEOOpa3HBIH
«BBI30B» CO CTOPOHBI CONIMyMa B ajpec TBOpYeckoW nuvHOCTH. Ha 3ape dopmupoBaHus
KOHIICTIIIHA «IUBHOTO HOBOTO Mupa» 006 3toMm aymanu U. Kanr, [[. O6pamosud, A. lllomenrayap,
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®. Humme, A. beprcon, H. bepnseB u npyrue. Becex 3TuX aBTOPOB OOBEIUHSAET OTHOIICHUE K
MOpaiu Kak cdepe MOJIMHHOTO TBOPYECTBA, OCHOBAHHOTO HAa MapaJIOKCAILHOM COCIMHCHUU
HOPMAaTHUBHOCTH W CBOOOJIBI, pasyMa M YyBCTBa, OOIIET0 W €IWHUYHOro. B 3TOoM — cyTh ee
aBTOHOMHUH, T.€. CBSI3aHHAsA C JIMYHBIM YCHJIMEM HECBOJMMOCTb K COLUMAJbHOW aIanTHUBHOCTH.
JymaeTcs, B yMCHHH Paclo3HATh MPOSIBIICHUS TBOPYECKOW CBOOOIbI, HECBOJAUMOU K MPOU3BOIY,
- oIvH U3 Hambosee 3PPEKTUBHBIX CIIOCOOOB pAaCIO3HABAHUS TBOPYECKON JTMYHOCTH Ha PaHHEM
JTaIle e¢ CTAaHOBJICHM.

Maprapurta CujianTtjeBa

MI'UMO (Yuusep3uter) MUJI Pycuje
Kareapa 3a ¢puino3odpujy, MockBa
Pycuja

silvari@mail.ru

AyTOHOMHja MOpaJia Kao CTBApaAJIaYKH HANOP 1apOBUTE JUYHOCTH
00pa30BHHU U3a30BM IJI00ann3anuje u ''0AroBopH’’ HAIMOHAJHHX MeJaroruja

[IpunarohaBame caBpeMeHOr o00pa3oBama CTaHAapAMMa 'HOBOT CBeTa" BHCOKUX
TEXHOJIOTH]ja, YyJHOj OpHjEeHTAlMjH U €MAHIMIIATOPCKO] (eMUHM3AIN]jH, TI0jaBa je KOja 3aXxTeBa
030MJBpHY aHAIM3Y, UCTO Kao W IMHTame, MTO Tra je cBojeBpeMeHo moctaBuo A. Illomenxayep, o
MOryhHOCTH BOJBHOT JIeNiOBaa Ha KOHTEMIUIATHBHH KapakTep. [loceOHO je akTyenHa nara
npobjeMaTHKa y CBETJIOCTH TeMaTH3allMje TaKo3BaHOT 'TMocTMeTau3M4Kor MUlJbema' —
moceOHOT J1apa OTKPHBEHOI YOBEKY €rMoXe IOCTMOJCpHE Kao MpOTHUBTEXka 'yborom
panuoHanIM3My' KJIaCHYHE eroxe.

CarnacHO  TPOCBETHTEJBCKOM  IEAAarolKOM  MOJENy, 3aCHOBaHOM Ha  jaBHO
JIeHyHIIUpaHoM ''yOoroMm pamuoHanu3Mmy' — cBako jaere je reHuje. M. Dyko TeMmespHO je
HACTPaXHO YTHIIA] "'TOTamMTapHOT MoOJeNa KJIaCHIHOT 0Opa3oBama Ha CBECT ''meTeTa-TeHuja'
BErOB 3a/laTak je Yy pYyLICHhY WHAWBUAYATHUX CIIOCOOHOCTH, CHCTEMAaTCKUM HaMETameM
CTAQHJapAN30BaHOI MUIIJBCHA BE3aHOT 3a BPEIHOCTH M HOpPME KOje OAroBapajy COIHMjaHO
MOMUHAHTHUM CJI0ojeBEMa JApymTBa. Ha Taj HaumH, "nmmbepanmsaruja” oOpa3oBHOT Ipolieca,
pyumieh HOpMaTHBHM3aM MHILBEHA, NPETCHIYje Ha HOBO CXBaTamke CTBApAJAITBA. OHO Ce
TyMa4yd Kao NPUHLIUIN]ETHO HECTaHAAPAHO MHIUBECHE, CIOCOOHO J1a 3aa3u 3a TpaHule Koje je
JOCTHUIJIO YOBEYAHCTBO M OTKPUBA HOBE XOPU30HTE U HUBOE Ouha.

IIpuTom "HOBa pamMOHATHOCT', MaKCUMAaJIHO W3PaKEHA, TEXKH OIyCTajamy Ol
palMOHANTHOCTH Kao TakBe. VM uWak BuIe OJf TOra: mpex COLMjalHO 3Hame CTaBJba 3aJaTak
Tpaxkewa HOBOT ojpeljema Ouomnonike Bpere "doBek” (D. dykyjama). Kao nmsb oHyke cana ce
jaBJba CTaHAApIU3aIHja HOBOT THIIA, KOja MPETIOCTaBJha XapMOHHU3AIIN]Y COITHjaTHOT MTOHAIIAkha
Ha OCHOBY pa3Boja uynHHX (opmu opujeHTanmja. OCHOBHM MOMEHAT Ha KOjH je IaHaC YCMEPEHO
oOyuaBame HHje MulLbehe Beh nmarnnanmja (T. bparuncka). "Tloctmeradu3nyka reHujasHOCT”
IocTaje CyaO0MHAa OHHMX KOjUMa jeé OTKPHBEH NIPHUCTYI Yy 0O0JacT WCTUHCKOT 00pazosarba —
3aXTEBHOT Ipolieca N00Hjamka 3Hamka "BUILET HUBOA', BE3aHOT C YIPaBJhbakbeM HH(POPMALMOHUM
TOKOBMMAa W MOT'YRHOCTHMMa CaMOCTaJHOT JAyXOBHOT pa3Boja. Huje m3Henalyjyhe mro y TakBoMm
CHCTEMY BPEIHOCTH, CTBAapalaIITBO (KA0 LIEJIOBUT MPOLEC CAMONPEBasHIaXKemha JINIHOCTH, KOjH
je HesaMuciuB Oe3 mpeobpaxkaja yma) — je cynOuHa enure. KpeaTHBHOCT Be3aHa ¢ MMarHHAI]OM
IO j€ C IPBETa MACOBHE KYJITYpE.

brmucka Tome ''mocTMozepHa amanTanyja’ MacoBHE KyNType oOmaxka ce Ha IyTy
ayTOHOMM3AIIHje BPETHOCTH M Pacliafiama jeIMHCTBEHNX BPEAHOCHHUX CTaHAAp/a, C jelHe CTpaHe,
a c Apyre, mojayaBa ce "AMKTAT 0€3 MPETXOJHOT MpelyMHUILJbaja" MOCTMOJCPHUCTHYKA ""aHTH-
akcuosioryje'" Koja HacTyma Moj 3HaMEemheM UMOpalu3Ma U 3ajeJHO C TUM C JakohoMm y3yprnupa
MO3UIIMje HOBUX TOTAIUTApHUX MpaBWia. PaHuje cy TakBa mpaBuiia nMajia NpenusHy GopmanHy
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(Tj. paumoHanu30Bany) (GOpPMyJIAIKjy U CTOTa CY Y U3BECHO] MepH Owmiia mpoBepsbrBa (MOI0kKHA
Bepudukanmju). Jlanac je ¢opmanuzaM YCTyNmHO MECTO AarCTPaKTHO] HICjH IUTypalu3Ma H
TOJIGPAaHTHOCTH KOja, IO CBOjOj TPHUPOIM, TEXKU HUBEIUCAkBY KIACHYHE PAlMOHAIHOCTH,
cynporcTaBbajyhu joj ce y paBHM HaydyHUX JUCKYCHja M MPOCTOPY ommTenpuxBaheHux
y3ajaMHUX JAeI0Bamba.

AyTop monasu onx Tora Ja ce ''CMeHa MapaJurMH BpeMeHa' y HpPOCTOpY CaBpeMEHe
€BpOIICKE TIMBWIIM3AIMjEe - JaHaK HEW30Ee)KHOM TIPOIeCY COIMjaTHE MOACPHU3ANM]EC IO
JICJIOBakbeM YOP3aHOT II00aIM30Bama - MOXKE pa3MaTpaTd Kao CBOJEBPCHHU ''M3a30B" OJ CTpaHe
conuyMma ynyheHn crBapanadkoj auuHocTH. Ha modetky dopmupama KOHLENIHjE "BpiIor HOBOT
ceera" (Brave New World) o tome cy muciunmu U. Kaur, [I. O6panosuh, A. Illomenxayep, .
Huue, A. Beprcon, H. BepajajeB u muoru apyru. Cee Te ayTope MoBe3yje 0HOC K MOpaly Kao
cepr HCTHHCKOT CTBapaialliTBa, 3acCHOBAHOT Ha MapaJOKCaTHOM CIOjy HOPMAaTHBHOCTH H
cioboxe, pasyma u ocehama, OIIITET U MMOjeIMHAYHOT. Y TOME je CYIITHHA ayTOHOMH]je Mopaia —
Tj. BE€HAa HECBOMIMBOCT Ka COIMAIHOj aJalTHPaHOCTH Koja je /HecBomuBOCT/ IOBE3aHa C
HArmopoM WHIUBHIYyMa.

CmMatpa ce Aa je y BEIITHHM IPENO3HaBama MaHH]ecTanyja cTpapajadke ciodone Koja
HHje CBOAMBA Ha CAaMOBOJBY, IMaMo jellaH o] Haje()eKTHHjMX HaUMHa TPEITO3HaBamha CTBapaIadKe
JMYHOCTH y PAHOM CTaJ1jy HETOBOT pa3Boja.
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scepanovic@famns.edu.rs
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ZASTUPLJENOST DIGITALNE PIRATERIJE | NJEN UTICAJ NA RAZVOJ VESTINA
UCENIKA | STUDENATA U NOVOM SADU

U svetu digitalne revolucije, piraterija je postala globalni fenomen. lako je, u razli¢itim sferama
drustva, piraterija, u raznim oblicima, prisutna vekovima, pojava informacionih tehnologija i
digitalnih medija omogudila je njen razvoj do neslué¢enih razmera. Digitalna kopija se od drugih
vrsta falsifikata razlikuje po tome $to je u potpunosti verna originalu.

Kreiranje digitalnih piratskih kopija se odvija brzo i lako. Tokom devedesetih godina dvadesetog
veka i u prvoj polovini prve decenije novog milenijuma CD piraterija bila je dominantan oblik
ovog fenomena. Predmet piraterije su pored kompjuterskog softvera, najcesce bile knjige, kao i
muzicki, odnosno filmski sadrzaji. Razvoj globalne racunarske mreze, i upotreba P2P programa
omogucava skoro trenutni prenos piratskog materijala sa jednog na drugi kraj sveta. Za ovu vrstu
piraterije nije potrebno &lanstvo u bilo kojoj vrsti formalne ili neformalne organizacije ili
poznanstvo sa posednikom prethodne digitalne kopije. Potrebna je samo brza veza ka Internetu.
P2P mreze omogucavaju parcijalno preuzimanje velikog broja delova jednog digitalnog
proizvoda sa viSe geografski udaljenih lokacija istovremeno. Ovako preuzeti delovi zatim se
sklapaju u celinu identi¢nu originalu. MoZemo rec¢i da danas ne postoje barijre za prenoSenje
piratskog sadrzaja, vremenske, kulturoloSke i geografske.

Republika Srbija se po bruto druStvenom proizvodu nalazi pri dnu lestvice evropskih zemalja. Po
stepenu piraterije, nalazi se u vrhu. Ove, naizgled nezavisne, pojave su u velikoj meri povezane.
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Siromadtvo u drudtvu ohrabruje konzumente digitalnog medijskog i softverskog sadrZzaja da
upotrebljavaju piratske kopije. Budu¢i da je ova pojava u koliziji sa vazecim zakonskim
normama, postavlja se pitanje koji to razlozi dovode do njene masovne rasprostranjenosti u
¢itavom svetu.

Koris¢enje piratskih softvera postavlja se kao svojevrsna eticka dilema. Konzumenti piratskog
sadrZaja su, u najve¢oj meri, mlade osobe u procesu Skolovanja koje ga koriste za individualni
kulturni razvoj, odnosno i za razvoj li¢nih talenata, veStine i kreativnosti. Da li je eticki
opravdano u vremenu globalne krize, u zemlji u tranziciji kao Sto je Srbija Koristiti nelegalni
softver? Preko 70% kompjuterskog softvera u Republici Srbiji je nelegalno.

U radu predstavljamo rezultate istraZzivanja misljenja o pirateriji koje je sprovedeno tokom 2011.
godine na teritoriji grada Novog Sada u Republici Srbiji. Uzorak se sastoji od 250 studenata i
ucenika srednjih Skola.

U vreme globalne krize u kojoj je pad sistema vrednosti vidljiv u svim sferama Zivota, moralno
vaspitanje mladih i razvijanje svesti o eti¢kim vrednostima dobija poseban znacaj. U smislu
holistickog razvoja li¢nosti mladih razvijanje moralnih principa i nacela na najvisem
autonomnom nivou postaje jedan od prioriteta druStva koje tezi povratku izgubljenih ideala, a
samim tim i boljem kvalitetu Zivota. Rad se bavi etickom analizom uloge, znacaja i uticaja
digitalne tehnologije i medija na usvajanje moralnih normi, vaspitanje i ponaSanje mladih.
Kljuéne re¢i: digitalizacija, kreativnost, etika, piraterija.

Ivan Séepanovi¢, Tamara Kli¢ek, Vesna Séepanovié
Management Faculty, Novi Sad Alpha University
scepanovic@famns.edu.rs
tamara.klicek@gmail.com
vscepanovic@famns.edu.rs

REPRESENTATION OF DIGITAL PIRACY AND ITS IMPACT ON THE
DEVELOPMENT OF SKILLS OF STUDENTS IN NOVI SAD

In the world of digital revolution, piracy has become a global phenomenon. Although, the various
forms of piracy have been present for centuries in different spheres of society, it is the emergence
of information technology and digital media that enabled its enormous development. Digital
copies are entirely the same as original. That has been the main difference from the other types of
forgeries.

Creating digital forgery is fast and easy. During the twentieth century and the first half of the first
decade of the millennium CD piracy was the dominant form of this phenomenon. The subjects of
piracy have been: computer softwares, books, music or video files. Development of the Web, and
use of P2P programs, allows almost instant transfer of pirated material from one to the other end
of the world. For this type of piracy is not necessary to have membership in any type of formal or
informal organizations or knowing who else is also the owner of the digital copies. All is needed
is a fast connection to the Internet. P2P networks allow partial download of a large number of
parts of a digital product from a few geographically remote locations simultaneously. Thus
collecetd parts then assemble in a whole that is identical to the original. We can say that today
there are no obstcales for transfer of the pirated content; no temporal, cultural or geographical
obstacles.

The gross domestic product of Serbia places the country at the bottom of the European countries’
scale. However, the level of piracy in Serbia makes its being at the top of the scale. These facts
are very much related. Poverty in the society encourages consumers of digital media content and
software to use pirated copies. Since this phenomenon is in conflict with applicable legal
standards the question is: what have been the reasons for the piracy mass consumption in the
entire world.

137


mailto:scepanovic@famns.edu.rs
mailto:tamara.klicek@gmail.com
mailto:vscepanovic@famns.edu.rs

Using of the pirated softwares is set as a kind of ethical dilemma. Consumers of piracy are mostly
young people in the process of education. They use piracy for individual cultural development
and the development of personal talents, skills and creativity. Is it ethically justified in a time of
global crisis, in a country in transition such as Serbia to use illegal software? Over 70% of
computer softwares are illegal in the Republic of Serbia.

At a time of global crisis and the decline of values that is visible in all spheres of life, a moral
education of young people has acquired special significance. The development of moral
principles became one of the priorities in a society for holistic approach to youth. According to
this, the paper deals with the ethical analysis of a significance and an impact of digital technology
and media on adoptation of youth moral standards, education and health behavior.

Key words: digitization, creativity, ethics, piracy
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INICIJATIVA, SARADNJA, STVARALASTVO - ,, TROLIST* KAO PARADIGMA
OBRAZOVANJA

S obzirom na znacaj divergentnih sposobnosti i sposobnosti prilagodavanja raznolikim izazovima
i ¢estim promenama u 21. veku i potrebu da se i dalje koriste i razvijaju ljudski resursi koji su
znacajno uticali na razvoj razlic¢itih civilazacija u razlic¢itim epohama, ¢ini se da su incijativa,
saradnja i stvaralaStvo osnova za jednu novu obrazovnu paradigmu. UvaZavajuéi probrane
sadrZzaje znanja u okviru svakog predmeta kao i specifiéne sklonosti u¢enika, pomenuta
paradigma treba da omoguci razvoj: sposobnosti misljenja i to fleksibilnog i stvaralackog,
sposobnosti doZivljavanja i socijalnog povezivanja u saradnji s drugima i smisla za inicijativu
neophodnu za aktivno plasiranje i realizovanje ideja u drustvu, radi njegovog napredka. U
projektu Instituta za pedago3ka istraZivanja trenutno odvija proces teorijskog osmisljavanja ove
paradigme koja ¢e, posle istrazivanja problema i potreba prakse na terenu, posluziti kao baza za
stvaranje jednog koherentnog pravca u svim aspektima rada Skole i omoguditi sinergiju tih
aktivnosti. Cilj naSeg istraZivanja je da pronademo odgovaraju¢i nacin rada u Skoli koji ¢e
omogucditi da se dostignu postavljeni pedagoski ciljevi. Njih prepoznajemo u interakciji kao
spojene i medusobno uslovljene, te ih nazivamo trolistom SIS (stvaralastvo, inicijativa, saradnja)
u kome svaka liska moZe zapodeti proces koji se potom odvija u interakciji sa druga dva
elementa.

Jasmina Sefer

Pedagogic Research Institute
Belgrade
jsefer@rcub.bg.ac.rs

INITIATIVE, COOPERATION, CREATIVITY - A“TREFOIL” AS A
PARADIGM OF EDUCATION

Having in mind the importance of divergent abilities and abilities to adjust to various challenges
and frequent changes in 21* century, as well as the need to continue to use and develop human
resources having significantly influenced the development of different civilizations in different
epochs, it seems that initiative, cooperation and creativity are the base for a new educational
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paradigm. Respecting selected knowledge contents within each subject, as well as the specific
interests of pupils, the mentioned paradigm should ensure the development of: flexible and
creative thinking ability, the ability to experience and socially connect with others in cooperation,
as well as initiative necessary for active placement and realization of ideas in society, leading to
its progress. Within the project of the Institute for Pedagogic Research there is the process of
theoretical design of the paradigm, which will, after the research on the problem and the need of
practice in the field, serve as a ground for creation of a coherent movement in all the aspects of
the school work and enable synergy of the activities. The aim of the research is to find suitable
way of work at school which will ensure reaching of the determined pedagogic aims; they are
recognized in interaction as connected and mutually conditioned; as a consequence, they are
called a trefoil CIS (creativity, initiative, cooperation) in which every leaf can start a process to
develop in the interaction with other two elements.

Mumo3za CepadumoBa
OY ,.Bunoe IMoaropeu‘ — Crpymuua
mimozaserafimova@yahoo.com

NHTEJIEKTYAJIHATA 1 MOPAJIHATA KOMIUVIEKCHOCT HA YYEIBETO U
IHOYYYBAIBETO

HeroBara cymTiHCKa crienin(UYHOCT Ce COTIeayBa HU3 Mel'yceOHaTa MOBP3aHOCT U BIIMjaHHE Ha
PETyINpameTo OJHOCH, BOCIHTYBAWmETO, CTEKHYBAame CO3HAHMja W BPEAHOCHH HMIIEPATHBH,
MOTHBaIMjaTa W KOMYHHUKalMjaTa, KOM Kako OCOOWMHHM cCe€ JIOTOJIHYBaaT, MNpEIUIeTyBaaT |
BKPCTYBAar, a €IMHCTBEHO MOXKAT J1a C€ pa3BUBAaT M HAJO0rpajJyBaaT BO HPOLECOT HA yUYCHeE H
MOy4yBamke OBO3MOXKEHA ITPEKy MOCTOjaHaTa HHTEPAKIH]a BO YUINIITETO.

Kayuynn 300poBHM: TaneHT, WHTENEKTyalHa IUMEH3Wja, MOpalHa JHMEH3Wja, YYelme U
MOy4JyBambe.

Mimoza Serafimova
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INTELLECTUAL AND MORAL COMPLAXITY OF LEARNING AND TEACHING

Modern school doesn’t prepare students for the world “today”, but for the one “tomorrow”, which
is hard to even imagine. But, if humanity wants to survive, it needs to deal with the problems of
the civilization which will be solved by the young man who’s sitting in the school desk right now.
Young people need opportunities to develop their intelligence and talent. The best place for
providing these opportunities is the natural learning environment, which is the home and the
modern way of education and learning, adapted to the conditions and needs of the environment
and its rapid changes.

The talent, recognized as the early development, quality achievements and different ways of
studying, high motivation and possessive interests, should be developed and aimed toward the
moral values and dimensions of the modern life, a component more and more used in homes and
schools, which remains to be a learning, but not an educational institution.

The Socio-Politic changes leave a negative mark on the moral side of the young, and in addition
to it is the neglecting of the moral educational component. But, education as a process for
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formation of the human spirit and personality, has become and developed, so it can affect the
youngest with the formation of their personality.

Only the reformation of the moral horizon of the young developing people, can return the real
value to this component, improving the basics for an individual and social development for the
next generations, which who will carry the responsibility for the future economical-politic
development of the world, that needs and must be based, not only on the intellectual, but on the
moral dimension developed in the learning process.

Talent, easily visible intrigue motivation of the individual for achieving some external goals,
understood and developed as an openness for new experiences, marks curiosity and tolerance
towards independence, but points to the need of a parallel aspect with the individual moral, seen
through the prism of the ability for mutual work in the classrooms and living by the law and rules
that are equal for everyone. Its essential specific feature is seen through the mutual connection
and affect of regulation relations, education, receiving knowledge and value imperatives,
motivation and communication, which, as features, complete, intertwine and cross each other, and
they only can develop and build with the education and learning process, enabled by the constant
interaction in schools.

Maprapura CujiaHTjeBa

MI'UMO (Yuusepsuter) MUJI Pycuje,
Kkareapa 3a ¢puiaosodujy (Mocksa, Pycuja)
silvari@mail.ru

AYTOHOMHja MOpaJIa Ka0 CTBAPAJIAYKH HATIOP 1apPOBUTE JTHYHOCTH:
00pa30BHHU U3230BH IJI00anu3anuje u ''0AroBopH’ HALMOHAJHHX MeJaroruja

[IpunarohaBame caBpeMeHOr o00Opa3oBama CTaHAapAMMAa 'HOBOT CBeTa" BHCOKUX
TEXHOJIOTH]ja, YyJIHO] OpPHUjEHTALUjH ¥ eMaHIHUIATOPCKOj (heMHHU3ALMjH T0jaBa je Koja 3axTeBa
030MJBHY aHaJIM3y, UCTO Kao W MHTame, IITO Ia je cBojeBpeMeHo moctaBuo A. lllomenxayep, o
MOryfiHOCTH BOJBHOT JIeJiOBaba Ha KOHTEMIUIATHBHH KapakTep. [loceOHO je akTyenHa jnara
npobjeMaTHKa y CBETJIOCTH TeMaTH3allMje TaKo3BaHOT 'TocTMeTa(u3MYKor MUIJbema
moceOHOT J1apa OTKPHBEHOI YOBEKY €rMoXe IOCTMOJCpHE Kao MpOTUBTEXka 'yborom
paroHaIM3My' KJIaCHYHE eIrmoXe.

CarnacHO  TIPOCBETHTEJLCKOM  MENArollKOM  MOJETY, 3aCHOBAaHOM Ha  jaBHO
JeHyHIUpaHoM 'yOorom paummoHanmsMy'' — cBako jere je rendje. M. Dyko TeMmesbHO je
HACTPaKHO YTHIA] "'TOTaMMTapHOT MoOJeNa KJIACHIHOT 00pa3oBama Ha CBECT 'meTeTa-TeHuja'
BErOB 33/laTak je Yy pYyLICHhY WHAWBUAYATHUX CIIOCOOHOCTH, CHCTEMAaTCKUM HaMETamkeM
CTaHAApPIN30BaHOT MUILJbEHa BE3aHOT 3a BPEJHOCTH M HOPME KOje OAroBapajy COLHUjaIHO
JIOMHHAaHTHUM cliojeBuMa npyimrea. Ha Taj HauwmH, "nmubepanm3anmja” oOpa3oBHOT Ipolieca,
pymehn HOpMaTMBH3aM MUIJBEH-A, NPETEHIyje Ha HOBO CXBaTamke CTBAPANAINTBA: OHO Ce
TyMa4yd Kao NPUHLIUIN]ETHO HECTaHAAPAHO MHUIUUBECHE, CIOCOOHO J1a 3aia3y 3a TpaHule Koje je
JOCTHUIIIO YOBEYAHCTBO M OTKPUBA HOBE XOPU30HTE U HUBOE Ouha.

[Iputom "HOBa paNMOHATHOCT ', MAaKCHMAaJHO W3paXXeHa, TEXH OAYCTajalby O
palMOHANHOCTH Kao TakBe. VM 4Wak BWIE OJf TOra: Ipel COLHjalHO 3HAame CTaBJba 3aJaTak
Tpaxkewa HOBOr onpelerma Ouonomike Bpcre "doBek” (. Dykyjama). Kao mub obyke cana ce
jaBiba cTaHAapaM3aIMja HOBOT THUIIA, KOja MPETHOCTaB/ba XapMOHM3AIH]y COLUjaTHOT OHAIIAka
Ha OCHOBY pa3Boja uyJnHHX (opmu opujeHTanmja. OCHOBHH MOMEHAT Ha KOjH je IaHaC YCMEPEHO
oOyuaBame HHje MulUbehe Beh nmarnnanuja (T. bparuncka). "Tloctmeradu3nyka reHujaaHOCT"
mocraje cyAOWHAa OHHMX KOjHMa je OTKPWUBEH IPHUCTYN y 00JacT HCTUHCKOT 00pa3o8ara —
3aXTEBHOT TIporieca qo0rjamka 3Hama "BUIET HUBOA'', BE3aHOT C yIpaBJhamkbeM HHGOPMAIMOHUM
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TOKOBMMa U MOTYhHOCTHMa caMOCTaJIHOT TyXOBHOT pa3Boja. Huje usnenalyjyhe mro y TakBom
CHCTEMY BpPEIHOCTH, CTBAPATAIITBO (Ka0 LIEJIOBUT MPOLIEC CAMOIPEBa3HIaXKeHha JINIHOCTH, KOjH
je HezaMucnuB Oe3 mpeodpaxaja yma) — je cyiouHa enute. KpeaTMBHOCT Be3aHa ¢ UMArHHAIH]OM
IO j€ C IPBETa MAaCOBHE KYJITYpe.

Bbmcka Tome ‘''mocTmomepHa apamTanyja’ MacoBHE KyNType Omaxka ce Ha IMyTy
ayTOHOMHM3aIlHje BPEIHOCTH M paclaama jeIMHCTBCHNX BPEAHOCHHUX CTaH/AAp/a, C jelHe CTpaHe,
a ¢ Jpyre, mojadaBa ce ''MUKTAT 0e3 MPETXOTHOT MPEIyMHIbaja’" MOCTMOJICPHUCTHYKA "aHTH-
akcuosiordje’" kKoja HacTyIna Mo 3HaMEHhEeM UMOpalu3Ma U 3ajeJHO C TUM C JakohoMm y3yprnupa
MO3HLIMje HOBUX TOTAIMTApHUX IMpaBuia. PaHuje cy TakBa mpaBuiia nMala Mpeuu3Hy GpopMaiHy
(Tj. parroHanI30BaHy) (OPMYIIAIH]y U CTOTA CY Y M3BECHO] MepH OHIIa TIpOBepJbHBa (IIOAI0XKHA
Bepudukanmju). Jlanac je ¢opManuzaM YCTyNmHO MECTO AafCTPaKTHO] HICjH IUTypalu3Ma H
TOJIPAHTHOCTH KOja, IO CBOjOj MPHUPOAM, TEXKH HHUBEIUCABY KIACHYHE PaAIlMOHAIHOCTH,
cympoTrcTaBbajyhul joj ce y paBHM HaydYHUX MIHCKYCHja M TPOCTOPY ommTenpuxBaheHnx
y3ajaMHHX JeJI0OBamba.

AyTop moja3u of Tora Ja ce 'CMeHa MapaIurMd BpeMeHa' y MpOCTOpy caBpeMeHe
eBpOIICKE NMBWIM3ALHMje - JaHAK HEH30e)KHOM TIIPOIEeCy COLHUjaHE MOJCPHU3AIMjE TOX
IeJioBambeM yOp3aHoT TI00aan30Bama - MOKE pa3MaTpaTd Kao CBOjEBPCHHU ''M3a30B" 07 CTpaHe
coumyMa ynyhen crBapanaukoj nmuaHocTH. Ha moyerky dopmupama KOHIEIIHje "BpJIOT HOBOT
ceera” (Brave New World) o Tome cy mucmmmu U. Kanr, JI. O6panosuh, A. Illonenxayep, .
Huue, A. bBeprcon, H. bepmjaje m maorn apyru. CBe Te ayTope MOBe3yje OJHOC K MOpalry Kao
cepr HCTHHCKOT CTBapalaliTBa, 3aCHOBAHOT Ha IapaJOKCATHOM CIOjy HOPMATHBHOCTU M
cnobofe, pasyma u ocehama, OMIITET U NOjeANHAYHOT. Y TOME je CYIITHHA ayTOHOMH]jE Mopaja —
Tj. BEHA HECBOMIMBOCT Ka COLMAIHO] AJANTHUPAHOCTH Koja je /HecBOAMBOCT/ MOBE3aHa C
HaropoM HHIUBHIYyMa.

CwMmatpa ce Aa je y BELITHHH Ipero3HaBama MaHH(ecTanyja cTBapaiadke ciodoae Koja
HHj€ CBOJIMBA HAa CAMOBOJbY, IMaMO jeJjaH O Haje(heKTHUjUX HAYMHA IIPENO3HaBamka CTBApaIadKe
JUIHOCTH y PAaHOM CTaJIHjy HETOBOT pa3Boja.

Margarita Silantjeva

MGIMO University MID Russia
Philosophy Department Moscow, Russia
silvari@mail.ru

MORALITY AUTONOMY AS CREATIVE EFFORT OF GIFTED PERSONALITY:
EDUCATIONAL CHALLENGES OF GLOBALIZATION AND
“RESPONSES” OF NATIONAL PEDAGOGIES

Adjustment of contemporary education to the standards of the “new world” of high
technologies, sensual orientation and emancipatory feminization is a phenomenon demanding
serious analysis, like the question raised by A. Schopenhauer on the possibility of volitional
influence on contemplative character. The problem area has become of special interest in the light
of the thematization of the so called “post-metaphysical thinking” a special gift revealed to the
man of the postmodern epoch as a counter balance to “poor rationalism” of the classical epoch.

According to Enlightenment pedagogical model, grounded on publicly denounced “poor
rationalism” — every child is a genius. M. Fuko has thoroughly examined the influence of the
“totalitarian” model of classical education on consciousness of a “child-genius”: its task is to
destroy individual abilities systematically imposing standardized thinking related to the values
and norms suitable for socially dominant social sections. In this way, destroying normative
feature of thinking, the “liberalization” of educational process aspires to become new
understanding of creativity: it is explicated as principled non-standard thinking, able to go beyond
the limits reached by the mankind and to reveal new horizons and levels of a being.
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At the same time “new rationality” maximally expressed, strives for giving up rationality
as such. Even more than that: social knowledge has faced a task of searching for new
determination of biological species “a man” (F. Fukujama). The aim of training now is
standardization of a new type, presupposing harmonization of social behaviour according to the
development of sensual forms of orientations. Training has nowadays been focused on
imagination, rather than thinking (T. Braginska). “Post-metaphysical genius” has become a faith
of those to whom an approach to the field of true education has been revealed — a demanding
process of acquiring knowledge of “higher level” related to management of information currents
and ability of independent spiritual development. It is not surprising that in such system of values,
creativity (as a comprehensive process of personality self-overcoming, which cannot be imagined
without metamorphosis of a mind) — is a faith of elite. Creativity connected to imagination is a
fruit from the mass culture tree.

Closely related “posmodern adaptation” of mass culture has been noticed on the way of
autonomization of values and destruction of unique value standards, on the one hand; on the other
hand, what has become more emphasized is “the dictation without forethought” of postmodern
“anti-axiology” appearing under the sign of immorality at the same time easily usurping the
positions of new totalitarian rules. Such rules used to have precise formal (i.e. rationalized)
formulation and they as a consequence they were to an extent confidential (subjected to
verification). Nowadays, formalism has given its place to abstract ideal of pluralism and
tolerance, which, according to its nature, strives for levelling classical rationality, confronting it
in the level of scientific discussions in the space of generally accepted mutual actions.

The author starts from the standpoint that the “paradigm shift of the time” in the space of
contemporary European civilization — a tribute to the inevitable process of social modernization
under the influence of accelerated globalization — can be considered as a sort of “challenge”
imposed by the socium, directed to creative personality. In the beginning of forming of the “brave
new world” concept, the authors like 1. Kant, D. Obradovic, A Schopenhauer, F. Niche, A
Bergson, N. Berdjajev and many others used to think about this. What connects all these authors
is their attitude towards morality as a sphere of true creativity, based on paradox link between
normativism and freedom, sense and sensitivity, general and individual. This is the essence of
autonomy of morality — the impossibility to boil it down to social adaptation connected to the
efforts of individuum.

It is considered that in the skill of recognizing manifestation of creative freedom not
possible to be boiled down to self-will and arbitrariness there is one of the most efficient ways of
recognizing creative personality in the early stage of its development.

Mapraputa CujiaHThbeBa
MI'UMO (Y) MU Poccuu, MockBa
silvari@mail.ru

ABTOHOMMSA MOPaJM KaK TBOpYeCKOe YCHJINe OIapeHHOH JMYHOCTH: 00pa3oBaTebHbIe
BbI30BBI I1002JIM3ALMH H <OTBEThI» HAIMOHAJIBHBIX IeJaroOruK

«IloxcTpoiika» COBpEeMEHHOTO O0pa30BaHUS O] CTaHIAAPTHl KHOBOTO MHPAa» BBICOKHX
TEXHOJIOTHH, YYBCTBEHHOW OpHEHTAIMM W HMAaHCHUIIMPOBAHHOW (EMHHHOCTH - SBIICHHE,
Tpebyromiee cepbe3Horo ocMmbicieHus. Kak u moctaBieHHBIH B cBoe Bpemsi A. Illonmenrayspom
BOIPOC O BO3MOXKHOCTH BOJICBOTO BIIMSIHUAS Ha YMOIOCTHUTaeMblii xapaktep. OcoOeHHO
aKkTyalbHa  JaHHAag  MpoOlieMaTHKa B~ CBEeTe  TEMaTH3alMl  Tak  Ha3bIBAEMOTO
«ImocTMeTahU3NIECKOTO MBIIUICHHS», - 0CO00TO J1apa, OTKPBITOTO YeJIOBEKY 3ITOXH MOCTMOIEpHA
KaK MPOTUBOBEC «yOOTOMY PallMOHATN3MY» KIaCCUYSCKON IMMOXH.

CornacHO MPOCBETUTENHCKOW IEeJaroruyeckod MOJETH, OCHOBHOH Ha IIPECIOBYTOM
«y0OTOM panuoHAIH3MEY», KOKIBIH peOeHOK — reHnid. M. DyKo OTYETINBO MPOCIIECINI BIHSHIC
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«TOTEUIPIT&pHOﬁ» MOACIN KJIIaCCHYCCKOI'O O6pa3OBaHI/I$I Ha CO3HAHHC «pe6eHKa-reHI/m»: €€ 3aJa4a

- pa3pyIIUTh UHIUBUIYaIbHBIC CIIOCOOHOCTH, IIOCJIEAOBATEIBHO Hacaxmas
CTaHAAPTU3UPOBAHHOE MBILIUICHHE, <IPUBSI3aHHOE» K LEHHOCTHBIM HOpMaM, <BBITOJHBIM»
COIMAJIEHO TOMUHHUPYIOIIUM CJIOSIM o0IecTBa. Takum obpazom, «JTHOepaIN3aLnsa»

00pa30BaTENBHOTO MPOIIeCcca, pa3pyllarolias HOPMATHBH3M MBIILUICHHS, MPETEHAYET Ha HOBOE
MMOHMMaHUE TBOPYECTBA. OHO TPAKTyeTCsd KaK NPUHIUIHAIBFHO HECTaHIAPTHOE MBIILICHHE,
crocoOHOE BBIXOJUTH 32 TPAHUIIBl IOCTUTHYTOTO YEeJIOBEYECTBOM, OTKPHIBATH HOBBIE TOPU3OHTHI
Y YPOBHHU OBITHSL.

Ilpyu »TOM «HOBasg palMOHAIBHOCTH» B OKCTPEMyME TIrOTEEeT K OTKa3zy OT
paIMOHAIBHOCTA KaK TaKOBOW. M make CTaBUT mepexa COMMAIBHBIM 3HAHUEM 3ajjady IOWCKa
HOBOT'O OIpe/ieNieHHs1 OMOIornYecKoro Buaa «uenoek» (O. dykysma). Llenpto o6yuenus Tenephb
BBICTYMAET CTAaHJAPTHU3alMsl HOBOTO THUIA, MpEANoJiararonias TapMOHHU3ALMIO COLMAIBLHOTO
MoBeIeHUs] Ha 0a3e pa3BUTHS YyBCTBEHHBIX (opM opueHTanwu. «EauHuna» npuioxeHus
o0ydJaromero ycunus - He Mbluienne, a Booopakenne (T. bparuuckas). «IToctMmeTadusndeckas
TCHUAIBHOCTE» CTAaHOBHUTCS YAENOM TEX, KOMY OTKPBIT JAOCTyml B cdepy COOCTBEHHO
0bpazosanus — 3aTPATHOTO TIPOIIECCa TMONyYEHHUS 3HAHUN «BTOPOTO TMOPSAKA», CBSI3aHHOTO C
yrmpapieHrneM WHGOPMAIMOHHBIMU TTOTOKAMHA M BO3MOKHOCTBIO CaMOCTOSITEIPHOTO JTyXOBHOTO
pocra. He yauBUTENBHO, YTO B 3TOW CHCTEME KOOPIMWHAT TBOPUECTBO Kak IEIOCTHBIN Ipoliecc
CaMOIPEBOCXOXKICHUS JIMYHOCTH, HEMBICIUMBIA 0e3 MNpeoOpakeHUs yma,— YJIed SJIHTHI;
KpEaTHBHOCTH, CBA3aHHAS C BOOOpaKEHHEM, — TUIOJT OT APEBA MAaCCOBOM KYJIBTYPHI.

CxonHasi «IOCTMOJEPHHUCTCKAsl aJanTallis» MacCOBOM KyJbTyphl HaOMIOJaeTrcd IIo
a3UMyTy aBTOHOMM3AIMU IIEHHOCTEH M pacrmaga eAWHBIX IEHHOCTHBIX CTaHAApTOB (C OIHOM
CTOPOHBI) — M, C JpYroil CTOPOHBI, YCWJINBAETCS «HENPEIHAMEPEHHBIH IMKTaT»
MTOCTMO/IEPHUCTCKOM «aHTHU-aKCHOJIOTHI», BBICTYTAOMIEH T0]T 3HAKOM HMMOpAIN3Ma B BMECTE C
TeM C JIETKOCTHIO Y3YPIUPYIOIIEH MO3UIMK HOBBIX TOTAJIUTAPHBIX MpaBui. PaHbine Takue
MpaBUJIa UMEH YeTKYI0 (popManbHyto (T.e. PalMOHATU3UPOBAHHYIO) GOPMYIUPOBKY, U MOTOMY
OBLTH B KaKOH-TO Mepe BepudumupyemMsl. B Hamu 1au GopMain3M yCTyIHI MECTO abCcTpaKkTHOM
ujee IUTIOpaau3Ma M TOJEPAaHTHOCTH, KOTOpas, MO CyTH, CTPEMHUTCS HHUBEJIMPOBATH WMEHHO
KJIACCUYECKYI0 PaIlMOHAIBHOCTh, KOH(PPOHTHPYS C HEH B IOJIE HAYYHBIX JHUCKYCCHH U
MPOCTPAHCTBE OOBIACHHOTO B3aUMO/ICHCTBUSI.

JyMaercs, olHAKO, YTO «CMEHa BEX» B MPOCTPAHCTBE COBPEMEHHOW €BPOMNEHCKOM
MUBWIM3AIMYA — JIaHb HEM30€)KHOMY TPOIIECCY COIMAIbHON MOJCPHH3AIMH TI0J] BO3JCHCTBHEM
OUYEpeTHOTO BUTKA OYEPEAHOM TII00amM3ali — MOXKET paccMaTpUBAThCS Kak CBOEOOpa3HBIN
«BBI30OB» CO CTOPOHBI COIMyMa B ajpec TBOpUYeckod mudHOCTH. Ha 3ape dopmupoBaHus
KOHIICTIIMY «JIUBHOTO HOBOTO Mupa» 06 3tom aymanu W. Kaunt, J[. O6panosuy, A. lllonenraysp,
®. Humwe, A. beprcon, H. BepnseB u apyrue. Beex 3THX aBTOpOB 00BEAMHSET OTHOILECHHE K
MoOpaiH Kak c¢epe MOIMHHOTO TBOPYECTBA, OCHOBAHHOTO HA MAapaJOKCATIFHOM COCIMHEHUU
HOPMAaTHUBHOCTH M CBOOOJBI, pasyMa M YyBCTBa, OOLIEr0 W €IWHUYHOro. B 3TOM — cyTh ee
ABTOHOMMH, T.€. CBS3aHHAS C JIMYHBIM YCHUJIUEM HECBOAMMOCTh K COLMAIBHOM alalTUBHOCTH.
JyMaeTcsi, B yMEHHH PacIO3HATH MPOSBIECHUS TBOPUYECKOW CBOOOIBI, HECBOAUMOU K IMPOU3BOIY,
- oawH U3 Hanbosee 3P PEKTUBHBIX CIIOCOO0B PACITO3HABAHKS TBOPYECKOW JTMIHOCTH HA PAaHHEM
JTane ee CTaHOBJICHUS.
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MORALNA KOMPONENTA U RADU SA MATEMATICKIM TALENTIMA

CoBpemeHaTa HacTaBHA MpaKca 3a yCIelIHa peann3aiija Ha paboTaTa coO MaTeMaTHYKUTE
TJIEHTH ja HCTaKkHyBa moTpebara 3a opraHu3upame Ha pabora 3a HIeHTH(UKAIMja Ha
MaTeMaTUIKATE TaJeHTH W IMpOoHaolrame Ha edukacHa ¢opma Ha paboTa CO MCTHTE YIITE O
HajpaHu roguHu. KopucTejku Hajpa3IMyHu aKTHUBHOCTH 32 paboTa cO MaTEeMaTHYKUTE TAJICHTH TO
pasBUBaMe KpEaTMBHOTO MHCJEHE, I'o OyauMe M pa3BUBaMe HHTEPECOT 3a MaTeMaTH4KO
obpazoBanue. Ho, Kako HEONMXOZHOCT, ce jaByBa moTpebaTra O akICHTHpambe Ha MOpalHaTa
KOMIIOHEHTa BO IIEJIOKYIIHHOT BOCIIUTHO O0pPa30BEH MPOLEC, CO L1eJl MATEMAaTHUKUTE TAJICHTH J1a
ce 3100HMjaT €O 3Haewa, CHOCOOHOCTM M BEIUTHHM KOM Ke MM OuaaT HEONMXOAHU BO
OMIITECTBEHATa 3ae€JHMLA. 3aToa, MPEeKy MaTeMaTHYKUTE aKTHBHOCTM KOM MOXKaT na Oupat
MOKHA aJlaTKa 3a BIOXKYBambe Ha T0JIEM MEHTAJIEH HAaIop, Pa3BUBAKE HA MUCIICHETO, Joalame 10
HOBH 3Haema, JOCTHTHYBamba, pPa3BHBalk¢ HA TEOMETPUCKH CIIOCOOHOCTH, pa3BUBame Ha
MaTeMaTHYKO MUCIICHE, TOMHEHE Ha MaTeMaTHYKH MOMMH, Tpeda J1a ce HacTojyBa Jia ce U3rpaiu
[IO3UTUBEH OHOC KOH ce0e, KOH APYTUTE JIyfe U KOH OMIITECTBOTO.

KiyuHu 300poBH: MOpall, MATEMaTHIKH TaJIEHT, aKTUBHOCTH

Dance Sivakova, Faculty of Education- Bitola, University St Kliment Ohridski- Bitola,
d sivakova@yahoo.com

Marija Ristevska, Faculty of Education- Bitola, University St Kliment Ohridski- Bitola,
marijaboki@yahoo.com

MORAL COMPONENT IN THE WORK WITH MATHEMATICAL TALENTS

The modern teaching practice for a successful work with the mathematical talents stands
out the need for organizing the work for identification of the mathematical talents and finding an
efficient form of work with them since the earliest age imposes. With various forms of work with
the mathematical talents we develope the creative thinking .We awake the interest for
mathematical education and develop the interest for mathematics. But, as necessity, is the need of
emphasizing the moral component in the overall educational process, in order, mathematical
talents to acquire knowledge, abilities and skills that will be necessary in the society.Therefore,
through mathematical activities that can be a powerful instrument for investing a great mental
effort, development of the thinking, coming to new accomplishments, development of the
geometrical abilities, development of the mathematical thinking, remembering of the
mathematical terms, should strive to build positive attitudes towards themselves, other people and
to society.

Key words: moral, mathematical talents, activities,
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JAPOBUTOCT YYEHUKA Y TYMAUEBDY ETUYHOCTHU TEKCTA CPIICKHUX
NOoCJIOBUIIA

Y oBoMm panmy ayTop pa3marpa (EHOMEH €THYHOCTH Ha H3a0dpaHMM MpUMepuMa
MTOCJIOBUIIA Ka0 KPaTKUX KILKEBHUX (OPMHU KOje CBOJUM 3TYCHYTHUM H3pa3oM, MarujoM pedd U
MOpyKe TOBOpe O YOBEKOBUM mperHyhrMa na >KuBOT yumHe OoratwjuM. Hapomne mynpoctu,
naTle, pafoBama, Kajamba U CTpelibe 00y3uMajy CBECT W MHUcao Miaaor Omha O 3arOHEeTHOCTH
cBeta U oncranka. CBOjOM yHYTpAIlEOM KOMITO3HIIMOHOM OPTaHU3aI[1jOM MOCIOBHIIE OTKPUBAjY
¥ OCIINKaBajy MEHTAJUTET CpOHjaHCKOT YOBEKA M IHETOB Pa3yM, a Kp0o3 CHMOOIUIHY HUTPY PEeUH
OoraTu HapoAHU AyX. 3aapikahieMo ce Ha MOCIOBUIIAMa y KOjUMa ce MaHU(ecTyje BHIIECIOjHA
KyJnTypa cajpkaHa y aujanekry. [Ipu Tom, moceOHa maxma Ouhie ycMepeHa Ka HauyHHHMA
TyMaderma CUMOOJIMKE M aJeTOpHje caapkaHe y MOCIOBUIlaMa KOjH TpeCTaBibajy MoryhHOCTH
Mpeno3HaBama 1 MOACTHIAKA TAPOBUTOCTH.

Kibyune peun: [[apoBUTOCT, ETUYHOCT, CPIICKE TIOCIOBHILIE, TUjaleKar, KyaTypa.
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THE ROLE OF ETHICS THROUGH AESTHETICAL DIMENSION OF TEXT IN
SERBIAN PROVERBS

In this paper the author considers the phenomenon of ethics on chosen examples of
proverbs as short literary forms which with their condensed expression and the magic of words
and messages tell about human’s endeavors to make life richer. Folk wisdom, sufferings,
rejoicing, regrets and worries preoccupy mind and thought of a young human being about
mystery of the world and existence. With their inner compositional organization proverbs reveal
and reflect mentality of Serbian people and their intellect and a rich folk spirit through symbolic
word play. We are focused on those proverbs which manifest multilayer culture contained in
dialect.

Key words: Ethics, Serbian proverbs, dialect, culture.
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DILEME VEZANE ZA POKUSAJE EGZAKTNOG DEFINISANJA
POJMOVA MORALNOSTI | DAROVITOSTI

Tema nauc¢nog skupa ,,Darovitost i moralnost® postavlja ozbiljan zadatak uéesnicima,
jer se termini o kojima treba da se izreknu naucni sudovi mogu posmatrati sa stanovista vise
naucnih disciplina. Moralnost i darovitost bile su i jesu teme kojima su se, sa podjednakim
angazovanjem, bavile filozofija, sociologija, antropologija, psihijatrija, psihologija, pedagogija i
pravne nauke. Osnovna teZznja pomenutih nauc¢nih disciplina bila je da se ovi pojmovi egzaktno
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odrede, kako bi interaktivni odnosi koji se uspostavljaju izmedu razli¢itih drustvenih oblasti
imali zajednicke pokazatelje.
Pitanje moralnosti prati coveka od anti¢kih dana sa ciljem da pronade optimalno objaSnjenje za
ovu, po nekad fluidnu, kategoriju, koja je prisutna kao karakterna odrednica u svakodnevnim
komunikacijama od profanog govora do filozofskih rasprava.
Sklonost ljudskog misljenja ka teznji da sistematizuje i validizuje pojmove koje koristi uslovili
su pokuSaje da se konstruiSu skale za merenje moralnosti. Svi ucinjeni pokuSaji imali su
polovi¢ni uspeh, jer su se neke odlike moralnosi otimale nastojanjima da budu uokvirene
unapred postavljenim Sablonom.
Moralnost se u psihijatriji shvata kao sloZena psihi¢ka funkcija koja direktno zavisi od drugih
psihi¢kih funkcija : inteligencije, misljenja,emocija,pamcéenja, nagona, volje i svesti. Nesporna je
¢injenica da pomenute psihicke funkcije mogu skladno da se razvijaju samo u interakciji sa
drustvenom sredinom. Razvijene psihicke funkcije omoguc¢avaju razvoj moralnosti, ali ne
predstavljaju condicio sine qua non u tom procesu, jer postoje primeri u svim domenima ljudskih
aktivnosti da osobe sa veoma razvijenim psihickim potencijalima ne poseduju identi¢no
razvijenu moralnost.
Darovitost, koja je prevalentno predmet interesovanja pedagogije u koju su involvirana
dostignu¢a psihologije, sociologije i filozofije, takode na posedije jedinstvenu definiciju.
U literaturi se nekada darovitost, superiorna inteligencije i talenat koriste kao sinonimi, dok
neki autori insistiraju na razli¢itosti pojmova darovitosti i talanta. Uprkos razli¢itim stavovima
oko definisanja pojmova darovitosti i talenta, zajedni¢ko svojstvo predstavlja mogucénost
konkretizacije znacenja pomocu prihvacenih mernih instrumenata.
Ako se darovitost prihvati kao natprose¢na kompetencija u jednom ili vise domena sposobnosti ,
njeni ekvivalenti —ineligencija, kreativnost, socioafektivha ekspresivnost, i senzomotorna
dinamika mogu validno da se potvrde poznatim mernim instrumentima.
Ako prihvatimo operacionalnu definiciju talenta kao vid ostvarene darovitosti u odredenom
podru¢ju , konkretno delo iz pojedinih domena / umetnost, sposobnost ucenja stranih jezika,
tehnoloska ili sportska obdarenost/ predstavljace potvrdu definicije.
Teza da su darovite osobe istovremeno obdarene moralnoS¢u ne moze da se dokaze.
Zajednic¢ko svojstvo koje bi povezivalo ove vazne osobine li¢nosti mogle bi da predstavljaju
urodene dispozicija za moralno reagovanje i nadprosecno ispoljavanje nekih spobnosti.
Nesporna konekcija izmedu moralnosti i darovitosti je da ove osobine mogu da se ispolje samo
u interakciji sa druStvenom sredinom.Pravci i nacini ispoljavanja moralnosti i daroitosti
uslovljeni su multifaktorijalnim odnosima koji vladaju u socijalnoj zajednici.

Na ovom nau¢nom skupu potraZi¢e se odgovori na pitanja 0 povezanosti moralnosti i
darovitosti. Ovo saopStenje predstavlja pokusaj da se pronadu zajednic¢ke odrednice koje definiSu
ova dva pojma.

Dragica Stanojlovié
Preschool Teacher Training College “Mihailo Palov” Vrsac
drsdragica@hemo.net

THE DILEMMAS REGARDING THE ATTEMPTS TO MAKE DEFINITION OF
MORALITY AND THE GIFTED

The theme of the scientific meeting ,, Gifted and Morality* means the serious works for
the participants.
The terms about we should say the scientifics judgments can be watching with levels of more
scientics disciplines.The morality and the gifted are the items that by equal interest have
psychology, sociology, antropology, psychiatry, pedagogy , philosofy and juristic science.

146


mailto:drsdragica@hemo.net

The aspiration this scientifics disciplines are to faind exact demonstration which can defind
the items of the morality and the gifted. The morality presents the category which did classical
philosophers and it did’nt lose own up-to-date until present days. There are many definitions
constructioned in different domains of the human activities which  were attempting to
determinate meaning of morality. Although it is spoken about the morality in today’s
communications and on serious scientific meetings it doesn’t exist precise definition which will
include the all aspects. For the pscychiatrics the morality is complex of psyche function and on
it influence intelligence, thinking, memory, emotions, will and instincts. For the progress of
morality is necessery that all counted functions to be developed. The psychiatrics supposed that
the morality is compounded function on the moral reasoning and the moral manners. The
moral reasoning and manners in differntly temporal epochs are defined toward the valid rules
which did the socialable relations. The philosofical definitions of morality are carried the seal
od epochs were began and they were the same with philosofical ways which them made.

In the other scientific disciplines which pursue of the morality the definitions became from the
basics fields which they are occupied. The moralty has historical progress which is connected
from the progress of the human society. The morality is connencted with sociable and
ecconomical conditions which rule in the difference temporal period in define sociable
community. The contemporary definition of the morality should include the contemporary
social relations in the human community and the worth system which are exepted in it. It
shoudn’t neglect the scientific positions about inborn disposition for progress of the morality.
In the definitions of gifted also exist dilemmas. There are many definitions of the gifted which
are mutual different, but for difference of the morality all of them have the unique attitude that
gifted implied above average competence in one or more domains of the abilities.

In the literature the views are separate of the gifted and the talent defines sight of realised gifted
in the definite sphere. For difference of the morality the gifted is realised as possessing
exceptional abilities it can measure. There are numerous tests cheked in the practice which are
valid therm intelectual potentials, and the talent can be verified with a part which it was
prodused. The morality also can show through the behavior of the define person and it needn’t
be connected with the gifted. The gifted persons can show very high moral principles in verbal
communications but in behavior can show don’t have them. The direct connection between
the morality and the gifted can’t be proved. The lincs between the morality and the gifted can
see in their inborn disposition and multiple dimension characteristics. The common segment of
the morality and the gifted is that they can’t develop without interaction with the social
enviroment. This work presents the attempt that development of the morality and the gifted
show throw interactive affects in inborn characteristics of the personality and the influence of
the social enviroment.

Keywords : The morality, the gifted, inborn characteristics , social enviroment
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GIFTED EMPLOYEES IN THEIR WORKING ENVIRONMENT

In many cases the company itself is almost unaware who is gifted and is not devoting lots
of attention to identify motivate and guide gifted individuals. Often their skills are not optimally
used in working process and their giftedness is mostly overlooked. Giftedness is only the basis
and does not guarantee success. If properly stimulated and motivated by the company gifted
employees mean driving force for progress and development. Company should assign gifted
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individuals at suitable work post where they can enforce their skills and where they mean added
value to the company if corroborated by sensible and supportive work environment. Namely, the
work environment can cause internal conflicts for the gifted ones. Due to lack of understanding of
the environment many gifted individuals do not achieve superior results despite favourable
combination of skills, creativity and high intelligence. Right because of their high intelligence
gifted have their specific needs and perception of the surroundings and identification of
behavioural characteristics derived from those needs helps in resolving tensions and conflicts
created in the working process. Companies realize that gifted are key personnel, capable of
performing demanding jobs and having the ability to resolve complex problems. By stimulating
and motivating gifted companies want to create a creative environment that is friendly to gifted
individuals and focused on productivity. Gifted adults can develop their potentials till old age,
which is important fact when setting up mechanisms and ways within the company to adequately
stimulate and motivate employees with career planning.

Key words: giftedness, gifted adults, motivation, work environment.
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ZAPOSLENI DAROVITI U SVOM RADNOM OKRUZENJU

V podjetjih skoraj ne vemo, kdo je nadarjen; prepoznavanju, motiviranju in usmerjanju se ne
posveca dovolj pozornosti. Velikokrat tudi niso optimalno izkori¢ene njihove sposobnosti v
delovnem procesu in njihova nadarjenost je spregledana. Nadarjenost je samo osnova in nikakor
ne zagotovilo za uspeh. Ob primerni vzpodbudi in motivaciji podjetja so nadarjeni zaposleni
gonilna sila napredka in razvoja. Podjetje mora nadarjenim dodeliti primerno delovno mesto, Kjer
lahko uveljavijo svoje sposobnosti ter so pri razumevajocem in spodbudnem delovnem okolju
dodana vrednot za podjetje. Delovno okolje lahko povzroc¢a notranje konflikte pri nadarjenih.
Marsikateri nadarjeni kljub ugodnem spletu sposobnosti, ustvarjalnosti in visoki inteligenci ne
dosega nadpovpreénih dosezkov prav zaradi nerazumevanja okolja. Zaradi visoke inteligence
imajo nadarjeni svoje potrebe in prav razumevanje in prepoznavanje vedenjskih znacilnosti, Ki
izvirajo iz teh potreb, pripomoreta k reSevanju napetosti in sporov, ki se ustvarjajo v delovnem
procesu. Podjetja se vse bolj zavedajo, da so nadarjeni klju¢ni kadri, sposobni opravljati zahtevna
dela in reSevati kompleksne probleme. S stimuliranjem in z motiviranjem nadarjenih Zelijo
podjetja ustvariti ustvarjalno okolje, ki je prijazno do nadarjenih in usmerjeno v produktivnosti.
Odrasli nadarjeni lahko svoje potenciale razvijajo do pozne starosti in prav zato je pomembno v
podjetju postaviti mehanizme in nac¢ine za ustrezno obliko stimuliranje in motiviranja zaposlenih
pri nacrtovanju in razvoju kariere.

Kljuéne besede: nadarjenost, nadarjeni odrasli, motivacija, delovno okolje.
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ETICKE DIMENZIJE VISOKIH SPOSOBNOSTI

Ovaj rad gradi most izmedu dve vrlo kompleksne oblasti istrazivanja: etike i visokih
sposobnosti. Istrazivanja iz oblasti etike razmatraju razlicite koncepcije ispravnog ponasanja, kao
i nijanse moralnog ponaSanja, dok istrazivanja o visokim sposobnostima proveravaju prirodu i
dinamiku darovitosti, razvoj talenata, kreativnosti i inteligencije.
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Opste je poznato da oni sa izuzetnim sposobnostima mogu da Kkoriste svoje darove i
talente za unapredenje ili koroziju ljudskog drustva. Prepoznavaju¢i ove mogucnosti i opasnosti,
istaknute mislioce su ¢esto privlacila istrazivanja o prirodi i nijansama moralnosti darovitih.

Ovaj rad predstavlja pokuSaj da se prosiri i pojasni shvatanje moralnosti i etike u
kontekstu visokih sposobnosti (shvacenih kao bilo koji spoj inteligencije, darovitosti, talenata i
kreativnosti), kao i da se daju prakticne smernice o tome kako da se neguje razvoj pozitivnih
etickih skolonosti kod darovitih pojedinaca. To je posebno vazno u danaSnje vreme jer savremeni
trendovi i problemi radaju nemoralno ponasanje od strane mnogih darovitih lidera i inovatora.
Vaspitaci, savetnici i mentori, koji blisko saraduju sa najsjajnijim mladim umovima, moraju biti
svesni eti¢kih dimenzija visokih sposobnosti jer su upravo oni ti koji usmeravaju njihov razvoj u
odredenom pravcu.

Kljuéne reéi: etika, moral, visoke sposobnosti, daroviti
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ETHICAL DIMENSIONS OF HIGH ABILITY

This paper builds a bridge between two very complex areas of research: ethics and high
abilities. Research in ethics discusses different concepts of right conduct and shades of moral
behavior, but research on high-ability test dynamic nature of giftedness, talent development,
creativity and intelligence.

It is generally known that those with exceptional ability can use their gifts and talents for
the advancement of human society, or its corrosion. Recognizing these opportunities and threats
prominent thinkers are often attracted to research into the nature and nuances of morality of
gifted.

This paper is an attempt to expand and clarify the understanding of morality and ethics in
the context of high abilities (understood as any combination of intelligence, talent, talent and
creativity), and to provide practical guidance on how to foster the development of positive ethical
code of talented individuals. This is especially important today because the current trends and
problems are born immoral behavior by many talented leaders and innovators. Educators,
counselors and mentors who work closely with the brightest young minds need to be aware of the
ethical dimensions of high ability because they are the ones that guide their development in a
certain direction.

Key words: ethics, morality, high ability, gifted.
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RAZVIJANJE SPOSOBNOSTI KRITICKOG CITANJA U OBRAZOVNOM PROCESU
(Kriticko citanje objavljenih ¢lanaka, izvjeStaja i studija o rezultatatima empirijskih
istrazivanja u psihologiji)

Ovo je interaktivni model ucenja i razvijanja sposobnosti kritickog ¢itanja objavljenih
¢lanaka (izvjeStaja i studija) o rezultatima empririjskih i eksperimentalnih istrazivanja u Skolskoj
psihologiji. Model je moguce jednako efikasno primijeniti i u kompjuterskoj labaratoriji gdje
studenti koriste kompjutere i na internetu bazirano interaktivno sticanje znanja. Model pomaze
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studentima da kriticki sagledaju rezultate empirijskih i eksperimentalnih istrazivanja ne smo u
Skolskoj ve¢ i u psihologiji uopste.
Prema ovom modelu, studenti ne samo da imaju mogué¢nost da testiraju svoje ¢injeni¢no znanje,
ve¢ i da u grupi diskutuju pitanja kritickog misljenja,tj. krti¢ki evaluiraju rezultate nekog
psiholoskog istrazivanja. Mi smo izveli formativnu i sumativnu(zbirnu ) evaluaciju sa studentima
psihologije koji su sluSali sadrZaje iz oblasti Skolske psihologije kao izbornog predmeta u éetvrtoj
godini studija psihologije. Studenti su imali pozitrivne stavove prema modelu u smislu da im
model pomaZe da unaprijede svoje znanje kao i da uspjesnije i Kkriti¢nije procjenjuju rezultate
emprijskih i eksperimentalnih istrazivanja u Skolskoj psihologiji, pa i u psihologiji uopste.
Sustinski cilj svake nastave, pa i nastave programa Skolske psihologije, je nauciti i
osposobiti studente da kriticki citaju i kriticki razmisljaju o objavljenim ¢lancima i istrazivanjima
u oblasti psihologije. O tome su govorili mnogi i nasi i strani autori( B. Stevanovi¢, 1968. i 1970;
Radonji¢, 1966. i 1978; Kvascev, 1968, 1978. i 1980; Stojakovi¢ 1985. i 2006; Halpern, 1998;
Brewer, 1993; Baum, 1993; McGovern, 1993) itd. Studenti, ne samo na postdiplomskim ve¢ i na
dodiplomskim studijama, treba da imaju razvijene sposobnosti kritickog citanja i kritickog
vrednovanja emprijskih i eksperimentalnih istrazivanja. To je i zbog toga Sto je stil i stru¢ni nivo
pisanja o rezultatima nekog empirijskog ili eksperimentalnog istraZivanja daleko teZi nego u
udzbenicima koji su u svakodnevnoj upotrebi. Zbog toga su mnogi studenti zapla3eni i pretrpani
izvjeStajima empirijskih i eksperimentalnih istrazivanja koje citaju povrSno i bez razumijevanja.
To se deSava i zbog toga Sto mnogi od njih veoma ¢esto ¢itaju samo argumente iznesene u uvodu
rada i zavrSnoj diskusiji (zakljucke), a ne bave se analizom i kritickom procjenom hipoteza,
metoda, ciljeva, zadataka i rezultata istrazivanja. Zato kad dode vrijeme da sami obavljaju svoja
istrazivanja i rade samostalno izvjeStaje i svoje seminarske i diplomske radnje, oni se ¢esto
osjecaju i nesigurno i zbunjeno. Svrha ovog ¢lanka i ovog modela i jeste da im pomogne da
prevazidu te teSkoce.

Petar Stojakovié¢

Psychology Department, Philosophical Faculty
Banja Luaka

profstojakovic@yahoo.com

THE DEVELOPMENT OF CRITICAL-READING SKILLS THROUGH THE
TEACHING PROCESS

This model of the development of critical-reading skills throug the teaching process is an
interactive learning (and Web-bsased interactive learning modl) to help students to omprehend
aand critically evaluate reports and studies of emprical research in school psychology. The model
can be adopted for use with any report, published article and emprical research in psychology.
According to this model, students work throug the model, take self-test for factual knowledge and
discuss critical-thinking questions in a group discussion. We conducted a formative and sumative
evaluation with the psychology students (school psychology cllassiss). Students had positive
attituddes toward the model and believed it improved their learning abilities and their critical-
reading skills in general. Increased use of the model was also correlated with better learning of
the report of empirical research in psychology.

An essential goal of the undergraduate( and postgrduate) psychology curriculum is
learning to read and to think critically. Many our authors( and from abroad) wrote about it(
Stevanovich, 1968, 1970; Radonich, 1966, 1978; Kvaschev, 1968, 1978, 1980; Stojakovich,
1985, 2006; Halpern, 1998; Brewer, 1993; Baum, 1993; McGovern, 1993). Students, especially
those intent on graduate studies, must gain experience reading reports of emprical research in
psychology. However, they often find the style and level of writing considerably more difficult
than textbooks. Many students are intimidated and overwhelmed by reports of emprical and
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experimental psychological research. All too often, they simply read the arguments in the
introduction and discussion sections and fail to critically evgaluate the hypotheses, methods,
results, or the conclusions sections. The purpose of this article and this model is to asist students
in learning to comprehend and read critically emprical and experimental research in psychology.

Metoanja CTojaHOBCKH

Becna CrojanoBcka
IMenaromxu gaxkyarer, buroJa
stevsi@yahoo.com

MOPAJIHU KAPAKTEPUCTUKHN HA MEHTOPOT HA HAJAPEHUTE

Bo 0BOj Tpya aBTOpOT ce OCBpPHYBa Ha CHEHU(PUYHHTE MOPAHH KapaKaTePUCTUKU Ha
MEHTOPOT K0j Tpeba 1a paboTH Co HATapEHNUTE U TAICHTHPAHUTE.

[TojmoBHaTa Teopucka Te3a BO TPYIOT C€ OJHECYBa Ha TOAa JEKa MOPAIHO - CTUYKHUTE
JIUMEH3WU Ha TUYHOCTA Ha MEHTOPOT C€ OCHOBHA WMJIM KJIyYHA IETCPMHUHAHTA 32 OCTBAPYBame Ha
WHTEPIIEPCOHATHUTE OJTHOCH CO HaJapCHUTE.

TeopuckuTe M EMIUPUCKUTE HCTPaXKyBama BO JIUTEpaTypaTa oJf OBaa 00JacT OAaT BO
(GyHKIMja HAa WHTEPKOJApaTUBHATA MOBP3aHOCT IMOMEry MOPAIHO — CTUYKUTE OCOOMHHM Ha
Ha/IapEHUTE U MOPATHUTE JUMEH3MH Ha TMYHOCTA HA MEHTOPOT.

Ce HazmeBame JeKa OBOj TPYA CO CBOMTE TEOPUCKH EKCIUIMKAIWU KaKO M EMIHPHCKOTO
WCKYCTBO Ha aBTOPOT ke OMJaT 3HauacH NMPUIOHEC BO WACHTHU(HUKAIMja Ha KIYYHHTE MOPAITHU
JVMEHH3H Ha IMYHOCTA HA MEHTOPOT.

Kayunn 360poBu: radapenocm, MeHMOPCmMeo, MOPAIHU OUMEH3UU.
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Faculty of Education- Bitola, University St Kliment Ohridski- Bitola
stevsi@yahoo.com

ETHICAL CHARACTERISTICS OF THE MENTOR OF GIFTED AND
TALENTED CHILDREN

In this paper the author refers to specific moral characteristics that the mentor should work
with gifted and talented. The starting theoretical thesis in the paper refers to the moral - ethical
dimensions of the person or mentor is essential for achieving a key determinant of interpersonal
relations with the gifted.

Theoretical and empirical research of the literature in this area go intercorespond function
of the connection between moral - ethical characteristics of gifted and moral dimensions of the
personality of the mentor.

We hope that this paper with their theoretical and empirical explication of the author's
experience will be an important contribution to the identification of key ethical dimensions of the
personality of the mentor.

Key words: talent, mentoring, moral dimensions.
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BACHA Y ®YHKIINJU PA3ZBOJA MOPAJTHOCTHU U ITIOACTULABA
KPEATUBHOCTH YYEHUKA

Opnrosapajyhu Ha cBe yuecTanuje UCIOJbaBalkbe Pa3IMYUTHX BPCTa U OONKKa HACHIbA Y
TAaHAIIBAM [IKOJIAaMa M IPEIIIKOJICKHM YCTaHOBaMa, MOKPEHYTH Cy YHTaBH IPOjEKTH UYUjH je
OCHOBHHM IIIJb CMambCHhE¢ W EBEHTYallHO YKJIAmhame CBUX BpPCTa HAaCHJba MO IMIKoJaMa U Meby
neuoM. Llnsbs TuX nmporpama je 6e30e1HO OKpYKeHhe U TOIEPaHTHO MOHAIIAKE Y CBUM BaCIUTHO-
00pa3oBHMM yCTaHOBaMa, YnMe he ce OCTBapUTH NpaBO CBAKOr Miagor Omha Ha MOTIYHH
TyXOBHHU M €MOIIMOHAIHH Pa3BOj HETOBE JIMYHOCTH, a CAMHUM THUM U HCIIOJbaBAHE KPEATUBHOCTH.
Camu BaclUTAaHUIM, MPEIIIKOIIM ¥ OCHOBHOLIKOJIHM, CTBapajy WIM OETUMHYHO yTHYy Ha
CTBapame OKpPYKeHa 32 YUeHhe W pa3Boj MOJ YTUIAjeM KIIKEBHUX Jelia Koja oOpalyjy. M300p
KIIDKEeBHIX TEKCTOBAa KOjU Cy y TporpaMmy, a moce0HO 0acHa Koja WCTHYE TIpaBe, MOpAaTHE
BPEIHOCTH, YMHOIOME YyTUYY Ha TO. tbeHa moyka, nin HapaBoydeHH]je Kako je roBopHuo Jlocurej
O6pagoBuli, AONPUHOCH EMOLMOHAIHOM M MOPAJIHOM pa3BOjy BacIHUTaHHKA, (QOPMHUpPAY
CHCTeMa TIPaBUX BPEIHOCTH, pa3BHjalby IOXKEJFPHUX OCOOWMHA, TOJICPAHTHOT MOHAIIAka,
MOJICTUIAY KPEaTUBHOCTH.

Y pagy he Outm peunm o ToMe Kako OacHe, Koje cy Yy mporpamy 3a miahu
OCHOBHOILIKOJICKM y3pacT, MOTY Ja YTH4y Ha MOPAJIHO BAaCIHTame M TOJCPAHTHO IOHAIIAE
BAaCIUTAaHWUKA, M M Kako OacHa IMOJCTHYE KPEaTHBHOCT yYCHHKA y pellaBamy KOH(IMKTHHX
CUTYyaIuja.

Kibyune peun: bacHa, MopaHu pa3Boj, CUCTEM BPEIHOCTH, OXKEJHHO MMOHAIIAKkE, KPEaTHBHOCT,
KOH(IJIUKTH.
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University in Ni$§
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FABLE IN THE FUNCTION OF MORALITY DEVELOPMENT AND
STIMULATION OF PUPILS’ CREATIVITY

Responding to a more often expression of various kinds and forms of violence in
contemporary schools and preschool institutions, a number of projects have been started with the
basic goal to reduce or eliminate all kinds of violence in schools and among children. The goal of
such programs is safe surrounding and tolerant behaviour in all educational institutions and in this
way the right of every young human being to have a complete spiritual and emotional
development is going to be realized as well as expressing creativity. Pupils themselves, preschool
and primary school children create or partially effect creation of learning and development
environment under the influence of literary works they read. The choice of literary texts
contained in the curriculum, especially fable which emphasizes real, moral values have a great
effect on it. Moral of a fable helps emotional and moral development of pupils, creation of the
system of real values, development of desirable characteristics, tolerant behaviour, and
stimulation of creativity.
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This paper is about how fables contained in lower elementary grades curriculum can
affect moral education and tolerant behaviour of pupils, as well as how fables stimulate creativity
of pupils in solving conflict situations.

Key words: Fable, moral development, system of values, desirable behaviour, creativity,
conflicts.
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CTBAPAJIAYKA OAI'OBOPHOCT JAPOBUTUX Y BUBJINJCKOM KOHTEKCTY

JlapoBuTocT (nap, TaneHar) mojpa3syMeBa CTBapaiauyko yCBajame U YMHOXKEHE, HOBO CTHIAE Ca
oaroBopHoImrhy mpeMa apyroMe, UCKJbYdyje CeONIHO TpoIIeke J00ujeHor. Pamau ce o mpuMamy u
JaBamy y IMyHOhHM cTBapanadyke KpeaTWBHE U MPOTPECHBHE OTBOPEHOCTH. Tako ce MCTOBPEMEHO
nsrpahjyje cnobomHa JMYHOCT W JKMBa 3ajeHHLA TNPOTPECHBHUX CTBapanana. buOmujcku
caZprKaju HaM CBE OBO CBEIOYE, OJ TIPBE JO IMOCIEIH-E¢ CTPAHMIIE, jaCHO yKazyjyhu Ha TO Oa je
YOBEK TI03BaH Ja ,,0BJiaja 3eMJbOM", IITO 3HAYH Ja OJIrOBOPHO CTBapa, a HE JKUBH KHUBOT
n3onanuju. To cTBapalalTBO ce WMEHYje Kao ,,Clykeme Behux Mamuma“, IITO 3HA4YM Ja
napoBUTH (TaleHTOBaHH) Tpeba CBOje MapoBe Ja yHoTpeOshaBajy Ha KOPUCT MHOTHX, HE CaMo 3a
cebe m y ceomune cepxe. CebemaBame, a HE HCTHIAmE cebe, je Mepa YOBEKOBE CTBapajladke
YCIIENIHOCTH, ITyT Ka0 BPXYHILY XHBOTHOT OCTBapewa. buTu npBu 3HaW ,,CITy>KUTH CBUMA", U TO
»CIIy’)Keme" ce cacToju y OATOBOPHOCTH IMpeMa CBaKOME KOja C€ OCTBapyje Kao TOJCTHIAjHU
IpuUMeEp TOOpOT UHIEHa, a He Ka0 HAMETHYTH ayTOPHUTET KOjU Ce 3acHWBAa Ha QYyHKIHjH. Kpo3
UCTOPHjy Cy U caMu XpHuiThaHH, Kako Ha JINYHOM IUIaHY, TAKO M Y KOHTEKCTY BEPCKHX 3ajeTHHIIA,
BUIIC WIIIM IyTeM HCTHLAKbA ayTOpUTETa HEro TpakemeM Io0puX mpuMmepa. To HHKako He
ocriopaBa OMOJHjCKY MOPYKY, caMo IOKa3yje HEeOCTBApEHe MOjeIMHIIAa WU 3ajeqHHIe, U TIOpe.
no3uBama Ha OuOnMjcke canpxaje. CBETHTEIBH Cy JbYAHM KOjU Cy YCIETH y pPENpe3cHTOBABY
OubnujcKke OATOBOPHOCTH MpeMa A00MjeHHM >KMBOTHUM [apOBHMa IOKa3yjyhu HCTOBpEMEHO
KPOTKOCT ¥ HEYCTPAIIUBOCT, CBejouehy CBETY U YOBEKY 100pe MOryHHOCTH . 32 PasiuKy Ol FbHX
BUJIMMO y HAIIOj CBAKOJHEBHUIIM YOBEKOBO NMpEMHUIILbame n3Mely OyHTa M TOJAaHUWINTBA, IITO
OMTHO ycrmopaBa CTBapajiauky ImyHohy. MHOTO NapoBUTHX C€ H3ryOHM y OBOM IIyTamy u3Mmely
OyHTa W MMOJIaHUIIITBA, YaK M OHJA KaJ| MUCJIE Jia Tparajy 3a 6ospuM MoryhHoctuMma, ryoehu ce y
omacHoM Oe3Hal)y. 3HaTH ycariacHTH KPOTOCT M HEYCTPAITUBOCT Y ceOH, Kao IBE CYyMPOTHOCTH,
npeacTaBba ymMehe yMHOXKEHa CTBapaJlayKuX IOTEHIMjaday ceOu, a He caMo 3a ce0e, Hero u Ha
KOpPUCT MHOTMM JpyruM. Tako ce Ha Haj0obM MOTryhH HauyuMH OCTBapyje jEOUHCTBO Y
Pa3IMYUTOCTH y CBAKOM MOTJIEAyY, Y OHONMHMjcKkOM KOHTeKCTy. [IpuMep crapo3aBeTHOT cTBapaoria
Jocuda, xoju je, cCMUpEHEM U CTBapaIadKOM HUCTpajHOIINY, TOOeIno OpaTCcKy Mp XKy 300T CBOje
HEOCIOpHE JapOBUTOCTH M XPHUCTOBA jeBaHleIcKa mpuya O TalaHTHMa, jJaCHO HaM pa30TKPHUBAjy
OUOIMjCKH OHOC MpeMa MUTalky OATOBOPHOCTH JapOBUTHX. [loka3yjy Ja JapOBHTOCT 3aXTeBa
CTBapaliauky OJTrOBOPHOCT, KOja Ha Kpajy pe3yJiTUpa CTBAPHOM CIO00JOM CBAaKOT CTBapaola.
Cnobonom ox cebe 1 CBOje CaMOXKHMBOCTH, 3a JApyrora M ca IPyruM, a HE O APYTHX U camo 3a
cele.

KibyuHe peun: 1apoBHUTOCT, 1ap, JAeJ0, OATOBOPHOCT, bor, YoBek, cTBapaiamTBo, MaCHBHU3aM,
3aBHCT, TOPJOCT, CMUPEE, TaleHat (TajganT), ocinoboleme, crobosa.
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CREATIVE RESPONSIBILITY OF THE GIFTED IN
THE CONTEXT OF THE BIBLE

Giftedness (gift, talent) implies creative adaptation and multiplication, new acquisition
with responsibility towards others; it excludes selfish spending of the gained. It is about taking
and giving in full creative and progressive openness. In such a way free personality and live
community of progressive creators are built at the same time. The contents of the Bible testify
about all this, from the first to the last page, clearly pointing to the fact that a man is invited to
“rule the Earth” which means that a mean is to responsibly create, rather than live in isolation.
The creativity is named as “the greater serving the smaller”, meaning that the gifted (i.e. talented)
should use their gifts for the benefit of many, to only of oneself or in selfish purposes. Giving
oneself to others, not standing oneself out, is a measure of man’s creative success, a way towards
the peak of life achievement. To be the first, means “to serve everybody” and “serving” consists
of responsibility towards every man realized through encouraging example of good act, rather
than imposed authority based on a function. Through history the Christians themselves, both at
personal plan and in the context of religious communities, have rather gone up the path of
pointing out authority, rather than looking for good examples. This does not bring into question
the message of the Bible, it only points to an individual or a community not being realized, in
spite of the fact that they were referring to the Bible. The saints are the people who managed to
represent the Bible responsibilities towards the gained life gifts, showing both meekness and
bravery testifying good possibilities to the world and a man. Unlike them, we can see in our
everyday life, man’s dilemmas between bunt and allegiance, significantly slowing down creative
comprehensiveness. Numerous gifted individuals have lost themselves wondering between bunt
and allegiance, even when they thing that they are searching for better possibilities, losing
themselves in dangerous hopelessness. To know to harmonize meekness and bravery, as two
opposites, in oneself, means to have a skill of multiplying creative potentials in oneself, not only
for oneself, but also for the benefit of many others. This is the way how to best realize unity in
variety in every view in the context of the Bible. The example of the creator Joseph from the Old
Testament, who through tranquillity and creative persistence won brother hatred due to his
undisputable giftedness, as well as Christ’s narration from the Gospel talking about talents clearly
reveals the relation of the Bible towards the issue of the responsibility of the gifted. They have
shown us that giftedness demands creative responsibility, to in the end result in true freedom of
each created: through being liberated from oneself and selfishness, for another and with another,
rather than from others and only for oneself.

Key words: giftedness, gift, act, responsibility, the God, a man, creativity, passiveness,
envy, pride, tranquillity, talent, liberation, freedom.

Natasa Sturza Mili¢
Visoka Skola strukovnih studija za obrazovanje vaspitaéa ,,Mihailo Palov* VrSac
natasasturza@gmail.com

MANIPULACIJA MOTORICKI DAROVITOM DECOM - JEDAN OBLIK
DEHUMANIZACIJE SPORTA

U ekonomskom smislu, profitabilnost danaSnjeg takmicarskog sporta itekako zavisi od pobeda na
utakmicama i takmic¢enjima. Da bi se ovako orijentisan cilj ostvario, slede¢i logi¢ni korak je da
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sportisti pokusaju da budu uspesniji nego 5to im to dozvoljavaju njihove prirodne sposobnosti.
Sport na vrhunskom nivou namece nove i sve zahtevnije fizicke i psiholoSke pritiske, a sve to
uti¢e ne samo na uspeSnost mladih sportista, ve¢ i na njihovu buduénost kao ljudskih bié¢a. Tako,
nazalost, dolazimo do pojave razli¢itih oblika dehumanizacije sporta kao 5to su: rano ukljucivanje
dece u sport, rana identifikacija i specijalizacija motoricki darovite dece, preterano treniranje i
koriS¢enje dopinga, zloupotreba i zlostavljanje dece kroz sport, medijska manipulacija i sl. Iz
navedenih razloga, deciji sport je u poslednje vreme postao predmet mnogobrojnih nauchih
istrazivanja i medunarodnih deklaracija koja su dovela do novih upozorenja i uvodenja razlicitih
mera predostroznosti, ali i zakonskih mera za zaStitu odredenih kategorija pojedinaca, narocito,
dece. U teZnji da se Sto brze postignu najvisi sportski rezultati, ¢esto se zanemaruju ¢ak i
najelementarnija metodicka pravila, ali i eti¢ki principi. Organizovani nacin na koji se danas, sve
ceSce, krSe pravila i sportska etika predstavljaju nove izvore pritisaka nad mladim sportistima.
Dehumanizacija i nemoralnost u sportu (pa i decijem) ne ¢ini se danas tako stranim, ve¢, sve vise
predstavlja prisutnu realnost. Cilj rada je da pored zabrinutosti, pruZi i nadu da vaspitanje kroz
Skolske sportske aktivnosti moze predstavljati vazno podrucje interesa u pokuSaju priblizavanja
svesti 0 sportu kao zdravoj i uravnotezenoj aktivnosti u kojoj se usvajaju i prenose vrednosti i
poStuju odredena nacela i pravila.

Kljuéne reéi: deciji sport, dehumanizacija, motoricki darovita deca
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THE MANIPULATION OF MOTORICALLY GIFTED CHILDREN
- AFORM OF DEHUMANIZATION OF SPORTS

In economic sense, profitability of today’s competitive sport certainly depends on the victory on
the matches and competitions. In order to reach in such a way oriented aim, the next logical step
is for the sportsmen to try to be more successful that their natural inherent abilities allow them.
Top level sport imposes new and all the more demanding physical and mental pressures,
influencing not only the success of young sportsmen but also their future as human beings. As a
consequence, we are facing various forms of dehumanisation of sports, like, for example: early
involvement of children into sprot, early identification and specialization of motorically gifted
children, over excessive training with the use of doping, abuse and misuse of children through
sports, media manipulation, etc. From the stated reasons, children sport has lately become a
subject of numerous scientific studies and international documents leading to new warnings and
introduction of variety of precaution measures, as well as laws which protect certain categories of
individuals, especially children. Striving for reaching the top sport results as fast as possible, the
most elementary and methodical principles have frequently been neglected, as well as ethical
principles. Organized way in which the rules and sports ethics are nowadays more and more often
broken is a new source of pressure for young sportsmen. Dehumanization and amorality in sports
(even in children sports) does not seem to be so strange today, it rather represents present reality.
The aim of the paper is to offer both worry and hope that education through school sport activities
can represent a significant field of interests in the attempt of raising the awareness on sports as a
healthy and balanced activity where values are adopted and transferred and certain rules and
principles are respected.

Key words: children sport, dehumanization, motorically gifted children.
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DAROVITOST | MORAL

Mitska prica o Prometeju u sustini je odgovor na temu darovitosti i morala. Prometej je
ljude darovao vatrom i to je uzviden moralni ¢in placen velikom patnjom ili je inspiracija
darovitim ljudima da plodove talenta dele.

Kada govorimo o darovitim govorimo o onima ¢ije stvaralaStvo namreSka moralom,
polirano lice drustva.

Kako se drustvo razvija javljaju se nove jereticke kreativnosti istezu se dogme morala,
da bi drustvo bolje funkcionisalo, a ne zbog razumnog razvoja.

Etika je moralna nadogradnja pojedinca koji nije u direktnoj vezi sa stanjem morala u
drustvu, pa tako eticki ljudozder moze zavrsiti u loncu.

U biti darovitost je i moralna i amoralna,ve¢ vekovima plodovima darovitosti mogu se
patentirati, zaStititi, naplacivati, pa o darovitosti govorimo samo u prvom delu tog fenomena.
Naplacivanje nije moralno ali je ispravno.

lako darovit nema zasluge za svoj talenat on ga naplacuje od onih koje su Prometej i
genetika zaobisli. Danasnji medicinski aparati lociraju centar za fenomen darovitosti, na istom
mestu u mozgu gde se javljaju intuicija, umetni¢ka osecajnost i iskustvo vere.

Tomislav Suhecki
Preschool Teacher Training College “Mihailo Palov” Vrsac
vsvaskatedram@hemo.net

GIFTEDNESS AND MORALITY

The mythical story about Prometheus is essentially a reply to the topic of giftedness and
morality. Prometheus presented people with fire and it is a sublime moral act followed by great
suffering; in other words, it is an inspiration of gifted people to share the fruits of their talent.

When we talk about the gifted we talk about those whose creativity is permeated by
morality, the polished face of society.

When society is developed, new heretic creativities appear, morality dogmas are
stretched for society to function in a better way, rather than in favour of reasonable development.

Ethics is moral improvement of an individual who is not in a direct connection with the
state of morality in society; as a consequence, the cannibal of ethics can finish in a pot.

It its essence, giftedness is both moral and immoral; for centuries the fruits of giftedness
can be patented, protected, paid for; therefore we talk about giftedness only in the first part of the
phenomenon. Charging is not moral, but it is right.

Even though a gifted person has no merit for his talent, he charges it from those who
were bypassed by Prometheus or genetics. Contemporary medical equipment has located the
centre for giftedness phenomenon in the same place in the brain where intuition, artistic
sensitivity and experience of faith appear.
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YuuianmraTa 1 HUBHATA YJI0ra BO Pa3B0jOT HA MOPAJHOTO BOCIIMTAHNE HA HAIAPEHUTE
YYEHHIH

MoriHe BaxkeH cermMeHT Ha BOII e MOpanHOTO BOCIMTaHHE W MOPAJHUOT Pa3Boj Ha
noeguHuuTe. MOpaJHOTO BOCIIMTAHWE UM NOMara Ha yYeHULUTE 1a TM CTEKHAT U yHaIlpeayBaatr
MOpAJTHHATE BPETHOCTH KO K€ MM OBO3MOXAT Ja )KUBeaT 100ap KMBOT KaKo HHIMNBUAYH, a HA TOj
HAaYWH THE CTaHyBaaT NPOAYKTHMBHH W OJTOBOPHU UICHOBM Ha CBOUTE 3aCIHULA U Ke
MIPHUJIOHECYBAaT 3a HUBHUOT Pa3Boj. MopaaHUTE BPEAHOCTH ce (popMHpaaT BO paHUTE TOJUHHU O]
KHUBOTOT Ha MOEAMHENOT. TOKMY Mopajy oBoj (DaKT yUWIIHMINTETO, 3a€HO CO APYruTe (pakTopw,
KaKo IITO Ce BIHMjaHWETO Ha CEMEjCTBOTO, Ha CpeauHaTa M CJI. ce KIYYHH 3a M3rpajyBame Ha
CHUCTEM Ha BPEIHOCTU KOM K€ My OBO3MOXKAT Ha MOEIUHEIOT Ja C€ U3rPagud BO MOPAIHO 37paBa
JINYHOCT.

Bo Tpynor ce ucrakHyBa yjoraTa M 3HAUE€HETO HAa YYWIMLITATA KOU C€ €IE€H O]
pelieBaHTHUTE (AKTOPU BO TMOTTHKHYBAaWETO, Pa3BOjOT U YHANPEAYBAaHETO HAa MOPATHOTO
BOCIMTAaHUE HAa YYCHUIUTE, a 0COOCHO Ce MCTAaKHyBa yJioraTa Ha YYWIHIITaTa BO MOPAITHOTO
BOCTIHTAaHNE Ha HaJapeHuTe ydeHWIH. Bo yumnumrara HH3 BocHTHATa paboTa ce yHampeayBa
MOpaJTHO BOCITUTaHUE HA YUYCHHUIWTE, a HEroBa KpajHa Iien € (hopMupame Ha MOPAIHO 3pein
JIUYHOCTH CO OJIHECYBamE KOe € peduIeKCcHja Ha OJJHECYBAKHETO IITO € OMIITECTBEHO MPUQATIUBO.
VYuunumrata ©MaaT OAroBOpHA yJIOTa a TO aKLEHTUPaaT MOPAIHOTO BOCIUTAHUE U J1a TEKHEAT
KOH MCHOJHYBamke HA 3aJa4UTe€ HA MOPAJIHOTO BOCIUTAHUE. 1a CE YCBOU CUCTEM OJ 3HACHA KOU
ce OoJIHeCyBaaT Ha MOPAJIOT, Aa ce (opMUpaaT MOpallHU CTaBOBH, Ja ce (hopMHUpaaT NO3UTHBHH
LUPTH Ha JIMYHOCTA, MOpPAJHU KBAJUTETH M UYYBCTBA, KAKO M J1a C€ CO3JaBaaT YCJIOBH 3a
YHaIIpe1yBamkbe Ha MOPAJTHOTO BOCIIUTAHMUE.

Bo TpyzmoT, ucto Taka, ce HCTaKHyBa yJioraTa Ha HACTaBHUKOT 3a pa3Boj HA MOPAITHOTO
BOCIHTaHUE, MOCEOHO BO paboTaTa CO HAJAPCHU YUYCHHIIM BO XETCPOTECHUTE OJJICIICHUja U Ce
pasriieyBaaT OJpe/IeHH aKTUBHOCTH U TEXHUKH IITO TOj MOKE J1a TH Mpe3eMe CO el Ja Moy4YyBa
3a MOpPaJHUOT pa3BOj Ha HAJapEHUTE M HA OCTAHATUTE YYCHWIIM BOOIIITO, HA IIPUMEP,
JIUCKYyCUUTE, aKTUBHOCTU BO MaJId TPYNH, UTPalke Ha YJIOTH U Cll. FICTOBpEMEHO, C€ YKaxyBa U
Ha Jpyrure (pakTopH, Kako IITO Ce eMOIMOHAlIHATa KIMMa, IO3UTHBHATA WHTEpakiuja Mery
HACTaBHHUKOT W yYEHHUIINTE U CJI. KOM HACTaBHHUKOT MOpa Jia TH 3eMe MPEABH] MIPH Pa3BojoT U
YVHAIPEIyBamkeTO Ha MOpATHATA YYBCTBUTEIHOCT Ha YICHHUIIUTE, OCOOCHO HAa HAJApPCHUTE.
Kity4yHu 300poBH: MOpaJIHO BOCIIUTAHUE, YUWIUIITE, HACTABHUK, HATAPCHU YUCHUITH

Jove Dimitrija Talevski
Faculty of Education - Bitola
jovetalevski@yahoo.com

THE ROLE OF THE SCHOOLS IN DEVELOPING MORAL EDUCATION OF
THE GIFTED STUDENTS

An extremely important segment of the educational process is the moral education and
the moral development of the individuals. This kind of education helps students gain and develop
their moral values which will enable them to live a good life, and moreover to become productive
and responsible members of the communities where they live and who will contribute to their
development. The moral values are formed in the early years of one’s life. Owing to this, the
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school and the other factors, such as family, environment influence etc., are the key to building a
system of values which will enable the individual to become a morally sane person.

This work stresses the significance of schools which are one of the most relevant factors
in the students’ motivation, development and upgrading their moral values, especially
emphasizing the role of schools in the moral education of the gifted. In the schools through
educational work the moral education of the students are developed, and its final goal is to make
them moral people with a behavior which is a reflection of the behavior that is accepted by the
society. The schools have a very responsible role in order to put an emphasis on the moral
education and tend to achieve its tasks: to gain a system of knowledge which will refer to moral,
to create moral attitudes, to form positive features and moral qualities, as well as to provide
conditions for development of the moral education.

In the work, too, the teacher’s role to develop the moral education is pointed out,
especially when working with the gifted in the heterogeneous classes and certain activities and
techniques that can be taken by the teacher in order to teach about moral development of the
gifted and the other students are considered, for example, discussions, small group activities, role
play etc. At the same time, the other factors like emotional atmosphere, positive interaction
between teacher and students and so on are pointed out which had to be taken into consideration
by the teacher during the development and the promotion of the moral sensitivity of students,
especially the gifted ones.

Key words: moral education, school, teacher, gifted students
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VALUE DILEMMAS OF THE GIFTED IN THE SCIENCE

In this paper, value dilemmas of the gifted are described. Gifted students meet the value
dilemmas even before they are involved in the study process, thru high school and higher
education, as well as after they finish the study. The focus of our paper is on the gifted science
students. Considered will be some issues on gifted students identification, differentiation in the
classes, and their creativity development. Some aspects of an advanced science curriculum will
be discussed. The gifted students wants more meaningful learning, more rewarding school work,
their own projects and the chance to interrelate knowledge on several levels; often this leads also
to value dilemmas. The influence of the globalisation processes is to be emphasized. Global
market, as well as for example the Bologna process, influenced on the higher education
curriculum development and implementation and therefore on students life, their thinking and
behaving.

Key words: gifted, science, values, curriculum, study process

Oto Tezak
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VREDNOSTNE DILEME NARAVOSLOVNIH TALENTOV

V ¢lanku bomo opisali vrednostne dileme s katerimi se srecujejo nadarjeni. S tovrstnimi dilemami
se srecajo Se preden zacnejo Studijsko pot, v srednji Soli in med Studijem. Prav tako se z njimi
sre¢ujejo tudi po zakljuéenem Studiju. Omejili se bomo na nadarjene na podrocju naravoslovja.
Osvetlili bomo nekatere probleme identifikacije nadarjenih, njihovo diferenciacijo v razredih ter
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razvijanje njihove kreativnosti. Omenili bomo pripravo naprednih ué¢nih nacrtov s podrocja
naravoslovja in vpliv globalizacijskih procesov in globalnega trga na razvoj in izvajanje
visokoS$olskih Studijskih programov ter s tem povezan vpliv na Studente, njihovo razmisljanje in
ravnanje.

Kljuéne besede: nadarjeni, naravoslovje, vrednote, u¢ni naért, u¢ni proces
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DAROVITI | ETICNOST

Cetiri su  kardinalne vrline koje Platon istice: mudrost, hrabrost, umerenost ili
samosavladivanje i pravi¢nost. Platon je razlikovao mlade sa visoko razvijenim potencijalom
darovitosti, intelektualnim sposobnostima, nazivajué¢i ih zlatni ljudi, odvajaju¢i ih od drugih
grupa sa prosec¢nim i nizim sposobnostima. Platonova ideja je da se vaspitavanjem mogu razviti
vrline, a da je eti¢nost preduslov samoostvarenju. Aristotel se razlikuje u misljenju i pristupu
darovitosti od svog ucitelja Platona. Sve ljude je moguce, po Aristotelu, vaspitavati za drustveni
zivot, razne ljude za razlicite duznosti. Oni koji se odlikuju razumom, putem aktivnosti ¢e razviti
svoje sposobnosti da uspostave ravnotezu svojih potreba, da umeju da se savladuju i da u svom
karakteru i svom delovanju nadu srednji put, zlatnu sredinu. A sve treba ugiti da sluSaju zakone i
poStuju red. Drustvo je duZno da nadzire ¢oveka, da stvori u njemu potrebu da sluSa i postuje
zakone, a ne da bude sklon naglim i Stetnim promenama. Eti¢nost, poStovanje zakona i reda,
pravednost je i po Aristotelu neophodan uslov druStvenom razvoju. U Svetom pismu Poslanica
Korin¢anima | Apostola Pavla (Glava 13 o Ljubavi) govori o milosrdu (agape) kao vrhunskoj
etici: ,,Ako jezike ¢ovecje i andelske govorim, a ljubavi nemam, onda sam kao zvono koje zvoni,
ili praporac koji zveci. | ako imam proroStvo i znam sve tajne i sva znanja, i ako imam svu vjeru
da i gore premjeStam, a ljubavi nemam, nista sam.“

Ovaj rad ¢e na osnovu rezultata istraZzivanja sistema vrednosti darovitih mladih
anketiranjem i na osnovu intervjua darovitih ucenika, njihovih mentora i nastavnika ukazati na
shvatanja eti¢nosti i na eti¢nost darovitih. Takode ¢e ukazati na moguce puteve uticanja na svest o
eti¢nosti i poboljSanja eti¢nosti kod darovitih mladih, kreiranjem strategije rada sa mladima u
okviru formalnog i neformalnog obrazovanja i vaspitanja, stipendiranjem, nagradivanjem i
promovisanjem postignuéa darovitih mladih.

Kljuéne reéi: daroviti, vrline, eti¢nost, sistem vrednosti, hagradivanje i promovisanje postignuca
darovitih mladih
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Provincial Secretariat for Education
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THE GIFTED AND ETHICS

There are four cardinal virtues pointed out by Plato: wisdom, bravery, temperance or self-
control, and righteousness. Plato acknowledged young people with highly developed potential of
giftedness, intellectual abilities, calling them golden people, differentiating them from other
groups with average or lower abilities. Plato’s idea is that through education virtues can be
developed, while ethics is precondition of self-realization. Aristotle differs from his teacher,
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Plato, in his thinking and approach to giftedness. According to Aristotle, it is possible to educate
all the people for social life, various people for various duties. Those characterised by reason will
through activities develop their abilities to balance their needs, to be able to control themselves
and to find the middle way, the golden mean. And all should be taught to obey the laws and
respect order. Society has a duty to control man, to create in him a need to obey and respect laws,
not to be inclined to sudden and damaging changes. In the Scripture the epistle of Apostle Paul |
to the Corinthians (the Head 13 about Love) talks about charity (agape) as sublime ethics: “If |
speak languages of man and of angels and | do not have love, then I am a ringing bell, or a
jingling bell. If 1 have prophecy and | know all the secrets and have all the knowledge, and if |
have all the faith and | do not have love, | am nothing.”

The paper will point to understating of ethics, as well as ethics of the gifted according to
the results of the research on the system of values of gifted young people, undertaken through a
guestionnaire and an interview with gifted students, their mentors and teachers. It will also point
to possible ways of influencing the awareness on ethics and improvement of ethics and education
through scholarship, reward and promotion of the achievements of gifted young people.
Key words: the gifted, virtues, ethics, system of values, reward, promotion of the achievements
of young gifted people.
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GLOBALIZATION AND KONCEPT OF MORALITY OF GIFTED EDUCATION

The global context of gifted education in the 21st century relies upon creative and
productive resolutions. These concerns may be properly addressed and realized only when the
creativity and productivity is generated, conveyed and shared by all gifted world citizens.

The purpose of this paper is to show that gifted students need holistic education that
prepares them for their role as citizens for the future. This kind of education promotes global
citizens that accept shared responsibility for common future of all humanity. The development of
moral domains a key component in this kind of citizenship education. Historically, citizenship
education has been connected to nationalism and the nation state, where citizenship has been
associated with rights and obligations. The notion that there could be “a citizen of the world” has
long been part of the utopian view of the citizenship tradition. In recent years, this dream has
reemerged in the idea that globalisation will make world governance and a cosmopolitan
democracy possible. An important virtue of a cosmopolitan citizen is respect for other cultures
The revival of cosmopolitan idealism is closely connected with the classical idea of virtue,
including a commitment that embraced a love of all humanity.

Key words: globalization, gifted education, moral, citizens for the future, cosmopolitan idealism
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GLOBALIZACIJATA | KONCEPTOT NA MORAL VO OBRAZOVANIETO NA
NADARENITE UCENICI

Globalniot kontekst na obrazovanieto na nadarenite i talentiranite vo 21 vek se temeli vrz
kreativni i produktivni odluki. Ovie va'ni aspekti mo at da bidat pravilno postaveni i realizirani
samo na na~in na koj produktivnosta se generira, prenesuva i spodeluva od strana na site nadareni
i talentirani dr’avjani na svetot.

Celta na ovoj trud e da poka'e deka na nadarenite i talentiranite u~enici im e potreben holisti~ki
pristap vo obazovanieto, {to }e gi podgotvi za nivnata uloga na grajani na idninata. Ovoj pristap
kon obrazovanieto promovira globalni grajani {to prifa}aat spodelena odgovornost za
zaedni~kata idnina na celoto op{testvo. Razvivaweto na moralot ostanuva klu~na komponenta vo
ovoj vid na gralansko ovrazovanie. Istoriski gledano, ovoj vid obrazovanie se povrzuval so
nacionalizmot i nacionalnata sostojba i asociral so postoewe na prava i dol nosti. Zabele{kata
“grajanin na svetot” dolgo vreme bila del od utopiskiot pogled kon programata za grajansko
obrazovanie. Vo poslednive godini povtorno se pojavuva idejata deka globalizacijata }e go
napravi mo no svetskoto vladeewe i kosmopolitskata demokratija. Va'na vrednost na
kosmopolitskite gralani ostanuva po~ituvaweto na drugite kulturi. Povtornoto za'ivuvawe na
kosmopolitskiot idealizam e blisku povrzano so klasi~nata ideja za ~esnost, vklu~uvaj}i ja i
posvetenosta, {to ja naglasuva qubovta kon celoto ~ove{tvo.

Kluéni zborovi: globalizacija, obrazovanie na nadarenite, moral, grajani na idninata,
kosmopolitski idealizam
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NEUSKLADPENOST CIMBENIKA RAZVOJA MORALNOG PONASANJA DAROVITIH
UCENIKA

Covijek je istodobno i individua i drustveno bice. Ima svoje osobne, individualne potrebe i
interese koje mora uskladivati s interesima drustva, zajednice u kojoj Zivi i funkcionira. Zbog
toga i nastaje potreba uskladivanja osobnih i drustvenih interesa i ciljeva, kao osnove morala.
Moral, kao sastavni dio zajednice, ¢ini regulator odnosa medu pojedincima. Njime se reguliraju
ponaSanja pojedinca i medusobni odnosi ¢lanova zajednice. DruStvena uvjetovanost morala
odreduje i sadrzaje, cimbenike i nacine moralnog razvoja mladih, postavljaju¢i im kao uzor i cilj
odredena poZeljna moralna pona3anja. Postavlja se pitanje koliko je u danadnjem drustvu s
naglasenim konzumerizmom i hedonizmom moguce odrediti ¢imbenike moralnog razvoja
mladih, a samim tim i darovitih?

U drudtvu usmjerenom na pojedinca javlja se egocentrizam i u samom druStvenom
ustroju. Odgoj djece neminovno postaje drugaciji pa tako i odgoj darovitih. Odgojem i
socijalizacijom postizemo sklad izmedu svijesti §to je dobro, a §to loSe. Primjenom toga znanja
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pojedinac razvija svoje moralno ponaSanje. Navedeno nam ukazuje na vaZznost moralnog odgoja
darovitih.

Postavlja se pitanje tko i kada djeluje na njega. Osnove svakog, pa tako i moralnog
odgoja, postavlja obitelj. Topao emocionalni odnos sa roditeljima, privrZzenost roditeljima te
odnosi u obitelji u kojoj vladaju medusobno prihvacanje ¢lanova, toplina, vedrina, izrazavanje
ljubavi i dosljednost, djeluju najpovoljnije za moralni razvoj. Dijete, koje je razvilo pozitivan
osjecaj vlastitog identiteta, prihvaca vrijednosti roditelja.

Pocetkom Skolovanja, u dijelu odgoja, uz obitelj, sudjeluje Skola. Dijete je neposredno
izloZeno okolini u kojoj opaza i oponaSa obrasce prihvatljivog i neprihvatljivog ponaSanja. Vazno
je da vlada moralno ozraéje — pravednost, duznosti, prava, nagradivanje... Tako se osiguravaju
primjeri moralnog ponasSanja.

Populaciji darovitih, koja iziskuje posebnu paznju, moze se ponuditi dodatni oblik rada na
sebi — analiza moralnog rasudivanja i ponaSanja te razvoj moralnih kvaliteta vaznih za
funkcioniranje u Skoli: samostalnost, snalaZljivost, savjesnost u radu, odgovornost, osjecaj
duznosti, zalaganje i kritican stav prema sebi i drugima.

Osim obitelji i Skole, na moralni razvoj utjecu i drugi ¢imbenici. Osobito je snazan utjecaj
medija, a najveca izloZzenost djece je utjecaju televizije i interneta. Ti izvori socijalizacije daju
razlicite modele ponaSanja, postavljaju ponekad zbunjuju¢a mjerila dobra i zla, kaznjavaju ili
nagraduju razlicite oblike razlicitin ponaSanja. Razvoj kritickog misljenja i usvojene moralne
norme pomodi ¢e u selekciji informacija, prosudbi i manifestaciji moralnog ponaSanja.

Cini se da cijeli odgoj, pa i moralni, doZivljava preobrazbu. Takoder, postoji opravdana
bojazan da moralni odgoj, u dosadasnjem odredenju, bude marginaliziran. MoZemo zakljugiti da
je za pravilan moralni razvoj darovitih potrebno sinergetsko djelovanje obitelji, Skole i medija.
Kljuéne rije¢i: moral, moralno ponaSanje, daroviti, obitelj, Skola
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NON-COMPLIANCE FACTORS FOR THE DEVELOPMENT OF
MORAL BEHAVIOUR OF GIFTED CHILDREN

Human is both individual and social being. It has own personal, individual needs and
interests that must be coordinated with the interests of society, the community where he lives and
function. Therefore need occurs to harmonize individual and social interests and goals, as basis of
morality. Morality, as an integral part of the community, makes the adjuster of relations between
individuals. This regulates individual behaviours and relationships between community members.
Social conditioning of moral determine the content, the factors and moral development methods
of young people, dictating for them specific desirable moral behaviour as a role model and goal.
The question is, is it possible to determine the factors of moral development of youth, and thus
gifted in today's society, with great consumerism and hedonism.

In the society focused to individual, egocentrism occurs in the social structure itself.
Upbringing of children inevitably becomes different and thus education of gifted. Education and
socialization achieves consciousness harmony between what is good and what is bad. By
applying this knowledge the individual develops his moral behaviour. The above indicates the
importance of moral education of the gifted.

The question is who and when acts on it. The basics of every education, thus moral, sets
family. Warm emotional relationships with parents, attachment to parents and family
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relationships in which mutual acceptances of members, warmth, serenity, love and consistency is
present is most suitable for moral development. A child who has developed a positive sense of
identity embraces the values of their parents.

Apart from parents one par of upbringing a child takes school. The child is directly exposed to the
environment in which observes and imitates the forms of acceptable and unacceptable
behaviours. It is important that moral climate of society prevails - equity, duties, rights, rewards
... This way example of moral behaviour are set.

Gifted population that requires special attention, we can offer an additional form of self-
improvement - analysis of moral reasoning and behaviours, development of moral qualities
important for the functioning of the school: the independence, resourcefulness, conscientiousness
in work, responsibility, sense of duty, commitment and a critical attitude toward self and others.

In addition to family and school influence on moral development has other factors. In
particular, the strong influence of the media, and the greatest exposure of children is to the
influence of television and the Internet. These sources provide different socialization patterns,
sometimes setting confusing standards of good and evil, punish or reward a variety of different
forms of behaviours. The development of critical thinking and moral standards adoption will help
in selecting the information, judging and manifesting moral behaviours.

It seems that the whole upbringing system, even moral, is experiencing a transformation.
Also, there is justifiable concern that moral education, in current definition, can become
marginalised. We conclude that for proper moral development of gifted is necessary synergetic
action of the family, schools and media.

Key words: morality, moral behaviour, the gifted, the family, school
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CAMOOPI'AHU30BAHO YUYEILE KAO ITIOJACTHULIAJ PA3SBOJA MOPAJTHOCTHU
KOJ JAPOBUTHUX YYEHHUKA

CaMOOpraHn3oBaHO Y4YeHe HMIUIMLHUpPA WHTEPAKTUBAH OJHOC H3Mely CBUX YYECHHKA Y
00pa30BHO-BACIIUTHOM IIPOIECY, @ YYEHHMKa IIOCMaTpa Kao MapTUIMIATHBHOI KOHCTPYKTOpa
COTNICTBEHOr 3Hama. HacraBa OpHjeHTHCaHAa HAa CaMOOPTraHM30BaHO Y4YCHE YKIbYUyje
WHTEPIUCUUIUIMHAPHOCT M KOpEeNaldjy HacTaBHUX IIpeIMeTa, AaKTHBHU3alHWjy CBUX 4yIa,
WHIUBUAYaIN30BaHU, MNPOOJEMCKH, UCKYCTBEHH U XEYPUCTHUKH paj ca yuyeHuuma. OBaKBUM
MPUCTYIIOM HAcCTaBH, CaMOOPTaHHU30BaHO Y4Y€HE IpelCcTaB/ba 3HAa4dajHy KOMIIOHEHTY Y
MOJCTULAEKY MOPATHOCTH KOJ NAPOBUTUX YUCHHUKA IyTEeM MEpLENIHje COICTBEHE KOMIIETEHIIN]E
u camornonMama. CaMOOpPraHU30BaHUM U CAMOCBECHUM OJHOCOM IpeMa pagy AapOBUTH yUCHHULIU
ce MOTHBHMIIY M IOACTHYY Ha CTBapame IO3UTUBHE CIMKE O ceOH, CaMOaKTyelu3alujy,
pasBHjame eMIaTrdje, alTPyMCTUYKOI MOTHBA, KPHTHYKOT OJHOCA IpeMa COICTBEHOM paiy,
CXBaTamke BAXHOCTH capalme W Mel)ycOOHOT MOomTOBama y BPLIBAYKMM Ipymnama. lapoBuTu
YYEHHIIH C€ KPO3 CAaMOAKTUBHO M CAMOCBECHO YU€H€ IOACTHYY Ha Pa3BUjame CBECTU O 3HAYAjy
HOIITOBakba MOPATHUX HOPMH, YCBajarbe YHHBEP3aJHUX ETUYKHUX BPEIHOCTH (MPaBEIHOCT,
MPaBUYHOCT, TOJEPaHIMja, IOCTOjaHCTBO), pa3BHjalbe CaMONOY3[amka M CaMOBACIHTAbA,
yCBajamke OATOBOPHOI OAHOCA IpeMa MPHUPOAHMM M KYJITYpHHM BPEOHOCTHMA, pasyMeBame U
oOpaziarame IMOBE3aHOCTH MHAMBUAYAIHUX MOPAIHUX CTABOBA Ca MHTEPICPCOHAIHHM CBETOM
BaXKemwa, Nopeheme M KPUTHYKO MpPOLCHUBAKE CYNPOTCTABJLEHHX CTABOBA M ONPEYHHX
MUILJBCHA. CaMOOPraHU30BaHO YUeHe, MyTeM IU(epeHIUPaHOr U MHAMBHIYaIM30BaHOI paja,
yTHue Ha (QOpMHUpame CaMOIOLITOBaWma, KOjeé KOI JapoBHUTE Jele, ycield I[OMamKamba
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MOTHBAIlMjé W HECIOCOOHOCTH ycCMepaBama Ka I[WJbY, MOXE Ja JOBede OO0 COLUjallHe
AHKCHO3HOCTH U CITyTaBama y MOCTU3akby aleKBaTHOT APYLITBEHOT U MPodeCcHOHATHOT cTaTyca.
Kibyune peun: CaMOOpraHu30BaHO y4€HE€, MOPAIHOCT, AaPOBUTOCT.
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SELF-ORGANIZED LEARNING AS A STIMULUS OF MORALITY OF THE GIFTED
STUDENTS

Self-organized learning implies an interactive relation among all participants of the educational
process and observes a student as a participative constructor of his own knowledge. Teaching
aimed at self-organized learning includes interdisciplinary and correlation with teaching subjects,
activating of all senses, individualized, problem-solving, empirical and heuristic work with
students. By such approach to teaching, self-organized learning represents an important
component of stimulating morality of the gifted students, by means of perception of its own
competence and self-understanding.

By a self-organized and self-responsible relation toward work, the gifted students are motivated
and stimulated to enriching of their own talents, creating of a positive image of oneself, self-
actualization, empathy development, altruistic motive, critical and introspective relation toward
work, comprehending of the importance of cooperation and mutual respect in groups of the same
age. The gifted students are, by means of self-active and self-conscious learning, stimulated to
develop consciousness of the importance of respecting of moral norms, to adopt universal ethical
values ( justice, righteousness, tolerance, dignity), to develop self-confidence and self-education,
to adopt a responsible attitude towards natural and cultural values, understanding and explaining
of correlation of individual moral attitudes with interpersonal world of validity, comparison and
critical estimation of confronted attitudes and contradictory opinions. The role of a teacher is
reflected in creating of the ambience and situations where the gifted students will be able to
express themselves in a specific and their own way. Self-organized learning, by means of
differentiated and individualized work, influences the development of self-respect, which, with
gifted students, due to the lack of motivation and inability of focusing to the aim, can lead to
social anxiety and restriction in reaching the adequate social and professional status.

Key words: Self-organized learning, gifted education, morality.
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MORALNOST DAROVITIH U SAJBER PROSTORU

Svi mladi, a narocito daroviti, skloni su istrazivanju, ispitivanju, proveravanju, jer su to njihove
najomiljenije aktivnosti. Oni jednostavno imaju potrebu za ucenjem putem svog neposrednog
iskustva, jer je to najprimereniji nacin ucenja. Ovaj nac¢in uéenja je narocito nezamenljiv kod
darovitih osoba, koje ¢esto ne nailaze na neophodno razumevanje i podrSku roditelja i nastavnika,
i od njih ne uspevaju da dobiju odgovore koji zadovoljavaju njihovu radoznalost i Zed za
znanjem.

Njihova intelektualna i kreativna razli¢itost dovodi do izdvajanja ove dece i stavljanja akcenta na
njihovu ,,posebnost’’, koja ¢esto vodi ka nerazumevanja od strane ostalih ¢lanova grupe, Sto
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rezultira njihovim povlaéenjem u sebe i povlacenjem iz svakodnevnog okruZenja, pa oni svoju bit
pokuSavaju afirmisati u drugim prostorima.

Danas, taj drugi prostor predstavlja Internet koji proSiruje mo¢ i domet individua u svim
oblastima sticanja znanja. Opseg mogucih upotreba i veli¢ina sajber prostora je neograniceno
velika i skoro da zavisi samo od mo¢i nase imaginacije. Razvoj savremene tehnologije omogucio
je korisniku Interneta da uplovi u virtuelni svet koji on sam stvara ili koji ve¢ ,,Zivi’’ na globalnoj
racunarskoj mrezi. Kompjuterskom komunikacijom ,Zitelji’’ virtuelnog sveta ostvaruju
specificnu drustvenu interakciju i uspostavljaju virtuelne drustvene odnose. Jedan od oblika
socijalnog Zivota na Internetu jesu drustvene grupe stvorene u sajber prostoru, u kojima se mogu
ostvariti sve potrebe za druZenjem, jer ne postoje nikakva ograni¢enja koja inace postoje u
svakodnevnoj ljudskoj komnikaciji. Pod takvim okolnostima daroviti s lakocom pokazuju svoja
interesovanja gde otkrivaju svoju nadarenost i kreativnost u viSe aktivnosti, gde se pokazuju,
istraZzuju, potvrduju, ali isto tako imaju moguénost da zloupotrebe svoju intelektualnu i kreativnu
nadmoc¢ pri interakciji u sajber prostoru, $to je upravo i tema ovog rada.

Kljuéne rec¢i: daroviti, sajber grupe, sajber prostor, moralnost, Internet.
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MORALITY OF THE GIFTED IN THE CYBERSPACE

All young people, especially gifted youth, are prone to investigation, research, examination, as
these are their favorite activities. They have a need to learn through their own immediate
experience, because it is the most appropriate and the most efficient method of adopting new
knowledge. This technique is especially important for gifted individuals, who in the most cases
do not have the necessary understanding and support of their parents and teachers, who are not
able to provide them with answers that would quench their curiosity and thirst for knowledge.
Intellectual and creative diversity leads to the exclusion of these children and puts emphasis on
their ,,specificity”, which often leads to misapprehension by other members of the group. Because
of this, gifted children tend to withdraw themselves from their everyday environment, and they
try to realize their aptitudes somewhere else.

Today, Internet expands the power and range of any individual’s quest for knowledge. Range of
possible uses and the size of the cyberspace are indefinitely vast and its size depends only on the
power of our imagination. Growth of modern technology enables Internet users to enter the
virtual worlds that already exist on the global computer network or the worlds that he himself
creates. Through computer communication ,,citizens” of this virtual world realize a particular
type of social interaction and establish virtual social relations. Social association on the Internet is
realized through social groups created in the cyberspace, in which anyone can satisfy their need
for socializing, since there are very few of the barriers that exist in everyday social interaction.
Under these conditions the gifted are able to easily manifest their interests, talents, creativity
through numerous activities. They actualize their need for research, investigation, examination,
but they are also enabled to abuse their own intellectual and creative advantages through their
interactions in the cyberspace, which is the main topic of this paper.

Key words: gifted, cyber groups, cyberspace, morality, Internet
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KPUTHYKO-EMAHIOUIIATOPCKU TIPUCTVYII PAZBUJAIBY
MOPAJIHUX BPEJHOCTH JAPOBUTUX

CBe je BUIIIE UCTAKHYTHX YMOBA KOjU HarJlalaBajy OTICHOCTH OJ jeTHOAMMEH3NOHAITHO
cxpahlienor obOpa3oBama. HanbOuckyn on KenrepOepuja, Pem3u, kaxe ma ce oOpa3oBame CBe
yemthe mocMarpa NpBEHCTBEHO Kao poda Ha TpKUIITY. HheroBu jbyAcku MPHOM3BOIH TIOCTOjE HE
na Ou cnyxuin bory Hero OpyTo HAI[MOHATTHOM MPOM3BOAY, a HErOB CaJIpiKaj ce CBE BHUIIC
MpoIekYje Y OKBUPUMa €KOHOMCKE KOPUCHOCTH — JaKiie, 00pa3oBame Kao CPEJICTBO JIO IHJba
npe Hero kao b 3a cebe. Llon Jlenncon mutupa [acoHaja Koju omoMumbe Aa Y €KOHOMHUjU
3aCHOBaHO] Ha WHGoOpMaIMjaMa W 3HAKY, Y CBETy y KoMme ce nporaha peBONylH] Ha MOJbY
OMOTEeXHOJIOTHje, ¥ BpeMeHy Kama OayiaHc cHare u3Mely WHIuWBHIye W KOMYyHE WM IpiKaBe
MpoJia3u Kpo3 IpacTHYHE MPOMeHe, Opura 3a eTH4Ke 003Upe HHje UACATHCTHYKU JIYKCY3, HETOo
Ipe KOJICKTHBHA JIY»KHOCT U TJaBHH HM3a30B 3a HacTaBHuKe. [lopu Byn xputukyje amepuko
3aKOHOJIAaBCTBO O oO0pa3oBamy 4Hje je TOJa3uImTe BOheHO OOKCepCKHM pe3yJsiTaTiMa
MeljyHapoiHe eKOHOMCKE KOHKypeHiuje. bpyTo HanmuoHamHu 0XoJaKk M mudpe TProBHHCKOT
OuiaHca ce YuTajy MCTO OHAKO Kao IITO JIeKap YWTa MAalfjeHTOBE BUTAIHE 3HAKOBE.

[ToGOPHUITM KPUTHUIKO-EMAHIUIATOPCKOT TIPUCTYNa 00pa3oBamy M HACTABH UCTHUYY Ja
j€ b TIIKOJICKOT JenoBama camooapelyjyhe u cyonpehyjyhe ynpaBibame BIaCTUTHM KHUBOTOM.
Jlornuno, mkona (Op)kaBHA) WMa 3aJaTak Ja ocrmocobu Oymayhe HapaimiTaje 3a 3a10BOJHABAMHE
E€KOHOMCKHX, JPYITBEHUX U KYyITYypHHX MOTpeda M Ja MX pacrmopeau Ha oAarorapajyhe mecra y
IPYIITBY, aJld OHa Tpeda Ja CIIy K| He caMO PENpOTyKITMjH TSHICHITHjaTHO HEXyMaHNX 00eBe3a,
Beh W MPOAYKIMjH XyMaHUX Ha4YMHA J>KUBOTA Y PalMOHAITHO-ICMOKPATCKHM OOJUIMMA.
PesynTatu 1mkone cxBaTajy ce caMO MHCTPYMEHTAJIHO, IITO 3HAYM Ja Y KPajib0j JTUHUjU CITyKe
KBaTM(UKAIU]H, CENECKIUjU U JETUTUMAIIMjU KaKBY 3¢XTEBajy W3BAHINKOJICKE CHAre W MHTEPECH.
To MHCTpYMEHTaITHO-CY0jeKTHBHCTHYKO BPEJHOBAmE OAy3UMa IIKoiM MoryhHocT na obimKyje
OynyhHocT koja he OutTn XyMaHHja 01 CaAallkbOCTH.

VY T0j XyMaHU3aIUju JPYIITBEHOX OJHOCA MOCEOHO je 3HayajHa yiora JapOBUTHX jep ce
OHH, T10 JIOTHIIM CTBapH, Hajuyamrhe Hajlaze Ha MECTUMA ca KOJUX Ce HajBHUIIIE YTUYC HA JPYIITBEHE
tokoBe. [lameT u 3Hame Tpeba aa cy y ciiykOu Jbyncke cpehe u Hanpetka. Mcropuja je MHOTO
nyTa mokasana jaa je 0mmo obpatHo. OOpa3oBaHM M APOBHTH Cy BEJIHKHM EJIOM KPUBHU 32
AymBur, XupumuMmy, 3a J1a0OpaTOpPHjCKH TIPOM3BEIECHE BHPYCE KOJH W3a3WBajy MacOBHE
noMope. 3aTo je 3aJaTaK MIKOoJIe Aa TeKHILITE CBOra pajia CTaBH Ha pa3B0j MOPATHHUX BPEJTHOCTH.
Kibyune peun: wuHCTpyMeHTanu3aM y oOpa3oBamy, NpOQHT, XyMaHH3auuja o0pa3oBama,
EMaHIUIATOPCKO JIeNIOBamke, camooapeljerbe, TEMOKPATCKU OOJHUIM MOpAlTHE BEPIHOCTH, yJora
JAPOBUTHX.
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CRITICAL-EMANCIPATORY APPROACH TO THE DEVELOPMENT OF
MORAL VALUES OF THE GIFTED

There is an increased number of prominent minds who have emphasized the dangers of
one-dimensionally understood education. The Archbishop of Canterbury, Ramsey has stated that
education has often been seen before all as market goods. Its human products exist not to serve
the God but then gross national product, while its contents are estimated within economic
usefulness — i.e. education as the means to the aim, rather than education as its own aim. John
Denison has cited Gassony who has warned that in the economy based on information and
knowledge, in the world where there is a revolution going on in the field of bio-technology, in the
time when the balance of powers between and individual and a community or a state has
undergone through drastic changes, the care for ethical considerations is not idealistic luxury but
a collective duty and the main challenge for teachers. George Wood has criticized the American
legislation on education, whose starting point has been led by box results of international
economic competition. The gross national income and the numbers of trade balance are in the
same way a physicial reads patient’s vital signs.

The advocates of critically-emancipatory approach to education as well as teachers have
pointed out that the aim of school action is self-determining and co-determining guidance of
one’s own life. Logically, school (public or state school) has a task to enable future generation
addressing economic, social and cultural needs and to distribute them to appropriate positions in a
society; however, it should serve not only to reproduction of tendentious inhumane obligations,
but also to the production of humane ways of life in rational-democratic forms. School results are
understood only as instrumental, meaning that ultimately they serve for qualifications, selection
and legitimating demanded by powers and interests beyond school itself. Such instrumental-
subjective evaluation deprives school from the possibility to shape the future that will be more
humane than the present.

In humanization of social relations the role of the gifted is of great importance, having in
mind that they logically are in the positions where there is the greatest influence on social
currents. The mind and knowledge should be in service to human happiness and progress. History
has many times shown that it could be the other way around. Educated and gifted are mostly to be
blamed for Auschwitz, Hiroshima, as well as for laboratory produced viruses causing mass
extinction. Therefore the task of the school is to put emphasis in its work on the development of
moral values.

Key words: instrumentalism in education, profit, humanization of education, emancipatory
action, self-determination, democratic forms of moral values, the role of the gifted,
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MOPAJIHA TMMEH3UJA JAPOBUTOCTHU - CUMEJIOHUJA

VY pamy ce cariemaBajy CHMEIOHHjCKE KOMIIOHEHTEe (CKJIIOHOCT YOBEKa Ja ITOAPIKH
Jpyrora, jJa My MOMOTHE Yy yCIieXy W HampeaoBamy M Ja ce paayje cpehu Apyror) y oJHOCY Ha
apoBUTY Jeity ¥ Mitane. CUMeIOoHH]a je mojaM M3BEISH U3 CTAPOTPUKOT je3uKa M 3HAYH ''CHMITa-
tHjy 3a cpehy apyrux myau” (Royzman i Rozin, 2006, 82). ¥ caBpeMeHOM IpyIITBY JaHAIIHUIE
MPEM03HajeMO erou3aM, HETOJICPAHIIU]y M MCKJBYYMBOCT KA0 JOMHUHAHTHE JPYIITBEHE OJTHOCE
HCTIpeN MOJPIIKE, Capaaibe U alTpynusMa, oaHocHo cuMmenonuje. Kako he cpeha, unu 6narocrame
YOBEYAHCTBa, Y OynyNHOCTH CBe Mame 3aBHCHUTH OJl XpaHE W HOBIA, a CBE BHIIE OJl HHTEP-
MEPCOHATHUX OJIHOCA, OTBapa Ce MHTalke CIPEMHOCTH CaBpPEMEHE IIKOJIE 3a pa3BHjame
CUMEJIOHHM]CKUX BpeqHOCTH. [lena ¢y Mo CBOjoOj MPHPOIH CHMEIOHH]CKH OpHjEHTHCAHA alld UX
MIKOJNA, Ca jOII YBEK TPAJWIMOHAIHUM HACTABHHUM MOJEIMMa, BHUIIEC Y4YU TOCITYIIHOCTH,
KOMIICTHIIM]jH, HHIUBUAYAIU3MY a BEOMa MaJjio eMIIaTH]H U aJITPYU3MY .

Jla nu y mikojiaMa MOXKEMO pa3BUjaTH CUMEIOHH]CKAa CBOjCTBA MJIAJIUX, Y KOM OJHOCY Cy
JTAPOBUTOCT U MOpAJIHA MHTEIUTEHIIN]a, Ja JIX IOCTOjU Be3a m3Meljy UBPCTUX MOPATHUX Hadena
U JapOBUTOCTH, Jia JIU Cy JAPOBHTH CKJIOHHUJU CUMEIOHHjH?, HEKa Cy OJi NMUTakma Ha Koja
MOKYIIIaBaMO Ja J]aMO OJIrOBOpE.

KibyuHe peun: cuMe0HH]ja, TaPOBUTOCT, MOpPai, 00pa3oBame, aaTpyru3am.
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MORAL DIMENSION OF GIFTEDNESS - “SIMEDONIA”

The paper considers simedonian components (inclination of a man to support others, to help them
succeed and advance and to be happy about another person’s happiness) in regard to gifted
children and youth. Simedonia is a term derived from the old Greek and means “sympathy for
other people’s happiness” (Royzman and Rozin, 2006, 82). In contemporary society we can
recognize egoism, intolerance, exclusiveness as dominant social relations rather than support,
cooperation and altruism, i.e. simedonia. Having in mind that happiness or well-being of mankind
will in the future depend less and less on food and money, and more and more on interpersonal
relations, a question is raised regarding the readiness of school to develop simedonian values.
Children are, according to its nature, oriented in simedonian way, but school with still traditional
teaching models, to a great extent teaches them abeyance, competition, individualism, rather than
empathy and altruism.

Is it possible to develop simedonian characteristics of young people at school? what is the
relation between giftedness and moral intelligence? is there a link between firm moral principles
and giftedness? are the gifted more inclined to simedonia? These are some of the questions we try
to offer answers to in the paper.

Key words: simedonia, giftedness, morality, education, altruism.
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ZLOUPOTREBA DAROVITOSTI

Moderna tehnologija, zahvaljujuci svojim sadrZajima, uspela je da unisti prirodnu darovitost koju
pojedina deca sa sobom donose na ovaj svet.

Koncept ,,pranja mozga“ koji je odavno u svetu isproban, na deci se testira, sa moralno
neprihvatljivim sadrZajima, sa obilnom koli¢inom destrukcije i nasilja u de¢jim programima,
filmovima, video-igricama i drugim informacionim tehnologijama.

Kljuéne reéi: decja svest, manipulacija, zloupotreba informacionih tehnologija.

Vukovic Miodrag
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ABUSE OF GIFTEDNESS

Due to its contents, modern technology has managed to destroy inherent giftedness some children
bring to this world.

The concept of “brainwashing” that has long ago been tried out in the world, is now being tested
on children, with morally unacceptable contents, abundance of destruction and violence in
children programs, films, video-games and other informational technologies.

Key words: children consciousness, manipulation, abuse of informational technologies.
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ETICNOST U IDENITIFIKACIJI | TRETMANU DJECE S POSEBNIM POTREBAMA
PREDSKOLSKE DOBI

Identifikacija i tretman djece s posebnim potrebama, darovite i one s teSko¢ama, zahtijeva eticko
postupanje u odnosu, i na dijete i na roditelja, od interpretacije ¢injenica i statusa funkcioniranja
preko savjetovanja do tretmana.

Eticnost djelovanja ne podrazumijeva samo osobni stav, vrijednosti i vrednote ve¢ je i odraz
kulture rada, profesionalnosti i kompetentnosti, svih sudionika u procesu, $to moZe imati i
pozitivan i negativan ishod po dijete.

Eticno postupanje u vrticu trebalo bi se definirati na temelju aktualnih konvencija o pravima djece
i strategiji unapredenja predSkolskog odgoja i obrazovanja te kao eti¢ki kodeks jedinstvenog
sustava vrijednosti i moralnih nacela primjenjivati i poStivati bez iznimke.

Kljuéne rijeci: Eti¢nost, daroviti, djeca s teSkocama, predskolska dob, tretman
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ETHICS IN IDENTIFICATION AND TREATMENT OF PRESCHOOL CHILDREN
WITH SPECIAL NEEDS

Identification and treatment of children with special needs, gifted and those with disabilities,
requires ethical behavior in relation to the child and the parents, from interpretation of facts and
the status of functioning through advising to treatment.

Ethical conduct does not involve only the personal attitude and values, but it also reflects the
culture of work, professionalism and competence of all participants in the process, which can
have both positive and negative outcomes for a child.

Ethical conduct in kindergarten should be defined on the basis of existing conventions on the
rights of children and strategies of improvement of pre-school education and applied as the code
of ethics of the single system of values and moral principles followed without exception.

Key words: Ethics, gifted, children with disabilities, preschool age, treatment.
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VREDNOSTI U OBRAZOVANJU DAROVITIH

Proucavanje vrednosti predstavlja podrucje u okviru kojeg su prisutna razlicita stanovista,
kako u pogledu odredenja samog fenomena vrednosti, tako i u pogledu mogucnosti kreiranja
jedinstvenog vrednosnog okvira obrazovne prakse. Stoga se, uprkos nepobitnoj cinjenici da se
obrazovanje u celini temelji na vrednostima, ¢esto postavlja pitanje koje vrednosti treba afirmisati
u okviru obrazovnog sistema. U radu se polazi od shvatanja da obrazovni sistemi u savremenim
pluralistickim drustvima afirmiSu razvoj najmanje tri grupe vrednosti — ekonomske, religijske i
humanisti¢ke. U okviru prve grupe vrednosti obrazovanje ima ulogu da snabde pojedinca sa
vestinama koje ¢e mu omoguditi da zaraduje za Zivot i da ostvaruje drudtvene benefite. Radi se i
pripremi ucenika za ekonomsku buduénost i samostalnost. Cinjenica da poznavanje religije u
okviru koje su sumirane istorijske i kulturne vrednosti druStva omogucava ljudima da bolje
razumeju korene naSe Kkulture, uc¢vrséuje stav o znacaju religijskih vrednosti. Trec¢a grupa
vrednosti odnosi se na humanisticke vrednosti usmerene ka razvoju punih potencijala svakog
ljudskog bica, ka razvoju njegove celovite li¢nosti. U tekstu se ukazuje kako dominacija bilo koje
od ove tri grupe vrednosti moZe imati loSe posledice, kako za pojedince, tako i za drustvo u celini.
Zato odgovarajuce obrazovanje treba da uspostavi balans izmedu ovih grupa vrednosti i da
omoguci da dobri elementi u svakom od ovih setova vrednosti budu pravilno iskoris¢eni.

Sve navedeno ukazuje da kontekst postmodernog pluralizma otvara kompleksan problem
ciljeva i vrednosnih orijentacija obrazovanja darovitih kako bi svoje izuzetne potencijale razvili i
iskoristili za dobrobit svoje, ali i buducih generacija. Stoga se u tekstu, u kontekstu rasprave o
moralnosti darovitih, posebna paznja usmerava na sagledavanje znacaja religijskih i
humanisti¢kih vrednosti. NaglaSava se potreba za njihovim proZimanjem, i na toj osnovu ukazuje
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na njihov znacaj za razvoj darovitosti. Takode, u okviru analize znac¢aja pomenutih vrednosti za
razvoj moralnosti i njihovih implikacija na razvoj darovitih propituju se mogucnosti Sirokog
humanistickog obrazovanja kao teorijske osnove odabira i usvajanja odgovarajuc¢ih vrednosti u
obrazovanju darovitih. Posebna paZnja se usmerava na analizu vaznosti duhovnog razvoja i
duhovne inteligencije darivitih. Duhovnost se u tekstu razmatra kao bitna odlika svakog ljudskog
bic¢a, i u tom kontekstu samorazvoj darovitih nastoji se povezati sa spiritualistickim vrednostima.
Vrhunske vrednosti su istina, lepota, pravda, mir i nenasilje. Zakljucuje se da centralni aspekt
obrazovanja treba usmeriti na razvoj najvisih ljudskih vrednosti, na razvoj duhovne inteligencije
darovitih koja, zajedno sa intelektualnom i emocionalnom inteligencijom, predstavlja
nezaobilazan element njihovog holistickog rasta i razvoja. Istovremeno, u tekstu se duhovna
samorealizacija darovitih posmatra i kao vazan ¢inilac transformacije i razvoja drustva.

Kljuéne reéi: vrednosti, obrazovanje, darovitost, duhovna inteligencija
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VALUES IN EDUCATION OF THE GIFTED

The study of values is an area which involves different viewpoints, both in terms of
defining the phenomenon of the value and in terms of ability to create a unique value framework
of educational practice. Therefore, despite the irrefutable fact that education in general is based
on values, there is often asked a question which values should be promoted within the education
system. The paper starts from the concept that the education systems in contemporary pluralistic
societies promote the development of at least three groups of values — economic, religious and
humanist. In the first group of values, education has a role to provide the individual with the skills
which will enable him to earn for living and obtain social benefits. The fact that knowledge of the
religion, which summarizes historical and cultural values of the society, allows people to better
understand the roots of their culture and reinforces the view of the importance of religious values.
The third group of values applies to the humanistic values aimed at development of the full
potentials of every human being, as well as at development of his/her holistic personality. The
paper emphasizes that the dominance of any of these three groups of values can have serious
consequences both for individuals and the society as a whole. Therefore, proper education should
make a balance between these groups of values, ensuring good elements in each of these sets of
values to be properly utilized.

All this indicates that the context of postmodern pluralism opens a complex issue of goals
and value orientations of education for the gifted who should develop and utilize their
extraordinary potentials for the well-being of their generation and future generations as well.
Therefore, in the context of the debate on morality of the gifted, the paper pays special attention
to the recognition of the importance of religious and humanistic values. There is emphasized a
need for their interweaving, and indicated their importance for the development of the giftedness
on this basis. Also, possibilities of a broad humanistic education, as a theoretical basis of
selection and adoption of appropriate values in education of the gifted have been explored within
the analysis of the importance of these values for the development of morality and their
implications on the development of the gifted. A special attention is paid to the analysis of the
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importance of spiritual development and spiritual intelligence of the gifted. Spirituality is
discussed in the paper as an important feature of every human being, and the self-development of
the gifted tends to be related to the spiritualistic values in that context. The highest values are
truth, beauty, justice, peace and nonviolence. The conclusion is that the central aspect of
education should focus on development of the highest human values, development of spiritual
intelligence of the gifted, which is an inevitable element of their holistic growth and development
along with the intellectual and emotional intelligence. At the same time, the spiritual self-
realization of the gifted is seen in the paper as an important factor of transformation and
development of the society.

Key words: values, education, giftedness, spiritual intelligence
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